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CCOOLLLLEEGGEE  DDEEMMAANNDDSS::  MMAAPPPPIINNGG  BBAACCKKWWAARRDDSS  FFRROOMM  AA  
CCOOLLLLEEGGEE  SSYYLLLLAABBUUSS  ((9900  MMIINNUUTTEESS))  
  
 

Who Should Use this Module? 
This module is for educators who have an 
understanding of the Common Core State 
Standards and want to understand how high 
school instruction will need to develop to 
prepare students for post-secondary 
success.  

Guiding Questions: 
• How do tasks and assessments relate to 

college and career readiness? 
• How do current assessment tools 

support the development of rigorous 
curriculum that transitions to the CCSS? 

 
Prerequisites:  
 
If you are not familiar with the Common Core State Standards, click here to first engage in activity on 
unwrapping the standards.   

 
 

Context: 
Post-secondary readiness is a national challenge: across the nation, for every 100 ninth 
graders who start high school, only 67 earn a high school diploma, 38 go on to college, 26 
continue in college for a second year, and only 18 obtain a college degree within 6 years of 
their high school graduation. Only 32% of students leave high school meeting the minimum 
qualifications for college-level work. The activity will help educators expand and deepen 
their understanding of how to place post-secondary readiness in the context of emerging 
CCSS and inform decisions about your school’s instructional practices, including 
assessment. 
 
 

Outcome:   
Participants will be able to identify characteristics of college readiness and the role of 
assessments to support such readiness. 
 
 
 
Suggested Materials:  

• Two (2) college syllabi 
• K-12 student work reflecting the syllabi assignments  
• CCSS (content depending on syllabi/assignments) 

 
 
 

http://schools.nyc.gov/NR/rdonlyres/A6E76DC0-BF7E-4021-BAAF-151F0DA50CD5/0/UnwrappingCCSS.pdf�
http://schools.nyc.gov/Academics/CommonCoreLibrary/Why/The+Standards/default.htm�
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Overview of Activity: 
Participants analyze a college syllabus and discuss what students would have to 
understand, know, and be able to do in order to successfully complete the course. Next they 
analyze a specific assignment from the course and compare it with a high school 
assignment. Finally, participants discuss how the high school assignment does or does not 
align with the college assignment and the implications this has for college readiness as 
defined by the Common Core. 
 
Agenda: 
 
1. Syllabi low-inference observations: Divide participants into three (3) groups and assign 

them one of the two syllabi. Ask participants to make low-inference observations about 
one of two syllabi in pairs. (15 minutes) 
(Note to facilitator: Ensure that observations remain free of judgment. The purpose 
here is not to evaluate the syllabi, but to understand what they require of students.)  
 

2. From these observations, participants then discuss what students would have to 
understand, know, and be able to do in order to successfully complete the course. The 
table facilitator charts the responses. (20 minutes) 

 
To successfully complete this course, students will have to 

understand… know… 
 

be able to… 

 
3. Analyze a college assignment: The table facilitator draws participants’ attention to an 

assignment in their syllabi and asks them to read the details of the assignment. (5 
minutes) 
(Note to facilitator: For the Economics of Disaster syllabus, participants should read 
the long essay and presentation assignment on page 3; Psychology syllabus, read Exam 
2 on page 7.) 
 

4. With the assignment in mind, participants respond to the following questions: 
(Note to facilitator: Chart the questions so that participants may refer to them 
throughout this portion of the activity.) 
 
• What does the assignment ask students to do?   
• What background knowledge or life experiences does the assignment assume? 
• What concepts or vocabulary may be unfamiliar to students?   
• What are the skill demands of the assignment? 
• What are other literacy demands associated with the task? (15 minutes) 

 
5. K-12 and Common Core connections: In the same three (3) groups, in a jigsaw style, 

participants will analyze various levels of student work to determine how this work 
connects to the Common Core State Standards and to the demands confronted in college 
as evidenced in the above syllabi. Remind participants of the relevant CCSS.  
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(Note to facilitator: For the purposes of this activity the following standards will be 
discussed:  

o For grade 5, the relevant CCSS are the Writing Anchor Standards  and Writing 
Standard #2 for 5th grade .  

o For grades 7 and 9-10, the relevant standards are Anchor Standards for Writing 
and Writing Standard for Literacy in History/Social Studies #2. The particular 
standards will be provided.)  

