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Guidance for Completion

This Record Book can be used to document your findings and sources of evidence during the new school quality review.  There is space for you to create “review trails” from pre-review documents and experiences, such as: the new school proposal, previous school visits, CEP demographics, the New School Self-Evaluation, interim assessment data, and any other information. As you analyze this data, it is important to highlight the key issues and points of interest that relate to the main areas of focus for this review; the questions that stem from these points of interest will shape the 1-day review experience.
Reminder: all questions and observations during review activities should be geared toward gathering evidence that provides insight into the quality statement indicators (a minimum of five) you have pre-identified as the focus for your review of this new school.
You do not have to use this resource during the review, but it can be a useful tool for you to organize the:
· Pre-review key questions and observations, including  summary comments about pre-review materials; 

· Evidence of alignment and/or contradiction from multiple venues (e.g. interviews, class visits) and data sources
· Responses from school leadership and/or teachers after class visits and/or during feedback meetings

· A summary of evidence to be included in the final report. 

New School Quality Review Memo

The following is an updated version of a memo sent to network and cluster support staff regarding 2009-10 new school quality review policies:
As per an agreement between DAAR and DSS, schools that opened in September 2009 will receive a one-day Quality Review organized and performed by a member(s) of their network team/cluster.  The purpose of this review is to evaluate the key instructional practices and organizational structures new schools are developing and/or have in place to maximize student outcomes.  

The evaluation criteria for new schools will be the 2009-10 Quality Review Rubric, but new school principals and their network support staff will be asked to identify at least 5 of the 20 indicators in the rubric upon which the 1-day review will be based. The school and network support reviewer can choose to focus on any number of indicators (7 or 11 or all 20), but the intention of the visit is to emphasize the areas of development the school has prioritized. It is recommended that indicators are selected from across 3-4 different Quality Statements, but this is also a choice for the school and cluster. 
A “New School Quality Review” training for network reviewers and principals will be provided by DSS and DAAR staff on February 24th, 1-4:30pm (principals will be invited to join at 3:15pm), location to be announced.  In the meantime the date of each new school review should be set by the network and new school principal.  All new schools must complete a New School Self Evaluation Form (NSSEF) before the review begins per the timeline set by the network.  The NSSEF should be submitted with the New School proposal from 2008-09.

Sample list of activities and timeframes (required meetings are in bold):

· Meeting with the principal and leadership            

(1 hr)

· Visits to 3-4 classrooms                         


(2 hr)

· Meeting with teacher team   
            


(1 hr)

· Meeting with students                   



(30 min)

· Meeting with families/parents     



(30 min)   

· Reviewer and Principal check-in



(30min)

· Separate reflection time for Reviewer and leadership

(1 hr)

· Feedback session                          



(45 min)
The network reviewer must:

· alert the Quality Review team (qualityreview@schools.nyc.gov) of the dates for new school QRs by Friday, March 5th, 2010;

· focus the questions/conversations on the agreed upon QR rubric indicators; the reviewer(s) can use the Reviewer Record Book as a resource for collecting evidence;
· conduct a feedback session with the principal/school leadership following the feedback session protocol, which includes preliminary scores from both reviewer and principal;
· provide a final report (a template is provided) following the review, which identifies “what the school does well” and “areas for improvement”

After the New School Quality Review occurs, the completed NSSEF and final feedback report must be sent to qualityreview@schools.nyc.gov by June 15th, 2010. The report will then be read for quality assurance and returned to the network reviewer for revisions if necessary.  The finalized report should be emailed to the school by June 30th, 2010.

The final report to the school will not be made public, posted on the DOE website, etc.  However it is necessary to have this information on file centrally.  It will be shared with the reviewer for the school next year. DAAR and DSS will collaborate to ensure that these documents are submitted in a timely fashion.
Please note: All schools opening in 2009-10 will have a full Quality Review during the 2010-11 school year.  Contact Doug Knecht, Executive Director for Academic Quality, at dknecht3@schools.nyc.gov.
Selected Quality Review Rubric Criteria

Please place an “X” in a minimum of five Quality Review rubric indicators on which this 1-day review is focused.
	Quality Statement 1

	
	1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of learners and aligned to key State standards?

	
	1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to enable all students to produce meaningful work products? 

	
	1.3 Make strategic organizational decisions to support the school’s instructional goals and meet student learning needs?



	
	1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the academic and personal growth of students and adults?

	Quality Statement 2

	
	2.1  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas of need at the school level?

	
	2.2  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas of need at the team and classroom level?

