Understanding by Design
Small Learning Community High Schools, NYC
Drafting Template for Curriculum Unit Plan

Subject Area: American History II




Course/Grade Level:
 11
            Unit Title: Progressive Era                                                              Number of Days:

Designers:  Michael Hubbs, Anthony Antinoro and Ira Zornberg
            Unit Summary:  The rise of industrialization and urbanization impacted the United States in both positive and negative ways. Progressivism was a reform movement that sought to correct the evils of big business practices, industrialization and unsanitary conditions brought about by urbanization. Students will be able to see that the Progressive leaders have come from different fields to reform the problems caused by industrialization. Students will also understand that progressive presidents have tried to bring about reforms to improve American society. Students will analyze the extent to which progressivism impacted the future of the United States.  
	Desired Results (Stage 1)

	State Standards and or/ grade level  performance indicators addressed:

Standard 1:   History of the United States and New York
Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in the history of the United States and New York.

Standard 2:   World History
Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in world history and examine the broad sweep of history from a variety of perspectives. 

Standard 3:   Geography
Students will use a variety of intellectual skills to demonstrate their understanding of the geography of the interdependent world in which we live—local, national, and global—including the distribution of people, places, and environments over the Earth’s surface.

Standard 4:   Economics
Students will use a variety of intellectual skills to demonstrate their understanding of how the United States and other societies develop economic systems and associated institutions to allocate scarce resources, how major decision-making units function in the United States and other national economies, and how an economy solves the scarcity problem through market and non-market mechanisms.

Standard 5:   Civics, Citizenship, and Government
Students will use a variety of intellectual skills to demonstrate their understanding of the necessity for establishing governments; the governmental system of the United States and other nations; the United States Constitution; the basic civic values of American constitutional democracy; and the roles, rights, and responsibilities of citizenship, including avenues of participation.

	Overarching Understanding(s) from Curriculum Framework Grade or  Course Understandings:

Students will understand that… 
· Industrial and technological change benefits some groups and hurts others.

· Industrial and technological change impacted the U.S in a variety of ways.

· The role of the government has become more important in addressing the needs of the American people.  

· Periods of reform follow periods of conservatism, and vice versa.

· Leadership has assumed many different forms.

· The U.S government did not always succeed in meeting the needs of the American people.

· Reform movements develop because there is a consensus for change
· That reformers often have different ideas as to what changes are necessary
· Ideas introduced at earlier times may be the basis for laws at a later point in time

Topical Understanding(s) Specific to Unit: Students will understand that…
· There are a variety of factors that caused the Progressive movement to develop in the early 1900s

· Muckrakers influenced reform and change in American society
· Big businesses, labor unions and families were greatly affected by Progressive Era reforms

· Teddy Roosevelt’s Square Deal affected small businesses, consumers, industrial workers and conservationists.

· The Election of 1912 paved the way for the future roles of Third Parties in presidential elections

· Wilson’s New Freedom had a large impact on many facets on American society

· Progressive presidents have made a lasting impact on the economic, political, and social landscapes of the United States 
· The Progressive Era to an end because of the United States’ involvement in global affairs

	Overarching Essential Question(s) from Curriculum Framework Grade or Course Essential Questions:  Students will need to consider such overarching questions as…
· How has industrial and technological development impacted the U.S.?
· How well has a national government addressed the needs of the American people?

· Why has American society alternated between periods of conservatism and reform?

· Who have been America’s greatest leaders?
Topical Essential Questions for Unit:  To understand, students will need to consider such unit questions as...
· Was there a need for urban reform at the turn of the 20th century?
· Why did the Progressive Movement begin at the turn of the 20th century?

· To what extent did the Progressive Movement change American society?

· How did Theodore Roosevelt’s Square Deal impact American society?

· How important were third parties in the Election of 1912?

· How did Wilson’s New Freedom introduce reforms into American society?



	To understand, students will need to know and be able to do the following…

	know… Students will know the following in order to…(e.g., facts, vocabulary, rules, theories, principles) (nouns) understand
· The reasons that led to the Progressive movement 
· That Muckrakers were responsible for many reforms during the early 1900s

· The impact of Roosevelt’s Square Deal on various elements of American society

· The results of the Election of 1912

· The role of third parties in the Election of 1912

· The Constitutional Amendments added during this period

· The effects of Woodrow Wilson’s New Freedom on labor and the economy

Essential new vocabulary: 
· Movement
· Reform

· Urbanization

· Muckraker

· Progressive
· Conservative

· Third party

· Platform

Common misunderstanding(s):
· That Teddy Roosevelt was elected in 1901

· That Progressive reforms benefited all Americans

· That all Progressive reforms were successful

· That Progressive presidents tried to change all aspects of society

Possible considerations to differentiate declarative knowledge, including advanced content and materials for more capable learners or more appropriately accessible materials and content for struggling learners.  Essential Questions and Understandings are not differentiated.
· Multimedia

