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Step 5

Student: _____________________Date of Birth:_____________ School/Class __________________Grade: _____   
Interviewer __________________________________________  	     Date:  ______________________________
 “I am going to ask you some questions about your thoughts, feelings and actions.  Your answers will help us to develop a plan so that you will be more successful in school.   This information will be shared with staff working with you.”

Interests or Preferences: “Tell me some things that you like to do, that you are interested in, or that you are good at…”
 In Class/at School -  	 	 	 	 	 	 	 	 	 	 
 Out of School
 
-
 
 
 
 
 
 
 
 
 
 
 
Other
 
-
 
 
 
 
 
 
 
 
 
 
 
 

 
“Your [teachers/AP/Principal, etc.] have expressed concern about your behavior, in particular: 
	Priority Problem Behavior(s): 


(Note:  Please refer to FACTS for Teachers-Part A for priority problem behavior(s). If more than one priority   behavior, fill out a separate form for each.)



	Record the student response here:




   Identifying Classes/Activities: Have the schedule filled out before interviewing student.  “Now I’m going to ask you about your daily school schedule. I want you to tell me the time(s) of day you are likely to_______________ [priority problem behavior].” 
	Schedule (Times)
	Class/Activity &                       Staff Involved
	Likelihood of Behavior of Concern
	What happens when you do this behavior?

	
	
	None                                        High
0      1       2       3       4       5       6
	

	
	
	0      1       2       3       4       5       6
	

	
	
	0      1       2       3       4       5       6
	

	
	
	0      1       2       3       4       5       6
	

	
	
	0      1       2       3       4       5       6
	

	
	
	0      1       2       3       4       5       6
	

	
	
	0      1       2       3       4       5       6
	

	
	
	0      1       2       3       4       5       6
	



List the settings with a “5” or “6” where the priority problem behavior occurs [according to the student]. Add more rows if necessary.
	
	Class/Activities

	Setting # 1
	

	Setting # 2
	



Functional Assessment Checklist for Students (FACTS Part B)
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Step 8





























 PROBLEM BEHAVIOR in specific class/activity: Which class/activity (only one per form) is being discussed?
	Priority Problem Behavior  
	Class/Activity 

	(Copy from FACTS-Part A)
	




Provide more details about the problem behavior: 
“I want you to tell me more about______________________________ [priority problem behavior].”
	
“What do you say and do when you_______________________ [state the specific problem behavior from here on]?”

“How often do you do this? _________________________ (i.e., every day, only on Mondays, certain classes, etc.)?”

“What thoughts do you have before the [problem behavior] occurs, that is, what do you say to yourself? ___________________”

“How long does [problem behavior] go on?____________________________________________________________________”

“How intense is the [problem behavior]—tell me a number from 1 to 5, where 1 is very mild and 5 is severe? (circle one) 1  2  3  4  5



ANTECEDENTS: TRIGGERS AND SETTING EVENTS
“I’m going to ask you some questions about what is going on when you [refer to specific problem behavior from now on].” 
“During [class/activity where problem happens most], what happens most often just before you do [specific problem behavior]?” Use the chart below to check off the student’s answer(s). Ask follow-up questions to get more details. Rank order the top three Triggers (Predictors)
	Triggers (According to student)
	As applicable—Follow-up Questions
	Give Specifics

	___ when I’m not sure what to do or there is nothing to do

	Tell me more about that. What things are you not sure about…When do you have “nothing to do?”
	

	___ my classmates are bothering me
___ I sit by a certain classmate
	Tell me more about this.  Which classmate(s)? What do they do?
	

	___ when I work alone

	What work do you do alone that leads to problems?
	

	___ teacher tells me what to do or not to do

	Tell me more about that. What don’t you like about what the teacher tells you?
	

	___ teacher give me work that’s too hard 
___ work is too boring or too long
 ___ work is too easy

	Describe what is too hard/ easy / long / boring? What assignments or activities?
	

	___ When I need to talk to the teacher or need help
	Tell me more about that.  When do you need to talk to the teacher or need help?
	






