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FEMALE VOICE 1:  Did the principals have a lot of control in deciding on how that money is spent?  I think as parents who are on SLTs, they need to be more empowered because if I have discretion to use the money the way I want, it may not be for what the kids need.  You know, I hear Markinson [phonetic] is going to teacher development, professional development and all those different things, but what does that mean?  I see you spent $2 million on task time--what is it?
FEMALE VOICE:  Time on task.

FEMALE VOICE 1:  Time on task.  But what did you do for time on task when our kids in our district are still failing?  So what action have you used that's going to help them be time on task?  What programs?  Who decides this?  Do parents have any say in that?  Most parents don't even know about the money, even though it's small.

FEMALE VOICE 2:  Right.  So if you look at, for District 5--we could go back to Slide 12.  You'll see that as it pertains to teacher and principal quality initiatives, which is what you're talking about, then it was 185,000.  Schools use that for coaches.  You'll note that not every school has a coach so that's a very small amount.  And then--

FEMALE VOICE 1:  [Interposing] So most of that money went to pay their salaries?

FEMALE VOICE 2:  No, no, no.

FEMALE VOICE 1:  For what?  Training?  For what?

FEMALE VOICE 2:  Oh, yes.  They could--yeah.  Some of it could be used for paying their salaries, of specific coaches, yes.
FEMALE VOICE 1:  So it's paying salaries?

FEMALE VOICE 2:  Yes.

FEMALE VOICE 1:  Okay.

FEMALE VOICE 2:  Salaries, as well as some PD, but not--

FEMALE VOICE 1:  [Interposing] All right.

FEMALE VOICE 2:  --every school has--

FEMALE VOICE 1:  [Interposing] A coach.

FEMALE VOICE 2:  --a coach.

FEMALE VOICE 1:  Right.  Right.

FEMALE VOICE 2:  So that's where you're seeing that's only 5% here.  And leadership coaches, which is a course then for any new principals--

FEMALE VOICE 1:  [Interposing] Principals.

FEMALE VOICE 2:  --and/or teachers, then, of course, new teachers, they always have to be assigned a coach.  So you'll see that that's also a very small amount, just 18,000 went for that.  So it's not a lot of money that went really towards those areas.

FEMALE VOICE 1:  And that's supplemented, right?

FEMALE VOICE:  Right.

FEMALE VOICE:  Correct.

FEMALE VOICE 2:  Correct.

[Crosstalk]

FEMALE VOICE:  That's of the Title 1.  The Title 1, yeah, the regular Title 1.

FEMALE VOICE 1:  Those schools who don't have Title 1, they come off the DOE budget.

FEMALE VOICE 2:  No.  They get a budget, but it's not--but they're not getting the additional Title 1 funds.  They're getting funds, but they're--

FEMALE VOICE:  [Interposing] Right.

FEMALE VOICE 2:  --not--schools that are slated as Title 1 get the additional Title 1 funds.  Schools that are not Title 1s will still get a budget, but they're not getting the additional Title 1 funds.

FEMALE VOICE 1:  So the leadership coaches' additional monies would just come off the Galaxy budget, the DOE--
FEMALE VOICE:  [Interposing] Yeah.

FEMALE VOICE 1:  But it wouldn't come off the--

FEMALE VOICE:  [Interposing] But this year is--

FEMALE VOICE 1:  --Title - - it wouldn't come--

FEMALE VOICE:  [Interposing] Right.

FEMALE VOICE 1:  Right.

FEMALE VOICE 3:  This would not be Title 1.

FEMALE VOICE:  Right.

FEMALE VOICE 1:  Okay.

FEMALE VOICE 3:  If you added Title 1, you would have a much bigger number for how many schools spent that on something like a coach.

FEMALE VOICE 1:  Thank you.

FEMALE VOICE:  We ask you the question or we ask and then - - ?

FEMALE VOICE 3:  So I can answer a technical question, but if you want to make a comment that goes on the record, you can make a comment.
FEMALE VOICE 4:  Well, it's a question.

FEMALE VOICE 3:  Go ahead.

