Inter-visitation Protocol for Studying Peer Practice
	
Peer Inter-visitation[footnoteRef:1] is a teacher-facilitated, non-evaluative classroom visit focusing on the collaborative development of instructional knowledge and skills. As described on page 90 of the Handbook for Professional Learning, this type of observation may be part of a study component of a Professional Learning Community as teams work to identify inquiry questions and establish goals.  [1: Additional suggestions and resources for Peer Mentoring are included in the Handbook for Professional Learning pages 95-100. ] 

When to use this protocol: This protocol can be used when a Visiting Teacher or group of Visiting Teachers wants to learn from a Host Teacher.  For example, a team of teachers might visit a teacher who chose Observation Option 3 to observe how he/she provides high-quality, timely feedback to students throughout a lesson.
[bookmark: _GoBack]Before the Visit:
The teachers meet prior to the lesson in order to establish norms for debriefing the observation (e.g., “our observation data will remain confidential,” “we will meet to follow up within 24 hours of the observation”). 
The Visiting Teacher may share an area where he/she would like to learn from the Host Teacher based on his/her professional goal(s) (e.g., a teacher may want to see how the Host Teacher integrates formative assessment throughout instruction). The “Specific Considerations for Teachers of Students with Disabilities” and the “Specific Considerations for Teachers of English Language Learners” can guide teachers in selecting a focus related to better supporting students with disabilities and/or English Language Learners.[footnoteRef:2] [2:  These documents can be found in the “Measures of Teacher Practice” section of the Advance Intranet page.] 

The Visiting Teacher may ask questions prior to his/her visit to the Host Teacher’s Classroom to gain contextual background and focus his/her observation and feedback such as the following:
· What are you working on?
· What background do I need to know coming into your classroom?
· What are your objectives and expectations for the lesson?
During the Visit:
The Visiting Teacher visits the Host Teacher for a full period (or, at minimum, 15 minutes), taking low-inference notes.[footnoteRef:3]These notes will support the Visiting Teacher’s reflection on the visit and will enable the Visiting Teacher and Host Teacher to then engage in a collaborative conversation grounded in teaching practice and student learning. [3:  For information and resources on low-inference note-taking, including a note-taking template, please visit Learn LO 467: Introducing Your Staff to the Danielson Components - Module C “Introduction to Taking Low-Inference Notes.” Learning Opportunities can be accessed at https://learn.arisnyc.org. Learning Opportunities are best viewed in Chrome or Safari. For assistance signing in to Learn, email ARIS@schools.nyc.gov or call the DIIT Help Desk at (212) 374-6646.”] 

After the Visit:
First, the Visiting Teacher and Host Teacher independently reflect on the visit to plan for a professional conversation that maximizes their time: 
· The Visiting Teacher reviews the gathered evidence, and makes connections to components of the Framework for Teaching and the focus of his/her visit, optionally using the Part 1 of the post-visit note-taker (see page 4). The Visiting Teacher might note questions that he/she would like to discuss with the Host Teacher (e.g., “What criteria did you use to match students?”).
· The Host Teacher reflects upon his/her practice, analyzing the student work that resulted from the lesson and recalling any student discussions or other evidence of student learning during class and aligning his/her practice to the Framework. If the Visiting Teacher shared a focus area with the Host Teacher, the Host Teacher may also use that focus area to guide his/her reflection.

Then, the Host Teacher and Visiting Teacher meet face-to-face to discuss the lesson, with the Host Teacher leading this conversation: 
Suggested time: 30-40 minutes
1. The Visiting Teacher shares two to three components of the Framework for Teaching that he/she would like to discuss based on his or her earlier independent reflections on the evidence and focus area, optionally using Part2 of the note taker (see page 5).(2 minutes)
2. The teachers review the collected evidence and make connections to the components selected for discussion as well as any identified focus area. This evidence may include student work samples and/or low-inference notes from the observation(e.g., “When [student] Maya referred back to the rubric, I connected that to the following language in Effective for Component 3d: ‘Students appear to be aware of the assessment criteria”).(10 minutes)
3. The Visiting Teacher asks questions to better understand the evidence (e.g., the Visiting Teacher may share, “As students worked independently, I saw you circulate to look at student work and stop and talk to a few students. How did you determine who to talk with, and in what ways did that connect to the assessment criteria?’”). (10-18 minutes)
	Questions the Visiting Teacher might ask the Host Teacher include:
· To what extent did you and your students meet your instructional goals? What evidence helps you to know?
· What are the similarities and differences between what you planned and what actually happened? 
· What changes would you make if you were to teach this lesson again to the same group of students?
· Were there students for whom the work was too difficult or too easy?  What evidence helps you to know?
· How did you design the lesson in a way that helped yield the results you got?