SETTING EVENTS: Are there events that happen outside of the immediate environment (at home or earlier in the day) that make the problem behavior more likely or worse?Step 9













Step 10










“Is there something that sometimes happens to you during the day, or the night before, that makes it more likely you will have problems at school?  For example, [select from chart below], do you think you are more likely to get in trouble at school that day?”
	SETTING EVENTS (Rank order)

	___ Correction/failure earlier in day
	___ Homework/assignment not completed
	___ Hunger

	___ Peer conflict
	___ Conflict at home
	___ Lack of sleep

	___ Change in routine
	___ Medication (missed or taken)
	___ Other:______________

	Give details:




CONSEQUENCES: What happens immediately after the [specific problem behavior]?
“I am going to ask you some questions about what happens after you _____________________[restate specific problem behavior].”
1. “What does the teacher do?  __________________What do the other students do? ____________________________.”
2. “Do you get sent out of the room?  Yes / N    Do you get to stop doing assignments?_____________________________.”

Check the consequences that apply (Rank order 2 at most) and then ask specific questions.

	What happened after (Consequence)
	As Applicable—Follow-up Questions
	Add Specifics

	___ get adult attention or to talk to me
___ get peer attention/ get peers to look / talk / laugh at me 
	“Immediately after the [problem behavior] what do the adults and other students say and do?    Who says or does this?”
	

	___ get preferred activity 
___ get things
 
	“What specific items or activities are obtained?”
	

	___ avoid work that’s too hard         
___ avoid activities I don’t like 
___ avoid boring or easy work
	“Describe specific task/ activity avoided?”__________
Be specific, DO NOT simply list subject area, but specifically describe type of work within the subject area (be precise)_____________________________
Can the student perform the task independently?  Y   N
Is academic assessment needed to ID specific skill deficits?   Y   N
	

	___ avoid peers I don’t like 
___ avoid adults I don’t want to talk to
___ avoid adults telling me what to do

	“Who is avoided?” 
“What happened with this person that you want to avoid him/her?”
	

	Other:






SUMMARY OF BEHAVIOR 
Fill in boxes below using top ranked responses and specific details from corresponding categories above.Step 11













Step 12

  			
	Setting Events


	
	Trigger
	
	Behavior
	
	Consequence



“Now I am going to ask you to help me summarize all of the things you have told me.”  
1. “We have been talking about a behavior of concern, [name the same specific problematic behavior].”  
2. “Earlier we talked about [triggers] what happens before you______________ [Name the behavior].  Would you agree that     	____ often happens before you [specific problematic behavior]”
3. “We also talked about what happens right after the behavior [consequences.]  Would you agree that   	 	 often happens after you ____________________________ [specific problem behavior]?”
4. “We also discussed how some days are worse than other days, usually when (setting event) __________ happens, correct?”   (if applicable)

“Finally, let’s look at some ways that we can commend you for making better choices.  What are the types of things that you like?  We also want to stay away from things you don’t like, so I’ll ask you about those, also.”                          Reinforcers					         Not Reinforcers
	“What are some ways that we can celebrate positive changes in your behavior?  Which would you prefer?”
[Choose from below]
	“It is also important to know what you would NOT like, so that we don’t make it more difficult for you. Give us some examples of things you DON’T like.”

	 Social
___ Extra free time with a friend
___ Lunch with a favorite staff member
___ Positive phone call home
___ Other
	Social

	Activities:
___ Play educational games on the computer for a designated time
___ Assist a coach for a sport
___ Make morning announcements
___ Other
	Activities

	Academic:
___ Assisting the teacher
___ Making projects
___ Going to library
___ Other
	Academic

	Tangible:
___ “No Homework” pass
___ Earning a reward for the class
___ Special certificate to highlight accomplishment
___ Earning points toward something special
___ Other
	Tangible

	Sensory: (may be helpful with students with ASD)
___ Visual, motor, sounds, touch, taste, smell

	Sensory

	Other:

	Other



The Functional Assessment  
Checklist for Students 
 
The Functional Assessment Checklist for Students (FACTS for Students) is a brief, semi-structured interview to inform a Functional Behavior Assessment.  The student interview should be administered by someone with expertise in interviewing and in understanding function-based support.  The Functional Assessment Checklist for Students should be administered after the student’s teacher(s) has been interviewed using the FACTS for Staff and after the student’s schedule is obtained. After completing the staff and student interviews, the student is observed in the classes/settings where the behavior is exhibited.  The results of the interviews and the observations are then used to build a hypothesis statement. The FACTS for Students can be completed in a short period of time (15-20 min).  Please note that efficiency and effectiveness in completing the forms increases with practice. 
 
The interview consists of two parts: Part A is the analysis of the setting (s) where the behavior occurs most, and 
Part B is the functional behavior assessment. The goal of the setting analysis is to isolate activities and classes during which the problem behavior reliably does and does not occur. If this information was gathered elsewhere (e.g., the FACTS for Staff [part A], a request for Behavior Support Form, previous student interviews), you can skip this part of the interview.  You may, however, want to ask the student to rate the likelihood of problem behavior in each setting as this will help you confirm where the most problematic situations occur.
 