	
	2.3  Use or develop tools to enable school leaders and teachers to organize and analyze student performance trends?



	
	2.4  Engage in an open exchange of information with students and families regarding students’ learning needs and outcomes?

	Quality Statement 3

	
	3.1  Establish a coherent vision of future development that is reflected in a short list of focused, data-based goals that are understood and supported by the entire school community? 

	
	3.2  Use collaborative and data informed processes to set measurable and differentiated learning goals for student subgroups, and students in need of additional support?

	
	3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher team and classroom level? 


	
	3.4  Communicate high expectations to students and families, engage them in decision-making, and promote active involvement in the school community? 

	Quality Statement 4

	
	4.1  Use the observation of classroom teaching and the analysis of learning outcomes to elevate school-wide instructional practices and implement strategies that promote professional growth and reflection, with a special focus on new teachers? 

	
	4.2  Engage in structured professional collaborations on teams using an inquiry approach that promotes shared leadership and focuses on improved student learning?

	
	4.3  Provide professional development that promotes independent and shared reflection, opportunities for leadership growth, and enables teachers to continuously evaluate and revise their classroom practices to improve learning outcomes?  

	
	4.4 Integrate child/youth development, support services and partnerships with families and outside organizations with the school-wide goals to accelerate the academic and personal growth of students? 

	Quality Statement 5

	
	5.1  Evaluate the quality of curricular, instructional and organizational decisions, making adjustments as needed to increase the coherence of policies and practices across the school? 

	
	5.2  Evaluate systems for assessing students, organizing data, and sharing information with student and families, making adjustments as needed to increase the coherence of policies and practices across the school?

	
	5.3  Establish and sustain a transparent, collaborative system for measuring progress towards interim and long term goals and making adjustments during the year and over time? 

	
	5.4  Use data to regularly evaluate the effectiveness of structured professional collaboration, capacity building and leadership development strategies? 


	Notes:
	Pre- Review Preparation, pg 1


As you analyze the pre-review documentation, you can use this chart to create the “review trails”, the paths you plan to follow during the review as a result of the documentation and evidence gathered beforehand.

	Document/Experience

Ex. NSSEF


	Review Trail

Ex. All teachers are engaged in inquiry and use common planning time well in grade teams


	Question(s) Generated

Ex. Can you further describe the structured collaborations you have scheduled for grade teams? What is the intended and real impact of their work on instruction? Student outcomes?
	Who/When

People and/or Evidence Venue

Ex. Principal and leadership (AP, teacher team leaders), teachers;

Teacher team mtgs., Principal mtg.


	Quality Statement(s) or Indicators

Ex. 1.3, 2.2, 3.2 4.2, 5.2

	Ex. Previous school visit
	Ex. Principal uses observation checklist that focuses on student engagement
	Ex. How has this checklist had an impact on instruction and student engagement? What is the evidence?
	Ex. Principal interview, class visits, teacher team meeting, student meetings
	Ex. 1.2, 4.1

	Ex. New school proposal
	Ex. All advisories will have community service component as related to the school’s core values
	Ex. How does this core value live in advisory? What successes and challenges have you had with developing the community service component of advisory so far? 
	Ex. Principal interview, student meeting, teacher team meeting
	Ex. 1.4, 3.1, 4.4

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


	Notes:
	Pre- Review Preparation, pg 2


	Document/Experience


	Review Trail


	Question(s) Generated
	Who/When

People and/or Evidence Venue

	Quality Statement(s) or Indicators

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


	Notes:
	Pre-Classroom Visits: Discussion with School Leadership and Teachers


The purpose of the Reviewer speaking briefly with teachers before visiting their classrooms is to learn the context of the classrooms, the intentions for the lessons, and how well students’ needs are known, and to record these as pieces of evidence.  

How this is done can be worked out with the Principal. If checking-in with all visited teachers is not possible, it is incumbent on the Reviewer to document the context of and intentions for the lesson through other sources (Principal, coach, written lesson plan, etc.).

Two guiding prompts for the exchange between Reviewer and Teacher:

· What should I expect to see today?

· You have Student X in your class: How is your teaching/use of resources supporting his/her learning needs and next steps?