4. The partners then brainstorm next steps for the Visiting Teacher and create a timeline of the actions that will lead to the teacher’s identified goals. They also create a plan to monitor progress and analyze the success of the next steps in positively impacting student learning. The teachers identify any resources that will support the Visiting Teacher in this work. The Host Teacher may also identify adjustments for his/her future teaching and specific, time-bound next steps (e.g., at the start of the next unit the teacher will write a student-friendly version of a rubric and have them self-assess their first and final drafts; the teacher will compare students’ work with the level of performance they accomplished in the prior unit). (8-10 minutes)


Adapting this Protocol for Inter-visitations by Teacher Teams	
This protocol can be adapted so that a group of Visiting Teachers engages in inter-visitation with a Host Teacher, such as a team of teachers visiting a teacher who selected Option 3.  When conducting inter-visitations with teacher teams, in addition to the protocol outlined on the prior pages, consider the following:
1. Consider assigning a teacher to serve as a facilitator of the debrief conversation with the Visiting Teachers and Host Teacher. The facilitator can ensure that there is balance between the Host Teacher's reflections and the Visiting Teachers’ questions and reflections during the debrief conversation.
1. When the Host Teacher and Visiting Teachers  meet to debrief the lesson:
Suggested time: 45 minutes (The times on the Optional Note Taker [page 5] correspond to the times in the pair protocol, and teams would need to adjust the times to correspond with the times below.)
4. The facilitator leads the Host Teacher and Visiting Teachers to agree upon two to three components to focus on in their post-visit conversation that most relate to the Visiting Teachers’ focus area(s) and the collected evidence. (3 minutes)
4. The Visiting Teachers share promising practices they observed and link these practices to specific language in the Framework for Teaching or their area for focus (e.g., “When [student] Ethan included the additional evidence after [student] Karina pointed out where his argument needed to be strengthened, I connected that to the following language in Highly Effective for 3d: ‘a variety of forms of feedback, from…peers, is accurate and specific and advances learning’”). (10 minutes)
4. The Host Teacher summarizes the evidence discussed including the connections made to the selected components and area of focus or questions. (5 minutes)
4. The Visiting Teachers take turns asking questions about the Host Teacher’s instructional practice.(17 minutes)
4. The Visiting Teachers each identify next steps for each of their classrooms.  They may also create a plan for following up to reflect upon the impact of the instructional adjustments. The Host Teacher may also identify adjustments for his/her future teaching. (10 minutes)


Optional Post-Visit Note Taker for Visiting Teachers
Part 1: Independent Visit Reflection (to complete before the discussion of the lesson)
Plan for a collaborative conversation that maximizes your time:
	Relevant evidence from the lesson  (refer to low-inference notes and student work)
	Connections to the Framework for Teaching components and your focus 

	






















	


Which two to three components of the Framework for Teaching would you like to discuss during the lesson debrief that most relate the collected evidence and your professional learning goal(s)? 
	








Are there any questions you’d like to bring to the discussion? 
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Part 2: Professional Conversation with the Host Teacher (30-40 minutes)
Which two to three components, as well as any focus area(s), would you like to discuss during the post-visit conversation that most relate to the collected evidence and the professional learning goal(s)? (2 minutes)
	



Review the collected evidence and make connections to the components selected for discussion: (10minutes)
	Relevant evidence from the lesson  
(refer to low-inference notes and student work)
	Connections to the Framework components or focus area

	




	


Ask the Host Teacher probing questions to better understand the evidence: (10-18 minutes)
	






Brainstorm next steps that include a clear timeline of the actions that will lead to your identified goals[footnoteRef:4]: (5-6 minutes) [4: Teachers may want to use the “Sample Teacher Professional Learning Plan” on page 97 or the “Sample Professional Learning Peer Support” template on page 98 of the Handbook for Professional Learning for planning these next steps.] 

	






How will you monitor progress and analyze the success of the next steps? What resources might you need? Who could you reach out to for this support? (3-4 minutes)
	








