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Part 1. Executive Summary

School Overview and History:

Mott Haven Academy Charter School opened in 2008 and is in its first charter term,
which expires on January 14, 2013. The school is housed in the Bronx in CSD 7 in a
private space located 170 Brown Place, Bronx, NY 10454. Mott Haven Academy
currently serves approximately 269 students in grades K-5'. The school’s primary intake
grade is Kindergarten but it accepts applications and fills available seats in grades k-4°.
Since its inception, it has partnered with The New York Foundling and has provided an
education model for a uniquely at-risk population of students: one-third of its students
are involved in foster care and one-third of students are at risk of foster care based on
involvement in child welfare system. Below are the school’s 2012 Progress Report grade
and overall assessment results and demographic data for the school and CSD.

During the 2011-12 school year, the average attendance at Mott Haven Academy was
95%. The school scored average on all four satisfaction areas (Academic Expectations,
Communication, Engagement, and Safety & Respect on the 2011-12 NYC DOE School
Survey with 78% of Parents and 100% of Teachers responding to the surveys.

Mott Haven is an independent charter school not associated with a charter
management organization (CMO). The school has been partnered with NY Foundling
since its inception. Jessica Nauiokas has been the school principal since the school’s
founding.

2011-12 PR | 2012 ELA, 3+% | 2012 Math, 3+% | FRL% | SWD % | ELL %
overall grade
School” D 27.2 44.3 90° 18 12
csb 7° 28.2 39.8 86 20 18

Renewal Recommendation:

In order for a charter school to be renewed it must demonstrate that it has earned
renewal and is worthy of continuing the privilege of educating New York City
students. While the academic performance of students is the foremost determining

! Self reported in Renewal Application’s Renewal Visit Data Collection Form (8/31/12)

% Self reported in Renewal Application’s Renewal Visit Data Collection Form (8/31/12)

* NYC DOE School Survey — http://schools.nyc.gov/survey

* Proficiency rates from http://schools.nyc.gov/Accountability/data/TestResults/ELAandMathTestResults.
Demographics from ATS 11/20/12.

> Self-reported by school, email to CSAS, 12/7/12. To be confirmed and finalized as school completes
review of forms.

® CSD ELA and Math data from NYC DOE website and measures average performance of common grades
only. Demographics from ATS 11/26/12 data pull.




factor of a school’s success, a school’s ability to demonstrate an effective educational
program, a financially and operationally viable organization, and a strong learning
community with support from stakeholders are important factors that inform a renewal
decision.

Based on the evaluation of the renewal application, renewal visit, historical annual
reports and visits, performance on Progress Reports, comparisons to the CSD, and other
factors, the New York City Department of Education Charter Schools Accountability &
Support team (NYC DOE CSAS) recommends a Two-Year Renewal with Conditions of
the charter for Mott Haven Academy. If the school does not meet all specified
conditions future renewal is in jeopardy.

The conditions are as follows:
1) Score C or better in each of the years of the new charter on the Overall
Progress Report grade, Student Progress and Student Performance grades on the
Progress Report.

2) Meet school-wide and cohort proficiency goals as outlined in
accountability plan as of 4/22/13.
3) If above goals are met during the term, the school can apply to move

forward with middle school expansion.



Part 2: Renewal Decision and Findings

Renewal Framework:

The New York State Charter Schools Act (“the Act”) states the following regarding the
renewal of a school’s charter:

§2851.4: Charters may be renewed, upon application, for a term of up to five
years in accordance with the provisions of this article for the issuance of such
charters pursuant to section twenty-eight hundred fifty-two of this article;
provided, however, that a renewal application shall [also] include:

(a) A report of the progress of the charter school in achieving the educational
objectives set forth in the charter.

(b) A detailed financial statement that discloses the cost of administration,
instruction and other spending categories for the charter school that will allow a
comparison of such costs to other schools, both public and private. Such
statement shall be in a form prescribed by the Board of Regents.

(c) Copies of each of the annual reports of the charter school required by
subdivision two of section twenty-eight hundred fifty-seven of this article,
including the charter school report cards and the certified financial statements.

(d) Indications of parent and student satisfaction. Such renewal application shall
be submitted to the charter entity no later than six months prior to the
expiration of the charter; provided, however, that the charter entity may waive
such deadline for good cause shown.

(e) The means by which the charter school will meet or exceed enrollment and
retention targets as prescribed by the board of regents or the board of trustees
of the state university of New York, as applicable, of students with disabilities,
English language learners, and students who are eligible applicants for the free
and reduced price lunch program which shall be considered by the charter entity
prior to approving such charter school's application for renewal. When
developing such targets, the board of regents and the board of trustees of the
state university of New York shall ensure (1) that such enrollment targets are
comparable to the enrollment figures of such categories of students attending
the public schools within the school district, or in a city school district in a city
having a population of one million or more inhabitants, the community school
district, in which the charter school is located; and (2) that such retention targets
are comparable to the rate of retention of such categories of students attending
the public schools within the school district, or in a city school district in a city
having a population of one million or more inhabitants, the community school
district, in which the proposed charter school would be located.



The Charter Schools Accountability and Support (CSAS) team may recommend four
potential outcomes for charter schools applying for renewal: full-term renewal, renewal
with conditions, short-term renewal, or non-renewal.

Full-Term Renewal

In cases where a school has demonstrated exceptional results with its students, a five-
year renewal will be granted. A school must show that its program has yielded strong
student performance and progress, has met the majority of its charter goals, has
demonstrated financial stability, has attained sufficient board capacity, and has an
educationally sound learning environment in order to gain this type of renewal.

Renewal with Conditions

In cases where a school has demonstrated mixed academic results or concerns about
organizational viability, renewal is contingent upon changes to the prospective
application or new charter, new performance measures, or both. These may include
changes to curriculum, leadership, or board governance structure that are intended to
yield improved academic outcomes during the next chartering period.

Short-Term Renewal

In cases where a school is up for renewal of its initial charter and has fewer than two
years of state-assessment results, a renewal of three-years or fewer may be considered.
In very limited circumstances, a school not in its initial charter or in its initial charter
with more than three years of state assessment data, may be considered for a short-
term renewal if the school’s most recent year results are good (for example, an A or B
on the NYC DOE Progress Report) while the previous year’s results may have been poor
(D orF).

Non-Renewal
Schools that have not demonstrated significant progress or high levels of student

achievement and/or are in violation of their charter will not be renewed.

NYC DOE CSAS Renewal Recommendation:

Based on the evaluation of the renewal application, renewal visit, historical annual
reports and visits, performance on Progress Reports, comparisons to the CSD, and other
factors, the New York City Department of Education Charter Schools Accountability &
Support team (NYC DOE CSAS) recommends a Two-Year Renewal with Conditions of
the charter for Mott Haven Academy. If the school does not meet all specified
conditions future renewal is in jeopardy.

The conditions are as follows:
1) Score C or better in each of the years of the new charter on the Overall
Progress Report grade, Student Progress and Student Performance grades on the
Progress Report.



2) Meet school-wide and cohort proficiency goals as outlined in
accountability plan as of 4/22/13.

3) If above goals are met during the term, the school can apply to move
forward with middle school expansion.

This recommendation is made for reasons that include the following:

1. The first listed objective of charter schools, in accordance with the NY Charter
Schools Act of 1998, is to improve student learning and achievement (Education Law
Section 2850(2)(a)).

Mott Haven Academy has partially demonstrated student progress and

achievement for the following reasons:

i. The school’s overall percent proficiency (students scoring Level 3 or
above) increased significantly in Math (+16 points) and by a smaller
margin in ELA (+ 2.4 points) in 2012, its second year of state
assessment taking.7

ii. The school received an overall D grade on the 2010-11 and 2011-12
Progress Reports, including an F in Student Progress each year,
indicating that performance improvement for the school’s students
has been minimal versus that of peer schools.

iii. The school’s 3™ graders in 2012 outperformed the district in both ELA
and Math proficiency, but its 2012 4" graders cohort underperformed
the district in both ELA and Math, and also underperformed as 3"
gradersin 2011.8

iv. The school has not yet met the academic goals in its charter but has
demonstrated some progress toward those goals.

2. In accordance with Education Law Section 2852(2)(b), a charter applicant must
demonstrate the ability to operate the school in a educationally and fiscally sound
manner.

Mott Haven Academy has proven to be an effective and viable organization:

i. The school is a fiscally sound, viable organization with the help of its
CBO partner, New York Foundling.

ii. The school received unqualified audits for the past four years, but
some program elements and facility costs are supported by
contributions or rent forgiveness by NY Foundling. The Foundling is
committed to continuing this support as needed.

iii. The school has consistently met the fiscal and operational goals in its
charter.

72010-11 and 2011-12 Progress Reports.
® http://schools.nyc.gov/Accountability/data/TestResults/ELAandMathTestResults.



3. In accordance with Education Law Section 2853(1)(f), the board of trustees of the
charter school shall have final authority for policy and operational decisions of the
school.

The board of Mott Haven Academy has proven to be effective for the following
reasons:

i. The Board has provided effective governance and oversight of the
school’s operational performance and, through its partnership with
NY Foundling, has ensured that the school is financially able to meet
its responsibilities.

4. In accordance with Education Law Section 2850(2)(b), a primary objective of charter
schools is to increase learning opportunities for students who are at-risk of academic
failure.

Mott Haven Academy has successfully served at-risk students:

i. The school offers a unique social-emotional program for students
involved in foster care and the child welfare system. Evidenced by
high student attendance and retention rates, and results on the
Devereaux Student Strengths Assessment (DESSA) the program, the
school has been successful in creating a safe learning environment.
Building upon this foundation by making adjustments to its
instructional program, the school expects improved academic results
for its students to follow.

5. Inaccordance with Education Law Section 2855(1)(b) and Education Law Section
2855(1)(c), a charter may be terminated or revoked in the event of serious violations
of law, and/or material and substantial violations of the charter.

The school is compliant with its charter and applicable laws and regulations.

6. As defined by Part 4 of the NYC DOE CSAS Accountability Framework, a school is to
be assessed on its plan for its next charter term.
Mott Haven Academy has demonstrated viable plans for its next term for the
following reasons:

i. Inits revised renewal application Mott Haven outlines a clear plan for
improving the school’s academic performance, including making
adjustments to school instructional leadership, implementing a
successful pilot program school-wide, and changing its interim
assessment system and use of data.



Part 3: Charter School Goals

Below is the school’s report on its progress toward meeting its charter goals.

Please note that information in this section is provided by the school, and may vary from
data reported by the NYC DOE because, among other reasons, the NYC DOE reports on
all students, while certain school goals may only apply to students falling under a given
criteria. All data errors, discrepancies, or omissions in this section are not the
responsibility of the NYC DOE.

Mott Haven Academy-Charter Goals

Goals First Year Second Year Third Year Fourth Year Fifth Year

Each year
(beginning
in 2010-
2011), 75
percent of
3rd-5th
graders will
perform at
or above
Level 3 on
the New

Absolute

Result:N/A

Result: N/A

Result: 26%

Result:
Class of 2016
20.5% Class
of 2017:
33.3%
Total: 27%

Result

Met:Y/N

Met:Y/N

Met:N

Met: N

Met:Y/N




Absolute

Making

York State
ELA Progress
examinatio Toward Goal
n.
Despite the
During our steady gains
first year of | we are seeing
state testing, in our
we students’
recognized reading
the need to ability, we are
better working on
prepare ways to
students to improve the
show what way we
they know on | prepare them
all assessment to
formats. We | demonstrate
revised our their skills on Explanatio
Explanation of | Explanation grade 3 the NY State
Result of Result instructional ELA test. n of
. Result
plan and Drastic
piloted a new | programmatic
Skills block in changes are
grade 4. being
Additionally, | implemented
we this coming
established school year
new reading | which include:
interventions staff
to help structures,
remediate curriculum
students not plans,
yet reading at coaching
grade level. methods,
assessment
cycles and
implementati
on of our new
RTI plan.
Each year
(beginning
in 2010-
sgrlctle)r":jf Result: N/A | Result: N/A | Result: 29% 22.5‘2”5'; Result
3rd-5th
graders will

perform at




or above
Level 3 on
the New
York State
Mathemati
cs
examinatio
n.

