Understanding by Design
Small Learning Community High Schools, NYC
Drafting Template for Curriculum Unit Plan

Subject Area: 
Social Studies
Course/Grade Level:
Global History II/ Grade 9 

            Unit Title: Early Civilizations 
Number of Days: 36
Designers:  Mr Megna & Mr. Cruz 
            Unit Summary:  In this unit students will learn about the the development of early civilizations. Students will learn that civilizations borrowed from each other. Basic human desires and needs have led to the development of civilizations. Students will examine how human needs have changed. Human needs such as: food, production, shelter, adapting, identity, and the ablity to evolve. Some major topics in this unit will be cultural diffusion, immigration, mirgation, nomads, terrace farmering, evoling, city states and the impact of geography.  Students will also examine how belife systems influenced the formation of civilizations. Belief systems like Hinduism, Buddihsm, Confusious, Jewish, Christianity and Muslim.
	Desired Results (Stage 1)

	State Standards and or/ grade level  performance indicators addressed:

· Standard II – Global History
Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments and turning points in world history and examine the board sweep of history from a variety of perspectives.  

	Overarching Understanding(s) from Curriculum Framework Grade or  Course Understandings:

Students will understand that… 
· Cultural diffusion has impacted the development of most civilizations. 

· Regional conflicts and cultural diffusion had led to the creation of nations

· Societies leave legacies that others have and can build upon.

· Differences in belief systems have led to conflict between regions and cultures.

· Geography has influenced human settlement and development.

· Human trade has contributed to expansion of civilizations.

· Need to adapt to the physical geographic settings.

· The need to question, develop and change.  
· Impact of the Neolithic Revolution.
· Factors that included the rise and fall of Empires.
· Golden Age.
Topical Understanding(s)  Specific to  Unit: Students will understand that…

·    The important of water: Early civilizations developed along rivers. Impact of the river for production and trade.
·    Early humans were nomads who traveled for food and constantly moved their homes. Early nomads were very small. Students will learn that once humans decided to settle in a specific area societies began to grow larger. 
·  How early belief systems impacted the development of early societies.  Students will learn about animism and polytheism. How is animism and polytheism different from monotheism?
·   Humans have needs:
Such as food, production, create, shelter change, adapt, and evolve. 
	Overarching Essential Question(s) from Curriculum Framework Grade or Course Essential Questions:  Students will need to consider such overarching questions as…
· How have different civilizations influenced each other?
· How did geography affect early civilizations?
· How did belief systems influence early civilizations?
·   How did the trade affect the development of civilizations?
· How did the movement of people lead to conflict?

· How did the Neolithic Revolution affect River Valley Civilizations?

· How classical civilization influenced western civilizations. 

· How did Ancient civilizations reach their peaks? 

Topical Essential Questions for Unit:  To understand, students will need to consider such unit questions as....
·    What is cultural diffusion?
·      What is a nomad?
· What is migration and immigration? How do they differ?
·    Why trade?
·   How did early river valley civilizations depend on trade?
·   How and why did early river valley civilizations depend on trade?
· What were the early belief systems of early river valley civilizations?
· How did belief systems influence societies? 

· How did early civilizations treat woman? 

· How were societies organized? 


	To understand, students will need to know and be able to do the following…

	know… Students will know the following in order to…(e.g., facts, vocabulary, rules, theories, principles) (nouns)
· Migration
· Immigration
·  Cultural diffusion
·   polytheistic
·   Animism 
· Monotheistic
· Early River Valleys

· Nomads

· Trade

· Impact of geography 

· Evolution 
· Terrace farming
Essential new vocabulary: 
-   Cultural diffusion
-   animism
-  migration and immigration
-   adapting
Common misunderstanding(s):
·   Exactly what is cultural diffusion and why did people started to trade?
·   How belief systems impacted early societies.

· What is the difference between animism and polytheism? Also what is the difference between polytheism and monotheism? 
Possible considerations to differentiate declarative knowledge, including advanced content and materials for more capable learners or more appropriately accessible materials and content for struggling learners.  Essential Questions and Understandings are not differentiated.
	be able to… Students will be able to (DO—skills, procedures, processes):  Use action verbs                                                                                                                                                     

· Read and answer document based questions on early civilizations.  

· Take notes and maintain an interactive notebook.   
·    Discuss the differences between migration and immigration. 
· Create a comparison about the past and the present. 

· develop a report and oral presentation

· Develop a time line to help with understanding of the period.

· Develop and brainstorm by making a web on why early civilizations developed along river valleys. 
Possible considerations to differentiate skills, including advanced skills for more capable learners and more concrete and scaffolded skills for struggling learners.  Essential Questions and Understandings are not differentiated.