FEMALE VOICE 4:  Okay.  So the question that I have is--I mean, and you can chime in.  You mentioned that the monies--the C4E money is to supplement a program.  So if the program, you know, has to function a certain way and they need to use their C4E funds, you know, they use that.  My thing is, is C4E only for programs or could it also be for supports?

FEMALE VOICE 3:  I'm not sure I know what the difference is.

FEMALE VOICE 4:  So--

FEMALE VOICE 3:  [Interposing] So time on task could be a support to a child--

FEMALE VOICE 4:  [Interposing] Yes.

FEMALE VOICE 3:  --direct support to a child.

FEMALE VOICE 4:  Yes.

FEMALE VOICE 3:  Yes.  So yes, the answer would be yes.

FEMALE VOICE 4:  Okay.  So unfortunately, in our district, we have very many children who have IEPs, but don't receive their services.  Is that money still being--are they still utilizing that C4E money even though the child is not receiving the proper supports?

FEMALE VOICE 3:  So children should be receiving their proper supports.

FEMALE VOICE 4:  Okay.  But they're--

FEMALE VOICE 3:  [Interposing] So that would--

FEMALE VOICE 4:  --not.

FEMALE VOICE 3:  --be a different--

FEMALE VOICE 4:  [Interposing] Let's be realistic.  I mean, if you can't--
FEMALE VOICE 3:  [Interposing] Right.

FEMALE VOICE 2:  If a child, I mean, if you can be specific.  Because as long as we're aware of students not receiving their supports, we follow up to ensure.

FEMALE VOICE 3:  Right.

FEMALE VOICE 2:  The only times where you may have certain difficulties, maybe for example, is if services have to be contracted out, like for example, either speech or occupational therapy, those services may need to be contracted out.  But we still try to ensure that the services are provided.

FEMALE VOICE 3:  So when we say the C4E can't supplant, anything on an IEP is a mandated service.

FEMALE VOICE:  I'm sorry, I can't hear you.

FEMALE VOICE:  She can't hear us up there.

FEMALE VOICE:  - - .

FEMALE VOICE:  Yeah, you might need to talk on the mic.

FEMALE VOICE 3:  The question was about--I'm just going to turn this off.
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FEMALE VOICE 1:  ...money on time on task.  Can you give me an example of what dedicated instruction would look like in a school or in a classroom?  That's where most of the money was spent, $1,000,880.
FEMALE VOICE 3:  So that could be push-in or pull-out services for students that have specific needs.  They may not have an IEP.  They may just have low performance.

FEMALE VOICE 1:  So when you said pull-in and push-out, what would that look like?  Because I know the pull-in and the push-out are usually for kids with an IEP.

FEMALE VOICE:  So are you talking, like--

FEMALE VOICE 3:  [Interposing] Small group instruction.

[Crosstalk]

FEMALE VOICE 3:  RTI.

FEMALE VOICE 1:  Okay.

FEMALE VOICE:  - - intervention services.

FEMALE VOICE 1:  Okay.

FEMALE VOICE:  So - - , yeah.  Yeah.
FEMALE VOICE 1:  Okay.  So the kids in our resource room, what we used to call resource room--

FEMALE VOICE:  [Interposing] Yeah.

FEMALE VOICE 1:  -- - - .  Aren't those children, children with IEPs?

FEMALE VOICE:  Yes.

FEMALE VOICE 1:  Right.  So--

FEMALE VOICE:  [Interposing] Those are mandated services.

FEMALE VOICE 1:  Right.  So that money would be coming from somewhere else for those services anyway.  So when you say dedicated instruction, she said pull-in and pull-out, what would that look like for--

FEMALE VOICE:  [Interposing] Like, so for example, with response intervention or academic intervention services, those are students that may be in the lower third who are students who are struggling - - risk.

FEMALE VOICE 1:  Okay.

