2011-2012 Quality Review

School Quality Expectations

Throughout the year, the QR Directors will be collecting “look fors” from all our reviewers and vetting them to create a set

of expectations for what a well-developed school entails.  We want these expectations to foster a notion of what good looks like, not become a simplistic checklist.  We look forward to your feedback and dialogue around these expectations.


Quality Indicator 1.3 
To be well-developed, we would expect that:

· School leaders can articulate clear rationales and goals for the investment of money in particular resources (i.e.  we invested in smartboard technology and expect it to yield x).  The articulated goals and outcomes are directly connected to the improvement of pedagogy and student work and there is evidence of impact in the choice (a)
· Staff assigned to coaching roles have clearly defined goals connected to the instructional priorities of the school and there are interim measures of progress in place connected to student achievement (a)

· School is partnered with outside organization(s) that help develop and support school’s instructional goals and long range action plans (a)
· Principal articulates a clear rationale for his/her strategic choices, e.g. selecting Danielson competencies to support teacher practice, identifying which teachers will implement Common Core-aligned instruction, and determining how many units each teacher will implement (a, c)
· To help students attain the school’s instructional goals, the school strategically structured supplementary programs (after school program/Saturday program/ virtual learning platform, etc.) based on student data/needs (a, c)

· Teacher teams meet 2-3 hours a week (in various configurations) and can articulate/demonstrate a clear trajectory of work that includes goals and outcomes connected to improved pedagogical practices and student achievement. There is a clear, coherent and shared articulation of what the work is and how it has impacted classroom practice and student outcomes (b)

· The use of teacher teams’ time is structured such that teams regularly (2-3 periods a week) engage in inquiry to analyze student work to adjust teaching practice and instructional planning; plan common core- aligned units to gain familiarity with key instructional practices; plan for shifts in instruction and deepen their understanding of Danielson. (b)
· Teacher teams have established purposeful protocols to examine student work and curriculum that yields refinements of task and curricula that lead to high quality tasks and student work (b)
· Teacher teams have a clear and shared definition of rigor and use an effective process or protocol by which to vet and refine tasks and assignments against that definition before they are used in classrooms (b)
· Teacher programs are arranged so that a group of teachers is responsible for a group of students; this group of teachers meets regularly to gather, share and revise plans (both instructional and organizational) based on this exchange of data (c )
· Teacher class assignments are made strategically based on student needs and school’s instructional priorities. (Effective teachers are placed where they are needed the most based on students’ instructional needs) (c)
· The School hires highly qualified teachers and assigns the most effective teachers to strategically designed groups so that all students including SWDs and ELLs  have comprehensible access to  the curricula thus encouraging student achievement and meeting school goals.(c)
