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Part 1: Executive Summary 
 
 
School Overview and History: 

 
The Equality Charter School is a middle/high school serving approximately 218 students from 
grade six through grade eight in the 2010-2011 school year.

1
  The school opened in 2009 with 

grades six through seven. It has plans to grow to serve students grades six through twelve.
2
  

However, it should be noted that the school has decided to postpone the launch of its high school 
grades for three years.  It is currently housed in DOE space in District 11.

3
    

 
The school population comprises 73.4% Black, 21.1.% Hispanic, 1.4% White, and 2.3% Asian 
students.  78.9% of students are designated as receiving Free or Reduced Lunch, compared to 
62.3% in the district.

4
  The student body includes 2.3% English language learners, compared to 

10.9% in the district and 19.7% special education students, compared to the district’s average of 
17.3%.

5
  

 
The school is in its second year and has not yet earned a Progress Report grade or state/federal 
accountability designation.

6
 The average attendance rate for the school year 2009 - 2010 was 

95.3%
7
.   

 
 
Annual Review Process Overview: 
 
The NYC DOE Charter Schools Office (CSO) conducts an annual site visit of New York City 
Department of Education authorized charter schools in order to assess three primary questions: 
is the school an academic success; is the school a viable organization; and is the school in 
compliance with applicable laws and regulations.  The visits are conducted by representatives of 
the New York City Department of Education Charter Schools Office and last the duration of one 
school day. The annual site visit begins with a meeting with the principal and school leadership 
team. Subsequently, the reviewers visit classrooms and hold brief meetings with available 
administrators, teachers, and students. Areas of evaluation include, but are not limited to: 
academic goals and mission; curriculum and instruction; school culture and learning environment; 
assessment utilization; parent engagement; government structures and organizational design; 
community support; special populations; and safety and security.  
 
The following experts participated in the review of this school on May 25, 2011: 
 

- Rick Larios, Senior Director, NYC DOE CSO 
- Gabrielle Mosquera, Director of Oversight, NYC DOE CSO 

 
 

                                                 
1
 NYC DOE ATS system; data pulled on June 30, 2011 

2
 NYC DOE ATS system (data pulled on June 30, 2011) and charter agreement 

3
 NYC DOE Location Code Generating System database 

4
 Demographic Data drawn from  NYC DOE ATS System 

5
 NYC DOE ATS system; data pulled June 30, 2011 

6
 New York State Education Department - www.nysed.gov 

7
 NYC DOE School Progress Report.  This document is posted on the NYC DOE website at 

http://www.schools.nyc.gov . 
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Part 2: Findings 
 
Areas of Strength 
 

 During leadership and teacher interviews on the day of the visit the school staff 
evidenced a strong sense of collective purpose and dedication to the school’s mission, 
despite undergoing a difficult mid-year school leadership change.  

o Upon her appointment in February 2011, school principal Caitlin Franco, a 
member of the school’s founding team, focused on revitalizing the school’s 
mission and overall school culture. She reviewed the charter with all staff and 
had them collaborate on devising the school’s vision statements and linking 
mission and vision to school policies and procedures. One teacher interviewed 
on the day of the site visit referenced this as making her feel “like [I] have more at 
stake now because I helped make these decisions”. Several reported that the 
climate was no longer “uncomfortable,” that they felt valued and supported, and 
that they were building “a learning community” focused on students. 

o Administrative staff and teachers interviewed reported that student management 
policies that existed prior to the leadership change had not been enforced, but 
were now being enforced consistently with an increase in peer support among 
teachers in handling disciplinary incidents in common areas such as hallways.  

 

 The school reported a strong climate of professional collaboration with regular formal 
opportunities for educators to plan and work together that are valued by both its 
administrative and instructional staff.  

o The school’s instructional leadership team meets weekly. 
o Teachers participate in grade level-based Student Support Teams, which are 

linked to the school’s Response to Intervention initiative. They meet weekly. 
o The school has a one-hour daily staff development period each morning from 8 

to 9, with Monday staff meetings; Tuesdays for curriculum and data meetings; 
Wednesdays for school committee meetings; and Thursdays for Student Support 
Team meetings. 

o Besides the morning staff development period, instructional staff members have 
other formal and informal collaborative opportunities during their 90 minute daily 
prep times.  

o Teachers participate in peer observations once a month. During teacher 
interviews on the day of the visit teachers gave strongly positive feedback 
regarding these observations, one describing them as “great” and another as “a 
big help”. A third stated that she had “never felt this supported”.  

o The school’s Special Education (SpEd) coordinator now interacts regularly with 
general education instructional staff and has provided them with SpEd PD.  

o Teacher leaders are given opportunities to develop and take on additional 
responsibilities, including as members of the instructional leadership team and as 
presenters to the Board of Trustees for initiatives within the school that they are 
leading. All teachers were involved in identifying budgeting priorities (with a 
rationale) for the 2011-12 school budget.  