	Assessment Evidence (Stage 2)


	Diagnostic Assessment(s)  (To determine students’ readiness (based upon required knowledge and skills), interests, and learning profiles):
·  Use visuals such as maps to outline where the students believed early civilizations started.  Use knowledge gained from lesson to complete a second more detailed outline of the map.
·     Informal Question and answers: What do you know about early river valley civilizations? What was the impact of Greece and Rome on modern day worlds?
What do you know about the Neolithic Revolution? What do you know about early river valley belief systems? What do you know about the contributions of early river valley civilizations? What were the contributions of Greece? What was the contribution of Rome? 
· K-W-L check - Handout - Why give rise to early writing? Why write history? Why a need to keep records? 
What instructional adjustments, groupings or options will be made as a result of the diagnostic evidence:

·   Results will indicate what we need to re-teach, review and clarify.
· Design projects or research topics that students did not demonstrate a sufficient understanding of.
Stage 2 Continued
Summative Performance Assessment Task(s) for Understandings  Using G.R.A.S.P.S.:
Goals:  You’re assigned the task of designing a brochure to help a group of visitors understand the key geographic features of Greek and Roman societies.  
Role(s) You have been chosen to write an article for a travel agency. You need to select either Greece or Rome to make a travel brochure. 
Audience: A group of visitors from the 21st century who are returning to study the impact of Greece and Roman societies need know what to look for during there visit. Your job is to organize a brochure to help them know the difference of either Greece or Rome. 
Situation:    You have been chosen to prepare a detailed brochure illustrating and describing the important geographic features, important figures, organized government, and types of laws and how each civilization influenced modern day societies.
Product or Performance: You need to prepare a description and explanation of the civilization you have chosen. Either Greece or Rome.  Why did you select either Greece or Rome? How would your brochure help visitors understand the impact of Greek or Roman ideas on the modern world?
Standards or Criteria for Evaluation/Traits for Rubrics:
· Must include illustrations (graphs, charts, maps)
· A clear understanding of either Greek or Roman societies.
· Must include a knowledgeable description of the selected civilization
· Project well organized with proper grammar and pleasant to look at. 
How will the product/performance, role or audience be differentiated to provide options for students’ readiness, interest and/or learning profiles?

Students can have a choice of doing:
· Some students can do a poster.
· Some can do power point.

· Some can do oral presentation
Student Directions for performance task:
We just learned about early civilizations and now we will be examining how Greek and Roman societies have impacted modern day civilizations. You have been chosen to prepare a detailed project describing the importance of geographic features, important figures, type of government, laws, and how it influenced modern day societies. You have a choice of either preparing one of the following choices: poster, power point, oral, presentation and broacher on either Greece or Rome.  Your main goal is to help inform a group of visitors from the 21st century who are returning to ancient Greece or Rome. A note of caution please be careful and provide accurate information following standard rules of grammar.  Follow rubric. Good Luck.
Special Teacher Direction for performance tasks:

1. Before you start out on this project pre-assessment is necessary. (To make sure students know the material).
2. Conduct multiple inelegancies students’ survey. (To find out the differentiated learning styles in the classroom.)
3. Make sure you have necessary supplies or the students.
Stage 2 Continued
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Other Evidence (Tests, Quizzes, Academic Prompts):


Possible Differentiation options:






    
· Pre-assessment test
· Multiple intelligences students survey (types of students)
· Test  (multiple choice, short answers and essay)
· Quiz (Document Based Questions- from regents)
Self-Assessment (Including Self-Evaluations Using Rubrics and Checklists,  Peer Review, Reflective Journals and Think Logs):
·   Rubrics                                    

·       Reflective Journal
·       Checklist

·       Think Logs
RubiStar 

  

Rubric Made Using: 

RubiStar ( http://rubistar.4teachers.org ) 
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Oral Presentation Rubric : Belief Systems
Teacher Name: Mr. Cruz 
Student Name:     ________________________________________ 
CATEGORY 

4 

3 

2 

1 

Content 

Shows a full understanding of the topic. 

Shows a good understanding of the topic. 

Shows a good understanding of parts of the topic. 

Does not seem to understand the topic very well. 

Props 

Student uses several props (could include costume) that show considerable work/creativity and which make the presentation better. 

Student uses 1 prop that shows considerable work/creativity and which make the presentation better. 

Student uses 1 prop which makes the presentation better. 

The student uses no props OR the props chosen detract from the presentation. 