	Notes:
	Pre-Classroom Visits: Discussion with School Leadership and Teachers – continued


	Summary:
	Quality Review Evidence Venues


For the 1-day visit, place an “X” next to each activity you completed and the timeframes. These activities are known as “evidence venues”.
	“X”
	Activities (Evidence Venues)
	Time Allocated

	
	Meeting with the principal and leadership            
	

	
	Visits to a 3-4 classrooms                         
	

	
	Meeting with teacher team   
	

	
	Meeting with students                   
	

	
	Meeting with parents     
	

	
	Reviewer reflection (directly before feedback)
	

	
	Feedback session                          
	

	
	Other:                          
	

	
	Other:                          
	

	
	Other:                          
	

	
	Other:                          
	


	Notes:
	Quality Review Evidence Venues


As you conduct the meetings, interviews, and classroom visits, use the following “Notes” section to (1) link questions from your review trails to the appropriate portions of the Quality Review rubric, (2) accumulate evidence and low-inference observations across the Quality Review rubric indicators, and (3) summarize your findings within each Quality Statement as they align with your indicators of focus.   

Each indicator has a box located at the bottom left the space.  It may be helpful to check this box to indicate which criteria have been selected as a focus of the review.  You may take notes for the other indicators; this additional information may help to support your findings for the selected quality statement indicators.

	Notes:
	Instructional and Organizational Coherence


	 Quality Statement 1 – Instructional and Organizational Coherence:  The school has a coherent strategy to support student learning that aligns curriculum, instruction and organizational decisions. 


From your pre-review analysis, using all key documents, what are the key questions that you will ask relating to your selected sub criteria focus under this quality statement?

	1.1   design engaging, rigorous and coherent curricula, including the Arts, for a variety of learning and aligned to key State standards?



	1.2   develop teacher pedagogy from a coherent set of beliefs about how students learn best, and ensure that it is: aligned to the curriculum, engaging, and differentiated to enable all students to produce meaningful work product?




To what extent do school leaders and faculty regularly:
	1.3 make strategic organizational decisions to support the school’s instructional goals and meet student learning needs?



	1.4   maintain a culture of mutual trust and positive attitudes toward learning that support the academic and personal growth of students and adults?



	Summary of evidence related to quality statement indicators of focus
Indicators                                                                    Evidence

	
	
	

	
	
	


	Notes:
	Gather and Analyze Data


	Quality Statement 2 – Gather and Analyze Data:  School leaders and faculty consistently gather, analyze and share information on student learning outcomes to understand school and student progress over time.


From your pre-review analysis, using all key documents, what are the key questions that you will ask relating to your selected sub criteria focus under this quality statement?

To what extent do school leaders and faculty:
	2.1   gather and analyze information on student learning outcomes to identify trends, strengths, and areas of need at the school level?



	2.2   gather and analyze information on student learning outcomes to identify trends, strengths, and areas of  need at the team and classroom level?




	2.3 use or develop tools to enable school leaders and teachers to organize and analyze student performance trends?



	2.4 engage in an open exchange of information with students and families regarding students’ learning needs and outcomes?



	Summary of evidence related to quality statement indicators of focus

Indicators                                                                    Evidence

	
	
	

	
	
	


	Notes:
	Plan and Set Goals


	 Quality Statement 3 Plan and Set Goals:  School leaders and faculty consistently engage the school community and use data to set and track suitable high goals for accelerating student learning.


From your pre-review analysis, using all key documents, what are the key questions that you will ask relating to your selected sub criteria focus under this quality statement?

To what extent do:
	3.1   establish a coherent vision of future development that is reflected in a short list of focused, data-based goals that are understood and supported by the entire school community?



	3.2    use collaborative and data informed processes to set measurable and differentiated learning goals for student subgroups, and students I need of additional support?



	3.3   ensure the achievement of learning goals by tracking progress at the school, teacher team and classroom level?



	3.4    communicate high expectations to students and families, engage them in decision-making, and promote active involvement in the school community?



	Summary of evidence related to quality statement indicators of focus

Indicators                                                                    Evidence

	
	
	

	
	
	


	Notes:
	Align Capacity Building


	Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and structured professional collaboration around meeting the school’s goals and student learning and emotional needs.


From your pre-review analysis, using all key documents, what are the key questions that you will ask relating to your selected sub criteria focus under this quality statement?

To what extent do school leaders and faculty:
	4.1  use the observation of classroom teaching and the analysis of learning outcomes to elevate school-wide instructional practices and implement strategies that promote professional growth and reflection, with a special focus on new teachers?



	4.2 engage in structured professional collaborations on teams using an inquiry approach that promotes shared leadership and focuses on improved student learning?



	4.3 provide professional development that promotes independent and shared refection, opportunities for leadership growth, and enables teachers to continuously evaluate and revise their classroom practices to improve learning outcomes?



	4.4 integrate child/youth development, support services and partnerships with families and outside organizations with the school-wide goals to accelerate the academic and personal growth of students?



