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Small Learning Community High Schools, NYC

Curriculum Unit Plan


Subject Area:

English








Course/Grade Level: 11/English 6


            Unit Title:                The Crucible                                           Number of Days: 50 

Unit Summary:  Students will read The Crucible and related fiction and non-fiction readings, study the time period during which the witch trials occurred, and explore the moral code peresent in that society.  Students will also learn about McCarthyism and how it affected Arthur Miller’s life.  Students will also study dramatic structure and devices.  Throughout the unit, students will respond in writing and speaking to what they are learning; as they do so, they will learn vaious rules of grammar/usage and essay writing.

	Desired Results (Stage 1)

	State Standards and or/ grade level  performance indicators addressed:

· Standard 1 (read, write, listen, and speak for information and understanding)

· Standard 2 (read, write, listen, and speak for literary response and expression)

· Standard 3 (read, write, listen, and speak for critical analysis and expression)

	Overarching Understanding(s) from Curriculum Framework Grade or  Course Understandings:

Students will understand that… 

· Literature can reflect the values of a society.  

· Individuals can cause change in society.

· The quest for moral perfection can lead to disastrous results.

· Literature often contains a message from the author about how to live one’s life.  

· Authors use literary devices to tell a story or send a message.

· Using other sources can strengthen an argument.

· There are common errors in writing that can be avoided once one is aware of certain rules.

Topical Understanding(s)  Specific to  Unit: Students will understand that… 
· Puritans tried to live a morally perfect life.

· Strict moral codes often lead to hypocritical behavior.

· Miller wrote The Crucible as a response to McCarthyism. 

· Mob mentality can be dangerous.

· Individuals should stand up for what they believe in.

· Citations can be taken from both fiction and non-fiction texts to support our arguments in a piece of writing. 

· Setting can play an integral role in a story’s plot.


	Overarching Essential Question(s) from Curriculum Framework Grade or Course Essential Questions:  Students will need to consider such overarching questions as…

· What does it mean to be a moral person?

· How can literature reflect the values of a society?

· Can individuals create change in society?

· Why do people strive for moral perfection, and is it possible to achieve?

· How can an author use a variety of literary tools to tell a story?

· How can we follow certain rules of writing to communicate more effectively?

Topical Essential Questions for Unit:  To understand, students will need to consider such unit questions as.... 

· Is John Proctor a moral person?

· Why does John Proctor allow himself to be hanged?

· Is John Proctor a hero?

· What is the danger of mob mentality?  

· What can the individual do in the face of a mob?  

· What does it mean to be a hypocrite?  Who are the hypocrites in this play?

· Why did Arthur Miller write The Crucible?

· How does the author use theme and characterization to explore the concept of morality?

· How does the author utilize the literary device of irony?

· How does the setting of the play become an integral part of the plot?

· How can we use information from fiction and non-fiction texts to support our arguments? 

· What are some common writing errors that we can avoid?

	To understand, students will need to know and be able to do the following…

	know… Students will know the following in order to…(e.g., facts, vocabulary, rules, theories, principles) (nouns)

· The values of Puritan society

· The history of the Salem witch trials

· The causes and effects of the “Red Scare”

· The concept of morality

· What run-ons, fragments, and comma splices are and how to avoid them.  

· What setting, irony, characterization, and theme are in a story
· The rules of citation
Essential new vocabulary: 

Puritanism         Dissembling         Blacklist

Conjure             Abomination        Goody

Moral                McCarthyism       Scapegoat

Hypocrisy         Communist          Citation
Magistrate         Mob mentality     Direct quotation
                                                      Paraphrasing                                                     

Common misunderstanding(s):

· The Puritans were always pure and moral.

· The people accused during the Salem witch trials were practicing witchcraft.

Possible considerations to differentiate declarative knowledge, including advanced content and materials for more capable learners or more appropriately accessible materials and content for struggling learners.  Essential Questions and Understandings are not differentiated.

(   Study another theocracy and compare it to    

     Puritanism.

(   Watch a documentary on Salem.

(   View excerpts from the filmed version of the    

     movie.


	be able to… Students will be able to (do—skills, procedures, processes):  (action verbs)                                                                                                                                                     

· Use sources to write an essay explaining several main beliefs of the Puritans

· Cite properly

· Take effective notes on Puritan life

· Synthesize information from various sources in speaking and in writing     

· Analyze the morality of one or several characters in the play

· Use literary elements in an essay

Possible considerations to differentiate skills, including advanced skills for more capable learners and more concrete and scaffolded skills for struggling learners.  Essential Questions and Understandings are not differentiated.