 
• With the student work and its assessment in mind, participants respond to the 

following questions and record responses on chart paper so that all participants 
can see the K-16 connections and progression. After charts are complete, ensure 
that participants have sufficient time to review each group’s work. 
 

o How does the grade-level assignment connect to the CCSS? 
o What connections do you see between the college assignment and your 

grade-level assignment? How does the grade-level assignment prepare 
students for the college assignment? 

o What is missing in the grade-level assignment that might help to prepare 
students for the college assignment? (35 minutes) 

 
 
 

 

Bridge to Practice: 
How can this activity help you and your colleagues reflect on your school’s instructional 
practice, assessment culture, organizational structures, and student supports as they relate 
to college readiness? 

 
 

Additional Resources: 
The following resources can help you learn more about the growing demands of higher 
education and the 21st century workforce and how educators at the P-12 levels can prepare 
students for success: 
 
 http://schools.nyc.gov/Academics/CommonCoreLibrary/Why/Readiness/default.htm 
 
 

 
 

 

http://schools.nyc.gov/Academics/CommonCoreLibrary/Why/Readiness/default.htm�


















PSY 166   Fall 2008    
Gillet 319    Tuesday and Thursday 2-3:15 pm 
 
Office Hours: Tuesday and Thursday 3:30 – 4:00 pm By appointment only 
 
Email:    Subject of message must contain PSY 166. 
 
Textbook: Invitation to Psychology by Wade and Tavris, Prentice Hall, 2005. 
 

Welcome to introductory psychology. The purpose of this course is to introduce you to the 
systematic and scientific study of individual and social processes. Reading the text prior to coming to class 
and attending lectures is essential to achieving success in this course. The class will consist of lecture and 
discussion. In order to facilitate discussion it is necessary to read the chapter before coming to class, 
prepare notes, and write out any questions that you may have. 
 
Research Participation Requirement: You must also fulfill three research participation requirements for 
the course. These requirements are worth five credit points towards your final grade. Another handout will 
explain exactly how to satisfy this requirement. If you under the age of 18, you must get parental consent. 
The form is available in the Psychology department office, GI113. They can be done early...so do them 
early. 
 
Exams: There will be three mid-term exams and a cumulative final exam which for a total of four exams. 
The lowest exam score will be dropped in calculating your final average. Exams cover all the material in 
the assigned readings (chapters) as well as everything discussed in lecture. The exams will be multiple 
choice and also have a written section (some consider this to be an “essay” section). You are required to 
bring at least 2 sharpened pencils to each exam for the multiple choice portion of the exam. 
 
Quizzes: There will be nine quizzes and the lowest two scores will be dropped in calculating the final quiz 
average. Twenty words for the chapter we are covering will be selected and assigned before the quiz. You 
will have 15 minutes to write a short definition (2-3 sentences) explaining the term and its importance. On 
one side of the quiz you will be asked to define the term and give an example. On the other side of the 
quiz you will only be required to define the term. You will be required to define 10 words from a 
shortened list of 15 that will be on the quiz page. The quiz is given during the first 15 minutes of class. 
 
Summary/ Double Entry Quotations: 
There are ten Summary/Double Entry Quotation (Sum Q) assignments due throughout the semester. They 
must be typed with one inch margins. We will cover in class the procedure and structure of the 
assignment. These Sum Q assignments will be used on the day they are due to begin our class discussion. 
We will use the Sum Q as a reference to dialogue the ideas covered and to engage and develop interesting 
topics and questions from the reading and quotes selected. Each week three volunteers will begin the 
discussions. 
 