Met:Y/N Met:Y/N Met:N Met:N Met:Y/N
Making
Progress
Toward Goal
Despite the
During our steady gains
first year of | we are seeing
state testing, in our
we students’
recognized math abilities,
the need to we are
better working on
prepare ways to
students to improve the
show what way we
they know on | prepare them
all assessment to
formats. We | demonstrate
revised our their skills on .
. . Explanatio
Explanation of | Explanation grade 3 the NY State
Result of Result instructional Math test. n of
. Result
plan and Drastic
piloted a new | programmatic
Skills block in changes are
grade 4. being
Additionally, | implemented
we this coming
established school year
reading which include:
interventions staff
to help structures,
remediate curriculum
students not plans,
yet reading at coaching
grade level. methods,
assessment
cycles and
implementati

on of our new

RTI plan.
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For years 4
through 5
of the
proposed
charter,
grade-level
cohorts of
students
will reduce
by one-half
the gap
between
the percent
at or above
Level 3 on
the
previous
year’s State
ELA exam
and 75
percent at
or above
Level 3 on
the current
year’s State
ELA exam.

Result:N/A

Result: N/A

Result: N/A

Class of 2016

Goal for 2012:

50.5%
2012 Score:
20.5%

Result:N/
A

Met:Y/N

Met:Y/N

Met:Y/N

Met: N

Met:Y/N

Explanation of
Result

Explanation
of Result

Explanation of
Result

Making
Progress
Toward Goal

Despite the
steady gains
we are seeing
in our
students’
reading
ability, we are
working on
ways to
improve the
way we
prepare them
to
demonstrate
their skills on
the NY State
ELA test.
Drastic
programmatic
changes are
being
implemented
this coming
school year
which include:
staff
structures,
curriculum
plans,
coaching
methods,
assessment
cycles and
implementati

Explanatio
n of
Result




Value-Added

on of our new
RTI plan.
For the
2010'251: Class of 2016
Vi s Goal for 2012:
testing
Result:N/A Result: N/A Result:N/A 52% Result
grade)
T— 2012 Score:
38.59
2012-13 %
school
years,
grade-level ) ] ) . )
“ohorts of Met:Y/N Met:Y/N Met:Y/N Met: N Met:Y/N
students




Comparative

will reduce Making
by one-half Progress
the gap Toward Goal
between
the percent Despite the
at or above steady gains
Level 3 on we are seeing
the in our
previous students’
year’s State math abilities,
Math exam we are
and 75 working on
percent at ways to
or above improve the
Level 3 on way we
the current prepare them
year’s State to
Math demonstrate
exam. their skills on .
. . . Explanatio
Explanation of | Explanation | Explanation of | the NY State
Result of Result Result Math test. n of
. Result
Drastic
programmatic
changes are
being
implemented
this coming
school year
which include:
staff
structures,
curriculum
plans,
coaching
methods,
assessment
cycles and
implementati
on of our new
RTI plan.
Each year
(2010-11 Similar School | Similar School
Result:N/
and Result:N/A Result:N/A data not yet data not yet A
beyond), available available

the percent
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of students
performing
at or above
Level 3 on
the State
ELA exam
in each
tested
grade will
place the
school in
the top
quartile of
all similar
schools.

Met:Y/N

Met:Y/N

Met:Y/N

Met:Y/N

Met:Y/N

Explanation of
Result

Explanation
of Result

Explanation of
Result

Explanation of
Result

Explanatio
n of
Result

Each year
(2010-2011
and
beyond),
the percent
of students
performing
at or above
Level 3 on
the State
Math exam
in each
tested
grade will
place the
school in
the top
quartile of
all similar
schools.

Result: N/A

Result: N/A

Similar School
data not yet
available

Similar School
data not yet
available

Result

Met:Y/N

Met:Y/N

Met:Y/N

Met:Y/N

Met:Y/N

Explanation of
Result

Explanation
of Result

Explanation of
Result

Explanation of
Result

Explanatio
n of
Result
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Beginning
in 2008-
2009, each
grade-level
cohort will
reduce by
one-half
the gap
between
prior year
NCE group
average in
Reading
(Terra
Nova) and
an NCE
group
average of
50.

Result Result Result Result
Class of 2016 Class of Class of 2016 | Class of 2016
Fall 2008 2016 Goal: 45.9 Goal: 45.7
NCE=28.9 Goal: 42.97 2011 NCE 2012 NCE
Goal=+10.55 2010 Score: 41.4 Score: 40.3
Spring 2009 NCE=41.8
NCE=35.94 Class or Class 2017 Class 2017
2017 Goal: 45.7 Goal: 47.3
Goal: N/A 2011 NCE 2012 NCE
2010 Score: 44.4 Score: 44.6
NCE=41.4
Class 2018 Class 2018
Goal: N/A Goal: 42 Result
2011 NCE 2012 NCE
Score: 34.1 Score: 43.6
Class 2019
Goal: N/A
2012 NCE
Score: 47.1
Met: class of
Met:N/A Met:N Met:N 2018 met goal Met:Y/N
Explanation Explanation | Explanation
of Result of Result of Result
Making Making Making
Progress Progress Progress
Toward Toward Goal: | Toward Goal:
Goal: Our Our students | Our students
students are are making are making
‘ makmg. s.teady gams s.teady galns Explanatio
Explanation of | steady gains in reading. in reading.
Result in reading. We will We will n of
. . . Result
We will continue to continue to
continue to provide provide
provide remediation remediation
remediation | and support, and support,
and support, while also while also
while also focusing on focusing on
focusingon | the skillsthat | the skills that
the skills will be will be




Internal Assessment Indicators

that will be evaluated on evaluated on
evaluated on | the NYS ELA the NYS ELA
the NYS ELA exams. exams.
exam. Additionally, Additionally,
we have we have
added several | added several
initiatives to initiatives to
target target
struggling struggling
readers in an readers in an
effort to effort to
improve their | improve their
reading skill reading skill
and ability and ability
level. These level. These
include the include the
addition of a addition of a
Reading Reading
Recovery Recovery
Program and Program and
launching a launching a
Summer Summer
School School
Program. Program.
Result Result Result Result
Class of 2016 Class of Class of 2016 | Class of 2016
Beginning Fall 2008 2016 Goal: 44.6 Goal: 44.7
in 2008- NCE=23.85 Goal: 43.4 2011 NCE 2012 NCE
2009, each Goal=+13.08 2010 NCE= Score: 39.4 Score: 38.2
grade-level | Spring 2009 39.2
cohort will NCE=36.73 Class of Class 2017 Class 2017
reduce by 2017 Goal: 45.45 Goal: 44.9
one-half Goal:N/A 2011 NCE 2012 NCE
the gap 2010 Score: 39.8 Score: 41.6
between NCE=40.9
prior year Class 2018 Class 2018 Result
NCE group Goal: N/A Goal: 36.6
average in 2011 NCE 2012 NCE
Math Score: 23.1 Score: 35.8
(Terra
Nova) and
an NCE Class 2019
group Goal: N/A
average of 2012 NCE
50. Score:36.3




Met:Y/N Met:N Met:N Met:N Met:Y/N
Explanation of | Explanation Explanation Explanation | Explanatio
Result of Result of Result of Result n of
Making Making Result
Progress Progress
Toward Goal : | Toward Goal:
Our students | Our students
are making are making
steady gains steady gains
math skills. math skills.
We will We will
continue to continue to
provide provide
remediation remediation
and support, and support,
while also while also
focusing on focusing on
the skills that | the skills that
will be will be

evaluated on
the NYS Math
exams.
Additionally,
we have
added several
initiatives to
target
struggling
mathematicia
ns in an effort
to improve
their skill and
ability level.
These include
the addition
of Math String
Routines in
the
classroom,
intensive
Math
coaching for
teachers and
participation
in Math
Learning

evaluated on
the NYS Math
exams.
Additionally,
we have
added several
initiatives to
target
struggling
mathematicia
ns in an effort
to improve
their skill and
ability level.
These include
the addition
of Math String
Routines in
the
classroom,
intensive
Math
coaching for
teachers and
participation
in Math
Learning




Expectation

Communities.

We have also
launched
Summer

Academy as

an
opportunity
of help
remediate
struggling
math
students.

Communities.
We have also
launched
Summer
Academy as
an
opportunity
of help
remediate
struggling
math
students.

Each year,
the school
will have a
daily
student
attendance
rate of at
least 95
percent.

Result :91%

Result :91%

Result :93%

Result: 95%

Result

Met:N

Met:N

Met:N

Met:Yes

Met:Y/N




Explanation of
Result
Many

students at
Mott Haven
Academy are
in foster care
or involved in
the child
welfare
system.
Statistically,
child welfare
involved
children have
lower
attendance
rates than
non-child
welfare
involved
children (Vera
Institute of
Justice (2004)
Foster
children &
education).
While we
continue to
strive for 95%,
this goal was
particulary
ambitious
given our
target student
population.
To accomplish
this, the
school has
been working
on budget
implications
for additional
transportation
services and
communicatio
ns plans for
foster families
and families

Explanation
of Result
Many
students at
Mott Haven
Academy are
in foster
care or
involved in
the child
welfare
system.
Statistically,
child welfare
involved
children
have lower
attendance
rates than
non-child
welfare
involved
children.
While we
continue to
strive for
95%
attendance
rate, we
recognize
that the
students
face many
challenges in
their daily
routines.
We track the
attendance
records and
provide
support to
students
with
habitual
absences.
We conduct
home visits,
coach
families on

Explanation
of Result
Making
Progress
Toward Goal:
Our
Attendance
Percentage in
2009-2010
was 91%, so
we have
improved by
2%. Our
efforts in this
area have
helped us get
closer to our
goal. Many
students at
Mott Haven
Academy are
in foster care
or involved in
the child
welfare
system.
Statistically,
child welfare
involved
children have
lower
attendance
rates than
non-child
welfare
involved
children.
While we
continue to
strive for 95%
attendance
rate, we
recognize that
the students
face many
challenges in
their daily
routines. We
track the

Explanation
of Result
Goal Met

Explanatio
n of
Result




Expectations

receiving
prevention
services.

ways to
commit to
improving
their child's
attendance
and put
many
systems in
place to
address
attendance
related
educational
neglect.

attendance
records and
provide
support to
students with
habitual
absences. We
conduct home
visits, coach
families on
ways to
commit to
improving
their child's
attendance
and put many
systems in
place to
address
attendance
related
educational
neglect.
Additionally,
we support
families with
transportatio
n and aid
them in
finding
reasonable
ways to get
students to
school daily.

Each year,
95% of all
students
enrolled
during the
course year
will return
the
following
September.

Result : 96%

Result : 93%

Result : 95%

Result : 94%

Result

Met: Y

Met:N

Met:Y

Met:N

Met:Y/N




Expectations

Explanation of | Explanation Explanation Explanation
Result of Result of Result of Result
Goal Met We will Goal Met We will
continue to continue to
keep record keep record
of why of why
students students may
may not not return to
return to Mott Haven
Mott Haven Academy.
Academy. The majority
The majority of the
(70%) of the students who .
students are no longer Explanatio
. n of
who are no with us left Result
longer with due to
us left due transportatio
to nissues and
transportati geographic
on issues, relocation. 2
geographic sets of
relocation or siblings
special moved out of
education state which
learning represents 5
needs. of the
students who
left.
Result Result Result
Enrollment
Result was 126 out Enrollment Enrollment
was 172 of a was 214 of a Result
100% of a planned
130. within planned 166, | planned 200,
! within 4% within 7%
Each year, 3%
student
enrollment
will be Met: Y Met:Y Met:Y Met:Y Met:Y/N
within 15%
of full
Zr;r:;(lelﬁrr;]eer:jt Explanation of | Explanation Explanation Explanation
. Result of Result of Result of Result
i Goal Met Goal Met Goal Met Goal Met
school’s
contract. Explanatio
n of

Result




Legal

Result Result Result Result
Haven Haven Haven Haven
Academy has Academy Academy has | Academy has
complied with has complied with | complied with
all applicable complied all applicable | all applicable
laws, rules and with all laws, rules laws, rules
Each year, regulations. applicable and and
the school The Board laws, rules regulations. regulations.
will comply takes legal and The Board The Board
with all compliance regulations. takes legal takes legal
applicable matters very The Board compliance compliance
laws, rules, | seriously and takes legal matters very matters very
regulations | has retained compliance | seriously and | seriously and
and outside matters very | has retained has retained
contract counsel to seriously outside outside
terms ensure and has counsel to counsel to
including, compliance retained ensure ensure
but not with all outside compliance compliance
limited to, | relevant laws. counsel to with all with all
the New Haven ensure relevant laws. | relevant laws.
York Academy has compliance Haven Haven
Charter in place and with all Academy has | Academy has
Schools maintains relevant in place and in place and
Act, the effective laws. Haven maintains maintains
New York systems, Academy effective effective Result
Freedom of policies, has in place systems, systems,
Informatio procedures and policies, policies,
n Law, the and other maintains procedures procedures
New York controls for effective and other and other
Open ensuring that systems, controls for controls for
Meetings legal and policies, ensuring that | ensuring that
Law, the charter procedures legal and legal and
federal requirements and other charter charter
Individuals are met. controls for | requirements | requirements
with Haven ensuring are met. are met.
Disabilities Academy’s that legal Haven Haven
Education | staff has been | and charter Academy’s Academy’s
Act, and trained with requirement | staff has been | staff has been
federal respect to all s are met. trained with trained with
Family applicable Haven respect to all respect to all
Educational procedures Academy’s applicable applicable
Rights and and systems. staff has procedures procedures
Privacy Act. The staff is been trained | and systems. and systems.
empowered to | with respect The staff is The staff is
identify and to all empowered empowered
address any applicable to identify to identify
possible legal procedures and address and address
or compliance | and systems. | any possible any possible
issues and The staff is legal or legal or




report these empowered compliance compliance
matters to the to identify issues and issues and
Board or its and address report these report these
counsel. any possible | matters to the | matters to the
legal or Board or its Board or its
compliance counsel. counsel.
issues and
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Part 4: Charter School Performance Data