· Primary sources: data, readings, images, and other sources that require a skill of analyzation

· Differentiating levels of reading


	be able to… Students will be able to (DO—skills, procedures, processes):  Use action verbs                                                                                                                                                     

· Read and explain primary sources

· Analyze and explain important data related to progressivism
· Debate the extent to which progressivism actually change American society

· Analyze images and photographs from the period
· Write a DBQ essay using documents from the Progressive period
Possible considerations to differentiate skills, including advanced skills for more capable learners and more concrete and scaffolded skills for struggling learners.  Essential Questions and Understandings are not differentiated.
· Differentiate between credible and untrustworthy web sources
· Evidence gathering skills

· Multimedia lessons

· Constructing arguments

· Share outs

· Group work

· Listening exercises

· Debate issues from the period




	Assessment Evidence (Stage 2)

	Diagnostic Assessment(s)  (To determine students’ readiness (based upon required knowledge and skills), interests, and learning profiles):

· Definitions: Movement, Reform, Urbanization, Muckraker, Progressive, Conservative, Third party, Platform. Vocabulary quiz to identify terms from this new area and previous areas of importance.

· Constructing a debate based on the presidential policies of the Progressive presidents: Wilson, Roosevelt and Taft. Students will take a position defending the policies or criticizing the policies of these presidents.
· Analyze primary source documents, images and photographs from the period. From this they will gather evidence based on the data collected.
· Debate the extent to which progressivism actually change American society by using factual information gathered throughout the unit.

· Write a DBQ essay using documents from the Progressive period.
· Analyze the writings of leading muckrakers and debate which of them had the largest effect on on changing society in the U.S.

What instructional adjustments, groupings or options will be made as a result of the diagnostic evidence:

· Additional readings will be provided from primary and secondary sources to back up further historical information.
· The act of debating will allow students to defend their point of view on issues of the period using historical data and evidence gathered by the students.
· Comparisons of historical primary source writings and images

· Create group based assignments that mix students of higher levels with students of lower levels to ensure that all students will work together to understand the information.
Stage 2 Continued
Summative Performance Assessment Task(s) for Understandings  Using G.R.A.S.P.S.:
Goals:  Your group’s goal is to produce a platform for a political party that addresses the needs of the nation in the Election of 1912.
Role(s):  

Your group represents one of the following groups:

· labor unions

· settlement houses

· farm groups

· women’s rights

· African-American civil rights groups

· small businessmen

· conservationists
It will be your job to express the concerns of a particular group in order to obtain support in the upcoming election for your cause.
Audience: 
The presentations prepared must be submitted and explained to the platform proposal committee. The goal here is to convince the platform committee of the importance of the needs of your specific group.

Situation: 
You have been asked to prepare a research project looking into the needs of your specific group. Through the research provided you will prepare a written assignment that explains the needs and desires of your particular group. You will then prepare a presentation based on your findings to convince the platform committee that your cause is worthy of its support in the upcoming election. 
Product or Performance:
The groups will all create presentations for the platform committee. The purpose of each group is to convince the platform committee that their particular group is the most important. The object is to have the most convincing presentation to gain the support of the third party candidate.
Standards or Criteria for Evaluation/Traits for Rubrics:
Your proposed written report needs to include:
· The report must be well organized

· The report must contain accurate information that refers to specific needs of their particular group

· The report must have a persuasive and coherent argument expressing the needs of your group

Your proposed presentation must include:

· The presentation must be well organized

· The presentation must be conducted by all members of the group

· The presentation must contain accurate information that refers to specific needs of their particular group

· The presentation must have a persuasive and coherent argument expressing the needs of your group

· The presentation must be informative and effective in convincing the platform committee to address the needs of your specific group.
How will the product/performance, role or audience be differentiated to provide options for students’ readiness, interest and/or learning profiles?

· The group project will be performed by all members of the group
· The students will be responsible for preparing part of the presentation using means that will convince the platform committee. (Using images, graphs, data and other evidence to convince the committee)
· There is a large selection of groups to choose from allowing students to choose one that most interests them.
Student Directions for performance task:

· Step I: Students will be broken up into groups of 3 or 4.
· Step II: The groups will be divided based on similar interests.