Each Sum Q is worth 20 points toward a total of 200 points. If a student arrives more than five minutes 
after class begins, the assignment is considered late and is marked late (a loss of 5 points). Each day 
(including weekends and days the class does not meet) an assignment is late it depreciates 5 points in 
value to a maximum penalty of 0 points (this means if the assignment were perfect and received the full 20 
points and were handed in 4 days late, the grade is 10; 8 days late, the grade is 0). If a student cannot 
attend class on one of the days the Sum Q is due they must email the assignment before the beginning of 
class time to avoid the penalty. All assignments must be printed and brought to class by the beginning of 
the next class meeting. 



Grade Policy: 
 There are no make-ups or incompletes. If you miss an exam or a quiz, the grade is recorded as 30 

points. 
Copies of exams are not given to people who do not take the exam. 

 The lowest exam grade is dropped when calculating the final average. Taking all four exams improves 
your chances of getting the highest possible grade. 

 Your final score is calculated by adding together: 
 60% of the average of the three highest exam scores, 
 15% of the average of the seven highest quiz scores, 
 15% of the total of all your Sum Q scores, 
 5 points for Research Participation, 
 5 points from other projects and short quizzes. 

 
The actual total score (not “rounded” up or down) determines the grade as follows: 

108 and above: A   92-94: C+ 
105-107: A-    88-91: C 
102-104: B+    85-87: C- 
98-101: B    84-84: D+ 
95-97: B-    78-81: D 

77 and below: F 
 

Please note that an “A” is 108 or higher. A score of 107.9999 is an “A-.” And a score of 104.9999 
is a “B+.” 

 
Extra Credit: Up to 10 extra credit points can be added to each of your exam scores and is described on 
the following page. 
 

 



OPTIONAL Extra Credit 
The following describes what students can do to earn extra credit in this course. Please note that these are 
not required. Ask me if something about these guidelines aren’t clear. 
 
WHAT TO DO: 
1) Get a copy of the New York Times each Tuesday. Previous issues of the New York Times can also be 

used and are available at the library and for free on the New York Times Website. There is a fee for 
some archived articles, but there are many articles on Psychology available for no fee. 

2) Section “C” of the New York Times (on Tuesday and Tuesday only) is called the Science Times. Look 
through the Science Times and find an article that is relevant to Psychology. (Ask me and/or look in 
the Table of Contents of your text book to see if the article is relevant to psychology. THE MAJOR 
REASON PEOPLE DON’T GET CREDIT FOR ARTICLES IS THAT THEY CHOOSE 
ARTICLES NO RELATED TO PSYCHOLOGY. There is usually one major article related to 
psychology each Tuesday. You can go back to previous issues, if there aren’t any current ones in a 
given week.) Articles must be approved by the instructor. 

3) The article you select must be a major article. By major, I mean that it has to start on one page and be 
continued on another (or take up one full page). Short filler pieces are not acceptable. 

4) Read the article IN YOUR OWN WORDS, write a summary of the article. Pretend I haven’t read the 
article. Tell me what the article was about - what the researchers are trying to figure out, what the 
problems are, what they have been able to find out so far, what they are hoping to do in the future, and 
what your personal reactions were. The second major reason people get no credit is because they 
have used the phrasing of the article’s author. THIS IS PLAGIARISM AND WILL RECEIVE 
NO CREDIT AT ALL. 

5) The summary must be typed. 
6) Your summary should be about 1 & ½ to 2 double-spaced typed pages (about 500 words). 
7) Staple a copy of the actual article to your summary. 
8) THE WORK MUST BE TURNED IN BEFORE EACH EXAM. NO SUMMARIES ARE 

ACCEPTED AFTER THE EXAM. 
 
HOW MUCH EXTRA CREDIT CAN YOU EARN? 
1) You can earn as many as 5 points for each article summary you turn in. (If your work has ANY 

copying in it, is not typed, incomplete, or not related to psychology it will be given back and NO extra 
credit will be given.) 