Percent of Students Scoring at or above Level 3 - Whole School’

ELA 2009 2010 2011 2012
Mott Haven Academy Charter School 26.2 27.2
CSD 7* 289 28.2
NYC* 48.1 50.7
Math 2009 2010 2011 2012
Mott Haven Academy Charter School 28.6 44.3
CsD 7* 33.7 398
NYC* 548 614

Percent of Students Scoring at or above Level 3 - By Grade

Grade 3

ELA 2009 2010 2011 2012
Mott Haven Academy Charter School 26.2 33.3
CsD 7 289 27.6
NYC 48.1 49.0
Math 2009 2010 2011 2012
Mott Haven Academy Charter School 28.6 50.0
Csb 7 33.7 364
NYC 54.8 57.0
Grade 4

ELA 2009 2010 2011 2012
Mott Haven Academy Charter School 20.5
Csb 28.7
NYC 52.4
Math 2009 2010 2011 2012
Mott Haven Academy Charter School 38.5
CsD 7 43.2
NYC 65.7

° All data from NYC DOE website.
http://schools.nyc.gov/Accountability/data/TestResults/ELAandMathTestResults.
*CSD and City data represent the average performance of the same testing grades of the school.
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Part A: Executive Summary

Renewal Review Process Overview:

The New York City Department of Education (NYC DOE) Charter Schools Accountability
and Support (CSAS) team conducts renewal visits of charter schools authorized by the
NYC DOE. The renewal visit is designed to address four questions: is the school an
academic success; is the school a fiscally sound, viable organization; is the school in
compliance with its charter and all applicable laws and regulations; and what are the
school’s plans for its next charter term? The visits are conducted by representatives of
CSAS and may also include the district superintendent and other DOE staff or
consultants. The visits last the duration of two to three school days. The renewal visit
begins with a meeting with the school leadership team. Afterward, the reviewers visit
classrooms and hold brief meetings with available administrators, teachers, and
students. They also review academic and operational documents. Additionally,
reviewers meet with one or more of the school’s Board representatives and speak to a
sampling of the school’s parents. Areas of evaluation include, but are not limited to:
academic goals and mission; curriculum and instruction; school culture and learning
environment; assessment utilization; parent engagement; government structures and
organizational design; community support; special populations; and safety and security.
The renewal visit is intended to provide a snapshot of the school and reflects what was
observed at the time of the visit.

The following experts participated in the review of this school on September 12-13,
2012:

-Richard Larios, Senior Director, NYC DOE CSAS

-Gabrielle Mosquera, Director of Oversight, NYC DOE CSAS

-Kamilah O’Brien, Director of Operations, NYC DOE CSAS

-Simeon Stolzberg, Consultant to NYC DOE CSAS



Part B: Renewal Visit Observations

Areas of Strength

e Mott Haven offers a unique program that is clearly aligned with its mission to
serve an under-served at-risk student population with 2/3 of its students coming
from foster care or involvement with the child welfare system.

0 The school’s model seeks to create an educational environment that
reduces the barriers to academic success through the integration of
family support services with a safe, stable learning environment. School
leaders and staff believe this is a prerequisite for academic development.

0 All students, based on need, have access to Preventative, Behavioral,
Crisis or Therapeutic services upon referral to either the Interdisciplinary
Social Emotional Behavior Intervention Team (ISBIT) or the Student
Support Team (SST) process.

0 The school has secured and dedicated resources to hiring staffers
dedicated to students’ social/emotional development. A dedicated
support services coordinator manages the programs and services
available to students and their families. In addition, the staff includes a
behavior intervention specialist and a family specialist as part of its
social/emotional team. Both the support services coordinator and the
family specialist are licensed social workers and, while mandated
counseling services are provided to students through a Related Services
Agency (RSA), the support services coordinator and family specialist
provide counseling services to students who are not mandated for such
services, ensuring that all students who might benefit from counseling
receive these services.

O Because the school is a partner with and shares a building with The New
York Foundling, students and their families who are engaged with that
agency have ready access to on-site counseling, health and family
support resources.

0 The school has implemented a substantive social/emotional program
supported by staff and curricula.

= The school uses the Devereux Student Strengths Assessment
(DESSA) to assess progress in social-emotional development and
also tracks students who experience child welfare related events,
including transitions—a child service related event such as a
change of placement (home or hospital, for example, that disrupts
or risks disrupting a child’s education.

= The school is establishing social/emotional exit criteria to
accompany academic exit criteria at each grade level for the first
time this year.

= The school is set to implement the Second Step program (starting
in October 2012), which provides weekly lessons in empathy,
emotion-management, and problem-solving skills. The lessons will



be taught by members of the school’s social/emotional team and
reinforced by grade-level teachers using books, read-alouds, and
other program tools. Lessons are also available for parent viewing.

0 The school introduced interventions by the second day of school based

on knowledge of student performance from the previous year. Teachers
are focused in the beginning weeks of school on identifying student skill
levels in order to determine needs for interventions.

Students have access to an afterschool program called Futures;
approximately half of the students participate.

e The school has a responsive leadership team that has been thoughtfully
expanded to support the school’s academic goals.
0 The founding principal remains in her position, bringing consistency to

(0]

implementation of the school’s vision.

Instructional leadership has been enhanced with creation of two assistant
principal positions and the hiring of instructional coaches whose roles
have been clearly defined. Teachers interviewed described the new
structure is responsive and flexible, and that they appreciate the level of
support and feedback provided by them.

School leadership recognizes the need for more rigorous and targeted
instruction in order to meet its charter goals for academic performance.
Instructional specialists and coaches provide teachers with subject-area
expertise and their role is deliberately not evaluative. Leadership is
conducting joint walk-throughs to norm expectations for teacher
performance. In addition, the schedule has also been modified to provide
staff with more common planning time.

In addition to changes in its leadership structure, the school has
responded to student performance with significant programmatic
adjustments, including changes in schedules to increase time for ELA and
Math instruction, adding daily skills classes in English language arts and
mathematics (based on a successful pilot skills focused class in Math the
previous year), and an intervention block where student needs are
targeted. It is also adding the Second Step for additional social-emotional
development.

An additional response to the fourth grade NYS assessment results was to
lower class size in the current 5™ grade by breaking two sections into
three.

School leaders have established priorities in the area of curriculum
development. Efforts are underway to align the school’s curriculum with
the Common Core Learning Standards and changing state tests. The
school has detailed scope and sequences and curriculum maps in place,
and is continuing to develop unit and lesson plans. Teachers submit plans
and objectives weekly and receive feedback from instructional leaders.

e The school provides significant support to teachers and instructional staff.



0 Instructional leaders have established clear expectations for teacher
performance by creating a school-specific rubric based on the Marshall
rubric. The school’s rubric is used as part of the regular formal evaluation
system and is beginning to inform informal feedback as well. It is serving
to align formal and informal feedback and provide teachers with targets
for improvement.

0 The T-EVAL system is being used to document evidence of student
performance and facilitate communication about expectations and
teacher reflection.

0 School leaders have implemented a comprehensive professional
development program. The school provides a summer institute prior to
the school year during which staff participate in activities designed to
enhance team-teaching, develop curriculum and prepare for instruction.
Study groups continue professional development during the year.

0 Teachers described a supportive, accessible and responsive
administration. They noted the “open-door” policy and felt they are
provided with adequate resources.

0 School leaders appear to hold teachers accountable. Under-performing
teachers are identified, provided with additional support, and placed on
improvement plans with explicit areas for growth. School leaders
indicated their willingness to remove teachers who do not perform as
needed to achieve the school’s academic performance goals.

e The school leadership is committed to data-driven decision-making.

0 The school utilizes a range of assessment programs to measure both
academic and social-emotional performance. Assessments include the
Terra Nova, Fountas and Pinnell and DESSA, in addition to teacher-
developed formative assessments, benchmarks and practice state tests.
Staff have been mapping assessments to curriculum and identifying
priority standards.

0 The school has enhanced its interim assessment system, provided
training to teachers, and established “data days” for staff to review
results and develop action plans. The school is using EdVista to help
administer internal assessments and make results more accessible to
staff. Teachers noted its use in graphing class progress and conducting
item analysis.

0 The school has implemented a response to intervention (RTI) program
based on 6- to 8-week cycles that allow staff to monitor student progress
and adjust strategies to meet their needs. The RTI block at the end of the
day is intended to provide targeted instruction in small groups.

0 School leaders monitor a range of data elements, including academic
performance, attendance, social-emotional and operational indicators.
They use results for program evaluation and improvement.



e Mott Haven has established a safe and orderly environment conducive to
learning.

o
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On the days of the renewal visit, which occurred in the first weeks of the
school year, students were generally calm and respectful. They were
well-behaved in public spaces and transitions between classes were
smooth.
The school has implemented a Positive Behavior Support (PBS) system
that focuses on teaching how students should behave rather than calling
out negative behaviors.
= Training was provided by PBS consultants from the Centennial
School at Lehigh University during the school’s summer institute
and emphasized a hierarchy of strategies for handling low-level
classroom behavior.
= Teachers were observed reinforcing positive behavior through
praise and recognition.
Teachers were explicitly teaching students behavioral expectations and
classroom procedures. Consistent expectations from the school’s PBS
system were posted throughout the school, including classrooms,
hallways and staircases. Teachers reviewed and practiced procedures
with their students; for example, teachers prepared students for
transitions and centers and discussed their efficiency afterwards.
The administration has created a clear ladder of consequences for
disciplinary infractions and has identified appropriate staff to reach out
to at each grade level. Teachers interviewed spoke positively regarding
both the level of behavioral support they receive as well as its new level
of organization (e.g., staffers being assigned by grade level, a graphic
organizer showing the chain of escalation contacts).

e The school has developed a strong and valuable partnership with The New York
Foundling (The Foundling), which provides programmatic, financial and staffing
support in several areas of school operations.

(0}
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As mentioned above, the school is shares its building with The Foundling,
which enables it to provide access to a range of services for students’
families, including support from Foundling caseworkers.

The Foundling funds the school’s support services coordinator position
and supplements the school’s PD and enrichment offerings through the
use of paid consultants.

The Foundling provides staffers and funding for an after-school program
that enrolls many of the school’s students.

The Foundling’s administrative team supports some various aspects of
school operations, including grant-writing.

e The school benefits from strong parent support and satisfaction.

o

Parent participation in the 2012 NYC School Survey was 78%, compared
to a citywide average of 53%. Of those who did respond, the vast



majority were positive about the school across domains: 99% felt the
school has high expectations, 100% were satisfied with the education
their child received, and 97% were satisfied with how well the school
helps them understand what they can do to support their child’s learning
needs.

0 Despite serving a population that is prone to domestic transitions that
can endanger student attendance, the school’s student attendance rates,
between 91% and 95% each of its years of operation, and retention rates,
between 93% and 96% each of its years of operation, are consistently
high.

e Asnoted above in relation to its unique school program, Mott Haven serves an
at-risk population of students, both in terms of its targeted population but also
in terms of the percentage of students who are identified as receiving Free or
Reduced Price Lunch (FRL), students with disabilities, and English Language
Learners.

0 Mott Haven is designed to meet the needs of a specific target population:
children in the child welfare system (i.e., those in foster care as well as
those receiving preventive services). It has devoted considerable
resources to recruiting, enrolling and supporting these students and
achieved its desired population, comprised in thirds: one third students in
foster care, one third students who receive preventive services, and one
third from the general community. In addition, 90%° of students are
eligible for free or reduced price lunch, which is above the 86.8% in the
local district.

O Mott Haven serves a close to equal percentage of students with
disabilities (18%) compared to its district of location (20.4%). The school
has devoted considerable resources to meeting the needs of these
students. There is a CTT class on every grade level and the school has a
robust mental health program that provides non-mandated counseling to
students.