Enthusiasm 

Facial expressions and body language generate a strong interest and enthusiasm about the topic in others. 

Facial expressions and body language sometimes generate a strong interest and enthusiasm about the topic in others. 

Facial expressions and body language are used to try to generate enthusiasm, but seem somewhat faked. 

Very little use of facial expressions or body language. Did not generate much interest in topic being presented. 

Speaks Clearly 

Speaks clearly and distinctly all (100-95%) the time, and mispronounces no words. 

Speaks clearly and distinctly all (100-95%) the time, but mispronounces one word. 

Speaks clearly and distinctly most ( 94-85%) of the time. Mispronounces no more than one word. 

Often mumbles or can not be understood OR mispronounces more than one word. 

Vocabulary 

Uses vocabulary appropriate for the audience. Extends audience vocabulary by defining words that might be new to most of the audience. 

Uses vocabulary appropriate for the audience. Includes 1-2 words that might be new to most of the audience, but does not define them. 

Uses vocabulary appropriate for the audience. Does not include any vocabulary that might be new to the audience. 

Uses several (5 or more) words or phrases that are not understood by the audience. 



	Stage 3: Creating Daily Lessons and Activities
Lessons and Activities should be aligned with Stages 1 and 2 best outlined in the order they are to be taught.  To ensure that lessons are aligned, enter your assessments first (including any lessons in preparation of or for the assessments.  Next, examine Stage 1 for a logical sequence of lessons and activities which address all components of Stage 1 including knowledge and skills. Each day’s lesson may have several activities. When you have completed the day by day sequence, then label the activities as A, M, or T.

Labeling Key:

A   represents learning experiences which optimize students acquisition of knowledge and skills and will include a number of equipping and exploring activities

M  represents meaning making activities represents learning experiences that increase students’ understanding of knowledge and skills

T represents activities that will ask students to apply their understanding in tasks and procedures that are authentic and realistic.

Another way of considering the purpose of activities:

Teaching-Learning Activities Based upon W.H.E.R.E.T.O.: These are embedded in the ATM for Lesson Design Document (WHERETO represents the purpose of lessons, not the sequence) For more detailed information see pages 212-226 of the UbD Professional Development Workbook.
Where are we (student’s point of view) headed? How will the unit be introduced including the tasks, goals, essential questions?
How will I hook students to engage their interests?

Equip and Explore:  What lessons and activities will provide the knowledge, skills, processes, and procedures needed for the unit?  How will these address the needs of all learners? 

Revise/Rethink/ Reflect/ Revisit:  What opportunities (activities, experiences) will be provided to help students revise/rethink/reflect/ and revisit?

Evaluation/self/evaluation/:  How will we engage students in self-evaluation, goal setting, and self-reflection?

Tailoring:  How will we tailor or differentiate the unit and lessons to differentiate for different learning needs and interests? (Materials, strategies, groupings, mini-lessons, etc.)

Organized:  What sequence of lessons or activities will we use to organize the unit in a way that is coherent and makes sense to students?  
Day 1    Why did early civilizations develop along river valleys? 

Begin lesson by displaying a world map and have students take post-it’s to identify a place where their parents or grandparents came from (Show students where the Fertile Crescent is.) 

Day 2   How has geography influenced the movement of people? 

(Talk about Early Civilizations and examine geographic features. Have students fill in maps and identify geographic features.) Examine: Why did people from the North move South? Early Civilizations moved in a similar pattern.  

Day 3   Why did early civilizations move from place to place? Why did early civilizations finally decide to stay in one area?

Beginning of farming and agriculture. Now no need to move. Societies now determine what they should produce etc.

Students will write a journal entry simulating a “life as a nomad”. 

Homework – students will be asked to go home and find out where certain products are made (Where are your shoes made, where did the milk come from, where did the toothpaste come from. ** Raw materials mike, cereal, grain etc**.) Need to list at least 5-6 items.

Day 4    Why was the agricultural revolution a turning point in history?

Neolithic Revolution. (Where things come from?-HW ? In Class students will go over HW and we will then talk about how Nomads now stay in one place and why.) As a class students will look on the map to see where certain natural resources are found.

Day 5 How can we better understand terms?

Start class by working as groups to form a unit wall. Include terms like Immigration, Migration, Nomads, fertile, plateau, longitude, latitude, etc. 
Day 6    How were early civilizations organized? 

We will design a social class graphic organizer. (Look at Mesopotamia, Egypt, the Indus Valley, and the Yellow River.) Students will work in groups. Each group will have a particular civilization.
Day 7   How did technology affect early civilizations?

