Feel free to use this worksheet to keep track of new knowledge that will help inform your work at schools.
	Introduction: Defining Disciplinary Literacy

	What is disciplinary literacy?
How is it different than content area literacy?
	




	Article Excerpt

	What is disciplinary literacy?
	



	What are the differences between disciplinary literacy and content area literacy?
	




	How can you begin conversations with your teachers around disciplinary literacy?
	




	Trajectory of the Common Core Learning Standards

	What do you notice?
	




	What changes across grades/grand bands?
	




	What would enactment of these standards look like in a classroom?
	




	Classroom Experiences

	What foundations and learning experiences do students in elementary grades need to be prepared for the expectations and demands of grades 6-12 disciplinary literacy?
	





	What do students need to experience in disciplinary classrooms to learn how to read and write texts the same way an expert would? 
	





	What do you think is the difference between a content area teacher and a reading teacher?
	





	Conclusion

	Significant takeaways I can bring back to my school:
	






Disciplinary Literacy

It is evident from examining several decades’ worth of content area reading/literacy textbooks that the largely-agreed-upon purpose of this approach is to provide students with a collection of generic study skills that will, more or less, boost learning in all disciplines. These approaches help students to preview books (through examinations of tables of context and indices) and chapters (use of subheadings) and to use various print devices (e.g., italics, bolding, font and point variations) to make sense of text. They promote the use of purpose setting and predicting, along with a rich collection of reading processes or strategies (e.g., visualization summarization, clarification, questioning), and the use of particular study or teaching devices (e.g., Cornell note-taking, three-level guides, advance organizers). 

The content area reading agenda aims not so much to help students to read history as an historian might, but simply to read history with some grasp of the information, using a set of learning or study tools that may be implemented in any subject. Its focus is less on providing students with an insider’s perspective of a discipline (and with ways of coping with the unique properties of the disciplines), but rather emphasizes students as students or studiers and strives to provide them with the tools of the student.

The aim of disciplinary literacy is to identify all such reading- and writing-relevant distinctions among the disciplines, and to find ways of teaching students to negotiate successfully these literacy aspects of the disciplines. It is an effort, ultimately, to transform students into disciplinary insiders who are able to approach literacy tasks with some sense of agency and with a set of responses and moves that are appropriate to the specialized purposes, demands, and mores of the disciplines. 

…Disciplinary literacy, thus, is drawn from the largely unrealized aspirations of content area reading, and, more substantively, from a growing body of cognitive and linguistic research that examines how disciplinary experts read and the nature of the language evident in disciplinary texts. As such, the empirical roots of disciplinary literacy are not focused specifically on teaching, though many insights drawn from these studies are proving to be useful to literacy and disciplinary teaching.

Excerpt:  Shanahan and Shanahan, What Is Disciplinary Literacy and Why Does it Matter?

Questions for discussion:
· What is disciplinary literacy?


· What are the differences between content area reading and discipline-specific reading?
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· How can you begin conversations with your teachers around disciplinary literacy?


Trajectory of the Common Core Learning Standards
Questions for discussion:
· What do you notice?
· What changes across grades/grade bands?
· What would enactment of these standards look like in a classroom?
	Grade 4 Reading: Informational Text
	History/Social Studies (Grade 6-8)
	History/Social Studies (Grade 11-12)

	Key Ideas and Details:
CCSS.ELA-LITERACY.RI.4.1
Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from the text.

CCSS.ELA-LITERACY.RI.4.2
Determine the main idea of a text and explain how it is supported by key details; summarize the text.

CCSS.ELA-LITERACY.RI.4.3
Explain events, procedures, ideas, or concepts in a historical, scientific, or technical text, including what happened and why, based on specific information in the text.

Craft and Structure:
CCSS.ELA-LITERACY.RI.4.4
Determine the meaning of general academic and domain-specific words or phrases in a text relevant to a grade 4 topic or subject area.

CCSS.ELA-LITERACY.RI.4.5
Describe the overall structure (e.g., chronology, comparison, cause/effect, problem/solution) of events, ideas, concepts, or information in a text or part of a text.

CCSS.ELA-LITERACY.RI.4.6
Compare and contrast a firsthand and secondhand account of the same event or topic; describe the differences in focus and the information provided.





Integration of Knowledge and Ideas:
CCSS.ELA-LITERACY.RI.4.7
Interpret information presented visually, orally, or quantitatively (e.g., in charts, graphs, diagrams, time lines, animations, or interactive elements on Web pages) and explain how the information contributes to an understanding of the text in which it appears.

CCSS.ELA-LITERACY.RI.4.8
Explain how an author uses reasons and evidence to support particular points in a text.

CCSS.ELA-LITERACY.RI.4.9
Integrate information from two texts on the same topic in order to write or speak about the subject knowledgeably.




Range of Reading and Level of Text Complexity:
CCSS.ELA-LITERACY.RI.4.10
By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 4-5 text complexity band proficiently, with scaffolding as needed at the high end of the range.

	Key Ideas and Details:
CCSS. RH.6-8.1
Cite specific textual evidence to support analysis of primary and secondary sources.

CCSS.RH.6-8.2
Determine the central ideas or information of a primary or secondary source; provide an accurate summary of the source distinct from prior knowledge or opinions.

CCSS. RH.6-8.3
Identify key steps in a text's description of a process related to history/social studies (e.g., how a bill becomes law, how interest rates are raised or lowered).

Craft and Structure:
CCSS.RH.6-8.4
Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains related to history/social studies.

CCSS.RH.6-8.5
Describe how a text presents information (e.g., sequentially, comparatively, causally).

CCSS. RH.6-8.6
Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, inclusion or avoidance of particular facts).






Integration of Knowledge and Ideas:
CCSS.RH.6-8.7
Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in print and digital texts
.
CCSS.RH.6-8.8
Distinguish among fact, opinion, and reasoned judgment in a text.

CCSS.RH.6-8.9
Analyze the relationship between a primary and secondary source on the same topic.







Range of Reading and Level of Text Complexity:
CCSS.RH.6-8.10
By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text complexity band independently and proficiently.

	Key Ideas and Details:
CCSS. RH.11-12.1
Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained from specific details to an understanding of the text as a whole.
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CCSS. RH.11-12.2
Determine the central ideas or information of a primary or secondary source; provide an accurate summary that makes clear the relationships among the key details and ideas.

CCSS.RH.11-12.3
Evaluate various explanations for actions or events and determine which explanation best accords with textual evidence, acknowledging where the text leaves matters uncertain.
Craft and Structure:
CCSS.RH.11-12.4
Determine the meaning of words and phrases as they are used in a text, including analyzing how an author uses and refines the meaning of a key term over the course of a text (e.g., how Madison defines faction in Federalist No. 10).

CCSS.RH.11-12.5
Analyze in detail how a complex primary source is structured, including how key sentences, paragraphs, and larger portions of the text contribute to the whole.

CCSS.RH.11-12.6
Evaluate authors' differing points of view on the same historical event or issue by assessing the authors' claims, reasoning, and evidence.



Integration of Knowledge and Ideas:
CCSS.ELA-LITERACY.RH.11-12.7
Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

CCSS..RH.11-12.8
Evaluate an author's premises, claims, and evidence by corroborating or challenging them with other information.

CCSS.RH.11-12.9
Integrate information from diverse sources, both primary and secondary, into a coherent understanding of an idea or event, noting discrepancies among sources.




Range of Reading and Level of Text Complexity:
CCSS.RH.11-12.10
By the end of grade 12, read and comprehend history/social studies texts in the grades 11-CCR text complexity band independently and proficiently.




