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Background 
As schools transition towards curriculum that is fully aligned to the Common Core Learning Standards (CCLS) for English Language Arts, 
the New York City Department of Education (DOE) will identify and develop resources for support. This summer, the New York State 
Education Department (SED) will begin to provide a Common Core-aligned scope and sequence and accompanying curriculum materials 
for grades PK-12 in ELA and math.  As the new state curriculum is completed, the DOE will assess the need for additional curriculum 
resources and determine how to use the DOE’s Core Curriculum to best support schools.  
 

The DOE has created and posted Common Core-aligned tasks and instructional supports on the Common Core Library and will continue 
to do so this summer and throughout the 2012-13 school year in addition to creating text and task sets.* At the same time, publishers 
have not created full curricular programs and texts aligned to the grade level expectations of the Common Core. During this period of 
transition, this document was created to provide guidance around how educators can continue the work of integrating the CCLS for 
literacy without entirely replacing or re-writing existing curriculums or acquiring new texts.  

 

A coherent curriculum that teachers know well is critical to student success in English Language Arts.  The DOE 
encourages schools to maintain that stability as they transition. 

 

OVERVIEW 
This document outlines the six shifts created by the writers of the Common Core that summarize the “big picture” of instructional 
change that needs to happen in every K-12 classroom and provides: 

 

o A summary of how the six instructional shifts specifically relate to 3
rd

 grade. 
o Examples of how expectations have changed from the NY State 2005 ELA Standards when compared to the CCLS. 
o A sample concrete pedagogical strategy (crafting open-ended text-dependent questions) that, if implemented 

consistently across a school-year will help to support the instructional shifts demanded by the Common Core. 
 
 

What do the CCLS instructional shifts mean for Grade 3? 
 

The six instructional shifts described in the left-hand column were created by the writers of the Common Core Learning Standards.  They 
are intended to summarize the “big picture” of instructional change that needs to happen in every K-12 school and classroom.   
 

6 Shifts 
EngageNY 

www.engageny.org 

3 Shifts 
Student Achievement Partners 

www.achievethecore.org 

What do the instructional shifts mean for grade 3? 
New York City Department of Education 

http://schools.nyc.gov/Academics/CommonCoreLibrary 

1: PK-5, Balancing 

Informational & Literary 

Texts 

 
1:  Building knowledge through 
content-rich nonfiction and 
informational texts 

 Read a balance of 50 % informational and 50% literary 
text. 

2: 6-12, Knowledge in the 
Disciplines 

4: Text-based Answers 
2:  Reading and writing grounded 

in evidence from text 

 

 Beginning in grade 3, demonstrate mastery of all grade level 
standards with fluency and independence. 

 Choose words and phrases for effect.  

 Write clear sentences and paragraphs on a range of topics 
students have read about. 

 Describe relationships among ideas in a text. 

5: Writing from Sources 

3: Staircase of Complexity 
3:  Regular practice with complex 

text and its academic vocabulary 

 

 Read increasingly challenging books, drawing on expanding 
vocabulary. 

 Comprehend and use multisyllabic words, understand that 
words have meanings that are not literal (e.g. piece of cake) 
and have relationships with other words (e.g. company and 
companion). 

 Comprehend pronoun-antecedent agreement in texts read. 

 Ensure subject-verb agreement in writing. 

6: Academic Vocabulary 

 

*For an explanation of “Text and Tasks Sets” please refer to p. 17 of the Implementation Guidance for the2012-13 Citywide Instructional Expectations. 

 

http://engageny.org/wp-content/uploads/2011/07/ccsstimeline.pdf
http://schools.nyc.gov/Academics/CommonCoreLibrary/TasksUnitsStudentWork/default.htm
http://schools.nyc.gov/NR/rdonlyres/849A47E3-8E4B-40C3-9DDE-6FB739A4CDC7/0/CIE_guidance.pdf
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What are examples of how expectations have changed for Grade 3 when compared to the previous NY State 
2005 ELA standards? 
 

To support educators in thinking about how to use instructional time to support the CCLS, the following examples outline 
specific expectations that are no longer part of the standards and examples of what is expected in the CCLS.  
 

Examples of what is NO LONGER 
expected 

Examples of what is NOW expected 

 

 Make predictions about events 
and characters.  

 

 Create an advertisement; write a 
friendly letter. 

 

 Use the tone, vocabulary, and 
sentence structure of informal 
conversation. 

 

 Discuss the content of friendly 
notes, cards, letters and personal 
narratives in order to get to know 
the writer and each other. 

 

 Identify the tone of voice and 
content that signal friendly 
communication. 

 

Refer explicitly to the text as the basis for answers: 
 

 Write opinion pieces on topics or texts, supporting a point of view 
with reasons. 
 

 Develop a topic with facts, definitions, and details. 
 

 Come to discussions prepared, having read or studied required 
material; explicitly draw on that preparation and other information 
known about the topic to explore ideas under discussion. 

 

Describe relationships among ideas: 
 

 Use terms such as chapter, scene, and stanza; describe how each 
successive part builds on earlier sections. 

 

 Explain how a character’s actions contribute to the sequence of 
events. 

 

 Compare and contrast the themes, settings, and plots of stories 
written by the same author about the same or similar characters 
(e.g., in books from a series). 

 

What is a concrete example of how questioning strategies could change for Grade 3? 
 

To support students with referring explicitly to the text as a basis for answers and to describe relationships among ideas, 

consider the following example of how questioning strategies could shift to better support the expectations of the Common 

Core. The examples are based on the 3rd grade text exemplar, The Story of Ruby Bridges by Robert Coles. 
 

Text-to-self questions that are 
often seen in classrooms 

Integration of text-to-self and text-dependent questions  

1. Have you ever experienced or 
witnessed discrimination? 
How did you react? 

 
2. How would you react if you were 

told you were not allowed to go to 
your school anymore? 

 
3. What is the bravest thing you’ve ever 

done? 

1. What do we know about Ruby? 

2. How did Ruby react to not being allowed to go to her 
school anymore?  How would you react? Compare your 
reaction to Ruby’s reaction. 

3.    Using what we’ve learned about how cause and effect 
gives order to events, what are the two most important 
events that led to Ruby desegregating her school? Of all 
the things that happened, why do you think these are the 
two most important events? 

 

most important events? 

 


