Activity: Teaching Complex Texts through Open-ended, Text-dependent Questions (60 minutes) 

Overview:
In this activity participants will consider how open-ended, text-dependent questions can help students access complex texts, discuss ways to support teachers in incorporating these into their practice, and learn about resources available to support this work.

Outcome:
Participants will be prepared to support their teachers in helping students access complex texts through open-ended, text-dependent questioning.  

Guiding Question:
· How can open-ended, text-dependent questions support the selected instructional shift:  
“Require students to ground reading, writing, and discussion in evidence from text?”
Materials:
Chart paper and markers
Grade-appropriate materials
· Elementary (4th grade)
· Text: Child Labor by Human Rights Watch Group
· Note-Taking Guide
· Middle School (6th grade)
· Text: The Purpose of Education by Dr. Martin Luther King, Jr.
· Note-Taking Guide
· High School (9th grade)
· Text: Ain’t I a Woman by Sojourner Truth
· Note-Taking Guide
Designing Open-Ended, Text-Dependent Questions from the Institute For Learning (IFL)
Related Resources Handout

Facilitation Notes:
1. Introduce Activity. (5 minutes) Facilitator asks participants to introduce themselves and share their name and school.  Facilitator introduces him or herself and frames the activity:
· In order to prepare students to meet the demands of the Common Core in literacy, we will need to shift our curriculum, assessment, and instruction.  One of the most important instructional shifts is highlighted in this year’s Citywide Instructional Expectations:  “Require students to ground reading, writing, and discussion in evidence from text.”  
· Today’s workshop will focus on a high-leverage strategy for implementing this shift:  designing and asking open-ended, text-dependent questions which help students to access complex texts.  We will experience an example and a non-example of this type of question and discuss the type of support teachers will need to incorporate these questions in their instruction.
· Please take a moment to review the selected literacy shift and today’s guiding question on your note-taking guide. 


2. Experience Different Types of Questions. (40 minutes) Facilitator frames the transition:
· An open-ended, text-dependent question is defined by having multiple possible responses and requiring students to ground their responses in evidence from the text.  These questions should:
· Be part of a coherent unit
· Support students in building the unit’s targeted skills and knowledge that are assessed in the culminating task
· Be developed with an understanding of the text’s complexity

· We are going to explore these questions by responding to a non-example and an example in order to identify how each question guides students in reading the text and the information the student response to each task provides the teacher.  

Facilitator directs participants to the grade-appropriate text and asks them to independently read it and respond to the questions in first column of the graphic organizer on their note-taking guide.  (5 minutes)

Facilitator directs participants to share their responses with a partner and work together to complete the next two columns on their note-taking guide:  
· As a student, what knowledge and skills would you need to respond to this question? 
· As a teacher, what information could you gather about student knowledge and skills from their responses to this question? (5 minutes)

Facilitator asks a few participants to share their responses and leads a whole-group discussion about the characteristics of each question. (5 minutes)

[Note: Facilitator has sample responses to these questions in the Appendix to this Facilitator’s Guide.  While both questions are text-dependent, only #2 is also open-ended.]  

Facilitator directs table groups to discuss the following questions:
· How can open-ended, text-dependent questions support discussion in the classroom?
· How can asking these questions support struggling students?
· How can asking these questions support high-performing students? 
· How do these questions support the selected instructional shift of requiring students to ground reading, writing, and discussion in evidence from text? (10 minutes)
 
Facilitator asks each table to share the highlights of their discussion.  (5 minutes)

Facilitator leads a whole group discussion around the following:
· The Common Core requires us to slow down and give students time to grapple with and deeply understand complex texts.  How can asking open-ended, text-dependent questions support this demand?
· What support will teachers need in order to incorporate this type of questioning in their instruction? (10 minutes)

3. Resources and Next Steps. (15 minutes) Facilitator points participants toward the Designing Open-Ended, Text-Based Questions handout in their folder and states: 
· This is a resource from the Institute for Learning (IFL) that is already being used in some schools and that you might want to share with your staff. 
· The first page lays out the definition and some of the benefits of using open-ended text-dependent questions that we have surfaced today.  
· The second page describes a framework called the Pattered Way of Reading, Writing and Talking that addresses what we discussed earlier about the demand to slow down and offer students opportunities to access text through multiple close readings.  This framework suggests four readings, each with a different purpose and different types of open-ended, text-dependent questions to support that purpose.  While not every text will require this many readings or readings with these particular purposes, the idea is to take time to do multiple close reads with certain texts and that open-ended, text-dependent questions can support students get more out of the text with each read.  

Facilitator briefly walks participants through the four types of readings in the IFL framework.  