· Step III: Students will go to the school library and computer lab to gather information from various sources about their particular group.

· Step IV:  Students will prepare an outline for the written report based on the information gathered.

· Step V: Students will then prepare the written report make sure it is typed, spell checked, double spaced and 12 font.

· Step VI: To enforce the presentation of the oral project portion, groups will gather images and charts that will help defend their argument.

· Step VII: Prepare a 3-5 minute presentation to convince the platform committee that your group’s needs are the most essential to winning the election.
Special Teacher Direction for performance tasks:

· Step I: Set aside one class period to take the students to the school library or computer lab to make sure that the student gathers information to prepare for this assignment.

· Step II: If you go to the school library, you should have a list of titles prepared for the students to choose from that will help their research. 
· Step III: In the computer lab, the teacher should have a list of credible websites where students can gather accurate historical information.

· Step IV: A second class period should be dedicated specifically to help students organize their historical data in order for them to begin writing their report.

· Step V: Set aside another two periods so the students can present their arguments. Use the students as peer judges to help further the importance of their arguments.

· Step VI: Grade each project based on the rubrics to observe student understanding.

Stage 2 Continued
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Other Evidence (Tests, Quizzes, Academic Prompts):







    
· Tests: Using Regents based Multiple Choice questions and essays based on the Progressive era, to prepare students for the exam.

· Students can make journal entries portraying the lives and experiences of the different peoples that lived during this period.
· Students will analyze primary and secondary sources to write a DBQ essay.
· Students will debate the Progressive Era reforms of President’s Roosevelt, Taft, and Wilson.
Possible Differentiation options:
· Students will be able to analyze visual images, data, and other kinds of materials to gain additional ways to obtain the necessary information about the Progressive Era.
· Students will be provided reading sources that vary in levels of difficulty.

Self-Assessment (Including Self-Evaluations Using Rubrics and Checklists,  Peer Review, Reflective Journals and Think Logs):


	Rubric for Performance Task(s)
CRITERIA or TRAITS

Understanding of….

SCALE

4 

Highest    

3
2
1


	Stage 3: Creating Daily Lessons and Activities
Lessons and Activities should be aligned with Stages 1 and 2 best outlined in the order they are to be taught.  To ensure that lessons are aligned, enter your assessments first (including any lessons in preparation of or for the assessments.  Next, examine Stage 1 for a logical sequence of lessons and activities which address all components of Stage 1 including knowledge and skills. Each day’s lesson may have several activities. When you have completed the day by day sequence, then label the activities as A, M, or T.

Labeling Key:

A   represents learning experiences which optimize students acquisition of knowledge and skills and will include a number of equipping and exploring activities

M  represents meaning making activities represents learning experiences that increase students’ understanding of knowledge and skills

T  represents activities that will ask students to apply their understanding in tasks and procedures that are authentic and realistic.

Another way of considering the purpose of activities:

Teaching-Learning Activities Based upon W.H.E.R.E.T.O.: These are embedded in the ATM for Lesson Design Document (WHERETO represents the purpose of lessons, not the sequence) For more detailed information see pages 212-226 of the UbD Professional Development Workbook.
Where are we (student’s point of view) headed? How will the unit be introduced including the tasks, goals, essential questions?
How will I hook students to engage their interests?

Equip and Explore:  What lessons and activities will provide the knowledge, skills, processes, and procedures needed for the unit?  How will these address the needs of all learners? 

Revise/Rethink/ Reflect/ Revisit:  What opportunities (activities, experiences) will be provided to help students revise/rethink/reflect/ and revisit?

Evaluation/self/evaluation/:  How will we engage students in self-evaluation, goal setting, and self-reflection?

Tailoring:  How will we tailor or differentiate the unit and lessons to differentiate for different learning needs and interests? (Materials, strategies, groupings, mini-lessons, etc.)

Organized:  What sequence of lessons or activities will we use to organize the unit in a way that is coherent and makes sense to students?  
Day 1: Introduction
Pre-assessment

· Students will be asked to identify problems in present day American cities.

· Discuss the following question: what are some differences between problems in cities today and problems in cities in the early 1900s.

· Have students read some accounts of people living during the period of the early 1900s and now. Have students debate the differences.

Day 2  

Aim: Was there a need for urban reform at the turn of the 20th century?