FEMALE VOICE:  And then the school would be providing those students with additional tutoring services, using specific programs, like Reading Rescue or Reading Reform or pulling them out with - - if the child is struggling with fluency and so on and so forth.
FEMALE VOICE 1:  Okay.  So now as a CEC member, I'm going into a school and I'm looking for this pull-in and pull-out, right?  So what would that be in a school when one of our schools called?  Like, would it be an additional teacher that takes kids who may have that ones and twos on the testing and they're pulled out at three o'clock or two o'clock to do a special English something and you call it a specific group?  Because I don't really know if--
FEMALE VOICE:  [Interposing] You can ask them when you go--

FEMALE VOICE 1:  [Interposing] Right.

FEMALE VOICE:  --to talk with you about the academic intervention services.

FEMALE VOICE 1:  Okay.

FEMALE VOICE:  Or their response to intervention tools.

FEMALE VOICE 1:  Okay.

FEMALE VOICE:  And then they'll be able to share with you where are those services and how they're providing those services.

FEMALE VOICE 1:  Okay.  'Cause that's where that - - --

FEMALE VOICE:  [Interposing] Yeah.

FEMALE VOICE 1:  -- - - .  Okay.

FEMALE VOICE 3:  And it would be part of--it wouldn't be--
FEMALE VOICE 1:  [Interposing] It'd be a part of whatever they got.

FEMALE VOICE 3:  --exclusively.  Right.

FEMALE VOICE 1:  Right.  But I'm just saying if I was looking for it--

FEMALE VOICE 3:  [Interposing] Yeah.

FEMALE VOICE 1:  --that's where I would find it in a school building?

FEMALE VOICE:  Yeah.

FEMALE VOICE 1:  Okay.

FEMALE VOICE:  - - where it is the money's going.

FEMALE VOICE 1:  Okay.

FEMALE VOICE:  - - .

FEMALE VOICE 5:  And when you say supplement, do you mean, like, for instance, we have a--in my school, we have a specific teacher--he doesn't just do this, but he's also trained in RTI and kind of the behavior intervention and stuff like that.  He's in our school all week.  That's his school.  But say he was shared.  Would the C4E money be able to supplement him to be able to stay in that school?
FEMALE VOICE 3:  If the principal chose to do that.

FEMALE VOICE 5:  Okay.  'Cause I feel, like, I mean--

FEMALE VOICE 3:  [Interposing] Resources may only cover the shared piece too so you don't know.

FEMALE VOICE:  Yeah, wouldn't cover his full - - .

FEMALE VOICE 3:  Might not know, right.

FEMALE VOICE 5:  'Cause I feel like that should be a necessity in every school, a person who has that kind of training because it helps.  So when there's a situation that goes on, that person has the training to go in and do the pull-out, even though it may not be a child who has an IEP.  It may be a child who's--

FEMALE VOICE 3:  [Interposing] Right.

FEMALE VOICE 5:  --going through something, you know, and it's just--

FEMALE VOICE:  [Interposing] Exactly.

FEMALE VOICE 5:  --happens to not be their day.  I feel like somebody like that should always be on payroll, but the budget don't necessarily--

FEMALE VOICE 2:  [Interposing] And some of our schools maybe use the funding maybe to support maybe, like, an additional guidance counselor or a social worker because of the social-emotional needs that may be needed.  So then there would be those students who would be receiving at-risk counseling.  So they're not mandated on their IEP, but they're receiving at-risk counseling because they may be - - .
FEMALE VOICE 5:  Okay.

FEMALE VOICE 3:  Any other comments for the record?

FEMALE VOICE 6:  So how is the need determined by the school?  Is it determined by the state scores?  Is it--how is that determined?  By the amount of IEP students it has?  And at what point--who decides what percentage of the pie that an at-needs school gets?
FEMALE VOICE 3:  So we--you mean not the decision within the school, but the decision on how the funds get to the school?

FEMALE VOICE 6:  The big brother who actually doles--

FEMALE VOICE 3:  [Interposing] Right.

FEMALE VOICE 6:  --out the money.