Optional Talking Points:
· The first type of reading has students read for literal understanding of what is happening in the text.  In checking for understanding of the “gist,” teachers may ask questions such as: “What are the main ideas?” and “What are the evidence or reasons for those ideas?”
· The second type of reading has students reread for significant moments in the text.  Teachers will ask students to think about the overall meaning of the text and use textual evidence to support their responses as they read.  In checking for significant moments, teachers may ask questions such as: “What moments do you find most compelling in advancing the author’s argument?  Explain what makes them compelling.”
· In the third rereading, students read to interpret the ideas in the text.  Here a teacher asks students to respond to an interpretive question about the text, which has multiple and distinct answers and requires evidence from the text.  In checking for the interpretation of ideas, teachers may ask questions such as: “What is the goal of this text?”
· Finally, students read the text again in the fourth type of reading to analyze the author’s methods.  As they read, students are asked to think about the choices the author made when writing the text and how it impacts the reader’s understanding of the text.  In checking for analysis of the author’s methods, teachers may ask questions such as: “What methods does the author use to build and support her argument?  How does each method work?”  (5 minutes)

[Note: If participants ask about the difference between text-dependent and text-based questions, facilitator may explain:
· The reading uses the phrase “text-based,” but that the Common Core demands that students engage in “text-dependent” questions. 
· Answers to text-based questions can refer to the text, but they do not require students to extract evidence and reasons directly from the text.  
· Text-dependent questions require students to firmly ground their answers in the text instead of using generalizations.  They require students to use evidence from the text to answer the question instead of relying on speculation, personal experience, or background knowledge.]

Facilitator notes that participants can find further resources to support this work on the Common
Core Library and directs them to look at the Related Resources Handout in their packet.  Facilitator also notes that copies of a teacher-facing activity about open-ended, text-dependent questions are also available for participants to take on the way out. 

Facilitator asks participants to reflect on the activity using the question on their note-taking guide:
· How does the information we discussed today fit into your school’s plan to implement the instructional shift of requiring students to ground reading, writing, and discussion in evidence from text?

Participants share their thoughts with their table group. (5 minutes)

Facilitator leads a whole-group share.  (5 minutes)

Appendix – Sample responses for Step 2

	 (
4
th
 Grade
)Response
	As a student, what knowledge and skills would you need to respond to this question?
	As a teacher, what information could you gather about student knowledge and skills from their responses to this question?

	#1. Not an open-ended, text-dependent question:

What type of work do children do in El Salvador? 
	Children in El Salvador use large, sharp knives, called machetes, to cut and harvest sugar cane.
	· How to find the answer in the text
	· Whether or not they are able to pull an answer out of the text

	#2:  Open-ended, text-dependent question:

What does the author want you to know about child labor? Use evidence from the text. 

	The author wants you to know that child labor is happening all over the world and has negative consequences.  In paragraphs 2 and 3 the author refers to Egypt, El Salvador, the United States, and India as places where children work.  The author explains throughout the article that this work “violates their rights to health and education.”  In showing specific examples of these violations in all different countries, the author is explaining that this is a worldwide problem.  
	· Understand the main ideas of the article and summarize them into one main point
· Determine the author’s main objective for writing the article
· Identify details that support why this is the author’s main objective

	· How well the student is able to read the text and understand the author’s purpose and main ideas
· A student’s ability to determine the evidence that best supports his/her response


	 (
6
th
 Grade
)Response
	As a student, what knowledge and skills would you need to respond to this  question ?
	As a teacher, what information could you gather about student knowledge and skills from their responses to this question

	#1. Not an open-ended, text-dependent question:

How does Dr. King define the function of education in the 2nd paragraph?
	Dr. King thinks education serves the functions of utility and culture.
	· How to find the answer in the text
	· Whether or not they are able to pull a straightforward answer out the text

	#2:  Open-ended, text-dependent question:

Select and explain the moment in the text that reveals the most about Dr. King’s idea of education.

	The moment in the text that reveals the most about Dr. King’s idea of education is when he says “Intelligence plus character – that is the true goal of education.”  Dr. King’s main point in this speech is that education should not just be about getting smarter, but also about becoming a moral person.  This quote summarizes his main point by clearly stating what he thinks the purpose of education is.
	· Be able to comprehend the entire text 
· Infer and summarize Dr. King’s idea of education
· Evaluate which moment in the text best illustrates his idea of education
· Explain the connection between the moment in the text and his idea of education

	· How deeply he/she comprehends the main point of the text 




	 (
9
th
 Grade
)Response
	As a student, what knowledge and skills would you need to respond to this question?
	As a teacher, what information could you gather about student knowledge and skills from their responses to this question?

	#1. Not an open-ended, text-dependent question:

How many children did Sojourner Truth have and what happened to them?

	Truth had thirteen children and most of them were sold into slavery.  
	· How to find the answer in the text
	· Whether or not they are able to pull an answer out of a specific part of the text

	#2:  Open-ended, text-dependent question:

What moment do you find most compelling in advancing the speaker’s argument? Explain using evidence from the text.  

	The moment that is the most compelling in advancing Sojourner Truth’s argument, that men and women are equal, occurs in paragraph 2.  In this part of the text, she details the various tasks she has done as a woman without help from a man.   Truth explains many things she has done that men say women cannot do.  After each item she asks, “And ain’t I a woman?,” emphasizing that she is a woman and was able to accomplish what many men do everyday and have never done, like birth children.  
	· Determine Sojourner Truth’s argument
· Identify a moment that advances Sojourner’s argument 
· Explain the moment the student found the most compelling
· Supply evidence to support that this moment was the most compelling

	· Understand an author’s argument 
· Identify significant moments in a text and select one that is “most” compelling
· Supply evidence from the text that advances their opinion about the most compelling moment
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