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Response to Intervention (RTI) for ELLs 

As part of an ongoing effort to support teachers in designing RTI practices,  
the Office of ELLs has designed this Question and Answer documents that is meant  

to complement a more comprehensive RTI for ELLs guide 
http://schools.nyc.gov/Academics/ELL/EducatorResources/rti%20guide.htm 

 

 

Is RTI only used when referring students to special education programs? 

No, RTI is a state-mandated general education instructional program model 
http://www.p12.nysed.gov/specialed/RTI/rti-pamphlet.pdf. It is not used to facilitate referral to 
special education, but instead aims at prevention and early intervention through a tiered system of 
instructional support by adding augmented levels of instructional support to the standard core 
curriculum. The tiered system of intervention includes levels of intervention and instruction that may 
increase in duration and/or intensity over time. When students’ work improves and that 
improvement is measured by reliable and valid assessment, the extra supports are removed. 

 

 

Can we have an after-school RTI program instead of holding our program during the school day? 

As a school-wide initiative, Response to Intervention is not isolated to a certain day or time, and does 
not need to be exclusively carried out by “RTI teachers.” Schools can, with the requisite financial and 
human resources, intensify their programs by offering a targeted after-school program as part of Tier 
2 or 3 instruction. However, schools should make all efforts to provide students with additional and 
targeted support during the school day, too. Any additional instructional time should be offered as a 
supplemental component of the daily core instruction, and never in lieu of the core instruction that 
all students participate in.  

 
 
Who should be an RTI teacher? 

All teachers are RTI teachers:  classroom teachers bear a great responsibility in using high-quality, 
research-based instruction that is differentiated for ELLs; reading specialists should provide all Tier 2 
and Tier 3 interventions, whenever that is possible, and should share knowledge in the key areas of 
reading research, development and teaching methodology; ESL and bilingual teachers clarify needs 
of ELLs associated with second language acquisition, and elucidate discrepancies between learning 
differences and disabilities; special education teachers have expertise regarding how to support 
struggling students and thus, they have an important role in consulting, collaborating, and supporting 
all students even when students are not considered for special education.  For more information on 
building strong infrastructure for RTI, go to http://schools.nyc.gov/NR/rdonlyres/47C950B3-548C-
470D-9113-50E17CD3C6C8/0/infrastructurefinal.pdf. 
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What are the most recommended RTI interventions for ELLs?  

There are very few interventions that are designed, tested, and proven to work with ELLs (see What 
Works Clearing House  for more information about successful interventions 
http://ies.ed.gov/ncee/wwc/findwhatworks.aspx). However, many interventions that are not 
designed for ELLs may still work with ELLs when they are coupled with instructional routines that are 
research-based and appropriate for linguistically diverse learners. It should be noted that the most 
important step in identifying the “right” Tier 2 and 3 supports is using assessments that are precise 
and tailored to the discrete skill(s) students may need to further develop.  For more on using 
assessments and designing Tier 2 and 3 instructions, visit 
http://schools.nyc.gov/NR/rdonlyres/EC1899D6-63ED-4235-8502-
69CBC35AB4B0/0/asst_eval_tier2_3_revised.pdf. 

 
 
Does ESL instruction count as Tier 2 or Tier 3 interventions? 

No, for ELLs, ESL instruction is federally mandated core program and it does not qualify as either Tier 
2 or 3 instruction. However, it may well be that students who receive ESL instruction as part of their 
core and who show struggles, are thus offered a more intensive skill-based Tier 2 program as an add-
on to their mandated ESL services. For guidance and information on ESL programs, visit 
http://p1232.nysed.gov/biling/bilinged/documents/PART154RegAmendment8-2007Final_1.pdf. 

 
 
Can NYSELAT data be used to determine students’ eligibility for receiving Tier 2 and/or 3 
instruction? 

No, NYSESLAT results should not be used to determine students’ eligibility to receive additional and 
more targeted instruction. Similarly, the NYS ELA exams should not be used for the purpose of 
identifying students’ skills that may be targeted within Tier 2 or 3 instruction. Both of the above 
named tests are considered to be “outcome” based assessments and are not to be used as guidance 
for designing RTI instruction. Instead, schools should consider using screeners and formative 
assessments to identify students who need a more focused instruction with certain literacy skills. For 
more information on identifying students who need additional information visit, 
http://schools.nyc.gov/NR/rdonlyres/EC1899D6-63ED-4235-8502-
69CBC35AB4B0/0/asst_eval_tier2_3_revised.pdf. 

 
 
How can we identify Tier 2 and 3 students? 

There are no Tier 2 or 3 children, but there are Tier 2 and 3 services designed with a goal of further 
developing literacy skills and sub-skills. Some students may need additional support with certain skills 
and this can be determined by using screeners and formative assessments. For a brief overview of 
different types of assessments and their purposes (i.e., formative, screening, progress monitoring, 
and outcome) see the Lead for Literacy Memos, 
http://isites.harvard.edu/icb/icb.do?keyword=lesaux&pageid=icb.page541445.  
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