FEMALE VOICE 3:  It's based on the population of the children in the school.  So every child, even with Fair Student funding, we know every child generates a certain amount of money.  And for every need, additional funding.  So a child that's an English language learner receives--the school receives an allocation for every child in that category, an allocation for every child that is level 1 or 2, an allocation for every child that has a certain setting required with their IEP.  That's all within their student funding and that's where this is calculated.  And then on top of those academic needs are the related service needs.  So speech or counseling, that would be a separate allocation, not within the Fair Student funding.
FEMALE VOICE 6:  So--

FEMALE VOICE 3:  [Interposing] So when a school has a registered projection, there's a projection of how many children in each one of those categories.  And then in October when the children are all registered at the end of the month, end of October, there's a final review of the actual needs of all of those children in the school, and that's the funding that the school receives.

FEMALE VOICE 6:  So within the new DOE's inclusion plan for IEP students, are they including that projection of percentages of IEP students that are supposed to show up at the school?  Because we're--

FEMALE VOICE 3:  [Interposing] You mean the--

FEMALE VOICE 6:  --all--

FEMALE VOICE 3:  --special ed reform?

FEMALE VOICE 6:  --part of this inclusion plan for IEP students, and yet it doesn't seem like their mandates are following them.  And then it seems to fall on the parents who, a lot of the times, can't advocate for their student, and so everybody--all of those students then become even more at risk.  So who--at what point are we including that inclusion process?
FEMALE VOICE 3:  Right.  So I think that's not a C4E question, but--I don't know, Gail [phonetic], do you want--

FEMALE VOICE 6:  [Interposing] But it is.  Because the C3 [phonetic] money is in--projected for each year, correct?
FEMALE VOICE 3:  But the--well, the funds are based on actual children.  So I would say that the schools are expected to serve the special ed population that exists in their--the population they would get, right?  And when we do projections, it's usually based on a district average for elementary and middle schools.  So it's hard to know exactly how many children will come to a school on the first day of school.  But the projections assume history to some extent.  And when that--to see to that, we use the district's average.  So that's how a projection is done.  And some schools do struggle with being able to meet the varied needs of all of the children, but that's the expectation in our special ed reform.  You're correct.  It doesn't, you know, you don't put a child referred for ICT in a self-contained class.  It's not what's expected for that school so--
FEMALE VOICE:  [Interposing] So for example, that means - - schools will receive a specific projection indicating the number of students within that--

[end CEC_5_C4E_Presentation_2_3]

[start CEC_5_C4E_Presentation_3_3]
FEMALE VOICE 7:  --small portion of money that is given to our public schools.  I think there needs to be some more emphasis on helping PAs or SLT members who are part of this choosing programs and plans.  Much more--raise the awareness on how the money's spent because it sounds as if principals have a lot of power in deciding what the money's being used on.  And if SLTs are a part of that group, they don't even know what this money is.
FEMALE VOICE:  Exactly.

FEMALE VOICE:  But SLTs are privy to this.  The money is already allocated or spent--

FEMALE VOICE:  [Interposing] Yeah.

FEMALE VOICE:  --by the time the budget comes to the SLTs.  Usually the SLTs don't even meet until September.  The principal has this budget before we ever meet.  So by the time we get a copy of the Galaxy, it's already allocated to wherever it's going to go.
FEMALE VOICE:  But not necessarily.  Not necessarily.  Remember, we didn't even know what that line meant.  So that line was on the Galaxy and we didn't even know what it was.

FEMALE VOICE 7:  Right.  So I'm just saying--

[Crosstalk]

FEMALE VOICE:  I'm going to look at my Galaxy tonight, but usually it's already allocated.  They've already looked at it.  The principal has already looked at the budget and spent money - - .

FEMALE VOICE:  Hired people, done things with this cash.  Speaking in my school, for one, has spent this money, has moved this money, has done stuff with money, and by the time we get the Galaxy, it's already done.
FEMALE VOICE:  - - SLT.  You should be able to make that argument, right?

FEMALE VOICE:  Right.

FEMALE VOICE:  - - category according to what I think based on the student needs, like, let's talk about moving.

FEMALE VOICE:  That's really great that you guys have so much money that you can talk about moving it.