Teacher will bring in different photos of early civilization tools and make a wall gallery where students can walk around the room and examine the different tools early civilizations used.
Day 8 Why was the Neolithic Revolution a turning point?

Make a web diagram with the students so they can brainstorm the word revolution. Students will be able to debate on the question of: Can we classify the Neolithic Revolution as a real revolution?
Day 9     How has ancient China influenced other societies?  
Start off by looking at different contribution made by the Chinese’s. Break the class up into groups. Each group will get a different Contribution to read and answer a DBQ. After a few minutes students will then write the answers on the board or chart paper.
(Contributions like: engineering, tools, writing, silk, bronze, government system, fireworks, and civil service exams).

Day 10 How did Han rulers strengthen the economy and government in China?

Students will debate the pros and cons of assimilation as a social policy. Student will be encouraged to base their arguments on the information about Han China as well as their own experience growing up in the multicultural United States.

Day 11 Why the Han period is considered a golden age of Chinese civilizations. 

Students will write an essay comparing and contrasting the Roman Empire. Students will prepare a chart comparing accomplishments of Han China and the Roman Empire.

Day 12    How did geography affect the rise of city-states in Greece?

Teacher will briefly describe brochure projects.  Geography of Greece and Rome. Important figures. Students will discuss how Greece and Roman governments were organized. Students will also examine Greek and Roman laws. How these civilization influenced modern day society. 

Day 13 How did Athens and Sparta differ?

Students will learn about the difference of Athens and Sparta. As an activity students will write a dialog of an Athena and Spartan citizen that they learned about. Teacher will use a T-Chart to examine the difference between Athens and Sparta.
Day 14 How did the Greek city-states become unified?

Distribute a physical map of Greece. 

· Students will identify the main physical features of Greece.

· On the map locate: Athens, Sparta, Aegean Sea, Pindus Mountains, the Mediterranean Sea. Students will answer How did geography of Greece differ from other ancient civilizations?

Day 15 How was Athenian democracy limited?

Divide the class into four groups, labeling each group as male Athenian citizens, females and slaves. Who in each group has the power to make a decision and what is the basis of that power? Students will create a chart depicting the division of Athenian society during Solon and Cleisthenes’ reign.
Day 16 How did Athens enjoy a golden age under Pericles?

Students will be divided into several groups, each responsible for one of the following topics: philosophy of Socrates, philosophy of Plato, philosophy of Aristotle, art and architecture, drama, history. Ask each group to list the major characteristics of Greek achievements in its assigned area. Then, have students share their findings in a class discussion.

Day 17 How has Greek culture influence Western Civilizations?

Students can design a poster or power point showing how western civilizations were influenced by the Greeks. Students will examine philosophers, artists, poets and architecture. 
Day 18 How did Alexander the Great build an Empire?
Students will work in groups to compare multimedia presentation on Alexander and Hellenistic civilization. Each group should cover topics such as Philip of Macedonia, Alexander’s conquests, the significance of new urban centers, and Hellenistic civilization. Tell students to use wall maps and illustrations of Greek and Hellenistic cultural achievements to show routes of conquest, the birth of towns, and the blending of cultures. Group members should be prepared to answer questions from the class.
Day 19   How did geography shape the early development of Roman Society? 

Using a map, students will locate the Adriatic Sea, the Tiber River, the Apennine Mountains, the Alps, the Mediterranean Sea, Sicily, and Rome. Based on their observations students will answer the following questions:

· Which geographic features encouraged Rome’s development?

· Which factors hindered the city’s development?

· Based on the map, which group had the most influence on the Romans?

· How would the climate of Italy encourage its growth?

· Why did Rome develop and become a center for trade?

· Compare the geography of Italy with the geography of Greece.
Day 20 How was the Roman Government organized? 

Student will assume the role of one of the following: a Roman patrician, a Roman Plebeian, a Roman soldier, a Roman woman, or a citizen of a land conquered by 

Rome. Students will then write a letter to a friend which describes their lives and the important developments taking place around them. Their letters should comment on the conditions with which they are happy and those with which they are unhappy, They should also describe their hope and goals for the future. Volunteers will share their letters with the class.
Day 21 How did the Romans build an Empire?

Students will work in groups to construct an annotated time lines for the years between 264 B.C. and A.D. 180. Students should include references to the Punic wars; the rise of a new class or wealthy people; the Gracchus reforms; civil wars; he rise and fall of Julius Caesar; the reigns of Augustus, Nero, Marcus Aurelius, and other emperors. Follow up with a discussion of the strengths and weaknesses of the Roman empire.

Day 22 How did economic and social problems lead to the fall o Rome?

