Rating and Evidence for Kyoto Protocol Lesson


In Competency 3c, Engaging Students in Learning, this practice is Effective.

In this lesson we see a debate that is the culmination of a unit on philosophy.  Groups present a position on the Kyoto Protocol[footnoteRef:1] from the point of view of a significant western philosopher—Kant, Rawls, Marx and Hobbes.  Teams then question each other’s positions.  The “judge,” also a student, is directed to determine if teams accurately identify their philosopher’s key ideas and that they evaluate the Kyoto Protocol from that lens.   We see three of the four groups (8 students).  Of those 8, six participate in presenting or questioning activities.  The presentations accurately represent the position of their respective philosophers and understanding of the Kyoto Protocol.  Students ask each other relevant and appropriate questions in the cross-examination segment of the lesson.  Though student responses range in quality, they also represent an understanding of the material and issues at hand.   Students speak directly to each other and answer each other.  At the close of the lesson the teacher compliments the class by clarifying that they had brought the environmental and economic issues they had previously discussed into their discussion of these philosophers. [1:  Kyoto Protocol:  an international agreement to stem climate change.  The major features of the Protocol are binding targets to reduce greenhouse gas emissions and requiring  developed nations to reduce more.
] 


The strongest evidence that this is an effective example of Engaging Students in Learning is the cognitively demanding nature of the task the students grapple with and the quality of their debate.  We do not have enough information on a number of the critical attributes—we do not know how the groups were configured, we do not know the kinds of texts students worked with nor do we know if or how these materials were differentiated, for example.  However, the evidence that students were cognitively engaged in a rigorous task, that most students appear to have met ambitious learning objectives and that students were doing the thinking and the learning, without teacher mediation, still supports this as an example of effective practice.  When evidence falls in more than one category or is inconclusive, we look to where the preponderance of evidence lies: in this case, in the effective category.

Rubric analysis:  The descriptor for effective practice is:
The learning tasks and activities are aligned with the instructional outcomes and are designed to challenge student thinking, resulting in active intellectual engagement by most students with important and challenging content and with teacher scaffolding to support that engagement.  The pacing for the lesson is appropriate providing most students the time needed to be intellectually engaged.

The teacher verbally stated the lesson goals and the evaluation criteria--to examine the Kyoto Protocol from the perspectives of different philosophers.  The activity is challenging—students had to demonstrate understanding of the Kyoto Protocol and the ideas of their philosopher well enough to evaluate the protocol from that perspective.  Though a few students do not participate during this segment, and one or two appear quite passive, most students offer thoughtful questions or comments.  This debate is a product of previous work on these philosophers and the level of quality of group presentations suggest that the task was adequately scaffolded for most students.

Critical attributes of Effective:
· Most students are intellectually engaged in the lesson 
· Of the 9 students we observe, 6 participate actively.  We do not know if those who don’t verbally participate are engaged or not.  We do see students conferring, and all students appear to be listening.    
· Learning tasks have multiple correct responses or approaches and/or demand higher-order thinking
· The task requires students to address the protocol through a variety of lenses and does not guide them to a specific answer.  To address the question up for debate—whether the Kyoto protocol is moral--requires analysis, evaluation and synthesis.
· Students have some choice in how they complete learning tasks
· We don’t know what kinds of choices students were given, but they could draw on a range of materials to justify their position and it also appears students could take on different roles in their groups.  We would need more information (a lesson plan, conversation with the teacher) to really determine the appropriateness of the choices.
· There is a mix of different types of groupings, suitable to the lesson objectives.
· We do not know how the students were grouped. Given that students in each group did not verbally participate, we wonder if the groups were appropriately designed to support all students.  This might be an area we would follow up on with the teacher.
· Materials and resources support the learning goals and require intellectual engagement, as appropriate
· Evidence that students were able to complete this research-based task suggests that they had materials on each philosopher and on the Kyoto Protocol.  This provides some evidence that the materials were appropriate as all groups were able to participate in the debate.  However, to be certain, we would want more concrete evidence, like copies of the texts or websites students were given.
· The pacing of the lesson provides students the time needed to be intellectually engaged.
· The class completed their presentations and were able to cross-examine each other.  The teacher was able to offer a closing analysis of what they accomplished.  Pacing appears appropriate as activities were not rushed and students were able to take the time to answer questions posed to them thoughtfully.

