	
Competency
	
	Ineffective
	Developing
	Effective
	Highly Effective

	3b: Using Questioning and Discussion Techniques




Elements:
-Quality of questions
-Discussion techniques
-Student participation
	                                Descriptor
	Teacher’s questions are of low cognitive challenge, single correct responses, and asked in rapid succession.  Interaction between teacher and students is predominantly recitation style, with the teacher mediating all questions and answers.  A few students dominate the discussion.
	Teacher’s questions lead students through a single path of inquiry, with answers seemingly determined in advance.  Alternatively the teacher attempts to frame some questions designed to promote student thinking and understanding, but only a few students are involved.  Teacher attempts to engage all students in the discussion and to encourage them to respond to one another, with uneven results.
	While the teacher may use some low-level questions, he or she poses questions to students designed to promote student thinking and understanding.  Teacher creates a genuine discussion among students, providing adequate time for students to respond, and stepping aside when appropriate.  Teacher successfully engages most students in the discussion, employing a range of strategies to ensure that most students are heard.
	Teacher uses a variety or series of questions or prompts to challenge students cognitively, advance high level thinking and discourse, and promote meta-cognition.  Students formulate many questions, initiate topics and make unsolicited contributions.  Students themselves ensure that all voices are heard in the discussion.

	
	                                          Critical Attributes
	· Questions are rapid-fire, and convergent, with a single correct answer.
· Questions do not invite student thinking.
· All discussion is between teacher and students; students are not invited to speak directly to one another.
· A few students dominate the discussion.
	· Teacher frames some questions designed to promote student thinking, but only a few students are involved.
· The teacher invites students to respond directly to one another’s ideas, but few students respond.
· Teacher calls on many students, but only a small number actually participate in the discussion.
	· The teacher uses open-ended questions, inviting students to think and/or have multiple possible answers.
· The teacher makes effective use of wait time.
· The teacher builds on student responses to questions effectively.
· Discussions enable students to talk to one another, without ongoing mediation by the teacher.
· The teacher calls on most students, even those who don’t initially volunteer.
· Many students actively engage in the discussion.
	In addition to the characteristics of “Effective,”
· Students initiate higher-order questions.
· Students extend the discussion, enriching it.
· Students invite comments from their classmates during a discussion.

	Evidence:  
· “Right, but now we want to look at Pedro’s because Pedro didn’t do it that way, right?”
· “How’d you know that? Tell each other how you know that and I’ll be back.” - Student begins to explain a logical path—“I divided 6,000 by 96 would give me 62.5…”
· T asks group—“Why did he divide 6,000 by 96?  Student answers indicate that the group does not understand why they did what they did, even though they did the right thing. T: “You look like you disagree.” Encourages group to continue to resolve their disagreement.  
· “Draw a picture to show us that.”
· “Okay, so it kind of works doesn’t it. But why does it work? So what mathematicians want to figure out is what allows you to make this equal to this (points to 4/96 = 250/6000). What allows you to put that equals sign in there?”
· “What’s making those proportions? That’s what I don’t get….what does it mean to be proportioned?” - Questions require students to understand complex concepts like proportion/ ratio and work with messiness.

	Competency
	
	Ineffective
	Developing
	Effective
	Highly Effective

	3d: Using Assessment in Instruction




Elements:
-Assessment criteria
-Monitoring of student learning
-Feedback to students
-Student self-assessment and monitoring of progress
	                                Descriptor
	There is little or no assessment or monitoring of student learning; feedback is absent, or of poor quality.  Students do not appear to be aware of the assessment criteria and do not engage in self-assessment.
	Assessment is used sporadically to support instruction, through some monitoring of progress of learning by teacher and/or students.  Feedback to students is general, and students appear to be only partially aware of the assessment criteria used to evaluate their work but few assess their own work.  Questions/prompts/assessments are rarely used to diagnose evidence of learning.
	Assessment is regularly used during instruction, through monitoring of progress of learning by teacher and/or students, resulting in accurate, specific feedback that advances learning.  Students appear to be aware of the assessment criteria; some of them engage in self-assessment.  Questions/prompts/assessments are used to diagnose evidence of learning.
	Assessment is fully integrated into instruction, through extensive use of formative assessment.  Students appear to be aware of, and there is some evidence that they have contributed to, the assessment criteria.  Students self-assess and monitor their progress.  A variety of feedback, from both the teacher and peers, is accurate, specific, and advances learning.  Questions/prompts/assessments are used regularly to diagnose evidence of learning by individual students.

	
	           Critical Attributes
	· The teacher gives no indication of what high quality work looks like.
· The teacher makes no effort to determine whether students understand the lesson.
· Feedback is only global.
· The teacher does not ask students to evaluate their own or classmates’ work.
	· There is little evidence that the students understand how their work will be evaluated.
· Teacher monitors understanding through a single method, or without eliciting evidence of understanding from all students.
· Teacher requests global indications of student understanding.
· Feedback to students is not uniformly specific, not oriented towards future improvement of work.
· The teacher makes only minor attempts to engage students in self- or peer-assessment.
· The teacher’s attempts to adjust the lesson are partially successful.
	· Students indicate that they clearly understand the characteristics of high-quality work.
· The teacher elicits evidence of student understanding during the lesson.
· Students are invited to assess their own work and make improvements.
· Feedback includes specific and timely guidance for at least groups of students.
· The teacher attempts to engage students in self- or peer- assessment.
· When necessary, the teacher makes adjustments to the lesson to enhance understanding by groups of students.
	In addition to the characteristics of “Effective,”
· There is evidence that students have helped establish the evaluation criteria.
· Teacher monitoring of student understanding is sophisticated and continuous: the teacher is constantly “taking the pulse” of the class.
· Teacher makes frequent use of strategies to elicit information about individual student understanding.
· Feedback to students is specific and timely, and is provided from many sources, including other students.
· Students monitor their own understanding, either on their own initiative or as a result of tasks set by the teacher.
· The teacher’s adjustments to the lesson are designed to assist individual students.

	Evidence:
· Each group asked specific questions about the process—“How did you go about thinking about this?” “What are you finding out when you’re doing that?”
· “I see some interesting work here, so I’m going to challenge you…”
·  “What’s happening here, then with these boxes? I’ll be back and I’m gonna ask you about this one…but you’re on your way.”
· “And a half a box. Ooo, they knew that was a half a box.”
· “Okay, so it kind of works doesn’t it. But why does it work?...What does it mean to be proportional?” Students use teacher question to clarify their work.
· Teacher asks students to explain balancing equations, focuses students on generating a chart that requires that they do the same on each side.
· “I dunno, what do you think? You look like you disagree.”



