2011-2012 Quality Review

School Quality Expectations
Throughout the year, the QR Directors will be collecting “look fors” from all our reviewers and vetting them to create a set
of expectations for what a well-developed school entails.  We want these expectations to foster a notion of what good looks like, not become a simplistic checklist.  We look forward to your feedback and dialogue around these expectations.


Quality Indicator 1.2: To be well-developed, we would expect that

· Across classrooms, teacher practices consistently reference and support school wide beliefs about how students learn best and teachers/administrators can articulate how those beliefs are informed by a common, research-based framework, aligned to curricula and shaped by teacher team input. (a) 
· Learning activities are matched to instructional outcomes and connect to other disciplines where appropriate.  Activities provide opportunity for higher-level thinking. Teacher provides a variety of appropriately challenging tasks, materials and resources that reflect CIE instructional shifts.  Instructional student groups are organized thoughtfully to maximize learning and build on student strengths.  Plans for lessons or units are well structured, with appropriate pacing and  time allocations. (a, b)
· Lessons and teaching artifacts represent the coordination of in depth content knowledge, understanding of diverse students’ needs and available resources (including technology), resulting in a series of learning activities designed to engage students in high-level cognitive activity. These are modified, as appropriate, for individual learners. Instructional groups are varied as appropriate, with some opportunity for student choice. The lesson or unit structure is clear and allows for different pathways according to diverse student needs. (b)

· Teachers can identify and articulate specific examples of how particular lessons address students’ individual and sub-group (ELLs, SWDs, Lowest third, highest performers) needs. (b)

· Teaching practices leverage strategies such as inquiry, project based and collaborative learning, critical thinking, scaffolding and questioning that promote high levels of thinking. Strategic use of scaffolding techniques (e.g. modeling, grouping based on student needs, activating prior knowledge, effective use of graphic organizers, visuals, imagery, technology, building academic vocabulary, etc.) provide multiple entry points to the lesson and tasks for all learners including  ELLs and SWDs. (b)
· Projects and academic tasks are strategically scaffolded to provide entry points for all students with end products that either involves choice and/or extensions, with different possible endpoints that show mastery of the learning objectives and corresponding standards. (b)
· Teachers across classrooms provide students with challenging learning tasks that require them to use critical thinking, analysis, and problem solving as well as encourage inquiry and collaboration and ownership among students. (b, c)
· Teacher uses a variety or series of questions or prompts to challenge students cognitively, advance high level thinking and discourse, and promote meta-cognition. These high quality questions encourage students to make connections among concepts or events previously believed to be unrelated, and arrive at new understandings of complex material. Students formulate many questions, initiate topics and make unsolicited contributions. Students themselves ensure that all voices are heard in the discussion. (b, c)
· Students, across classrooms, produce work and engage in discussions that reflect extended, critical thinking, creativity, innovation, and problem solving as well as student ownership of the learning process. (c) 
· Ample student -to-student dialogue, using academic vocabulary and evidence-based accountable talk is built into the lesson.  Students can articulate what they are working towards, why it is important and how they help determine direction of lessons. (c)
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