0 Mott Haven serves a smaller percentage of students who are English
language learners (12%) than the district of location (18.1%). The school
no longer has an ESL coordinator and provides services to ELL students
primarily through its general education and intervention programs.

e The school has met its internal goals for operational and financial stability.

0 Mott Haven effectively secured space in a private facility that provides
adequate space and resources for its students and staff. Through their
relationship with the Foundling, they have been able to leverage the use
of the Director of Facilities, the Director of Technology and a Fire Safety
Coordinator, greatly increasing their operational capacity.

10 Self-reported by school, email to CSAS, 12/7/12. To be confirmed and finalized as school completes
review of forms.
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The school has established effective checks and balances to ensure its
financial viability and appropriate use of public funds, as evidenced by
independent financial audits.

The school has used Charter School Business Management to support its
financial planning and the relationship continues to evolve as the school
enhances its internal capacity.

Areas of Growth

The school should continue to develop the quality of instruction in order to
further progress toward reaching its academic goals. All of the observations
made below the leadership team, based on the leadership team meeting and the
debriefs of the classroom observations, was aware of in process of addressing.
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While results from the school’s two years of state testing indicate some
areas of growth, Mott Haven has not yet achieved any of the academic
goals stated in its charter, and its scores remain low, below the CSD in
both ELA and Math at Grade 4, but higher than the CSD in Grade 3.
While the renewal visit occurred during the first weeks of school,
variations in instructional rigor and engagement were already evident in
observed classrooms. In some classes, teachers had already established
clear procedures and effective classroom management, allowing them to
maximize time for learning. In other classes, teachers were struggling to
establish effective classroom management techniques and frequently
paused instruction to wait for attention or remind students about
behavioral expectations. In these classrooms the pace of instruction was
slow and instruction disrupted, impacting the opportunity for students to
complete guided instruction practice or to begin independent practice.
Classroom instruction did not consistently reflect clear learning
objectives. In a review of curriculum documents or based on posted
objectives or aims, identified objectives were often not stated as student
outcomes but as descriptions of learning activities that did not define
what exactly students should be able to do or know as a result of the
lesson. Some teachers were clear with students about the purpose of
their lessons; others did not articulate the objectives either verbally or in
writing and at times it was difficult to ascertain the purpose of
instruction.

As with goal setting, the format and quality of lesson planning was
inconsistent even within grades. Pacing also varied, with some teachers
maintaining a rapid, high-energy clip while other classes dragged at
points, resulting in loss of student attention and engagement.

The K-2 program appears to be more developed than those in grades 3-5,
and the school will continue to have to create new curriculum and
lessons as it adds three more grades.



Improving instructional rigor is clearly a focus, including priorities around
increased higher level thinking, some teachers were more effective in
using higher order questioning techniques and learning activities to
challenge and grow student thinking than others.

Similarly, cognitive engagement varied across classrooms. While most
teachers were able to secure their students’ attention, some had the
majority of their students engaged in learning activities that challenged
them to think and learn. For example, in one class teachers used pair-
share techniques followed by whole class discussion to involve every
student while another class used whole class, teacher-directed
guestioning that did not involve every student.

It was not evident to the visit team that the use of multiple adults in the
classroom is being maximized. There were some instances of effective
team teaching practices; however, in a number of classes one teacher
dominated the teacher directed part of the lesson while the other sat at
the back of the room waiting or monitoring attention.

Limited differentiation of instruction was observed, though this was not
surprising given that it was only the second week of school. Teachers
were still evaluating students in order to form groups and identify needs
and it is apparent that leveled groups and targeted interventions will be
implemented in the near future.

e The school should continue to refine the school’s assessment system and staff
ownership of data.
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The school collects a large amount of data from a variety of sources and,
though its data manager is currently on leave, is beginning to develop
systems to analyze the results and inform practice. This work should
continue to ensure that collection and access to meaningful data
supports the school’s instructional goals and improved academic
performance.
= Additionally, the school does not yet have a centralized student

data system and currently stores data in various excel

spreadsheets on an internal drive. The school is encouraged to

continue searching for a system that will best serve its needs.
The school is beginning to make use of disaggregated data. For instance,
some behavior data is disaggregated by student participation in foster
care or preventive services. School leaders indicated they need to expand
this practice to the evaluation of student academic performance data,
including examining student characteristics and length of time in the
school.
The school is enhancing its interim assessment system and is in the
process of aligning the assessments to state tests in order make them
useful as predictive tools that can drive instruction, interventions and
program improvement.



0 While teachers have access to a variety of formative assessments,
standardized and unique to individual classrooms, the extent to which
their data informs lesson objectives and grouping and re-grouping
decisions is unclear from teacher interviews.

0 While school leaders are clearly aware of student performance against
accountability measures, interviewed teachers were not consistently
aware of the school’s performance against its external accountability
goals. Leadership has introduced discussion of accountability
performance into professional development activities and is discussing
how to further develop awareness and accountability.

0 Teachers set personal and class goals and are beginning to focus on
setting benchmark goals for student performance in addition to process
goals.

0 The school has designed professional development activities to facilitate
conversations between grades K-2 and the testing grades in order to
vertically align expectations and curriculum.

e The school should continue to develop its plans for expansion into the middle
school grades.

0 Mott Haven intends to expand through the 8" grade during the next
charter term and has enough space in its current facility to do so. School
leaders indicate that they have discussed elements of the expansion, but
a number of key decisions have yet to be made and codified. With a new
leadership team in place this year, school leaders have not yet settled on
an organizational structure for the future middle school. Similarly, they
are unsure of which type of social/emotional approach to adopt for the
specific developmental needs of middle school students. Given the
challenges of the current 5t grade, they have also not decided what form
of scheduling makes the most sense (e.g., self-contained classes or
departmentalized block scheduling), and are also considering whether to
enroll new students in the 6™ grade.

0 The school has narrowed the scope of options but should work to finalize
decisions and begin implementation planning. School leaders have
informally set January as a reasonable deadline for some of these
decisions that still allow time to hire and build systems for the coming
school year. However, a formal action plan is not in place that delineates
timelines, responsibilities for developing the middle school program, and
input from and decisions by the school’s board if necessary.

e The school should continue to develop the capacity of its board to provide
effective oversight to an increasing complex school model.
0 While the new organizational structure distributes leadership more
widely, succession planning is an identified area of growth for the board.



0 The board is encouraged to continue its efforts to finalize both the
format school leaders use to report academic data as well as the
frequency and type of academic data reported.

0 The board is encouraged to continue its self-assessment of capacity
needs and strengths. The board currently has 6 members and is planning
to transition the school leader off of the board (or change the school
leader’s board position to that of an ex officio member), leaving it with a
prospective 5 members at same time the school is poised to expand its
grade range and consequently, its organizational structure.

0 The board is encouraged to formally articulate its relationship with the
New York Foundling in order to officially outline the scope and
parameters of its financial and operational support as the school grows.

e The school should continue to ensure its long-term financial viability.

0 The school currently relies heavily on grants and in-kind contributions
from The Foundling and other sources to deliver extensive services
(including the aforementioned support services coordinator position and
afterschool program staffers) and several program elements (including
the food program, piano lab, and some PD) for its at-risk student
population. Additionally, the school has not been paying rent or utility
costs to The Foundling while it stabilizes its program. The school
acknowledges the need for extensive fundraising and has been modeling
the budget with the intention of working towards more independence
and less reliance on uncertain revenue streams in the future.



Part 6: Background on the Charter Renewal Process

. PROCESS BACKGROUND

A. Statutory Basis for Renewal
The Charter Schools Act of 1998 (“the Act”) authorizes the creation of charter schools to

provide opportunities for teachers, parents, and community members to establish and
maintain schools that operate independently of existing schools and school districts in
order to accomplish the following objectives:

e Improve student learning and achievement;

e Increase learning opportunities for all students, with special emphasis on
expanded learning experiences for students who are at-risk of academic failure;

e Provide parents and students with expanded choices in the types of educational
opportunities that are available within the public school system;

e Create new professional opportunities for teachers, school administrators and
other school personnel;

e Encourage the use of different and innovative teaching methods;

e Provide schools with a method to change from rule-based to performance based
accountability systems by holding the schools accountable for meeting
measurable student achievement results.™

When granted, a charter is valid for up to five years. For a school chartered under the
Act to operate beyond the initial charter term, the school must seek and obtain renewal
of its charter.™

A school seeking renewal of its charter must submit a renewal application to the charter
entity to which the original charter application was submitted. 3 As one such charter
entity, the New York City Department of Education (“NYCDOE”) institutes a renewal
application process that adheres to the Act’s renewal standards:

e A report of the progress of the charter school in achieving the educational
objectives set forth in its charter;

e A detailed financial statement that discloses the cost of administration,
instruction and other spending categories for the charter school that will allow a
comparison of such costs to other schools, both public and private;

e Copies of each of the annual reports of the charter school including the charter
school report cards and certified financial statements;

e Indications of parent and student satisfaction.

11 See § 2850 of the Charter Schools Act of 1998.
12 See §§ 2851(4) and 2852 of the Act.
13 See generally §§ 2851(3) and 2851(4).



Where the NYCDOE approves a renewal application, it is required under the Act to
submit the application and a proposed charter to the Board of Regents for its review

14
and approval.

B. NYCDOE’s Charter Renewal Process
The expiration of charters and their renewal based on a compelling record of success is

the linchpin of charter school accountability. The NYCDOE's processes and procedures
reflect this philosophy and therefore meet the objectives of the Act.™

In the final year of its charter, a Chancellor-authorized charter school seeking renewal
must demonstrate its success during the initial charter term and establish goals and
objectives for the next charter term. Ultimately, the renewal process offers an
opportunity for the school community to reflect on its experiences during its first term,
to make a compelling, evidence-based case that it has earned the privilege of an
additional charter term, and, if renewed, to build an ambitious plan for the future.

Consistent with the requirements of § 2851(4) of the Act, a school applying for renewal
of its charter must use data and other credible evidence to prove its success, a case that
can be organized into three questions:

1. Has your school been an academic success?
2. Has your school been a viable organization?
3. Has your school complied with applicable laws and regulations?

A school will answer these overarching questions by demonstrating that its students
have made significant academic progress and that the school has met the goals and
objectives pledged in its initial charter. In addition, the school will describe challenges it
has faced during its charter term, the strategies that were used to address those
challenges, and the lessons learned.

This report contains the findings and recommendations of the NYCDOE regarding a
school’s application for charter renewal. This report is based on a cumulative record of
the school’s progress during its charter term, including but not limited to oversight
visits, annual reports, and formal correspondence between the school and its
authorizing entities, all of which are conducted in order to identify areas of weakness
and to help the school to address them. Additionally, the NYCDOE incorporates into this
report its findings from the renewal application process, which includes a written
application, completion of student achievement data templates, and a school visit by
the Charter Schools Accountability and Support team of the NYCDOE (“NYCDOE CSAS”).

4§ 2852(5)
> The NYCDOE charter renewal application is available on the Office of Charter Schools website at
http://schools.nyc.gov/community/planning/charters/default.htm




The NYCDOE CSAS then prepares a draft report and provides a copy to the school for its
review and comment. The draft contains the findings, discussion, and the evidence base
for those findings. Upon receiving a school’s comment, the NYCDOE CSAS reviews its
draft, makes any appropriate changes, and reviews the amended findings to make a
recommendation to the Chancellor. The Chancellor’s final decision, and the findings on
which that decision is based, is submitted to the Board of Regents for a final decision.



Part 7: The CSAS Accountability Framework

Throughout the Renewal Process and the life of each school’s charter, the NYCDOE
Charter Schools Office uses the following Accountability Framework to monitor Charter
School success:

To help NYC DOE authorized charter schools better understand what we mean by
success for charter schools, the CSAS team has developed an Accountability Framework
built around four essential questions for charter school renewal:

1. Isthe school an academic success?

2. Is the school a fiscally sound, viable organization?

3. Is the school compliant with its charter and all applicable laws and regulations?

4. What are the school’s plans for its next charter term?

There is no strict, number-driven point scale for applying the framework to a school’s
overall performance record. Although academic performance is primary, the NYC DOE
takes into account a wide variety of factors (as indicated by the framework strands and
available evidence detail) when evaluating a school.

What follows is a framework that outlines strands, indicators, and potential evidence for
each of the four essential questions. The framework identifies what CSAS looks at in
determining whether a school is successful enough to earn a new charter term, with or
without conditions. As schools use the Accountability Framework, they should
remember that charter schools exist to deliver improved student achievement for the
students they serve, particularly at-risk students, so they can be high-quality choices for
families. This reminder should help a school apply this framework to its own
performance analysis, underscoring the state and city’s commitment to superior
academic performance as the most important factor in a school’s performance.