2a) You can turn in as many as 2 articles before the first exam. This means you can have as  
many as 10 points added to the first exam. 

b) You can turn in as many as 2 articles after the first exam and before the second exam. This means you 
can add as many as 10 points onto your second exam score. 

c) You can turn in as many as 2 articles after the second exam and before the third exam. This means you 
can have as many as 10 points added onto your third exam score. 

d) You can turn in as many as 2 articles on the last day that class meets. This means that you can have as 
many as 10 points added onto your final exam. 

 
NOTICE: Articles turned in on the day of or after an exam cannot count toward an earlier exam. 
Summaries will not be taken after the last day of class. Extra credit must be turned in before an exam is 
given in order to be credited toward the exam. AGAIN: If you copy the phrases or words of the author, or 
make only minor changes to the author’s organization and wording, you will earn no credit for it. 
 



Schedule for Fall 2008 Psy 166 
 

9/2  9/4 Introduction, letter, lecture on Ch 1 
9/9 Note taking workshop and SumQ  9/11 SumQ 1, Lecture on Ch 1, Ch 4 
9/16 Quiz 1 on Ch 4, Lecture on Ch 4  9/18 Lecture on Ch 4 addendum information 

9/23 Quiz 2 on Ch 5, lecture on Ch 4 addendum 
and begin Ch 5 9/25 SumQ 2, Lecture on Ch 5 

 
9/30 No Classes - College is closed  10/2 Quiz 3 on Ch 6, lecture on Ch 6 
10/7 SumQ 3, Lecture on Ch 6  10/9 No Classes - College is closed 
10/14 No classes-College follows Monday schedule 10/16 Exam 1 on Ch 1, 4, 5, and 6 
10/21 SumQ 4, Lecture on Ch 8  10/23 Quiz 4 on Ch 2, Lecture on Ch 8 and 2 
10/28 SumQ 5, Lecture on Ch 2  10/30 Quiz 5 on Ch 3, Lecture on Ch 2 and 3 
11/4 SumQ 6, Lecture on Ch 3  11/5 Quiz 6 on Ch 7, Lecture on Ch 3 and 7 
11/11 SumQ 7, Lecture on Ch 7  11/12 Exam 2 on Ch 2, 3, 7, and 8 
11/18 Quiz 7 on Ch 9, Lecture on Ch 9  11/19 Quiz 8 on Ch 10, Lecture on Ch 9 and 10 
11/25 SumQ 8, Lecture on Ch 10  11/27 No classes, Thanksgiving 
12/2 Quiz 9 on Ch 13, Lecture on Ch 10 and 13  12/4 SumQ 9, Lecture on Ch 13 
12/9 Quiz 10 on Ch 14, Lecture on Ch 13 and 14  12/11 SumQ 10, Lecture on Ch 14 
12/16 Exam 3 on Ch 9, 10, 13, and 14  12/18 Return Exam 3, answer questions 
12/23 Cumulative Final Exam   

 
 
 
 

Quiz Vocabulary Words for PSY 166 
 
Quiz 1 -Chapter 4 
neuron   synapse   plasticity    central nervous system (CNS) 
action potential  endorphins   endocrine glands   parasympathetic nervous system 
medulla   amygdala   electoencephalogram (EEG)  peripheral nervous system (PNS) 
cerebral hemispheres  cerebrum   corpus callosum   autonomic nervous system 
frontal lobes   Broca’s area   split-brain surgery   sympathetic nervous system 
 
 
Quiz 2 - Chapter 5 
consciousness   circadian rhythm melatonin    seasonal affective disorder 
non-REM sleep  hypnosis   rapid eye movement (REM)  premenstrual syndrome (PMS) 
dissociation   hidden observer  stimulants    psychoanalytic theory of dreams 
“think-drink” effect  depressants   opiates    altered states of consciousness 
marijuana   tolerance   withdrawal symptoms  problem-focused approach to dreams 
 
 