	Assessment Evidence (Stage 2)

	Diagnostic Assessment(s)  (To determine students’ readiness (based upon required knowledge and skills), interests, and learning profiles):
·  Show a picture of Puritan life or the witch trials and have students interpret the picture in writing. 

·  Have students complete a moral situation survey or an agree/disagree activity on moral dilemmas. 

·  During a jigsaw activity, have students cite their sources.    

·  Have students identify someone that they consider moral and explain their choice.

What instructional adjustments, groupings or options will be made as a result of the diagnostic evidence:
·  Mini-lesson on citation.

·  Mini-lesson on concept of morality.

·  Jigsaw activity on Puritan life.
Summative Performance Assessment Task(s) for Understandings  Using G.R.A.S.P.S.:
Goals:  To show understanding of John Proctor’s actions in The Crucible. 

Role(s):  A modern citizen of Salem, Massachusetts who does or does not want a memorial dedicated to John Proctor.

Audience:  Town leaders and citizens of Salem.

Situation:    Town leaders are considering creating a memorial to John Proctor; the student must convince town leaders and citizens of Salem that John Proctor was or was not a moral figure worthy of a memorial. 

Product or Performance:  A letter arguing that John Proctor is or is not a moral figure worthy of a memorial.  
Standards or Criteria for Evaluation/Traits for Rubrics:

( Demonstrated knowledge of the play and of the Puritan time period

( Clearly written argument for or against Proctor’s moral character citing examples from the play that   

   demonstrate understanding

( Writing correct in grammar/usage/spelling   

How will the product/performance, role or audience be differentiated to provide options for students’ readiness, interest and/or learning profiles?

Stage 2 Continued
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Student Directions for performance task:

The Salem Historic Society is creating a memorial to honor a citizen in Salem history who reflects the highest moral standards.  One person being considered is John Proctor.  Write a letter (in essay format) to the Salem Historic Society in which you argue for or against a memorial for John Proctor.  Use proof from the text The Crucible to prove that John Proctor is a moral figure worthy of this memorial.

Special Teacher Direction for performance tasks:

●  You may want to show photos of various famous memorials to help students imagine a memorial.

●  You may want to have students create a t-chart independently or in groups on which they list proof  

     from the text to support the idea that John is/is not a moral figure worthy of a memorial. 

Other Evidence (Tests, Quizzes,                             Possible Differentiation options:

Academic Prompts):


                                 -Salem newspaper

·     Four act quizzes                                             -Salem brochure                

·     Essay test exploring a character’s moral       -Design clothes for Puritans 

          decisions                                                        -Character talk show

·     Point-of-view writing and activities              -Letters from one character to another

·     Informational writing on Salem/                    -Résumés of characters

          Puritanism                                                      -Puritan moral guide

                                                                                 -Conflict quilt

                                                                                 -Differentiated reading/documents

Self-Assessment (Including Self-Evaluations Using Rubrics and Checklists,  Peer Review, Reflective Journals and Think Logs):

·    Reflective journals                                       

·    Student evaluation checklist

·    Re-evaluation of morality survey answers 



	Rubric for Performance Task(s)

CRITERIA or TRAITS

Understanding of….

SCALE

4 

Highest    

3

2

1



	Stage 3: Creating Daily Lessons and Activities

Lessons and Activities should be aligned with Stages 1 and 2 best outlined in the order they are to be taught.  To ensure that lessons are aligned, enter your assessments first (including any lessons in preparation of or for the assessments.  Next, examine Stage 1 for a logical sequence of lessons and activities which address all components of Stage 1 including knowledge and skills. Each day’s lesson may have several activities. When you have completed the day by day sequence, then label the activities as A, M, or T.

Labeling Key:

A   represents learning experiences which optimize students acquisition of knowledge and skills and will include a number of equipping and exploring activities

M  represents meaning making activities represents learning experiences that increase students’ understanding of knowledge and skills

T  represents activities that will ask students to apply their understanding in tasks and procedures that are authentic and realistic.

Another way of considering the purpose of activities:

Teaching-Learning Activities Based upon W.H.E.R.E.T.O.: These are embedded in the ATM for Lesson Design Document (WHERETO represents the purpose of lessons, not the sequence) For more detailed information see pages 212-226 of the UbD Professional Development Workbook.

Where are we (student’s point of view) headed? How will the unit be introduced including the tasks, goals, essential questions?

How will I hook students to engage their interests?