1. Is the School an Academic Success?

la. High Academic Attainment and Improvement

Schools that are academic successes have many of the characteristics below:

Meet absolute performance goals established in school charter

Meet student progress goals established in school charter

Are closing the achievement gap for at risk students, including special needs and ELL students
Are surpassing performance of DOE identified peer-schools

Are surpassing performance district and city proficiency or better averages

Are meeting other rigorous academic and non-academic goals as stated in school’s charter




Evidence for success might include, but not be limited to, the following depending on school configurations:

Grades 3-8 NYS ELA Results (absolute performance, individual student progress, comparative
performance to similar schools, home district or city averages, progress for at-risk populations)

Grades 3-8 NYS Math Results (absolute performance, individual student progress, comparative
performance to similar schools, home district or city averages, progress for at-risk populations)

Grades 4 and 8 NYS Science Results (absolute performance, individual student progress,
comparative performance to similar schools, home district or city averages, progress for at-risk
populations)

Grades 8-12 NYS Regent Exam Results

When applicable, NYSAA or other approved alternate assessments results

HS 4- and 6-Year Graduation Rates (absolute and progress, overall, for at-risk student populations)
Grades 8-12 College Readiness Credit Accumulation

Percentage of Students Applying to and Being Admitted to College

Percentage of Students Taking AP Courses and /or Percentage of Students Passing AP Courses
Results on state accountability measures

Charter School Academic and Non-Academic Goals

NYC Progress Reports

1b. Mission and Academic Goals

Schools with successful missions and goals have many of the characteristics below:

Have an animating mission statement that staff, students and community embrace
Set ambitious academic and non-academic goals that entire school community knows and embraces
Have processes for regular monitoring and reporting on progress toward school goals

Have processes for adjusting strategies in support of goals as appropriate in response to monitoring
data

Evidence for successful missions and goals might include, but not be limited to, the following:

Mission statement, charter, external documents (parent and family handbooks, school website, etc.)
Annual reports, school improvement plans, leadership board reports

Board agendas and minutes

Parent, student, and teacher satisfaction surveys

Parent association meeting agendas and minutes

Participation at parent-teacher conferences, school advocacy events, participation in academic goal
related programs

Stakeholder (board, parents, staff, students, etc.) interviews

1c. Responsive Education Program




Schools with successful education programs have many of the characteristics below:

Are self-reflective and examine practice based on outcomes against goals

Have well-thought out curricular programs that are aligned with NYS learning outcomes as
described by state standards and the new Common Core Curriculum.

Use instructional models and resources consistent with school mission and that are flexible in
addressing the needs of all learners

Offer defined opportunities for remediation and acceleration

Have effective strategies and quality instructional programs for addressing students with special
needs and ELLs

Have defined strategies that they can measure and monitor for closing the achievement gap
Implement a coherent and effective interim assessment system (e.g., use of formative, interim, and
summative assessment data) for monitoring progress, predicting performance, and adjusting
instruction

Have an effective process for supporting improved classroom instruction, including frequent
observation and feedback

Use a defined process for evaluating curricular tasks, programs and resources for effectiveness and
fit with school mission and goals

Have school calendars and day schedules that provide the time necessary to deliver on the school’s
mission and academic goals

Evidence for successful education programs, in addition to positive results, may include, but not be limited to,
many of the following:

Instructional planning documents (alignments, scope and sequences, curriculum maps, unit and lesson
plans, etc)

Student/teacher schedules

Classroom observations

Student Intervention / Response to Intervention program description and resources
Special Education/ELL progress monitoring documentation
Interim assessment results

Student and teacher portfolios

Data findings; adjusted lesson plans

Self-assessment documentation

Professional development plans and resources

School calendar and daily schedules

DOE School Surveys and internal school satisfaction surveys
Instructional leader and staff interviews

1d. Learning Environment

Schools with successful learning environments have many of the characteristics below:

Have a strong academic culture that creates high academic and behavioral expectations in a way
that motivates students to consistently give their best efforts

Use a comprehensive approach to student management, including positive behavioral expectations
and a clear discipline policy to build and sustain a safe, orderly, and supportive classroom
environment

Provide for safe, respectful, efficient transitions, hallways, cafeteria, yard, etc.

Have classrooms where academic risk-taking and student participation is encouraged and
supported

Provide opportunities for students to actively engage in their own learning and in the life of the
school




Have a plan with formal or informal structures or programs in place that provide students
opportunities to develop as individuals and citizens (for example: a character education, citizenship,
or community involvement or service program)

Evidence for successful learning environments may include, but not be limited to, many of the following:

School mission and articulated values
School calendar and class schedules

Student management plan (code of conduct, school values, discipline policy, positive incentive
system, etc.)

Student attendance and retention rates

Student discipline data (referral, suspension, expulsion)

DOE School Survey student results

DOE School Survey parent and teacher safety and respect results
Parent complaint/concern information

Internal satisfaction survey results

Leadership, staff, and, if appropriate, student interviews
Classroom observations

Scheduled student engagement opportunities (e.g., student advisory, internships, student government,
student led conferences, peer tutoring, peer mediation, etc.)

2a. Governance Structure and Organizational Design

Schools with successful governance and organizational design structures have many of the characteristics

below:
[ )

Have a clearly articulated governance structure, compliant with its charter and all applicable laws
and regulations, with clear lines of accountability for the Board, school leadership and all staff
Have a capable Board of Trustees with appropriate officers, committees, and a purposeful blend
of skills and experiences to provide oversight and strategic direction to fulfill the mission and goals
of its charter

Have a Board that is fully compliant with all applicable laws and regulations, particularly but not
limited to open-meeting laws and conflict of interest regulations, and is fully compliant with its
Board approved by-laws (number of meetings, quorum, posting of calendar, agenda and minutes)
Have a defined process for Board reflection on effectiveness, assessing developing needs, and plan
for professional growth

Have developed a succession plan for board and school leadership, consistent with the charter and
Board by-laws, to ensure continuity of direction and leadership over time and despite circumstance
Implements a school leadership structure that is aligned with charter and that is sufficient to fulfill
school’s mission and achieve its accountability goals and, if and when necessary, makes timely
adjustments to that structure with proper notice to and approval by its authorizer

If applicable, school relationship with a charter management organization is identified in charter
and supported by a management agreement that spells out services, responsibilities, accountability
reporting, performance expectations, and fees

Have timely and appropriate access to legal counsel

Implements a process for recruiting, hiring, compensating, monitoring, and evaluating the
effectiveness of the school’s staff that is clearly defined in staff handbook

Have instructional leadership staffing and support structures that holds staff accountable for student




learning outcomes and provide regular feedback on instruction to teachers, including both formal
and informal observations

Evidence for school governance and organizational design may include, but are not limited to, the following:

School charter

Board by-laws, roster, trustee resumes, calendar of meetings, meeting agenda and minutes
Annual conflict of interest forms

Board resources for evaluating school leadership and staff, including rubric/performance metrics
Board resources for self-reflection and professional growth

Board development plan

Board interviews

Staff roster, job descriptions, staff handbook, operations manual

School calendar

Professional development plan for leadership staff

School leadership and staff interviews

2b. School Climate and Community Engagement

Schools with a sustaining school climate and engaged parent and community support have many of the
characteristics below:

Create and maintain a healthy professional school climate that is collaborative, student centered,
and aligned with school mission and values

Implement flexible, data-driven approach to professional development for all staff

Encourage professional conversations about effective performance and quality instruction among
staff, through, for example, such means as regular and periodic teaming (grade level teams, data
days, etc.) and peer observations

Have systems in place to evaluate professional development effectiveness and provide ongoing
support for school-wide and individual initiatives

Employ an effective means of measuring and monitoring core constituency satisfaction (parent, staff,
and, when age appropriate, student), including, but not limited to, the DOE School Survey

Have effective home-school communication practices and engagement strategies to ensure
meaningful parent involvement in the learning of their children

Engage parents actively in the life of the school, including advocacy, community engagement, and
feedback on school policies and initiatives

Develop strong community-based partnerships who support and advocate for the school

Have a clear procedure for parents and staff to express concerns to school leadership and the
Board, as appropriate, including a clearly articulated escalation path to authorizer




Evidence for school climate and community engagement may include, but not be limited to, the following:

DOE School Survey satisfaction parent, teacher, and, if appropriate student results

Internal satisfaction surveys

Staff handbook

Student retention and wait list data

Staff retention data

School Professional Development Plan and staff feedback on professional development events

Resources for evaluations and observations, scheduled opportunities for professional collaboration,
staff feedback on professional development events

Leadership, staff, parent, student interviews

Student and staff attendance rates

Parent/Student Handbook

Parent attendance at parent-teacher conferences

Parent association meeting calendar and minutes

Community partnerships and sponsored programs

Parent and community feedback via public hearings, renewal calls to parents, etc.
Community outreach documents (newsletters, announcements, invitations, etc.)

2c¢. Financial and Operational Health

Schools that are responsible stewards of public funds and effective, sustaining organizations have many of
the characteristics below:

Consistently meet student enrollment and retention targets

Maintain annual budgets that meet all short- and long-term financial responsibilities with available
revenues

Provide rigorous oversight of financial and operational responsibilities, as school leadership and
Board levels, in a manner that keeps the school’s mission and academic goals central to short- and
long-term decision-making

Have clearly established policies and procedures for overall fiscal and operational health of the
school (onboarding of all new staff, record-keeping, processing requests of HR services, application
and enrollment calls, visitors, volunteers, etc.)

Maintain effective internal controls of finances to ensure integrity of financial management and a
proactive approach to mitigating risk

Receive consistently clean financial audits

If applicable, have strong, accountable partnerships with management organizations and other
partners and significant vendors to support delivery of charter school design and academic
program

Ensure a safe, clean and appropriately resourced educational facility with all appropriate services
specified in charter and mandated by appropriate law and regulations

Have appropriate insurance coverage




Evidence for a financially sound, viable organization may include, but not be limited to, the following:
e School budget, P&Ls, and monthly /quarterly cash-flow reports

Financial leader(s) job description, resume and accountability documents

Financial and operational organizational chart

Financial audits

Contracts or Memos of Understanding (MOUs) for significant partnerships and vendor relationships

Operational policies and procedures, including training resources

Staff turnover and retention records

Secure storage areas for student and staff records

Policies/protocols for maintaining secure records

Required facility documents (lease, certificate of occupancy, fire and safety inspections, etc.)

School safety plan

Appropriate insurance documents

3. Is the School in Compliance with its Charter and All

Applicable Law and Regulations?

3a. Approved Charter and Agreement

Schools in substantial compliance with their charter and agreement have:

o Implemented the key features of their charter as described in the original charter and, if
appropriate, as modified in approved revisions to their charter, including but not limited to mission,
academic program, school organization, grade configuration, enrollment, goals, etc.

e Ensure that up-to-date charter is available on request to staff, parents, and school community

e Implemented comprehensive academic, behavioral, oversight, management, and operational
policies and procedures that are substantially aligned with the charter and the school’s stated
mission and vision

Evidence for a school’s compliance with the terms of its charter and charter agreement may include, but not
be limited to, the following:

Authorized charter and signed agreement

Charter revision request approval and documentation
School mission

School policies and procedures

Annual Site Visit reports

Board meetings, agendas and minutes

Leadership, Board, staff and community interviews

Public hearings (renewal or material revision hearings)

3b. Applicable Federal and State Law

Schools in substantial compliance with federal and state law:

* Meet all legal requirements for Title | and IDEA regulations and reporting
®  Meet or exceed enrollment and retention targets for FRL, ELL and Special Education students to




those of their district of location'é or are making documented good faith efforts to reach
comparable percentages for enrollment and retention

e Implement school policies related to student discipline and promotion and retention that are fully
compliant with laws and regulations related to students with disabilities and due process regulations

e  Conduct an independently verified fair and open lottery and manage with integrity enrollment
process and annual waiting lists

o Employ instructional staff with appropriate security clearances and certification requirements

Evidence for compliance with applicable federal and state law may include, but not be limited to, the
following:

e School reporting documents

School’s Annual Report

Student recruitment plan and resources

Student management policies and promotion and retention policies
Family /Student handbook

Student discipline records

Parent complaint/grievance records

Lottery policy, resources, and records; enrollment procedures and records
Demographic data (school, district, and other as appropriate)

Staff roster, fingerprint clearance for all staff, certification status of all instructional staff

3c. Applicable Regulations

Schools in substantial compliance with applicable regulations have:

o Safe and secure facilities with no significant compliance concerns with applicable regulations

e  Consistently clean annual audits, up-to-date escrow accounts, and have completed all other
financial reporting as required

e Boards that meet requirements for size, meeting frequency, public notice, applicable open-meeting
and conflict of interest regulations, as well as complying with NYC DOE CSAS’s requirements for
reporting changes in board membership and securing approval for new board members.