Quiz 3 - Chapter 6 
sensation   perception   synesthesia    absolute threshold 
selective attention  retina    rods and cones   trichromatic theory 
figure and ground  Gestalt principles  perceptual constancy   perceptual illusion 
loudness   timbre    basilar membrane   taste buds 
phantom pain   semicircular canals  gate-control theory of pain  subliminal perception 
 
 
Quiz 4 - Chapter 2 
psychodynamic theories  personality   Sigmund Freud   the Big Five personality traits 
reciprocal determinism  id    defense mechanisms   psychosexual stages 
secondary traits  superego   heritability    humanist psychology 
Oedipus complex  trait    Carl Jung    nonshared environment 
existentialism   congruence   temperament    individualist vs collectivist cultures 
 
 
Quiz 5 - Chapter 3 
developmental psychology maturation   contact comfort   authoritarian versus authoritative  

parenting styles 
telegraphic speech  Jean Piaget   assimilation    critical period for language acquisition 
object permanence  accommodation  gender identity   Kohlberg’s theory of moral reasoning 
gender schema  adolescence   language acquisition device  puberty 
Erik Erikson   identity crisis   secondary sex characteristics  schemas 
 
 
Quiz 6 - Chapter 7 
thinking   prototype   cognitive schema   triarchic theory of intelligence 
subconscious processes  implicit learning  mindlessness    convergent versus divergent thinking 
algorithm   deductive reasoning  inductive reasoning   availability heuristic 
avoidance of loss  hindsight bias   confirmation bias   cognitive dissonance 
intelligence   heuristic   intelligence quotient (IQ)  achievement versus aptitude tests 
 
 
Quiz 7 – Chapter 9 
Unconditional stimulus  behaviorism   unconditional response  classical conditioning 
Higher-order conditioning operant conditioning  spontaneous recovery   discriminative stimulus 
punishment/punishers  shaping   continuous reinforcement  behavior modification 
social-cognitive theories  latent learning   observational (vicarious) learning extrinsic and intrinsic reinforcers 
intermittent (partial) schedule of reinforcement positive and negative reinforcement and punishment 
Extinction (classical conditioning)   primary reinforcers and punishers 
 
 
Quiz 8 - Chapter 10 
social psychology  cultural psychology  norms (social)   role 
routinization   situational attributions  self-serving bias   just-world hypothesis 
blaming the victim  attitude   cognitive dissonance   diffusion of responsibility 
bystander apathy  social loafing   deindividuation   social identity 
ethnic identity  stereotype   prejudice    contact hypothesis 
 



Quiz 9 - Chapter 13 
emotion   primary emotions  general adaptation syndrome  internal versus external locus of control 
facial feedback  amygdala   problem-focused coping  primary versus secondary control 
body language  stressors   secondary emotions   alarm, resistance, and exhaustion  

phases of stress 
attributions   display rules   progressive relaxation  emotion-focused coping 
epinephrine   reappraisal   social support    pessimistic and optimistic  

explanatory styles 
 
 
Quiz 10 - Chapter 14 
Motivation   intrinsic motivation  extrinsic motivation   approach goals versus avoidance goals 
triangular theory of love  gender roles   attachment theory of love  Maslow’s hierarchy of needs 
set point   bulimia   anorexia    need for achievement 
need for affiliation  performance goals  mastery (learning) goals  Thematic Apperception Test (TAT) 
self-fulfilling prophecy  self-efficacy   sexual scripts    approach and avoidance conflicts 
 
 
 

Summary and Double Entry Log Quotation Assignments 
 
1)  Chapter 4 pages 116-118  (How Neurons Communicate) 
2)  Chapter 5 pages 154-158 
3)  Chapter 6 pages 199-204 
4)  Chapter 8 pages 262-267 
5)  Chapter 2 pages 41-44 
6)  Chapter 3 pages 80-84 
7)  Chapter 7 pages 217-221  (Thinking) 
8)  Chapter 10 pages 318-323 
9)  Chapter 13 pages 430-436 
10)  Chapter 14 pages 471-476 
 



Essay questions for Exams 1, 2, and 3 for PSY 166 
There are four essay questions given for each of the three exams. On each exam there will only be two of 
the essay questions available and you will be required to answer one of them. 
 
