2012-2013 Quality Review

School Quality Expectations

Throughout the year, the QR Directors will be collecting “look fors” from all our reviewers and vetting them to create a set

of expectations for what a well-developed school entails.  We want these expectations to foster a notion of what good looks like, not become a simplistic checklist.  We look forward to your feedback and dialogue around these expectations.


Quality Indicator 2.2: To be well-developed, we would expect that:

· Teachers and administrators articulate coherent reasons for assessment choices that are aligned to key standards in the curriculum. These choices deliver a range of data, some daily, some monthly, and some quarterly to sustain collaborative inquiry and continuously improve instruction. (a)
· Teachers collaborate on designing and/or modifying common grade-wide, curriculum-aligned assessments, rubrics and grading policies that are customized to address data-defined student and subgroup needs. These tools are used by teachers and administrators to track progress towards goals across grades and subjects areas and make instructional decisions. (a, b)
· A variety of feedback to students, from both teachers and peers, is accurate, specific and timely, advancing learning. (a, c)

· Teachers in teams determine important topics to assess with common formative assessments. Teachers effectively “unwrap” the standards for those topics to pinpoint concepts and skills students need to know and be able to do. The validity and reliability of school level assessments are ensured through the consistent, collaborative structures for norming. (b)
· Teacher teams agree upon the learning goals and sub-goals for their units, tasks and course prior to designing or using formative assessments to measure student mastery of these goals. (b)
· Teachers accurately identify specific instructional responses to the data which might include re-teaching content, changing instructional approaches to meet the needs of all students and/or developing more challenging tasks/units. Adjustments to lessons/tasks are effective and teachers can explicitly cite the impact of their instructional responses/adjustments. (b, c)
· Teachers and teams effectively analyze the data to glean information about students’ progress and learning needs relative to the learning goals. (b) 

· Assessment criteria are clearly written, students are aware of and able to articulate it, and there is evidence that they have helped establish the assessment criteria according to teacher-specified learning objectives. (b, c)
· All the learning outcomes have a method for assessment and assessment types match learning expectations and are authentic with real-world applications as appropriate. Plans indicate modified assessments for some students as needed and assessments provide for student choice. Students participate in designing assessments for their own work. (c)
· Students are actively involved in collecting information from formative assessments and provide input. (c)
· Teacher monitoring of student understanding during lessons is sophisticated and continuous: The teacher is constantly “taking the pulse” of the class and makes frequent use of strategies (e.g. cold call, stop and jot prompts, parking lot, double entry journals, exit slips etc.) to elicit information about individual student understanding and trends. (c)
· Students consistently self/peer-assess against the assessment criteria (rubrics) and monitor their understanding and progress either on their own initiative or as a result of tasks set by the teacher. Students are aware of their next learning steps. (c)
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