e Informed NYC DOE CSAS, and where required, received CSAS approval for changes in significant
partnerships, such as dropping/replacing a management organization

e Effectively engaged parent associations

Evidence for compliance with applicable regulations may include, but not be limited to, the following:
e School or building safety plan; appropriate inspection documents
e Annual audits, escrow accounts, other financial reporting documents
e Board roster, calendar, agenda and minutes, conflict of interest documents, notification of
changes/approval of new member request documents
e Charter revision requests, revised or new contracts

e Parent association calendar of meetings, identified officers, parent association agenda and
minutes, parent satisfaction survey results

e Interviews with Board, staff, parents, students or others, as appropriate

4. What Are the School’s Plans for its Next Charter Term?

16 School-specific targets for enrollment and retention are to come from NY State Education Department



4a. School Expansion or Model Replication

In anticipation of a new charter term schools may be considering various growth options: replication,
expansion to new grades or increased enrollment or altering their model in some significant way. Successful
schools generally have processes for:
e Conducting needs/opportunity assessments
e Forming Board and leadership committees or subcommittees to investigate options, develop action
plans, ensure capacity and resources are aligned, etc.
e Engaging school community in articulating charter revisions (or a new charter in cases of replication)
to address the proposed growth plans
e Ensuring that the final proposal is ambitious but realistic in its plans
e Creating a well-reasoned and documented prospective for the school’s new charter term and, if
applicable, a new charter proposal (for replication)

Evidence for likely success in planning for school growth in a new charter term may include, but not be
limited to, the following:

e Renewal application narrative, including performance results and analyses of the current charter
term

e Renewal application revised charter submission, including mission, program description, governance,
organization, budget, etc. for new term

e  Charter (replication) Application
e Leadership and Board interviews

4b. Organizational Sustainability

Successful schools consistently perform despite change. While there is no single path for ensuring
sustainability, successful schools often have the following features:

o  School anticipates organizational opportunities/needs and plans for resource development (human
resource policies for growing your own talent, for example, or fundraising or budget management
to take care of anticipated capital needs and to mitigate risks for the unexpected, or board
development to bring new talent or specific needs-based expertise to the school)

Evidence for organizational sustainability may include, but not be limited to, the following:

e Renewal application narrative, including performance results and analyses of the current charter
term

o Renewal application revised charter submission, including mission, program description, governance,
organization, budget, etc. for new term

Board roster and resumes

Board committees and minutes

School organization chart

Staff rosters

Staff handbook

Leadership and staff interviews

Budget

4c. School or Model Improvements




Successful schools are thoughtful about the continued appropriateness of school design features and elements
of their models. They:
o Review performance carefully and even if they don’t make major changes through expansion or
replication, they are careful to adjust elements to ensure continued and improved success.
e Develop plans to improve the school learning environment, including improving their facilities to
expand program offerings and/or developing new partnerships to further the school’s mission.

Evidence for successful improvements to a school’s program or model may include, but not be limited to, the
following:

e Renewal application narrative, including performance results and analyses of the current charter
term

® Renewal application revised charter submission, including mission, program description, governance,
organization, budget, etc. for new term
e leadership and board interviews

e Contracts or Memos of Understanding (MOUs) with partners or important vendors




Part 8: NYC DOE School Progress Reports

[KAMILAH TO VERIFY CORRECT FORMAT FOR THESE AND INSERT]

Please see the attached progress reports for this school.



Part 9: Annual Site Visit Report

Please see the historical annual site visit reports for this school.

N c Charter School Annual Site Visit Report
J Charter Schools Accountability and Support

Department of 2011-2012
Education
Dennis M. Walcott, Chancellor

MoOTT HAVEN ACADEMY CHARTER SCHOOL

ANNUAL SITE VISIT REPORT

MARCH 2012



Part 1. Executive Summary

School Overview and History:

Mott Haven Academy Charter School is an elementary school currently serving approximately
214 students in Kindergarten through grade 4. The school is under the terms of its first charter
and is projected to expand to K-5 during its current term, which is up for renewal during the 2012-
2013 school year. If approved for renewal, the school is projected to reach its full grade span, K-
8, during the 2015-2016 school year.

The school is currently located in a private facility on 170 Brown Place in District 7, where it
moved in 2010. According to an ATS data pull in April 2012, the student body includes 90.1%
Free and Reduced Lunch, compared to 86.8% in the district, 20.2% special education students
compared to 19.8% in the district, and 11.3% English language learners compared to 18.1% in
the district."® The school serves a unique student population with one third of its students in
foster care, one third at risk of being placed in foster care, and one third from the general
gommurli)ty. Student attendance for the 2011-12 school year to date was reported by the school to
e 95%™".

Mott Haven is in its fourth year of operation. Jessica Nauiokas has been the school principal
since the school’s founding. The school received a D on its first Progress Report in 2011, with an
F in Student Progress, an F in Student Performance, and an A in School Environment. The
school’'s math and ELA scores were below both district and state averages. 25.6% of the school’'s
third-graders scored at Level 3 or 4 in ELA, and 27.9% in Math.?® The school had average scores
in all categories (Academic Expectations, Communication, Engagement, and Safety and
Respect) on its 2011 DOE School Survey.

Mott Haven is an independent charter school not associated with a charter management
organization (CMO). The school has been partnered with NY Foundling since its inception.

Annual Review Process Overview:

The New York City Department of Education (NYC DOE) Charter Schools Accountability and
Support (CSAS) team conducts an annual site visit of charter schools authorized by the NYC
DOE. The site visit is designed to address three primary questions: is the school an academic
success; is the school a fiscally sound, viable organization; and is the school in compliance with
its charter and all applicable laws and regulations? To ascertain matters of sustainability and
strategic planning, we also ask about the school’s plans for its next charter term. The visits are
conducted by representatives of CSAS and last the duration of one school day. The annual site
visit begins with a meeting with the school leadership team. Afterward, the reviewers visit
classrooms and hold brief meetings with available administrators and teachers. Areas of
evaluation include, but are not limited to: academic goals and mission; curriculum and instruction;
school culture and learning environment; assessment utilization; parent engagement; government
structures and organizational design; community support; special populations; and safety and
security. The site visit is intended to provide a snapshot of the school and reflects what was
observed at the time of the visit.

The following experts participated in the review of this school on March 21st, 2012:

7 Self-reported on school's ASV Data Collection Sheet (2/24/12)

¥ NYC DOE ATS system; the school’s self-reported (2/24/12) numbers for special education and
ELL students were slightly higher than the ATS data pull: 21.5% (46 out of 214) for special
education students and 12.6% for ELLs (27 out of 214). The school reports 86.9% (186 out of
214) students receiving free/reduced price lunch.

19 Self-reported on school's ASV Data Collection Sheet (2/24/12)

?° NYC DOE website — www.schools.nyc.gov (search: test results)




-Jessica Fredston-Hermann, Analyst, NYC DOE CSAS
-Angela Chubb, Consultant
Part 2: Findings

Areas of Strength:

e The school has a mission-driven, self-reflective leadership team that is solution-oriented
and focused on serving its community as effectively as possible.

0 The leadership team changed the time and structure of professional development
this year in response to teacher feedback and in order to accommodate families’
schedules. PD now occurs on Tuesdays from 7:45 to 9:15 am, and students
have a later start time. Leadership additionally restructured PD as smaller
teacher study groups in response to teachers’ requests for more differentiated
PD topics and activities. This allows staff to self-select topics and receive more
differentiated support related to their own strengths and weaknesses.

0 The leadership team reported they reorganized the 4" grade class and teaching
team mid-year to better meet the needs of students and address
teaching/classroom issues that were preventing students in the 4" grade from
being successful. Two teachers who left mid-year were replaced internally in
order to ensure consistency for students.

0 The school has a stable leadership team that has been with the school since its
inception. Teacher and student attrition are similarly low. Last year, only 3
teachers out of 21 chose to leave the school (14% teacher attrition) and there
was 0% turnover in administrative staff.?* The school reported that only 3
students did not return to the school this year.?

o0 According to the school leader, she has begun being coached by Kim Marshall
this year and the school has adopted the Marshall principal evaluation rubric and
the Marshall teacher evaluation rubric for school-wide use.

0 The leadership team continues to consider ways to improve school performance
and is currently considering the possibility of a year-round school schedule and
the possibility of “looping” teachers (teachers moving up in grade level with their
students) in grades K-4.

e The school has multiple support systems in place for a variety of learners. Many of the
systems are new this year in an effort to address existing concerns regarding student
outcomes.

0 The school held its first Summer Academy in the summer of 2011 intended to
target summer reading loss. Thirty-five students attended every weekday for five
weeks. Reading loss this year was lower than in past years, with about 1/3 of
students gaining a level according to internal reading assessments and the
majority maintaining the same level (as compared to last year where many
students lost 4-5 reading levels over the summer).

o Third and fourth grade students receive additional support through Afternoon
Academy twice a week. The subject and students selected vary month-by-month
but frequently cover targeted skills within reading and math (e.g. sequencing). In
these sessions students work in small groups of approximately five students.

0 The school has added an additional 30 minutes of math to the daily schedule this
year intended for modeling and practicing math problem-solving skills.

0 The school uses the Reading Recovery program with its students who are testing
well below grade level in ELA.

2 Self-reported on school's Retention and Attrition Report (8/31/11)
22 Self-reported on school's ASV Data Collection Sheet (2/24/12)
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The school added two full-time learning specialists this year to support students
and provide more individual interventions. Learning specialist support staff as
well as the school’s ELL coordinator / Reading Recovery Teacher are “pushing
in” more and “pulling out” less to better meet the needs of individual students.
The school has incorporated student self-assessments into the DESSA
(Devereux Student Strengths Assessment) process and leadership reported that
they have seen “a lot of growth” in students’ social/emotional competencies this
year. The school also introduced new social/emotional support classes this year.
The Student Study Team meets regularly to discuss students’ strengths and
weaknesses and develop appropriate interventions.

e The teachers and staff expressed that they feel supported as part of a strong professional
learning community.

(0]

Interviewed teachers say “support is available when [they] need it” and that they
are comfortable approaching the school leadership when they have concerns.
Teachers described a variety of support both from the school leadership team
and from outside consultants and said that support varies based on the needs of
the individual teacher.

The school introduced teacher study groups this year in response to teacher
requests for more differentiated professional development and grade-level
collaboration time. Teachers work in small groups on focused topics, such as de-
escalating conflict, refining the math curriculum, and teaching guided reading.
Teachers are able to request topics and usually pick their own sessions based on
need and interest. Teachers interviewed praised the changes around PD as “100
times better” than last year, and noted that they appreciate focusing on the same
topic for a number of weeks in a row.

The school organized a mid-year retreat in January that included a staff survey
with opportunities for feedback. According to school leadership, the question
about the value of professional development time was much more positive this
year than last year (this year only 6% of teachers were negative, whereas last
year the number was higher than 40%).

Teachers also attend a two-week Summer Institute that includes sessions on
understanding the welfare system and the social/emotional needs of their
students. Teachers have the option to attend outside professional development
and conferences over the course of the year upon request.

School leadership stated that teachers have started doing more colleague-to-
colleague observations through teacher study groups, some of which include
videotaping lessons and sharing.

Teachers share a common planning period with their co-teacher every day and
have two periods per week available with their grade team, one of which is used
for common planning.

The school has obtained a Partnership for Innovation in Compensation for
Charter Schools (PICCS) grant that is tied to school-wide performance. Teachers
will receive performance bonuses if the school meets its overall goals.

According to school leadership, teachers have two formal observations per year
using the Marshall rubric that are based on 10 classroom observations rather
than one isolated lesson. The school principal sits down with each teacher at the
beginning of the year to set goals for the year and record them in an online
portal.

e The leadership team and staff collect a variety of data on student progress/performance
and use this data to target individual students and classroom practice for immediate
intervention.

(0]

Data collected include Fountas & Pinnell (F&P), Edvista (new this year),
TerraNova, mock NY state assessments, Running Records, social and emotional



data (DESSA), student attendance, summer reading levels pre and post break,
Reading Recovery data, writing rubrics, and a variety of letter/sound word
inventories for students in K-2.

The EdVista assessment was introduced this year to give the school more
flexibility in designing assessments and is administered four times a year in 3"
and 4" grade, with less frequency in K-2. The interim assessments are
administered as mock tests with timers and proctors in order to make students
more comfortable with the test setting.

A new Data Specialist position was created this year to aggregate all of the
student data and organize it so that it is accessible to all staff.