Equip and Explore:  What lessons and activities will provide the knowledge, skills, processes, and procedures needed for the unit?  How will these address the needs of all learners? 

Revise/Rethink/ Reflect/ Revisit:  What opportunities (activities, experiences) will be provided to help students revise/rethink/reflect/ and revisit?

Evaluation/self/evaluation/:  How will we engage students in self-evaluation, goal setting, and self-reflection?

Tailoring:  How will we tailor or differentiate the unit and lessons to differentiate for different learning needs and interests? (Materials, strategies, groupings, mini-lessons, etc.)

Organized:  What sequence of lessons or activities will we use to organize the unit in a way that is coherent and makes sense to students?  

Week 1  
(  Morality survey; share answers.  Elicit definition of morality.  Have students choose a person who  

    they feel is a moral person and write an explanation why; share.   
(  Picture interpretation; introduction to Puritan society through jigsaw activity.  Sharing of information  

    from jigsaw activity; students individually or in groups create Puritan moral guide based on  

    information.  

(  Lesson on citing non-fiction; common writing errors.  

(  Differentiated activities to assess understanding of Puritan culture:  Designing Puritan clothing,  

    Salem brochure, Salem newspaper.  
Week 2
(  Reading of play. 

(  Begin diary entries:  Students should choose one character and complete two diary entries based on 

    the events of the play so far. 

(  Study run-on sentences and how to avoid them.

(  Practice in citation of non-fiction using citation format sheet.

(  Essay on Puritans based on articles read last week during jigsaw activity.  Students must use proper  

    citation of non-fiction sources (articles), but they can use the format sheet as a guide.  Students 

    should also avoid run-on sentences in this essay, based on what they have learned about avoiding run- 

    on sentences this week.
(  Act I test.
Week 3

(  Continued reading of play.

(  Continued practice in citation of non-fiction using format sheet and new article on modern Salem.  
(  Continued practice in avoiding run-on sentences.
(  Continued diary entries-- Students should choose a different character from the one they chose last 

    week and complete two diary entries based on the events of the play so far. 

Week 4

(  Continued reading of play.

(  Continued diary entries-- Students should choose a different character from the one they chose last 

    week and complete two diary entries based on the events of the play so far. 

(  In groups, students create a conflict quilt in which they focus on conflicts between various characters.

(  Revision and resubmission of essay on Puritan life from Week 2. 

(  Study comma splices and how to avoid them.

(  Act II test.
Week 5

(  Continued reading of play.

(  Continued diary entries-- Students should choose a different character from the one they chose last 

    week and complete two diary entries based on the events of the play so far. 

(  In pairs, students each write a letter from one character to another.  Then, they switch letters and write  

    back to the character. 

(  Continued practice in avoiding run-on sentences.

(  Introduction of citation of fiction. 

(  Read historical documents representing different perspectives during a witch trial and, using citation 

    of non-fiction, write an essay explaining the various views represented.  Be sure to avoid run-on 

    sentences and comma splices based on what you have learned about them.
Week 6

(  Continued reading of play.

(  Continued diary entries-- Students should choose a different character from the one they chose last 

    week and complete two diary entries based on the events of the play so far. 

(  In groups, plan and perform a talk show involving several characters.

(  Continued practice in citation of fiction using The Crucible.
(  Study sentence fragments and how to avoid them.  

(  Act III test.
Week 7

(  Continued reading of play.

(  Continued diary entries-- Students should choose a different character from the one they chose last 

    week and complete two diary entries based on the events of the play so far. 

(  Continued practice in citation of fiction using The Crucible.

(  Continued practice in avoiding sentence fragments.  

(  Revise essay citing historical documents from the witch trials from Week 5. 

Week 8

(  Complete play.

(  Final diary entries-- Students should choose a different character from the one they chose last 

    week and complete two diary entries based on the events of the play so far. 

(  Explanation of McCarthyism through article/film.  Using citation, relate McCarthyism to The 
    Crucible.

(  Apply a current event to the play by writing about a modern-day witch hunt.  

Week 9

(  Essay on a character’s morality (literature based).

(  Final test.  
(  Re-evaluation of morality survey answers 

Week 10

(  Performance task:  Write a letter (in essay format) to the Salem Historic Society in which you argue  

    for or against a memorial for John Proctor, using proof from the text The Crucible to prove that John  

    Proctor is a moral figure worthy of this memorial.  For extra credit, design the memorial itself.
(  Presentation of above essays.

	Materials and Resources for Teaching the Unit:
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