Students will construct a cause-and-effect chart of factors that caused the decline of the Roman empire. Their chards may include: political, military, economic, and social causes. Students will discuss the causes they have outlined. Then they will select two problems that they think had the most negative impact on the empire.

Day 23 How did the accomplishments of the Roman golden age influence us today?

Students will create a chart showing the Roman origins of several aspects of the U.S. government, e.g. the three branches of the U.S. government, architecture, art, laws.

Day 24 How have belief systems influenced society?

Project: Students will be separated into and assigned different belief systems. They will have to learn about the different belief systems and make a presentation in the class. 

Day 25 How has Hinduism influenced India’s society? 

Divide the class into three groups. Assign one group to explore the nature of the caste system, another to learn about family life, and the third to learn about village life. Explain that the members of each group will work together to become experts on their assigned topic. After students have completed this part of the lesson, regroup them so that each new group has experts on each of the three pillars of Indian life – caste, family, and village. Instruct each group to take part in a discussion that explores the influence and interdependence of these pillars.

Day 26 Why did many Chinese people except Buddha’s ideas? 
Students will make a Venn diagram comparing Buddhism with Hinduism.

Day 27 How did the ideas and customs of Buddhism spread to other parts of Asia?

Have students prepare a chart comparing the Four Noble Truths that stand at the heart of Buddhism with the Ten Commandments found in the Torah.

Day 28 How did the teaching of Confucius influence Chinese society?
Students can make a table comparing philosophy and religion in China. Students will also look at how these affected Chinese society. 

Day 29 How did the belief of the Israelites differ from other religions? 
Students can create a timeline of events in Jewish history. Covent of Abraham, writing if the Torah, Ten Commandments, Establishment of Israel reign of David and Salomon.  Students and teacher will develop a concept web. To be filled with the major beliefs of Judaism. 
Day 30 How did the Jews view their relationship with God?

Students will create a timeline describing important figures of Judaism. They will describe the role of these individuals in the rise of Judaism as a religion and as a culture.
Day 31 How did Christianity emerge from Judaism?  
Ask students to imagine that they are living in the Roman empire during the early years of Christianity. Have them write diary entries from the point of view of one of the following: a Roman soldier in Palestine, a Jewish Zealot, a disciple of Jesus, a Christian missionary, a Roman emperor, a persecuted Christian, or a Christian bishop. Remind students that their diary entries should refer to historical events and the belief of the time. Ask volunteer to read their entries aloud. Ask students to discuss how accurately these entries reflect the people and events of this historical period.

Play a game in which students read their diary entries to the class without identifying their assumed role. Have the class try to identify the historical character who would have written that diary entry.

Day 32 How has the teaching of Jesus spread thought the world? 

Students will read primary sources about how Christianity was influenced certain rulers and people in society. 

Day 33 How has Christianity does influenced modern society? 
Students will create a diagram listing all aspects of modern society that originated or have been influenced by Christianity. Students will describe these events and will discuss their impact on their daily lives and the lives of the people around them.

Day 34 How did Islam help shape the life of its believers? 

After reading primary sources such as the Koran and viewing maps of the Arabian peninsula, students working in small groups will answer the following questions:

· What specific ideas from the Five Pillars would be attractive to converts?

· How did the caliphates lead to the division of Islam into two broad groups?

· How do Shiites and Sunnis differ in origins and beliefs?

· Why Muhammad’s experience as a merchant and his wife’s caravan business be helpful in spreading Islam? 

Day 35 How did Muslim conquests contribute to advances in the art and sciences?

Students will work in groups to research and report on a particular aspect of Muslim civilization during its Golden Age. Each group will have one of the following topics: Social Classes, Economy, Art, Literature, and Science. Students will use illustrations such as maps, charts, videos, or other visual aids. Students will also describe three achievements of Muslim civilization that they consider to have the greatest importance. Students will also explain the reason for their choices.

Day 36 How did Islam spread throughout the ancient world?

Students will create a cause-and-effect web showing the long-term, immediate causes, immediate effects and long-term effects of the spread of Islam and its connection to today.



	Materials and Resources for Teaching the Unit:
Maps
Physical Political Map of the World
River Valley Civilizations

Geography of Ancient Egypt and Mesopotamia

Civilizations of the Ancient Middle East

Geography of Ancient Egypt

Empires of India and China

Centers of Greek Civilization

Geography of China

Geography of India

Geography of Ancient Greece

Geography of Japan

Empire of Alexander the Great

The Roman Empire

Ancient Italy About 600 B.C.

Spread of Christianity

Spread of Islam
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