[Crosstalk]

FEMALE VOICE:  After teacher salaries, we don't even have any money - - .

FEMALE VOICE 3:  What school is yours?  What school is your child in?

FEMALE VOICE:  - - .

FEMALE VOICE 3:  Oh.

FEMALE VOICE:  Yeah, - - .

FEMALE VOICE:  Yeah.  Really and truly, by the time they have allocated most of their funds to all of the mandated, all of the mandates that they have, schools already don't have the amount of money that they're seeking to have to make the kind of discretionary decisions that we're - - .  Most of the funds at our school level, by the time salaries and all of the other mandated - - , they really don't have--because you know what?  These are - - if you'd like, you could probably have a separate - - .

[Crosstalk]

FEMALE VOICE 3:  I can come back.  We have people who would be happy to.
FEMALE VOICE 7:  And I also think, in the bigger scheme of things, while I understand that there are mandates, principals are choosing particular curriculum and programs for kids, tasks, things of that sort of nature that, particularly at our - - school where we should have spent some more money on the math, but we took it and put it in something else, and later on, we--our children pay for it.  So while this one person is deciding on who and what the money goes to, whether it's a small portion of money.  Nevertheless, if you have an SLT, they should be able to assess that is this a good program to - - .
FEMALE VOICE:  Right.

FEMALE VOICE 7:  Or are you just picking it because you know the person on the--you know, or whatever it is.  So I'm saying - - make it work--

FEMALE VOICE:  [Interposing] Yeah.

FEMALE VOICE 7:  --though it's a little bit of money, it's money nevertheless.

FEMALE VOICE:  Yeah.

FEMALE VOICE:  It's a lot of money.

FEMALE VOICE:  Well, and she said it.  It's just a small portion.

FEMALE VOICE:  And it could be portions that could be spent.

FEMALE VOICE:  Yeah.

FEMALE VOICE:  Yeah.

FEMALE VOICE:  You know what I'm saying?  'Cause--but I think - - be more aware of what this is.
FEMALE VOICE:  Yeah.  Because as an associate member, we always need to be looking at what are your goals--

FEMALE VOICE:  [Interposing] Right.

FEMALE VOICE:  --what is--what--and when you're looking at your goals, then where are the resources aligned to meet those goals--

FEMALE VOICE:  [Interposing] Thank you.

FEMALE VOICE:  --and making decisions regarding where those resources may need to be adjusted or modified in alignment with the goals.

FEMALE VOICE:  Yeah.

FEMALE VOICE 3:  And it's true--what Gail said is true.  There is not a lot of discretionary money.  A budget can change.  There are things that change.

FEMALE VOICE:  Yeah.

FEMALE VOICE 3:  So it's not done in June.

FEMALE VOICE:  Thank you.

FEMALE VOICE 3:  It's planned in June, but there could be--there should be--

FEMALE VOICE:  [Interposing] That's right.

FEMALE VOICE 3:  --intervals at which you revisit the way the budget looks.

FEMALE VOICE:  And if the money is for these special things--flash - - reduction, time on task, these things are important things, particularly in our school district where there's a lot of overcrowding.  So how you move those things around, it is important to know how--even if it's a little bit--how it's being spent.  And not one person in the room deciding if we have a SLT.  There should have somebody there - - day.  That's all I'll say.
[Crosstalk]

FEMALE VOICE 3:  Oh, you're recording?  I'm not.  I'm not.  I turned mine off.

FEMALE VOICE:  Oh, yeah.  You - - .

FEMALE VOICE:  Okay.

FEMALE VOICE:  Does anybody else have any other questions, comments, concerns?

FEMALE VOICE 3:  If you guys want a budget workshop, we'll work on something for you.

[Crosstalk]

FEMALE VOICE:  I wanted to ask the public something, though.  Seriously, from your perspective, how comprehensive was this for you?  'Cause they tried to make it as comprehensive as possible.  Was this comprehensive to you?

FEMALE VOICE:  Did you walk away understanding--

FEMALE VOICE:  [Interposing] Do you understand what - - is?  'Cause I don't know--
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