 

 The school leadership and staff reported a strong focus on standards-based instruction, 
effective use of data, and a commitment to continuously improving instruction.  

o The school’s two-week summer staff development time was devoted to staff 
examination of NYS learning standards and identifying the critical “power 
standards.” 

o All teachers submit lesson plans for review and feedback with a common format 
and emphasis on state standards as the basis for unit planning.  
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o The school’s unit testing and grading structure is also standards-based, following 
the model based on Douglas Reeves’s research and building alignment between 
the taught and tested curriculum. 

o Teachers review latest academic data at weekly data meetings, reviewing 
Scantron assessments, the results from the school’s interim assessments, and 
classroom assessments. 

o The school has launched a Response to Intervention initiative and supports 
differentiated instruction through a variety of methods and resources, including 
programs such as Read 180. 

o Since the change in school leadership, the SpEd coordinator’s responsibilities 
have increased and shifted emphasis from regulatory paperwork to more active 
support of the school’s inclusion and co-teaching model. In addition, the school’s 
special education teachers were included in teacher teams to improve 
collaboration between SpEd and General Education teachers. 

o The school plans to expand its co-teaching model to integrate SpEd teachers in 
all of its general education Math and ELA classes in school year 2011-12 to 
better support the needs of its SpEd population, which is approximately 21 
percent

8
 of the student body (compared to 17 percent in Community School 

District 11).
9
 

o Teachers interviewed on the day of the site visit stated that both their peers and 
the school’s leadership were always available for instructional support, and that 
classroom support had increased under Ms. Franco’s leadership. 

o The school provides teachers with two formal evaluations per year and monthly 
informal evaluations, after which they are given written feedback.  

 

 The student learning environment was observed to be safe, orderly, and respectful on the 
day of the visit.  

o Observed classroom consistently showed students on task and often 
participating in collaborative learning activities within and across their assigned 
groups.  

o The school has adopted the Positive Behavioral Interventions and Supports 
(PBIS) program as a tiered intervention program that parallels the academic-
focused Response to Intervention program. The PBIS approach is supported by 
the work of the Student Support Teams, which meet weekly to discuss program 
effectiveness. 

o Classrooms observed on the day of the visit featured rich print environments, a 
variety of resources, and consistently displayed recent student work, often with 
feedback and rubrics attached.  

 

 The school has a high level of parent support and engagement.  
o The school has a functioning Parent Teacher Student Organization (PTSO) that 

includes officers and whose President also attends the school’s Board of 
Trustees meetings.  

o The school estimated that parent attendance at parent-teacher conferences 
ranging between 60-85%.  

o Parent participation in 2009-10 NYC DOE survey was 20 percentage points 
higher than citywide averages. With between 86-88% of parents expressing 
satisfaction with education their children received, with efforts to involve them in 
their children’s education and communication between school and home. 

 
 
 
Areas of Growth 
 

                                                 
8
 Self-reported by school 

9
 NYC DOE ATS system; data pulled on June 30, 2011 
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 The school should continue its work to faithfully implement the program approved in its 
charter. 

o  At the time of the site visit, school leadership was following up on staff 
development work reconnecting staff with the school’s mission. The school is 
encouraged to continue this work and monitor its effectiveness.  

o Elements of the school organization model, including unfilled positions for 
Assistant Principal (AP) and Director of Finance and Operations (DFO), were 
inconsistent with the charter and were being temporarily carried out by the 
principal, raising concerns about capacity and sustainability. The school should 
continue its recruitment efforts to fill open positions prior to the start to the 2011-
12 school year and work with new hires to ensure that staffing model and division 
of responsibilities is sustainable.  

o Given the critical nature of the changes in leadership prior to the spring of 2010, 
the school should continue its efforts to ensure that the school’s leadership team 
and its staff maintain a shared focus and mission while working together to 
create a more stable professional climate. 

o Based on interviews on the day of the visit, staff morale and support for the new 
principal (as noted above) seemed positive and strong. The school should 
continue to monitor staff satisfaction, using measures such as staff turnover and 
the NYCDOE School survey to monitor and continually improve the climate. 

