Activity: Understanding the Literacy Shifts in Social Studies and Science (60 minutes)

Outcomes:
Participants will identify implications for planning instruction in social studies and science based on the expectations of the literacy shifts of the Common Core.  Participants will identify effective examples of implementing the literacy shifts by reviewing sample unit and lesson plans.

Guiding Questions:
What planning and instructional moves do the literacy shifts call for teachers to make in their practice?
How does incorporating the literacy shifts into planning and practice impact student learning in social studies and science classrooms?
Materials:
· Literacy shifts 
· Graphic organizer
· Sample unit and lesson plans (social studies and science)
· Graphic organizer samples (for facilitator reference)
· Guidance for Literacy in the Content Areas

Facilitation Notes: 
Note: Participants should read the 2013-2014 Citywide Instructional Expectations prior to engaging in this activity.  For facilitation guidance on exploring the expectations, see here.
	
1. Introduction (5 minutes).  
In this activity we will:
· Explore how social studies and science teachers can deepen the work of the Common Core in their classrooms. 
· Identify effective examples of incorporating the literacy shifts into planning to surface the implications for both teacher practice and what students are asked to know and do.  
· Explore how unit and lesson plans can both address content standards and integrate the literacy instructional shifts where appropriate.

Our guiding questions are:
· What planning and instructional moves do the shifts call for teachers to make in their practice?
· How does incorporating the literacy shifts in literacy into planning and practice impact student learning in social studies and science classrooms?

Note: Each step of this activity has a corresponding section in the graphic organizer for participants to record their notes and findings.
2. Review Instructional Shifts (15 minutes). 
Refer participants to the Literacy Shifts:
· These are the shifts New York State has identified for adjusting instructional practice to meet the literacy demands of the Common Core.
· The shifts illustrate modifications to instruction and planning and are not calls for extensive overhauls of social studies and science curricula.

Participants read through the literacy shifts guided by the following questions:
· [bookmark: _GoBack]What shifts most resonate with you in terms of preparing students for college and career success?
· When thinking of the various components of a unit (e.g. unit and lesson plans, instructional tasks, culminating task, texts, etc.), where might you expect to see evidence of the shifts? 

Lead participants in sharing out.

Note: If participants have difficulty surfacing predictions, share the following examples:
Shifts 1 and 2 might be evident in the list of texts for the unit, Shift 3 would be seen in the sequencing of the texts and the complexity of the tasks that build upon one another throughout the unit, Shift 6 could be seen in the academic and discipline-specific vocabulary highlighted for instruction in the unit plan, individual lesson plans, and in student tasks. 

Clarify the role of unit plans in incorporating the literacy shifts:
· While the shifts can be seen in lesson plans and instructional tasks, unit plans demonstrate a broader array of evidence of the shifts.  
· Ex. A chemistry class may not incorporate shift 5 (writing from sources) during an experiment, however, students may experience this shift later in the unit when they write about the topic and are expected to cite evidence from their lab data and a collection of scientific journal articles read in class.

Note: Remind participants that the citywide instructional expectations call for students to experience all of the shifts over the course of the year, though every lesson is not expected to incorporate every shift.

3. Unit Components Analysis (10 minutes).  
Direct participants to the unit materials (“Civil Rights Movement” for social studies or “Circulatory and Cardiovascular Systems” for science).

Participants, independently or in groups, examine the components, using graphic organizers to explore:
· Where do you see evidence of the shifts in this unit?
· Where might you want to incorporate more explicit evidence of the shifts?

Lead participants in sharing out.

Note: If participants have difficulty surfacing evidence of the literacy shifts or ways to further incorporate them at the unit, lesson, or student task level, share the examples from the graphic organizer samples in social studies and science.

4. Lesson Plan Analysis (15 minutes).  
Lead participants into the next phase of analysis with the sample lesson plans:
· While unit components can offer insight into how and when students will experience the shifts, lesson plans are also central drivers of daily instruction.
· These lesson plans are samples, not templates, of lessons that incorporate the shifts into daily instruction.  It is important to note that these are examples of two teachers’ practice, and are in no way prescriptive of what every lesson looks like each day. 

Participants, independently or in groups, review the lesson plan, using graphic organizers to explore:
· Where do you see evidence of the shifts in this lesson?
· Where might you want to incorporate more explicit evidence of the shifts?

Lead participants in sharing out.

5. Student Task Analysis (10 minutes).  
Frame the transition:
· After considering what moves the teacher is making, we now will explore what students are being asked to know and to do.


Participants, independently or in groups, analyze the task, using graphic organizers to explore:
· What are students asked to know and do in the unit’s culminating task?
· What teacher moves are required for preparing students to succeed with this task?

Lead participants in sharing out.

6. Closing & Resources (5 minutes).  
Draw participants back to the guiding questions:
· After exploring how the shifts can be incorporated in a unit and lesson, what planning and instructional moves do you see the shifts calling teachers to make?
· How does incorporating the instructional shifts in literacy into planning and practice impact student learning in social studies and science classrooms?

Participants reflect and share one action step they will take to incorporate the literacy shifts.

Note: The 2013-2014 Citywide Instructional Expectations state that “teachers are responsible for students’ content knowledge while at the same time sharing responsibility for students’ literacy skills.”  For further clarification on this work and resources for locating and selecting high-quality discipline-specific texts, refer participants to the Guidance for Literacy Shifts in the Content Areas.


Extension Activity: Application to Practice (30 minutes)

Outcome:
Participants will modify existing unit plans to more deeply incorporate the literacy shifts.

Guiding Questions:
· How can the literacy instructional shifts be integrated into social studies and science units?
· What planning and instructional moves do the shifts call for teachers to make in their practice?

Materials:
· Literacy instructional shifts
· Graphic organizer
· Teacher’s own unit plan

Note: Each step of the extension activity has a corresponding section in the graphic organizer for participants to record their notes and findings.

1. Identification of Evidence of Shifts in Unit Plan. (10 minutes). 
Participants review their unit plan and identify existing evidence of the literacy shifts.


2. Opportunities for Incorporating the Shifts (15 minutes).   
Participants identify opportunities in their unit plans to incorporate the shifts.


3. Considerations of Student Impact (5 minutes).
Participants reflect on their unit and the following questions:
· Comparing your original and modified lesson plans, what changes do you see in what students are being asked to do?  
· How will these changes impact the development of your students’ literacy skills in your classroom?

Participants share reflections.
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