	Summary of evidence related to quality statement indicators of focus

Indicators                                                                    Evidence

	
	
	

	
	
	


	Notes:
	Monitor and Revise

	Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating  progress throughout the year and for flexibly adapting plans and practices to meet its goals for accelerating learning.  


From your pre-review analysis, using all key documents, what are the key questions that you will ask relating to your selected sub criteria focus under this quality statement?

To what extent do:
	5.1  evaluate the quality of curricular, instructional and organizational decisions, making adjustments as needed to increase the coherence of policies and practices across the school?



	5.2  evaluate systems for assessing students, organizing data, and sharing information with student and families, making adjustments as needed to increase the coherence of policies and practices across the school?




	5.3   establish and sustain a transparent, collaborative system for measuring progress towards interim and long term goals and making adjustments during the year and over time?



	5.4   use data to regularly evaluate the effectiveness of structured professional collaboration, capacity building and leadership development strategies?



	Summary of evidence related to quality statement indicators of focus

Indicators                                                                    Evidence

	
	
	

	
	
	


	Notes:
	Meeting with Teacher Team


The reviewer, in collaboration with the principal, selects a team of teachers representing a specific expertise: discipline/subject areas, intervention team, etc.  The reviewer can observe the teacher team engage in a collaborative inquiry process and ask clarifying questions as needed.  The reviewer can focus in on the use of student work/data in planning and pedagogical decisions, the connection to goals (school, team, targeted student groups), the connection to professional development initiatives, and other important areas of the review, including climate and culture as the school develops.
	Participants

	Name
	Role

	
	

	
	

	
	

	
	

	
	

	
	


Documents Reviewed/Presented:

Agenda? 
Y / N
UFT Chapter Leader Present? 
Y / N
The following questions are appropriate for the teacher team meetings:

1. What is the focus on your team’s work at present? What goals does the team have?

2. How does your present focus connect with past work of the team, and/or other teams?

3. What group of students has the team targeted/focused on?  Why/how was this group chosen? How are you accountable to/for them?

4. How does the team analyze data and student work to adjust instructional practice for student success? To track student progress?

5. Describe a new/different strategy that has been implemented to push student progress as a result of the team’s work.  Why was it chosen? Did it work? How do you know?

6. What types of “teacher work” (e.g., assignments, curriculum, assessments, intervisitation feedback, low-inference observations) has been shared? 

7. Describe the impact the sharing of teacher work has had on your practice? The team? The larger school?

8. What types of autonomy and/or decision-making power does this team have? 

9. How are team leaders chosen and supported?  What training in facilitation have they been provided or protocols have they been taught to use?

10. What professional development opportunities and resources (coaches, books, etc.) support the team’s work?

	Notes:
	Meeting with Teacher Team – continued


Meeting Notes:

Summary of evidence related to quality statement indicators of focus
Indicators  


Evidence
	                                                                  
	                                                                  


	Notes:
	Meeting with Students


In a “Looking at Student Work” meeting, the reviewer can select 2-4 students to discuss a portfolio, notebook, or other student work.  It is best when the reviewer selects at least 2 students for whom they have observed their classroom and, as applicable, have met with teacher(s) in “Teacher Team” meeting so as to triangulate evidence across the evidence venues (this is what is referred to as an “internal case study”).  

Questions for Students: 

· What are you learning in one of your classes? Why are you learning it?

· What is the best work you have done this year? (Student will be encouraged to talk the Reviewer through student work product examples.)

· What are some of the challenging assignments, projects, class activities that have pushed your thinking, made you think hard, stretched your thinking, etc. (whatever phrasing is age-appropriate)?

The reviewer can instead have a larger student group meeting, with 6-8 students, during which students can respond to some of the questions above but also questions regarding the school climate and culture, their participation in the school’s development and activities, etc. The meeting can be an amalgam of both.

	Notes:
	Meeting with Students – continued


Summary of evidence related to quality statement indicators of focus
Indicators  


Evidence
	                                                                  
	                                                                  


	Notes:
	Meeting with Families/Parents


If there is a meeting with family members and/or parents, use the space below to take notes about their involvement, understanding of the school’s mission and goals, and the communications home regarding school activities as well as student progress in academic performance.

Summary of evidence related to quality statement indicators of focus
Indicators  


Evidence
	
	


	Guidance:
	Classroom Visits/Differentiation


As a general guideline, the reviewer will visit a minimum of 3-4 classrooms collaboratively with the principal/assistant principal/instructional leader.  Each classroom is visited for approximately 20 minutes. The visits will provide evidence for the selected Quality Statement indicators and connect with previously stated and documented goals and initiatives. The evidence is to be collected using the Classroom Visitation Tool on the following pages (an alternate version of this tool is available of the Quality Review page of the DOE website), which has a framework of three parts:

· Instruction and Engagement (evident in teaching and student learning)

· Student Work

· Assessment for Learning (evident in teaching and student learning)

Reviewers understand differentiation as:

“…modified instruction that helps students with diverse needs and learning styles master the same challenging academic content…through the use of varied material, varying instructional activities and varied assessments.” 