 

 The school should continue to advance the quality of its instruction and its use of data to 
inform and differentiate instruction.  

o Instructional effectiveness varied across classrooms observed on the day of the 
site visit, specifically with respect to instructional rigor, sophistication of 
differentiation, and effectiveness of the co-teaching model. School should 
continue its efforts of improving quality and consistency of instruction through 
staff development, through formal and informal classroom observations and 
feedback, and through analyzing data. 

o School leadership reported that prior to the leadership change, the school had 
been focused more on collecting data than using it effectively, and more focused 
on the quantity of data than the quality of data. The school has proposed 
changes to its assessment program and launched the weekly curriculum and 
data team meetings. The school is encouraged to provide ongoing staff 
development around effective data use, to continue to reflect on instructional 
practice (teaching) from the perspective of the learner, and to monitor and 
evaluate the effectiveness of the changes in the assessment program to prepare 
students for success on the NYS ELA and Math assessments. 

o The school is at a beginning level of its Response to Intervention implementation 
and should continue to monitor the initiative’s implementation and impact in 
support of addressing the needs of all learners. 

o The school should continue to work on its use of programs like Read 180 and its 
launch of System 44, to individualize instruction and accelerate student learning. 

 

 The school should continue its efforts to advance student culture, improving student 
ownership of learning, overall student behavior, and student leadership skills.  

o Classrooms observed on the day of the visit evidenced little student-directed 
learning. Students were on task and responsive to instructions, however only a 
few instances of undirected peer learning or independently motivated student 
learning were observed. The school is encouraged to identify strategies to 
increase student-directed learning as well as other ways that the high 
expectations held for students by administrative and instructional staffers are 
owned by the students themselves. 

o The school is encouraged to continue its implementation of PBIS and the Student 
Support Team, using staff development and team collaboration opportunities to 
analyze what’s working and what can be improved to better meet the needs of 
students and advance the overall learning environment of the school. 
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o The school should consider advancing student involvement through programs 
such as student advisory or student government that connect students to adults 
and to each other. 

o At the time of the school visit, the school had experienced a high number of 
disciplinary infractions (66 out-of-school suspensions, 13 in-school suspensions, 
and 2 expulsions).

10
  Additionally, several teachers interviewed on the day of the 

visit expressed that prior to Ms. Franco’s appointment, “the kids thought they ran 
the school”. The school is encouraged to continue to strengthen its focus on 
discipline to help lower the number of future infractions, and to maintain a 
positive school climate.  

 

 The school should continue documenting and monitoring its recruitment efforts to ensure 
it makes every effort to both reach English Language Learner enrollment percentages 
comparable to the district’s and to sustain its comparable numbers for Special Education, 
making any adjustments required in pursuit of this mandate. 

o The student body includes 2.3% English language learners, significantly lower 
than the 10.9% average of the district, though the school’s 19.7% special 
education student average is more than comparable to the district’s average of 
17.3%.

11
     

 

 The school is encouraged to increase its parent outreach efforts in order to advance 
parent support and improve parent engagement. 

o The school reported that attendance for its spring parent-teacher conferences 
dropped to 20 percent (from 85 percent in the fall). The school is encouraged to 
continue pursuing strategies that will increase parent involvement in parent-
teacher conferences, but also to develop additional opportunities for parents to 
be engaged in the learning of their children and in support of the school.  

o While parent participation in the DOE School survey in 2009-10 was higher than 
citywide averages, the school should review results from the 2010-11 survey and 
set goals for improved (or sustained) participation rates and well as improved (or 
sustained) satisfaction results for parents. 
 

 
 

 
 

                                                 
10

 Self-reported by school 
11

 NYC DOE ATS system; data pulled June 30, 2011 



 

  6 

 
 

Part 3: Framing Questions  
 
FRAMING QUESTIONS: 
Throughout the Renewal Process and the life of each school’s charter, the NYCDOE Charter 
Schools Office uses the following framing questions to monitor Charter School success: 
 

1. Has the School Been an Academic Success? 
2. Has the School Been a Viable Organization? 
3. Has the School Been in Compliance with All Applicable Laws and Regulations? 

