OVERVIEW:  
This activity will focus on the integration of the Danielson Framework for Teaching and the Common Core Learning Standards to analyze teacher practice and identify instructional next steps. Although the activity as written focuses on a 5th grade social studies classroom, the activity could be adapted to other grades and subjects by using alternate videos and corresponding standards.

Analyzing Teaching and Learning Using Multiple Lenses 
(120 minutes)

Outcome
We will be able to apply two lenses to analyze teaching and learning to develop a coherent interpretation of a classroom observation.

Guiding Questions:
· How do we use multiple lenses to analyze teaching and learning in a way that is coherent?
· How do the lenses complement each other to inform and build upon our initial interpretations? 

Materials:
· Danielson Framework for Teaching, Domain 3
· Overview sheet, Domain 3
· CCLS and NYS 2005 Social Studies Learning Standards for 5th grade Social Studies 
· Literacy shifts document
· Video, The Teaching Channel (part 1 only)  https://www.teachingchannel.org/videos/help-students-analyze-text
· Low-inference note-taking sheet
· Successes and Opportunities Organizer – Danielson Framework for Teaching
· Successes and Opportunities Organizer – Common Core Learning Standards

Facilitation Notes:Facilitator Notes: 

1. Introduction. (2 minutes) We will explore the guiding questions for this activity by: 
· Viewing a video and collecting low-inference evidence
· Reconciling evidence with language in the Framework for Teaching (FfT) as well as the Common Core Learning Standards for ELA
· Discussing how these lenses complement each other to inform and build upon our initial interpretations 

(Note: we are deliberately not rating teacher practice in this activity. Guide participants away from the use of HEDI labels.)

2. Prepare for viewing video. (5 minutes) Briefly read the overview page for Domain 3 and the highlighted focus standard RI.5.2 and S&L.5.1 in the CCLS, as well as the social studies content standards. If time allows, you can also scan the Literacy Shifts document. 

(Note: the video takes place in a California classroom, but appropriate New York State standards are cited).

3. Watch video and collect low-inference evidence. (15 minutes)

(Note: low-inference evidence captures only what the observer can see and hear in a classroom while they are in the classroom. Analysis or evaluation does not occur until all the data has been collected and the observer can review it.)

(Note: The video is approximately 8 minutes long, so you may choose to watch it a second time, especially if teachers are not used to taking low-inference notes.)

4. Individual reflection. (3 minutes) 
· What questions arise as you reflect on what you saw and heard? 

5. Individual coding. (5 minutes) Read through your notes and code for the corresponding Domain 3 components (3a, 3b, …). 
· Which evidence corresponds to which component?

(Note: each piece of evidence may correspond to more than one component.) 

(Note: you may want to post bulleted questions for steps 5, 6, and 7.)

6. Highlight key language from Domain 3 components. (5 minutes)
· Which language in the rubric corresponds to what you saw and heard? 

(Note: Participants should now be using the actual rubric, not the overview page they were referencing before.)

7. In pairs, continue to align/highlight. (5 minutes) Discuss: 
· How does your evidence correspond to the language you highlighted in the rubric? 

8. Share with table. (10 minutes) Each pair shares with the table one example of language from the rubric and evidence from their notes and explains how they are connected. **Examples from page 5 can be shared by facilitator, if they do not arise spontaneously.**
(Note: it may be helpful to chart and identify these as successes or opportunities for improvement to prepare for the following step.)

9. Table discussion of findings. (10 minutes) Use organizer to record: 
· What does this lens tell us about what we saw and heard and the successes and opportunities for improvement? 

Successes and Opportunities Organizer – Danielson Framework for Teaching
	Successes
	Examples (low-inference evidence)
	Relevant Language in FfT

	

	

	

	Opportunities for improvement
	Examples (low-inference evidence)
	Relevant Language in FfT

	
	
	

	Questions and wonderings:  What is difficult to interpret? What evidence or language makes me wonder?



(Note: we are deliberately not rating, just discussing what we think are successes and opportunities for improvement and recording the corresponding low-inference evidence and rubric language in our graphic organizer.)Notes: 


10. Discuss and note uncertainties. (5 minutes) 
· What is difficult to interpret?
· What evidence or language makes me wonder? 

BREAK (OPTIONAL)  

11. Highlight key language in CCLS. (5 minutes) Read RI.5.2 and S&L.5.1 on your standards handout and identify key language that connects to what you saw and heard. If time allows, you may also consider the literacy shifts.

12. In pairs, continue to align/highlight. (10 minutes) Share with partner language you highlighted and use it to interpret your collected evidence. Discuss:
· Which evidence corresponds to the language that you highlighted?
· What does the language say about what you saw and heard? 

13. Share with table, discuss findings. (10 minutes) Each pair shares one example of language in the standards or content standards and evidence from their notes and explains how they are connected. **Examples from page 6-7 can be shared by facilitator, if they do not arise spontaneously**. Discuss findings, and use organizer to record:
· What does this lens tell us about what we saw and heard and the successes and opportunities for improvement?
· What is difficult to interpret?
· What evidence or language makes you think or wonder? 