– from The Center for Comprehensive School Reform and Improvement
Additionally, Reviewers will observe that teachers are demonstrating the skill of differentiation when they:

“differentiate the method of instruction by utilizing: flexible, skill-based groupings,  cooperative groups, etc., group investigations,  learning stations/centers, learning contracts and independent studies,  modelling/demonstrating,  think alouds and meta-cognition…  visuals,  varied questions and strategies to promote thinking such as: compare/contrast,  categorize by characteristics,  hypothesize & experiment,  predict,  evaluate using criteria, etc.”

“differentiate the content by: providing supplemental or levelled materials at varying degrees of difficulty, offering multi-option assignments, allowing student to select…, creating simplified and/or extension activities, etc.”

“differentiate products by varying, modifying, and/or offering student choice…”

Three quotes from Analyzing Student Work: Day Two New Teacher Center at UCSC (adapted from C. A. Tomlinson).

Classroom Visitation Tool: Class 1

	Grade (Circle)
	P-K    K    1    2    3    4    5    6    7    8    9    10    11    12

	Subject, time/period, # students
	

	Type of class
	(  ) Gen Ed.   (  ) Spec. Ed.  (  ) CTT  (  ) ELL/ESL  (  ) Other:

	Teaching Experience
	This is the teacher’s __________ year of teaching.

	Lesson portion viewed
	            Beginning          Middle             End     

	Expectation
	Anecdotal Evidence : Low-Inference Observations

	Instruction and engagement

How does the curriculum and instruction engage all the students in meaningful work? 

· Classroom curriculum is coherent and aligned to key standards, including the arts; students are engaged in higher-order, critical thinking skills as seen in student work products and processes.  (1.1)

· Teaching practices are aligned to the school’s curriculum and reflect an articulated set of beliefs about how students learn best.  (1.2)

· Teaching strategies and classroom routines help maintain a culture of mutual trust and positive attitudes that promote and support academic and personal growth.  (1.4)
	(Teaching)


	(Student Learning)

	Student work

How does the student work illustrate/document student understanding and achievement? 
· Classroom work leads to high levels of student engagement and thinking, as evidenced in work products and processes.   (1.2)
· Student work is related to the goals of the lesson/unit, the curriculum and the school’s instructional goals. (3.2)
· Student work illustrates a differentiated approach that matches student learning needs and strengths.  (1.2/3.2)
· Students are able to discuss what they are learning and why. (3.4)

	

	Assessment for Learning

How do teachers and students use formative (classroom-based) and periodic assessments (Acuity, ITAs, DYO, etc) to inform their next instructional steps?

· There is evidence of the use or development of tools to understand what students know and how best to meet their needs. (2.1, 2.2)

· Feedback is given to students in a meaningful and clear way so students understand both their strengths as well as area to work on. (2.4)

· Students have opportunities to engage in peer and self-assessment. (5.2)
	(Teaching)
	(Student Learning)


Summary Notes and Questions:


Notes from debrief with administrator:

Highlights and Promising Practices observed (Including the arts and technology)

Classroom Visitation Tool: Class 2

	Grade (Circle)
	P-K    K    1    2    3    4    5    6    7    8    9    10    11    12

	Subject, time/period, # students
	

	Type of class
	(  ) Gen Ed.   (  ) Spec. Ed.  (  ) CTT  (  ) ELL/ESL  (  ) Other:

	Teaching Experience
	This is the teacher’s __________ year of teaching.

	Lesson portion viewed
	            Beginning          Middle             End     

	Expectation
	Anecdotal Evidence : Low-Inference Observations

	Instruction and engagement

How does the curriculum and instruction engage all the students in meaningful work? 