· Students will define essential vocabulary: movement, reform, urban, muckraker (A)
· Students will analyze readings and photographs from important muckrakers such as Jacob Riis, Upton Sinclair, Lincoln Steffens, Ida Tarbell, Frank Norris, and Thomas Nast. (A)
· Students will complete a 3-2-1 strategy to summarize the lesson: list 3 problems faced in early city life, list 2 reformers that attempted to bring change to urban centers, and one problem that continue to exist in cities today. (M&T)
Day 3   

Aim: Why did the Progressive movement begin at the turn of the 20th century?
· Students will define essential vocabulary: progressive, conservative, radical (A)

· Students will choose from the following groups: small businessmen, farmers, industrial workers, old families, professionals, and using the internet students will research how one of these groups experienced discontent and sought change through government action. Students will share out following the research. (M)
· Students will then debate which group was affected most by the problems at the turn of the century. (M&T)

· Students will also be asked to debate the problems of the period, and explain which of them was the most pressing problem of the period that the government needed to address. (M&T)

· Students will read documents and analyze political cartoons that will help them explain the common fear of the new rich and the danger of their ending political democracy. (M&T)
Day 4    

Aim: Did Theodore Roosevelt give Americans a Square Deal?
· Students will discuss the question: what is a Square Deal? They will be required to give examples to explain their point. (M)

· Students will read and explain how Teddy Roosevelt helped each of the following groups: small businessmen, farmers, industrial workers, consumers, conservationists and African Americans. (A)
· Students will watch a biography of Teddy Roosevelt. After watching the film, students will be asked to debate this question: does Teddy Roosevelt belong to the pantheon of great American presidents? (M)

Day 5

Aim: How important were third parties in the Election of 1912?
· Students will define essential vocabulary: third party, two-party system, platform, socialism, progressivism (A)

· Students will be broken into groups of 3-4 students. Each group will be given one of the four candidate platforms for the Election of 1912. Each group will be responsible for outlining the important policies for each of the parties and share it out with the class. (M&T)

· Students must also make a persuasive argument to convince the class that they are right for the office. (T)

· Students will analyze and debate the results of the election. (M)
Day 6    

Assessment
1. Students will accompany the teacher to the library and computer lab to begin research on their group assignment. 
2. Students will choose one of the following groups:
· labor unions

· settlement houses

· farm groups

· women’s rights

· African-American civil rights groups

· small businessmen

· conservationists
3.  Students will begin preparation for their research paper and oral presentation.
Day 7   

Assessment pt. II
· Students will work together in groups to begin to organize their work.
Day 8

Assessment pt. III
Students will present their oral presentations to the class.

Day 9     

Assessment pt. IV

Students will present their oral presentations to the class.

Day 10    

Aim: Did Woodrow Wilson provide Americans with a New Freedom?
· Students will define and identify essential vocabulary: anti-trust laws, eight hour day, interstate commerce, Clayton Anti-Trust Act (A)

· Students will read excerpts from each of the following acts: Clayton Anti-Trust Act, Child Labor Act of 1916, Adamson Act, and the Federal Reserve Act. (A)

· Students will debate which of the acts had the greatest impact on the lives of the Americans. (M)

· Students will read and analyze the significance of the 19th Amendment. (A)

· Students will write an editorial on whether Wilson’s ordering of racial segregation should completely discredit his record as a progressive. (T)

Day 11

Final Assessment
· Test containing regents based questions pertaining to progressivism in America, the Progressive Era reforms, and the movements toward reforms by progressive presidents Roosevelt, Taft, and Wilson. 

· The test will also contain a regents based essay asking students to pick two presidents of the progressive period explain how they changed the government to meet the needs of the people.

Day 12

Day 13

 

	Materials and Resources for Teaching the Unit:

Lesson 1
None

Lesson 2

Photographs, political cartoons and primary sources from muckrakers such as Jacob Riis, Upton Sinclair, Lincoln Steffens, Ida Tarbell, Frank Norris, and Thomas Nast.

Lesson 3

Lab time and library time for students research

Political cartoons and primary documents that illustrate the concept of plutocracy

Historical interpretations of the Progressive Movement

Lesson 4

Secondary source accounts of Teddy Roosevelt’s Square Deal 

Documents pertaining to Roosevelt’s views on small businessmen, farmers, industrial workers, consumers, conservationists and African Americans

Video: Biography Teddy Roosevelt

Excerpts from Roosevelt’s Writings
Lesson 5

Graphs, charts, and electoral statistics of the election of 1912

Excerpts from party platforms for all four parties in the election

Lesson 6-9

Library and computer lab time

Time put aside to allow students to present their research

Lesson 10

Excerpts from the Clayton Anti-Trust Act, Child Labor Act of 1916, Adamson Act, and the Federal Reserve Act.

Excerpts of the Constitution and the 19th Amendment.

Lesson 11

Prepared assessment exam
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