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Facilitation Guide
Interpreting Danielson’s Framework in Your School (120 minutes)

Overview: 
This session will help school communities deepen their understanding of some of the competencies described in Danielson’s Framework for Teaching. Participants will also develop specific examples of what teaching practice might look like for each competency. Participants should possess a basic level of familiarity with the framework. For groups that are very new to this work, facilitators should consider using the “Introducing Your Staff to Danielson’s Framework” activity on the Common Core Library. 

Outcome:
Participants will deepen their understanding of several competencies described in the Framework for Teaching and apply that understanding to their own school context by developing and refining examples of effective and highly effective teacher practice.

Guiding Questions:
What key ideas can we identify in each competency? 
What might these competences look like in practice?

Materials:
Key Aspects of Competencies Graphic Organizer
Possible Examples Worksheet

Prepare to Facilitate:
1. Determine group assignments. 
In part 1 of this activity, participants will be organized into “expert groups,” each of which examines one competency. In part 2, participants will be reorganized into mixed groups that discuss all of the competencies the expert groups have examined. Expert groups should be small (about 3-4 participants per group). Each jigsaw group should contain members of each expert group. Ideally, jigsaw groups should bring together teacher teams—grade level or subject-based teams, for example.

2. Select key competencies.
Three Danielson competencies have been selected and highlighted in the 2012-13 citywide instructional expectations because of their strong connection to the instructional shifts. These competencies are Designing Coherent Instruction (1e), Using Questioning and Discussion Techniques (3b), and Using Assessment in Instruction (3d). A Possible Examples Worksheet has been provided for each of these three competencies. However, facilitators should note that principals have the flexibility to select these or other focus competencies for their schools based on teacher need and school-wide goals. For this activity, participants should examine the competencies most relevant to their schools. 



PART 1: Examining prior knowledge of Danielson’s competencies –Expert Groups (80 minutes)

1. Introduction. (5 minutes).  Review the objectives of the session and frame the work by stating that:
· Danielson’s Framework provides a conceptual map that defines the best practices of effective teachers.
· It is intended to describe key skills and dispositions that support increasing student learning at all levels and in all subjects.
· Today we will develop concrete examples of what observers might see and hear in classrooms that demonstrate evidence of effective and highly effective practice. Each group will begin by deepening its understanding of one of the competencies our school is targeting. 

2. Assemble expert groups. (25 minutes). Divide participants into their expert groups. Groups should be small (3-4 per group) and should each be given one competency to review. If there are more groups than there are desired competencies, assign multiple groups to each competency.

Distribute the “Key Aspects of Competencies” handout. Direct individual participants to jot down their answers to the questions in the first box: 
· Without referring to the rubric, how would you define your assigned competency? What skills and strategies does it include? What does it mean to do it well? (5 minutes)

	Ask participants to share their definitions with their groups, discussing and making notes about the following questions:
· What ideas and themes were common across your definitions?
· Where did you differ and what do you need to know to resolve those differences?

3. Compare group definitions to Danielson. (30 minutes). Distribute the summary pages and rubrics for each competency to the appropriate expert groups. Ask each group to read the page that frames their assigned competency. When they are ready, they should discuss the following questions:
· How does Danielson’s definition resonate with your own?
· How does her definition help clarify areas where your group may have disagreed?

Ask participants to complete the bottoms of their graphic organizers with the key ideas and skills addressed by their competencies so they can share them with their jigsaw groups in the next activity.

4.  Identify what effective practice looks and sounds like. (20 minutes). Distribute the Possible Examples Worksheet appropriate to each groups’ selected competency. Ask groups to examine the rubrics for their competencies, reading the descriptors for effective and highly effective practice and generating examples of what effective practice might look and sound like in their school. Ask them to record their examples on their worksheets.



PART 2: Examining prior knowledge of Danielson’s competencies –Jigsaw Groups (40 minutes)

1. Assign participants to jigsaw groups. Ask participants to regroup, making sure different competencies are represented in each group. Each participant should be given a copy of all summary and rubric pages for each of competencies being examined in the session. All participants should also be given copies of the Possible Examples Worksheet to record their thinking. Remember that jigsaw groups should ideally bring together teacher teams (e.g., grade level or subject-based teams). 

2. Introduction. (5 minutes). Frame this part of the activity by stating that:

· In this jigsaw, we will share our learning about key competencies and our examples of what effective and highly effective practice might look like in our classrooms
· We will then vet the examples you came up with in your expert groups, evaluating whether they reflect effective or highly effective practice by checking them against the relevant language in the rubric. If necessary, you may add details to improve your examples. 
· For example: For 3b (Questioning and Discussion Techniques), a group might identify “Accountable Talk” as an example of highly effective practice. However, using “Accountable Talk” stems alone is not sufficient. For the practice to be highly effective, we need to hear students using phrases like, “I disagree with this idea because…” or “I want to add on…” We might also hear students generating questions on their own: “Our discussion makes me wonder why…” 

3. Hone understandings and possible examples. (25minutes). Each participant shares the work of his or her expert group by discussing:
· The key ideas and key words that define this competency
· Some examples of strong practice in this competency 
· What we would see or hear to confirm that this practice was meeting the effective or highly effective bar
Participants should make adjustments to their examples based on feedback from the group. 

4.  Whole group debrief. (10 minutes).
Bring the whole group back together and ask them to reflect on the work and identify next steps. Some possible discussion prompts are:
· What competencies presented challenges and why?
· What themes emerged across your discussions?
· For which competencies would you like more professional development, or more effective strategies?
· How do we continue to build our shared understanding?

Suggested follow-up:
· If time allows, have participants return to their expert groups to revise their possible examples.
· Collect each group’s examples and compile them for sharing or informing future professional development.
· Consider having teachers try out their possible examples by organizing peer observations or other professional development opportunities.
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