Successes and Opportunities Organizer – Common Core Learning Standards
	Successes
	Examples (low-inference evidence)
	Relevant Language in Standards/Shifts

	

	

	

	Opportunities for improvement
	Examples (low-inference evidence)
	Relevant Language in Standards/Shifts

	
	
	

	Questions and wonderings:  What is difficult to interpret? What evidence or language makes me wonder?





14. Discuss using the two lenses together. (10 minutes)
· What is common and what is distinct?
· How do the lenses complement each other to inform and build upon our initial interpretations?


15. Implications for teacher in video. (10 minutes)
· What are one or two things the teacher in the video could focus on that would improve practice in reference to both lenses? 

16. Implication for our own work. (10 minutes)
· How would we personalize this learning for our classrooms and school?
· What supports would we need?

(Note: School leaders should consider noting/recording participants responses to the above questions to inform instructional support and professional development plans.)

[bookmark: _GoBack]



Examples to consider for FfT:
	Examples from video 
(low-inference evidence)
	Relevant language from FfT 
(to interpret evidence)

	Example 1
Four students facilitated the discussion around the strategy “Keep it or chuck it”. They stood in pairs in front of the class, and asked their classmates whether or not they wanted to “keep, chuck or cloud” a word from their group word list. The student facilitators also asked two students to explain why they wanted to keep, two students to explain why they wanted to chuck and two students why they wanted to cloud a word. This went on until the word list was exhausted. 














Example 2: Ms. Brouhard: Why are you going to include him? How does he help you answer  the focus question? This guy right here (pointing to a picture of John Rolfe)… With that question up there? (pointing to the focus question posted in the front of the classroom) Does he help you answer it?

	
3a: Students contribute
to extending the content by explaining
concepts to their classmates and
suggesting strategies that might be
used.
3b. If asked, students are able to explain
what they are learning and where it
fits into the larger curriculum context.
3b Students invite comments
from their classmates during a
discussion and challenge one
another’s thinking.
3b  Virtually all students are
engaged in the discussion.

3c: The learning tasks and activities are fully
aligned with the instructional outcomes
and are designed to challenge student
thinking, inviting students to make their
thinking visible. …active intellectual engagement by most
students with important and challenging
content …teacher scaffolding to
support that engagement.


3b. …poses questions designed to promote student
thinking and understanding. The teacher creates a
genuine discussion among students, providing
adequate time for students to respond and stepping
aside when doing so is appropriate. The teacher
challenges students to justify their thinking and
successfully engages most students in the
discussion, employing a range of strategies to ensure
that most students are heard.














Examples to consider for Common Core and Social Studies Learning Standards:
	Examples from video 
(low-inference evidence)
	Relevant language from Common Core and 2005 NYS Social Studies Learning Standards (to interpret evidence)

	Example 1
Student 1: We weren’t sure if we were supposed to put that one there [be]cause it kind of talked about how the tobacco would start a success which could have led to how they got profited later.

Ms. Brouhard: Ok.

Student 1: But we’re still not sure if we’re supposed to put John Rolfe in there.

Ms. Brouhard: So… if you’re not sure why you’re supposed to, what would be the reason why you are supposed to put him there?

Student 2: To help us answer the focus question.

Ms. Brouhard: Yea. It helps you answer the focus question… right… Now remember we talked the other day in class about this idea of famous people right?

Student 3: Yea.

Ms. Brouhard: … and who really is making history? Famous people or us?

Students in group answered “us.. us”…

Ms. Brouhard: Later we’re going to look at the West Indies and the slave trade right? John Rolfe will be long gone…




Example 2 
Four students facilitated the discussion around the strategy “Keep it or chuck it”. They stood in pairs in front of the class, and asked their classmates whether or not they wanted to “keep, chuck or cloud” a word from their group word list. The student facilitators also asked two students to explain why they wanted to keep, two students to explain why they wanted to chuck and two students why they wanted to cloud a word. This went on until the word list was exhausted. 

	
RI.5.2
Determine two or more main ideas of a text and explain how they are supported by key details; summarize the text.


S&L.5.1
1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 5 topics and texts, building on others’ ideas and expressing their own clearly.


Content Standard 1: History of the United States and New York
Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in the history of the United States and New York.

Key Idea 2: Important ideas, social and cultural values, beliefs, and traditions from New York State and United States history illustrate the connections and interactions of people and events across time and from a variety of perspectives.
Key Idea 3: Study about the major social, political, economic, cultural, and religious developments in New York State and United States history involves learning about the important roles and contributions of individuals and groups.























S&L.5.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 5 topics and texts, building on others’ ideas and expressing their own clearly.
a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion.
b. Follow agreed-upon rules for discussions and carry out assigned roles.
c. Pose and respond to specific questions by making comments that contribute to the discussion and elaborate on the remarks of others.


RI.5.2
Determine two or more main ideas of a text and explain how they are supported by key details; summarize the text.
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