· Classroom curriculum is coherent and aligned to key standards, including the arts; students are engaged in higher-order, critical thinking skills as seen in student work products and processes.  (1.1)

· Teaching practices are aligned to the school’s curriculum and reflect an articulated set of beliefs about how students learn best.  (1.2)

· Teaching strategies and classroom routines help maintain a culture of mutual trust and positive attitudes that promote and support academic and personal growth.  (1.4)
	(Teaching)


	(Student Learning)

	Student work

How does the student work illustrate/document student understanding and achievement? 
· Classroom work leads to high levels of student engagement and thinking, as evidenced in work products and processes.   (1.2)
· Student work is related to the goals of the lesson/unit, the curriculum and the school’s instructional goals. (3.2)
· Student work illustrates a differentiated approach that matches student learning needs and strengths.  (1.2/3.2)
· Students are able to discuss what they are learning and why. (3.4)

	

	Assessment for Learning

How do teachers and students use formative (classroom-based) and periodic assessments (Acuity, ITAs, DYO, etc) to inform their next instructional steps?

· There is evidence of the use or development of tools to understand what students know and how best to meet their needs. (2.1, 2.2)

· Feedback is given to students in a meaningful and clear way so students understand both their strengths as well as area to work on. (2.4)

· Students have opportunities to engage in peer and self-assessment. (5.2)
	(Teaching)
	(Student Learning)


Summary Notes and Questions:


Notes from debrief with administrator:

Highlights and Promising Practices observed (Including the arts and technology)

Classroom Visitation Tool: Class 3

	Grade (Circle)
	P-K    K    1    2    3    4    5    6    7    8    9    10    11    12

	Subject, time/period, # students
	

	Type of class
	(  ) Gen Ed.   (  ) Spec. Ed.  (  ) CTT  (  ) ELL/ESL  (  ) Other:

	Teaching Experience
	This is the teacher’s __________ year of teaching.

	Lesson portion viewed
	            Beginning          Middle             End     

	Expectation
	Anecdotal Evidence : Low-Inference Observations

	Instruction and engagement

How does the curriculum and instruction engage all the students in meaningful work? 

· Classroom curriculum is coherent and aligned to key standards, including the arts; students are engaged in higher-order, critical thinking skills as seen in student work products and processes.  (1.1)

· Teaching practices are aligned to the school’s curriculum and reflect an articulated set of beliefs about how students learn best.  (1.2)

· Teaching strategies and classroom routines help maintain a culture of mutual trust and positive attitudes that promote and support academic and personal growth.  (1.4)
	(Teaching)


	(Student Learning)

	Student work

How does the student work illustrate/document student understanding and achievement? 
· Classroom work leads to high levels of student engagement and thinking, as evidenced in work products and processes.   (1.2)
· Student work is related to the goals of the lesson/unit, the curriculum and the school’s instructional goals. (3.2)
· Student work illustrates a differentiated approach that matches student learning needs and strengths.  (1.2/3.2)
· Students are able to discuss what they are learning and why. (3.4)

	

	Assessment for Learning

How do teachers and students use formative (classroom-based) and periodic assessments (Acuity, ITAs, DYO, etc) to inform their next instructional steps?

· There is evidence of the use or development of tools to understand what students know and how best to meet their needs. (2.1, 2.2)

· Feedback is given to students in a meaningful and clear way so students understand both their strengths as well as area to work on. (2.4)

· Students have opportunities to engage in peer and self-assessment. (5.2)
	(Teaching)
	(Student Learning)


Summary Notes and Questions:


Notes from debrief with administrator:

Highlights and Promising Practices observed (Including the arts and technology)

Classroom Visitation Tool: Class 4

	Grade (Circle)
	P-K    K    1    2    3    4    5    6    7    8    9    10    11    12

	Subject, time/period, # students
	

	Type of class
	(  ) Gen Ed.   (  ) Spec. Ed.  (  ) CTT  (  ) ELL/ESL  (  ) Other:

	Teaching Experience
	This is the teacher’s __________ year of teaching.

	Lesson portion viewed
	            Beginning          Middle             End     

	Expectation
	Anecdotal Evidence : Low-Inference Observations

	Instruction and engagement

How does the curriculum and instruction engage all the students in meaningful work? 

· Classroom curriculum is coherent and aligned to key standards, including the arts; students are engaged in higher-order, critical thinking skills as seen in student work products and processes.  (1.1)

· Teaching practices are aligned to the school’s curriculum and reflect an articulated set of beliefs about how students learn best.  (1.2)

· Teaching strategies and classroom routines help maintain a culture of mutual trust and positive attitudes that promote and support academic and personal growth.  (1.4)
	(Teaching)


	(Student Learning)

	Student work

How does the student work illustrate/document student understanding and achievement? 
· Classroom work leads to high levels of student engagement and thinking, as evidenced in work products and processes.   (1.2)
· Student work is related to the goals of the lesson/unit, the curriculum and the school’s instructional goals. (3.2)
· Student work illustrates a differentiated approach that matches student learning needs and strengths.  (1.2/3.2)
· Students are able to discuss what they are learning and why. (3.4)

	

	Assessment for Learning

How do teachers and students use formative (classroom-based) and periodic assessments (Acuity, ITAs, DYO, etc) to inform their next instructional steps?