Interviewed teachers described using F&P data to plan guided reading,
interventions, and small groups (LLI). A math teacher noted that they use
informal assessments “all the time” in math. Interviewed teachers noted that they
appreciate the data specialist’s efforts to make data more parent-friendly and to
provide more specifics about why students are below grade level.

All teachers serve as test coaches for students, working directly with a small
group of 3-5 students with the goal of preparing students emotionally for taking
the exams. Teachers reported incorporating more test prep into the scope and
sequence this year so that students would be better prepared for the state tests
in April.

e The school leadership team and staff actively reach out to families and surrounding
community to ensure partnerships are in place and parents are well informed of services
provided by the school and opportunities to get involved.

(0]
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The school has added a Family Specialist position this year to focus full-time on
communicating with parents and organizing workshops for parents, including an
ESL class twice a week. The data specialist is also working to make student data
more understandable for parents and creating workshops to communicate this
data.

Attendance has consistently increased over time (91% in 2010 to 94% in 2011 to
95% in 2012, according to school leadership), demonstrating the school’s
effectiveness in engaging parents to support student attendance. This is
particularly impressive given the school’s transient student population.

The school benefits from its strong partnership with NY Foundling, which
provides professional development through the use of paid consultants;
enrichment providers (including music and dance); and certain contractual
services for the building, which is also leased through NY Foundling.

e The school leadership is thoughtful in planning for next year to ensure the school
continues to improve and better meet the diverse needs of its students.

(0]

New positions have been built into the budget to improve instruction and teacher
support, next year. In addition, the school is actively recruiting a new World
Language Teacher in order to be fully compliant with its charter.

The school, as noted, is considering “looping” to reduce the time it takes for
students to build trusting relationships with their classroom teachers.

The school has a tight budget this year but leadership stated that at the time of
the visit, they were spending less than projected. The reasons for the tight
budget include the move to private space without yet serving students at scale;
slight student attrition below the projected 225 students; and the additional
staffing up this year. The school’s contingency plans include working with NY
Foundling and requesting a bank line of credit if necessary. Leadership stated
that the Board has been “diligent” in advocating on their behalf and that they
have been fundraising more aggressively this year.



Areas of Growth:

e The school did not meet any of its academic charter goals this year. While students
continue to make progress in ELA and Math on the TerraNova the school will need to
increase its instructional effectiveness and sense of urgency in the classroom in order to
meet the academic goals in its charter.

(0]

The school should continue to work on advancing instructional practice and on
ensuring alignment between the vision of the school leadership and the
implementation of classroom teachers, improving efficiency and rigor, providing
more clarity around student learning objectives/aims, and using a variety of data
in classrooms to inform instruction. Suggestions for continued improvement
include:
= In observed classrooms there was a “disconnect” between what the
leadership team described would be seen in classrooms and what was
observed. Instruction and management were inconsistent across
classrooms. For example, while leadership spoke about vertical
alignment/communication between grades and using data in classrooms
on a daily basis, interviews with teachers indicated that these were both
areas for growth.
= In some observed lessons, it was unclear what the learning objective or
intended outcome of the lesson was. When students were asked what
they were learning, they responded by describing the task (“We have to
write a sentence”). The school is encouraged to focus on increasing rigor
across all classrooms by ensuring that all lessons have a specific,
measurable objective and that teachers use regular checks for
understanding and informal assessments to measure students’
achievement of the objective.
= The school should consider providing more opportunities for teachers to
work on vertical alignment of all academic expectations and standards.
Currently teachers meet to plan and review data as grade level cohorts
but could benefit from meeting with teachers at all grade levels to ensure
clear understanding of each grade level's performance outcomes.
Interviewed teachers were not able to describe how a particular skill
might be developed over different grade levels, for example, what
making inferences might look like at the second, third, and fourth grade
levels, and how they can build toward skill development at each grade
level.
= During interviews, teachers stated that they would like more time for
curriculum and grade-level planning, both at the beginning of the year
and over the course of the year. Teachers stated that there are scope
and sequences in place for math and writing in certain grades, but that
they are “still a work in progress” in other subjects and for other grade
levels.
School leadership reported that the current fourth-grade cohort arrived at the
school as first graders with a variety of issues from other schools. While the
school leadership expressed confidence that its current third-grade cohort, who
mostly arrived in Kindergarten, will perform higher on the state assessments they
did not express the same confidence that the fourth grade cohort would
demonstrate similar growth. The school should continue to use its data to closely
monitor progress in all cohorts of students and consider additional interventions
to reliably address the needs of all its students.



As was noted in last year’s annual site visit report, the school leadership team should
continue to focus on developing alignment around goal-setting, professional
development, observational feedback, and teacher evaluation.

o0 While interviewed teachers spoke favorably of the professional development

initiatives of the school, their descriptions of the current system for teacher
observations and feedback varied and were not consistent with the model
described by the leadership team. In regards to receiving feedback, one teacher
stated that “we’re still working it out” while another described observations as “a
challenge.”

When asked about the feedback received, interviewed teachers did not mention
the Marshall rubric or any feedback aligned with personal learning goals, as was
described by the leadership team. Teachers mentioned setting personal goals at
the beginning of the year but reported that feedback was more tied to specific
observations from classrooms.

Interviewed teachers were not able to describe “school-wide” goals. One teacher
stated that the school-wide goal was “to improve.” The school is encouraged to
consider engaging all staff in the goal-setting process to ensure that all teachers
are working toward the same end results for their students, and that school-wide
goals are clearly connected to classroom practice.

The 2010-2011 NYC DOE School Survey noted some areas of disagreement on
the utility of professional development and teacher feedback. While school
leadership reports that internal surveys indicate much higher satisfaction this
year and teacher interviews supported this report, the school should continue to
monitor the results of the NYC DOE School Survey to ensure progress on areas
of concern are effectively addressed.

The school should continue to focus on developing its culture and climate to ensure
consistency across classrooms.

(0]

Reviewers noted consistency in language used from classroom to classroom, but
not in expectations or implementation. In some classes students were engaged,
attentive, and clearly accustomed to classroom routines; in others, students were
consistently off-task or calling out, and instructional time was lost to correcting
misbehaviors.

Pacing was observed to be slow in a number of classrooms, leading to student
disengagement and wasted time. The school is encouraged to focus on
improving pacing and rigor across all classrooms through regular observations
and targeted feedback.

Some interviewed teachers reported that there are not enough staff on the
behavior support team and that they would appreciate having more people for
help/advice as well as providing direct intervention services.

As the school grows, it should continue to focus on balancing expansion, managing its
budget, overall stakeholder satisfaction while addressing student academic and
emotional development needs.

(0]

The school should continue its approach to intentional staff recruitment and
assignments to ensure that all teachers are comfortable with the school climate
and culture.
=  Some interviewed teachers reported that the work/life balance is a
challenge.
= The school may want to consider establishing more leadership roles for
existing staff to distribute some of the workload for individuals.
= The school is already discussing the possibility of “looping” and this may
help reduce some of the behavior/adjustment issues for students that
contribute to the high workload.



= Some of the special area teachers interviewed noted that they would
benefit from having an extra teacher or additional support during their
classes.

0 As noted above, the school should continue its use of DOE School Survey
results to monitor the results of its efforts to improve teacher and parent
satisfaction. While the results are average compared to city-wide results, they
have declined from above average and well above average in the previous two
years.

0 The school leases a facility from NY Foundling and pays rent based on the
number of pupils in the school. Next year the fees for rent and building services
will increase due to the influx of new students. To date the school has proved
successful managing tight budgets but should continue to look at improving both
effectiveness and efficiency of its services to ensure a sustainable school for its
students.

0 The school contracts with Charter School Business Management (CSBM) 2-3
days per week to provide additional oversight and checks and balances. The
operations director is responsible for purchasing, petty cash, bank deposits,
invoices, contracts, and the on-site day-to-day financial management.

0 The school should continue leveraging the support of internal staff, CSBM, its
Board and partnership with NY Foundling to improve the school’s financial
position.

e The school should continue to enact measures to be in full compliance with the 2010
amended Charter Schools Act as it relates to recruitment and retention of Special
Education students, students eligible for Free and Reduced Lunch, and ELL students.
The school’s proportions of two of these high-needs groups is strong, with the
percentages of students eligible for Free or Reduced Lunch (90.1%) and Special
Education students (20.2%) being either comparable to, or exceeding, those of District 7.
However, the school's ELL population is only 11.3%, compared to 18.1% in District 7.%

0 The school should continue to ensure that it serves a comparable population of
special education students and students receiving free/reduced prince lunch.

0 The school is encouraged to continue documenting and monitoring outreach to
the ELL population in their neighborhood in order to be in full compliance with the
amended charter law.

0 Also to ensure that it serve all students as mandated, the school should continue
working with the Committee for Special Education (CSE) to secure services for
twelve students whose IEPs require occupational therapy.

Z NYC DOE ATS system, April 2012



Part 3: Essential Questions and Accountability Framework

The CSAS Accountability Framework

To help NYC DOE authorized charter schools better understand what we mean by
success for charter schools, the NYC DOE’s Charter Schools Accountability and Support
team (CSAS) has developed an Accountability Framework build around four essential
guestions for charter school renewal:

©NOo O

Is the school an academic success?

Is the school a fiscally sound, viable organization?

Is the school compliant with its charter and all applicable law and regulations?
What are the school’s plans for its next charter term?

1. Is the School an Academic Success?

la. High Academic Attainment and Improvement

Schools that are academic successes have many of the characteristics below:

Meet absolute performance goals established in school charter

Meet student progress goals established in school charter

Are closing the achievement gap for at risk students, including special needs and ELL students
Are surpassing performance of DOE identified peer-schools

Are surpassing performance district and city proficiency or better averages

Are meeting other rigorous academic and non-academic goals as stated in school’s charter

Evidence for success might include, but not be limited to, the following depending on school configurations:

Grades 3-8 NYS ELA Results (absolute performance, individual student progress, comparative
performance to similar schools, home district or city averages, progress for at-risk populations)

Grades 3-8 NYS Math Results (absolute performance, individual student progress, comparative
performance to similar schools, home district or city averages, progress for at-risk populations)

Grades 4 and 8 NYS Science Results (absolute performance, individual student progress,
comparative performance to similar schools, home district or city averages, progress for at-risk
populations)

Grades 8-12 NYS Regent Exam Results

When applicable, NYSAA or other approved alternate assessments results

HS 4- and 6-Year Graduation Rates (absolute and progress, overall, for at-risk student populations)
Grades 8-12 College Readiness Credit Accumulation

Percentage of Students Applying to and Being Admitted to College

Percentage of Students Taking AP Courses and /or Percentage of Students Passing AP Courses
Results on state accountability measures

Charter School Academic and Non-Academic Goals

NYC Progress Reports

1b. Mission and Academic Goals

Schools with successful missions and goals have many of the characteristics below:

Have an animating mission statement that staff, students and community embrace

Set ambitious academic and non-academic goals that entire school community knows and embraces
Have processes for regular monitoring and reporting on progress toward school goals

Have processes for adjusting strategies in support of goals as appropriate in response to monitoring




data

Evidence for successful missions and goals might include, but not be limited to, the following:

Mission statement, charter, external documents (parent and family handbooks, school website, etc.)
Annual reports, school improvement plans, leadership board reports

Board agendas and minutes

Parent, student, and teacher satisfaction surveys

Parent association meeting agendas and minutes

Participation at parent-teacher conferences, school advocacy events, participation in academic goal
related programs

Stakeholder (board, parents, staff, students, etc.) interviews

1c. Responsive Education Program

Schools with successful education programs have many of the characteristics below:

Are self-reflective and examine practice based on outcomes against goals

Have well-thought out curricular programs that are aligned with NYS learning outcomes as
described by state standards and the new Common Core Curriculum.