 
Annual Site Visit Rubric:  
 

1. Has the School Been an Academic Success? 

 Academic Goals and Mission 
o School components and curriculum align together and holistically support the 

mission 
o School has high academic expectations and employs strategies for the full range 

of students served by the school, including those at risk and those with special 
needs 

 Curriculum and Instruction 
o The educational plan is flexible and is adjusted to meet the performance levels 

and learning needs of all enrolled students 
o School implements programming to address the needs of students with 

disabilities and ELLs  

o Teachers demonstrate the use of differentiated instructional techniques to 
support the varying ways by which students learn 

o School has implemented programming for students who need remediation or 
acceleration 

 School Culture 
o The culture is strong, intentional, supportive and sustainable and promotes 

student learning 
o The school motivates all students and respects the diversity of learners and 

cultures in the community 
o School offers programs, activities or support services beyond academics to 

address students’ social and emotional needs  
o School calendar and day are set to provide extra supports to ensure that 

students are able to meet and exceed academic goals 
o Schedule for communication to parents/students is timely and allows for due 

process, includes strategies to prepare students for transitions and strategies for 
those students who are not on schedule, presents a clear and fair system that 
complies with students’ due process rights 

o Structures that foster the development of authentic, sustained, caring, respectful 
relationships among all stakeholders within school 

o Behavioral expectations and social supports that reflect the school’s mission and 
comply with all applicable laws and regulations 

 Assessment 
o Establishes a culture of continuous improvement and accountability for student 

learning 
o Develops assessments that shape and inform instruction on an ongoing basis 

and develop data that's used to gauge student, teacher and school progress 
through formative and summative assessment 

o Student learning measured with multiple forms of assessments/metrics 
o Develops educational goals and performance metrics that are SMART – Specific, 

Measurable, Attainable, Reflect the Mission and Time-Specific  
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o Develops assessments that are appropriately aligned with curriculum, instruction, 
and adopted standards 

o Provides evidence of how data will influence instruction, professional 
development and curricular adjustments 

 Parent Engagement 
o Parent engagement strategies that integrate and mobilize parents within the 

school community as conduits for student success 
o Capacity to communicate effectively with parents and families 

 
2. Is the School a Viable Organization? 

 Governance Structures and Organizational Design 
o School has articulated appropriate roles, responsibilities, and decision-making 

structure for school community members (including Board of Trustees and school 
leadership) 

o An accountability structure that provides effective oversight of the educational 
program and fiscal components of the school is in place and utilized 

o Board regularly reviews a data dashboard of student achievement and fiscal 
management that forms the basis for Board discussions and decisions 

o Board has diverse skill set that lends itself to strong educational / operational 
oversight  

o Board has an articulated process for ongoing policy development, Board member 
development and self-evaluation 

o Organizational charts are aligned with mission; roles and responsibilities are 
clearly defined 

o Board has developed essential strategic partnerships with organizations that 
support the mission of the school 

 Community Support 
o School Leadership demonstrated responsiveness to the unique needs and 

interests of the community to be served 
o School has established a presence in the community and has buy in from 

community members 
 

3. Is the School in Compliance with Applicable Laws and Regulations? 

 Special Populations 
o Well-defined plan and sufficient capacity to service the learning needs of Special 

Education students, English Language Learners 
o School adequately addresses the academic and non academic needs of students 

in need of remediation, students with disabilities, students with interrupted formal 
education, and gifted students 

o There is a coherent plan for meeting the non-academic needs of students with 
disabilities, students with interrupted formal education, and other populations 

o School employs a process to identify students at risk of not meeting expectations 
and creates intervention plans and follow up 

o School demonstrates a comprehensive recruitment, enrollment and retention 
approach that is sensitive to the diverse needs of students 

o School admission policy and lottery preferences serve to create a student body 
that reflects community demographics and give a preference to community 
school district residents 

 Safety and Security 
o School is well maintained 
o Transitions and student gatherings are orderly and well supervised 
o Expectations for student behavior or well known and are enforced fairly 
o School is current with all safety recruitments and drills. 
o AED machines are in operation and school staff is trained in CPR 

 
 

 