· There is evidence of the use or development of tools to understand what students know and how best to meet their needs. (2.1, 2.2)

· Feedback is given to students in a meaningful and clear way so students understand both their strengths as well as area to work on. (2.4)

· Students have opportunities to engage in peer and self-assessment. (5.2)
	(Teaching)
	(Student Learning)


Summary Notes and Questions:


Notes from debrief with administrator:

Highlights and Promising Practices observed (Including the arts and technology)

Classroom Visitation Tool: Class 5

	Grade (Circle)
	P-K    K    1    2    3    4    5    6    7    8    9    10    11    12

	Subject, time/period, # students
	

	Type of class
	(  ) Gen Ed.   (  ) Spec. Ed.  (  ) CTT  (  ) ELL/ESL  (  ) Other:

	Teaching Experience
	This is the teacher’s __________ year of teaching.

	Lesson portion viewed
	            Beginning          Middle             End     

	Expectation
	Anecdotal Evidence : Low-Inference Observations

	Instruction and engagement

How does the curriculum and instruction engage all the students in meaningful work? 

· Classroom curriculum is coherent and aligned to key standards, including the arts; students are engaged in higher-order, critical thinking skills as seen in student work products and processes.  (1.1)

· Teaching practices are aligned to the school’s curriculum and reflect an articulated set of beliefs about how students learn best.  (1.2)

· Teaching strategies and classroom routines help maintain a culture of mutual trust and positive attitudes that promote and support academic and personal growth.  (1.4)
	(Teaching)


	(Student Learning)

	Student work

How does the student work illustrate/document student understanding and achievement? 
· Classroom work leads to high levels of student engagement and thinking, as evidenced in work products and processes.   (1.2)
· Student work is related to the goals of the lesson/unit, the curriculum and the school’s instructional goals. (3.2)
· Student work illustrates a differentiated approach that matches student learning needs and strengths.  (1.2/3.2)
· Students are able to discuss what they are learning and why. (3.4)

	

	Assessment for Learning

How do teachers and students use formative (classroom-based) and periodic assessments (Acuity, ITAs, DYO, etc) to inform their next instructional steps?

· There is evidence of the use or development of tools to understand what students know and how best to meet their needs. (2.1, 2.2)

· Feedback is given to students in a meaningful and clear way so students understand both their strengths as well as area to work on. (2.4)

· Students have opportunities to engage in peer and self-assessment. (5.2)
	(Teaching)
	(Student Learning)


Summary Notes and Questions:


Notes from debrief with administrator:

Highlights and Promising Practices observed (Including the arts and technology)

	Notes:
	Reflection Time


Reflection Time: Before the Feedback Session (1 hr)

There is one hour built into the schedule for the Reviewer and Principal (with school leadership if desired) to separately reflect on the visit and evidence gathered with regard to the indicators of focus for the review.  Use the space below to synthesize your thoughts across the Quality Statement indicators.

The chart on the following page should be used by both the Reviewer and Principal separately, scoring each indicator of focus in the chart as Well Developed, Proficient, Underdeveloped with Proficient Features, or Underdeveloped, and citing the evidence.  These charts should be brought to the Feedback Session.

Space to collect and organize evidence and thoughts:

	Notes:
	Reflection Time: Preliminary Scores Chart


Provide a blank copy of this chart to the Principal.  Separately the Principal and Reviewer should develop preliminary scores for each indicator of focus using a copy of the blank chart below.  These judgments will become the basis of discussion in the feedback session.
	Indicator of focus for the review (i.e. 1.2)
	Preliminary score

(W, P, UPF, or U)
	Evidence

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


	Notes:
	Feedback Session Protocol


The Reviewer, Principal, and key cabinet/leadership members can be present at this meeting. The meeting can remain between just the Reviewer and Principal at the discretion of the Principal.  
The Reviewer, as facilitator of this meeting, begins the session by thanking the community and leadership and gaining agreement on the norms for this exchange: 

· Respectful dialogue

· Focus on evidence and avoid assumptions

· Build collaborative understanding

· Avoid aggressive or defensive language

The following protocol can be used to share the information from the review:
Feedback Session Protocol 
Step 1. Reviewer’s preliminary scores.  Reviewer shares with Principal the preliminary scores on the indicators of focus, citing the evidence as specific low-inference data statements whenever possible (I saw/heard…). (5min)