 
How to Complete Part A 
 
 
Step #1: Complete Demographic Information: 
Record the student’s name and the date the interview was completed. Record the name of the person who administered the interview.   
 
Step #2: Complete Student Profile 
Ask the student to identify personal strengths, interests and preferences. This can include activities the student is especially good at or enjoys and also special qualities (e.g., a sport, attitude toward family). This step is important to (a) help focus on strengths as well as challenges and (b) identify activities that may potentially be used as part of the intervention.  
 
Step #3: Identify Problem Behavior(s) 
Tell the student about the behavior that staff is concerned about. Please refer to FACTS for Teachers-Part A for priority problem behavior(s). If more than one priority behavior, fill out a separate form for each.
 
Step #4: Identifying Classes/Activities 
Note:  Have this section filled out prior to the interview from information gathered from a teacher or school personnel. 
a) List the times that define the student’s daily schedule.  
b) For each time listed indicate the class/activity typically engaged in during that time (e.g. subjects, lunch, transition, etc.). 
c) Ask the student if he/she has problems in each of the classes/activities.  Circle a number from “0” (never) to “6” (all the time) to correspond with the frequency of the behavior within the setting.

Step #5: Select Classes/Activities for Further Assessment 
List the classes/activities with a “5” or “6” (according to the student) for further assessment.  Add additional rows if needed.

 

How to Complete Part B 
 
 
Step #6: Identify the Target Class/Activity 
List the targeted classes/activities and problem behavior from the bottom of the FACTS-Part A.   Complete this part of the interview for only one class/activity at a time, unless the classes/activities are similar (e.g., unstructured time in cafeteria or recess.)  Use multiple Part B forms if more than one behavior and/or multiple classes/activities are identified. 
 
Step #7: Provide Specifics about the Problem Behavior(s) 
Provide more detail about the features of the problem behavior(s).  Focus specifically on the unique and distinguishing features, and the way the behavior(s) is disruptive or dangerous. 
 
Step #8: Identify Events that Predict Occurrence of the Problem Behavior(s) 
Within each class/activity, identify the events that reliably predict the problem behavior. Begin by asking, “During [class/activity where problem happens most], what happens most often just before you do [specific problem behavior]?”  The student’s answers will probably be included in the “Triggers” table below. Check off the ones that apply and ask follow-up questions to get more details.  Rank order the top three triggers.

Step #9: Are Setting Events Relevant?  
Setting events are things that happen before a problem behavior that make it more likely that an antecedent will trigger the behavior. Sometimes they work by making a behavior more or less likely. For example, getting in a fight in the morning may make it more likely that the student is defiant when asked to engage in academic work because being in the fight made task avoidance more rewarding. To find out if there is a setting event involved, ask, “Is there something that sometimes happens to you during the day, or the night before, that makes it more likely you will have problems at school?  For example, [go through the “Setting Events” table items]… Rank order the items the student selects.
 
Step #10: Identify the Consequences that May Maintain the Problem Behavior What consequences appear to reward the problem behavior?  Consider that the student may get/obtain something he wants, or that he may escape/avoid something he finds unpleasant. 
a) Begin by asking, when the trigger occurs and the problem behavior happens, what occurs next? Ask specific questions such as, “What do you do?” “What does your teacher do?” “What do other students do?” “Does anything stop or start happening?”  
b) The student’s answers will probably be listed in the “Consequence” table.  Check off the ones that the student describes and ask follow-up questions to get more details. Include additional information in the “Other” box.

Step #11: Build a Summary Statement 
The summary statement indicates the setting events, immediate triggers, problem behaviors, and maintaining consequences.  The summary statement is the foundation for building an effective behavior intervention plan.  Build the summary statement from the information in the FACTS.   
 
Step #12: Identify Reinforcers 
Identify potential reinforcers and non-reinforcers.  Ask the student questions to determine ways to celebrate positive changes in his/ her behavior. Incorporate these reinforcers into the Behavior Intervention Plan. Also ask what the student would NOT find reinforcing so that staff can take this into consideration when developing a plan.

FACTS Student Interview (2013)   Adapted from S. Loman (2009), C. Borgmeier (2005), and March, Horner, Lewis-Palmer, Brown, Crone & Todd (1999).      Page 1 of 6
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