Exam 1 
 

1) For years, the conventional assumption in neuroscience has been that neurons in the central 
nervous system could neither reproduce nor regenerate. Then, as researcher Samuel Weiss put it, “ 
there was a result that challenged everything I had learned when I was a student.” Describe some 
of the startling results of studies that have overthrown the conventional wisdom regarding neuronal 
regeneration. Discuss potential for stem cell research with human embryos. 

 
2) List and briefly describe the major categories of psychoactive drugs. 

 
3) Describe what is meant by perceptual constancy and describe four types of perceptual constancies, 

providing examples of each to illustrate your point. 
 

4) Discuss the roles of need, beliefs, emotions, and expectations as influencing factors in our 
perception of the world around us. 

 
 
Exam 2 
 

1) It was over a century ago that Sigmund Freud published his theory; how has his work stood the test 
of time? How is psychoanalytic theory regarded by psychologists and other scholars of the 21st 

century? Incorporate Freud’s therapeutic interaction with his 18-year old patient, Dora, into your 
essay. 

 
2) Describe the relationship between motivation and intellectual success, with specific reference to 

research comparing Asian culture with American culture. Discuss the following factors with regard 
to cultural differences in motivation and intellectual success: (1) beliefs about intelligence; (2) 
standards of performance; and (3) values regarding education. Do you believe Americans can 
change with regard tothese three factors? Why or why not? 

 
3) King and Kitchener (1994) asked adolescents and adults to explain how they had decided to adapt 

a particular stance on a controversial issue. The responses were categorized in seven stages of 
reflective thought that could be combined into three main groups: pre-reflective judgement, quasi-
reflective judgement, and reflective judgement. Distinguish between these three groups of 
judgement and describe the typical responses from adolescents and adults in each of these three 
groups of judgements. 

 
4) There are four circumstances that make it more likely for confabulation to occur. Wade and Tavris 

illustrate these four conditions, using the true story of an acquaintance. For years, the woman 
thought that she attended a party with an uncle who hammered a wall until it collapsed. But she 
wasn’t there! Describe the four circumstances favoring confabulation, using her story to illustrate 
your points. 

 



Exam 3 
 

1) Solomon Asch, in his experiments testing conformity, wanted to know what people would do when 
a group unanimously contradicted an obvious fact. Describe his study and discuss what was found 
in his study and in the many replications of his work. Discuss reasons for why people conform, and 
briefly discus the advantages and disadvantages of conformity. 

 
2) Many components of emotional experience are specifically localized in the brain. What have 

researchers learned about emotion and the brain, especially in regard to: 
a. The different roles played by each cerebral hemisphere; 
b. The key role the amygdala plays in emotion; 
c. The interaction between the amygdala and the cerebral cortex in “completing” the 

emotional picture; 
d. The effects of brain damage to the amygdala; 
e. The effects of brain damage to critical areas of the cortex dealing with emotion. 
 

3) The textbook provides a scenario for assessing the role of culture in emotional reactions: 
A young wife leaves to draw water from a well and her husband watches as a male stranger asks 
for some water. She gives the stranger water and invites him home for dinner. The husband, wife, 
and guest share a pleasant meal and then the husband invites the guest to spend the night – with his 
wife. The guest accepts. In the morning the husband leaves early to bring home breakfast and when 
he returns his wife is once again in bed with the visitor. 
How do men from different cultures define what an insult is? At what point in the story does the 
husband feel angry? Explain how the reactions depend on the culture of each person. 
 

4) Evolutionary psychologists believe that sex differences in courtship and mating practices evolved 
in response to human survival needs. In this view, what is adaptive behavior for males? What is 
adaptive behavior for females? What conclusions do evolutionary psychologists draw from these 
two opposite sexual strategies? How have these traditional evolutionary approaches been 
criticized? 
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