Step 2. Principal’s preliminary scores.  Principal shares with Reviewer the preliminary scores on the indicators of focus, citing the evidence as specific low-inference data statements whenever possible (I saw/heard…). (5min)
Step 3. Areas of overlap.  The group discusses areas of overlap or agreement (Reviewer has space to document these in the Record Book).  These elements of the review can become the focus for the Strengths and/or Areas for Improvement the Reviewer must create for the final report. (8min)

Step 4. Areas of difference.  The group discusses areas of difference or disagreement (Reviewer has space to document these in the Record Book).  These elements of the review can also become Strengths and/or Areas for Improvement that the Reviewer must create for the final report.  There does not need to be consensus, however it is important for the group to identify what types of evidence must be collected, or work must be done, in order to resolve the disagreement down the road. (12min)

Step 5. Next steps for support. Reviewer and school leadership discuss proposed Strengths and Areas for Improvement in relation to next steps for supporting the school’s development.  What is the plan for support?  (15min)
Follow up meeting: How will the school leadership and network address the indicators in the QR rubric that were not a focus of this review, considering the school will have a full review the following year?
	Notes:
	Feedback Session – continued


I. Areas of overlap in Reviewer and Principal scoring indicators of focus:
Comments:
II. Areas of difference in Reviewer and Principal scoring indicators of focus:
Comments:

Post-review: Writing the New School QR Report

After the 1-day review is over you are required to complete the written report and submit it, along with the school’s NSSEF, to qualityreview@schools.nyc.gov by June 15th, 2010.  You will synthesize the findings of the review in two main areas: What the school does well (strengths), and What the school needs to improve (areas for improvement).  You must supply at least three (3) strengths and three (3) areas for improvement and at least one supporting bullet point of evidence for each finding. You will also include in parentheses the Quality Review rubric indicator(s) of focus that each statement relates to. See guidance and examples below.
After submission of the draft final report, a member of the Quality Review team’s Quality Assurance Reader (QAR) pool will review your draft and may return it within a week for some revisions to consider.  

The second and final draft will be due to qualityreview@schools.nyc.gov by June 30th, 2010, so that schools can integrate it into their collective thinking and action planning over the summer.

Crafting Effective Bullets

Writing bullet points and supporting evidence is not easy.  Below are some tips for constructing an effective report with regard to the areas of strength and improvement.
The underpinning of all effective bullets is the element of impact. Using the writing technique of cause and effect, reviewers are expected to craft bullets that go far beyond merely describing a practice – by evaluating the outcome of the practice on continued school improvement.

	Poor Bullets
	High Quality Bullets

	Not specific

Not clear; requires explanation

Contradictions

Anomaly between text and scores

Long sentences

Grammar errors

Use passive voice
	Cause and effect

Succinct

Crisp sentences

Specificity

Evaluative

Support the scoring
Use active voice 


When drafting a bullet around what a school does well, reviewers must:

· limit the overarching bullet to three lines

· ensure that the 1-2 supporting bullets provide solid evidence references
In writing a bullet that summarizes an area that the school needs to improve, reviewers are expected to:

· limit the overarching bullet to two lines 

· be non-prescriptive

· state the next steps in an objective way, opening with an active verb

· link 1-2 supporting bullets that depict the deficient trends identified during the site visit.
For supporting evidence bullets in both areas of strength and improvement there must be a connection to more than one sub-indicator in the rubric (e.g., 4.2.a and 4.2.b).
Examples:
What the school does well-

· Teachers work collaboratively and passionately to exchange ideas and best practices that continually improve student achievement. (1.3, 4.2)
· The strategic use of Inquiry Team members heightens the data expertise of the grade-wide interdisciplinary teams.  As a consequence, teachers throughout the site are growing increasingly adept at using a variety of data sources, all of which strategically assess a balance of language proficiency and content knowledge.  Similarly, teachers are gaining confidence in generating a variety of in-house, formative assessments across English language arts, math, social studies and science classes, and using this periodic data to rethink and reconstruct interdisciplinary units of study;

· Creative programming has created a paradigm shift in collaboration. Teachers are afforded opportunities in daily common planning periods to lead in data-analysis, decision-making and professional development. The consistent frequency of these sessions has empowered teachers and is enabling them to accomplish the majority of essential tasks.
What the school needs to improve-

· Expand professional development opportunities for new teachers in order to deepen their understanding of newly adopted school initiatives. (4.1)
· Currently the school does not provide sufficient structured opportunities so that novice teachers may gain ongoing support for the implementation of new humanities units of study developed by the 9th and 10th grade interdisciplinary teams.
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