Use instructional models and resources consistent with school mission and that are flexible in
addressing the needs of all learners

Offer defined opportunities for remediation and acceleration

Have effective strategies and quality instructional programs for addressing students with special
needs and ELLs

Have defined strategies that they can measure and monitor for closing the achievement gap
Implement a coherent and effective interim assessment system (e.g., use of formative, interim, and
summative assessment data) for monitoring progress, predicting performance, and adjusting
instruction

Have an effective process for supporting improved classroom instruction, including frequent
observation and feedback

Use a defined process for evaluating curricular tasks, programs and resources for effectiveness and
fit with school mission and goals

Have school calendars and day schedules that provide the time necessary to deliver on the school’s
mission and academic goals

Evidence for successful education programs, in addition to positive results, may include, but not be limited to,
many of the following:

Instructional planning documents (alignments, scope and sequences, curriculum maps, unit and lesson
plans, etc)

Student/teacher schedules

Classroom observations

Student Intervention / Response to Intervention program description and resources
Special Education/ELL progress monitoring documentation
Interim assessment results

Student and teacher portfolios

Data findings; adjusted lesson plans

Self-assessment documentation

Professional development plans and resources

School calendar and daily schedules

DOE School Surveys and internal school satisfaction surveys
Instructional leader and staff interviews

1d. Learning Environment




Schools with successful learning environments have many of the characteristics below:

e Have a strong academic culture that creates high academic and behavioral expectations in a way
that motivates students to consistently give their best efforts

e Use a comprehensive approach to student management, including positive behavioral expectations
and a clear discipline policy to build and sustain a safe, orderly, and supportive classroom
environment

e Provide for safe, respectful, efficient transitions, hallways, cafeteria, yard, etc.

o Have classrooms where academic risk-taking and student participation is encouraged and
supported

e Provide opportunities for students to actively engage in their own learning and in the life of the
school

o Have a plan with formal or informal structures or programs in place that provide students
opportunities to develop as individuals and citizens (for example: a character education, citizenship,
or community involvement or service program)

Evidence for successful learning environments may include, but not be limited to, many of the following:
o  School mission and articulated values
o  School calendar and class schedules

e Student management plan (code of conduct, school values, discipline policy, positive incentive
system, etc.)

Student attendance and retention rates

Student discipline data (referral, suspension, expulsion)

DOE School Survey student results

DOE School Survey parent and teacher safety and respect results
Parent complaint/concern information

Internal satisfaction survey results

Leadership, staff, and, if appropriate, student interviews
Classroom observations

Scheduled student engagement opportunities (e.g., student advisory, internships, student government,
student led conferences, peer tutoring, peer mediation, etc.)

2. Is the School a Fiscally Sound, Viable Organization?
2a. Governance Structure and Organizational Design

Schools with successful governance and organizational design structures have many of the characteristics
below:
e Have a clearly articulated governance structure, compliant with its charter and all applicable laws
and regulations, with clear lines of accountability for the Board, school leadership and all staff
e Have a capable Board of Trustees with appropriate officers, committees, and a purposeful blend
of skills and experiences to provide oversight and strategic direction to fulfill the mission and goals
of its charter
o Have a Board that is fully compliant with all applicable laws and regulations, particularly but not
limited to open-meeting laws and conflict of interest regulations, and is fully compliant with its
Board approved by-laws (number of meetings, quorum, posting of calendar, agenda and minutes)
e Have a defined process for Board reflection on effectiveness, assessing developing needs, and plan
for professional growth
e Have developed a succession plan for board and school leadership, consistent with the charter and
Board by-laws, to ensure continuity of direction and leadership over time and despite circumstance




Implements a school leadership structure that is aligned with charter and that is sufficient to fulfill
school’s mission and achieve its accountability goals and, if and when necessary, makes timely
adjustments to that structure with proper notice to and approval by its authorizer

If applicable, school relationship with a charter management organization is identified in charter
and supported by a management agreement that spells out services, responsibilities, accountability
reporting, performance expectations, and fees

Have timely and appropriate access to legal counsel

Implements a process for recruiting, hiring, compensating, monitoring, and evaluating the
effectiveness of the school’s staff that is clearly defined in staff handbook

Have instructional leadership staffing and support structures that holds staff accountable for student
learning outcomes and provide regular feedback on instruction to teachers, including both formal
and informal observations

Evidence for school governance and organizational design may include, but are not limited to, the following:

School charter

Board by-laws, roster, trustee resumes, calendar of meetings, meeting agenda and minutes
Annual conflict of interest forms

Board resources for evaluating school leadership and staff, including rubric/performance metrics
Board resources for self-reflection and professional growth

Board development plan

Board interviews

Staff roster, job descriptions, staff handbook, operations manual

School calendar

Professional development plan for leadership staff

School leadership and staff interviews

2b. School Climate and Community Engagement

Schools with a sustaining school climate and engaged parent and community support have many of the
characteristics below:

Create and maintain a healthy professional school climate that is collaborative, student centered,
and aligned with school mission and values

Implement flexible, data-driven approach to professional development for all staff

Encourage professional conversations about effective performance and quality instruction among
staff, through, for example, such means as regular and periodic teaming (grade level teams, data
days, etc.) and peer observations

Have systems in place to evaluate professional development effectiveness and provide ongoing
support for school-wide and individual initiatives

Employ an effective means of measuring and monitoring core constituency satisfaction (parent, staff,
and, when age appropriate, student), including, but not limited to, the DOE School Survey

Have effective home-school communication practices and engagement strategies to ensure
meaningful parent involvement in the learning of their children

Engage parents actively in the life of the school, including advocacy, community engagement, and
feedback on school policies and initiatives

Develop strong community-based partnerships who support and advocate for the school

Have a clear procedure for parents and staff to express concerns to school leadership and the
Board, as appropriate, including a clearly articulated escalation path to authorizer




Evidence for school climate and community engagement may include, but not be limited to, the following:

DOE School Survey satisfaction parent, teacher, and, if appropriate student results

Internal satisfaction surveys

Staff handbook

Student retention and wait list data

Staff retention data

School Professional Development Plan and staff feedback on professional development events

Resources for evaluations and observations, scheduled opportunities for professional collaboration,
staff feedback on professional development events

Leadership, staff, parent, student interviews

Student and staff attendance rates

Parent/Student Handbook

Parent attendance at parent-teacher conferences

Parent association meeting calendar and minutes

Community partnerships and sponsored programs

Parent and community feedback via public hearings, renewal calls to parents, etc.
Community outreach documents (newsletters, announcements, invitations, etc.)

2c¢. Financial and Operational Health

Schools that are responsible stewards of public funds and effective, sustaining organizations have many of
the characteristics below:

Consistently meet student enrollment and retention targets

Maintain annual budgets that meet all short- and long-term financial responsibilities with available
revenues

Provide rigorous oversight of financial and operational responsibilities, as school leadership and
Board levels, in a manner that keeps the school’s mission and academic goals central to short- and
long-term decision-making

Have clearly established policies and procedures for overall fiscal and operational health of the
school (onboarding of all new staff, record-keeping, processing requests of HR services, application
and enrollment calls, visitors, volunteers, etc.)

Maintain effective internal controls of finances to ensure integrity of financial management and a
proactive approach to mitigating risk

Receive consistently clean financial audits

If applicable, have strong, accountable partnerships with management organizations and other
partners and significant vendors to support delivery of charter school design and academic
program

Ensure a safe, clean and appropriately resourced educational facility with all appropriate services
specified in charter and mandated by appropriate law and regulations

Have appropriate insurance coverage




Evidence for a financially sound, viable organization may include, but not be limited to, the following:
e School budget, P&Ls, and monthly /quarterly cash-flow reports

Financial leader(s) job description, resume and accountability documents

Financial and operational organizational chart

Financial audits

Contracts or Memos of Understanding (MOUs) for significant partnerships and vendor relationships

Operational policies and procedures, including training resources

Staff turnover and retention records

Secure storage areas for student and staff records

Policies/protocols for maintaining secure records

Required facility documents (lease, certificate of occupancy, fire and safety inspections, etc.)

School safety plan

Appropriate insurance documents

3. Is the School in Compliance with its Charter and All

Applicable Law and Regulations?

3a. Approved Charter and Agreement

Schools in substantial compliance with their charter and agreement have:

o Implemented the key features of their charter as described in the original charter and, if
appropriate, as modified in approved revisions to their charter, including but not limited to mission,
academic program, school organization, grade configuration, enrollment, goals, etc.

e Ensure that up-to-date charter is available on request to staff, parents, and school community

e Implemented comprehensive academic, behavioral, oversight, management, and operational
policies and procedures that are substantially aligned with the charter and the school’s stated
mission and vision

Evidence for a school’s compliance with the terms of its charter and charter agreement may include, but not
be limited to, the following:

Authorized charter and signed agreement

Charter revision request approval and documentation
School mission

School policies and procedures

Annual Site Visit reports

Board meetings, agendas and minutes

Leadership, Board, staff and community interviews

Public hearings (renewal or material revision hearings)

3b. Applicable Federal and State Law

Schools in substantial compliance with federal and state law:

* Meet all legal requirements for Title | and IDEA regulations and reporting
®  Meet or exceed enrollment and retention targets for FRL, ELL and Special Education students to




those of their district of location24 or are making documented good faith efforts to reach
comparable percentages for enrollment and retention

e Implement school policies related to student discipline and promotion and retention that are fully
compliant with laws and regulations related to students with disabilities and due process regulations

e  Conduct an independently verified fair and open lottery and manage with integrity enrollment
process and annual waiting lists

o Employ instructional staff with appropriate security clearances and certification requirements

Evidence for compliance with applicable federal and state law may include, but not be limited to, the
following:

e School reporting documents

School’s Annual Report

Student recruitment plan and resources

Student management policies and promotion and retention policies
Family /Student handbook

Student discipline records

Parent complaint/grievance records

Lottery policy, resources, and records; enrollment procedures and records
Demographic data (school, district, and other as appropriate)

Staff roster, fingerprint clearance for all staff, certification status of all instructional staff

3c. Applicable Regulations

Schools in substantial compliance with applicable regulations have:

o Safe and secure facilities with no significant compliance concerns with applicable regulations

e  Consistently clean annual audits, up-to-date escrow accounts, and have completed all other
financial reporting as required

e Boards that meet requirements for size, meeting frequency, public notice, applicable open-meeting
and conflict of interest regulations, as well as complying with NYC DOE CSAS’s requirements for
reporting changes in board membership and securing approval for new board members.

e Informed NYC DOE CSAS, and where required, received CSAS approval for changes in significant
partnerships, such as dropping/replacing a management organization

e Effectively engaged parent associations

Evidence for compliance with applicable regulations may include, but not be limited to, the following:
e School or building safety plan; appropriate inspection documents
e Annual audits, escrow accounts, other financial reporting documents
e Board roster, calendar, agenda and minutes, conflict of interest documents, notification of
changes/approval of new member request documents
e Charter revision requests, revised or new contracts

e Parent association calendar of meetings, identified officers, parent association agenda and
minutes, parent satisfaction survey results

e Interviews with Board, staff, parents, students or others, as appropriate

4. What Are the School’s Plans for its Next Charter Term?

24 School-specific targets for enrollment and retention are to come from NY State Education Department



4a. School Expansion or Model Replication

In anticipation of a new charter term schools may be considering various growth options: replication,
expansion to new grades or increased enrollment or altering their model in some significant way. Successful
schools generally have processes for:
e Conducting needs/opportunity assessments
e Forming Board and leadership committees or subcommittees to investigate options, develop action
plans, ensure capacity and resources are aligned, etc.
e Engaging school community in articulating charter revisions (or a new charter in cases of replication)
to address the proposed growth plans
e Ensuring that the final proposal is ambitious but realistic in its plans
e Creating a well-reasoned and documented prospective for the school’s new charter term and, if
applicable, a new charter proposal (for replication)

Evidence for likely success in planning for school growth in a new charter term may include, but not be
limited to, the following:

e Renewal application narrative, including performance results and analyses of the current charter
term

e Renewal application revised charter submission, including mission, program description, governance,
organization, budget, etc. for new term

e  Charter (replication) Application
e Leadership and Board interviews

4b. Organizational Sustainability

Successful schools consistently perform despite change. While there is no single path for ensuring
sustainability, successful schools often have the following features:

o  School anticipates organizational opportunities/needs and plans for resource development (human
resource policies for growing your own talent, for example, or fundraising or budget management
to take care of anticipated capital needs and to mitigate risks for the unexpected, or board
development to bring new talent or specific needs-based expertise to the school)

Evidence for organizational sustainability may include, but not be limited to, the following:

e Renewal application narrative, including performance results and analyses of the current charter
term

o Renewal application revised charter submission, including mission, program description, governance,
organization, budget, etc. for new term

Board roster and resumes

Board committees and minutes

School organization chart

Staff rosters

Staff handbook

Leadership and staff interviews

Budget

4c. School or Model Improvements




Successful schools are thoughtful about the continued appropriateness of school design features and elements
of their models. They:
o Review performance carefully and even if they don’t make major changes through expansion or
replication, they are careful to adjust elements to ensure continued and improved success.
e Develop plans to improve the school learning environment, including improving their facilities to
expand program offerings and/or developing new partnerships to further the school’s mission.

Evidence for successful improvements to a school’s program or model may include, but not be limited to, the
following:

e Renewal application narrative, including performance results and analyses of the current charter
term

® Renewal application revised charter submission, including mission, program description, governance,
organization, budget, etc. for new term
e leadership and board interviews

e Contracts or Memos of Understanding (MOUs) with partners or important vendors
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Part 1. Executive Summary

School Overview and History:

Mott Haven Academy Charter School is an elementary/middle school serving approximately 175 students
from grade kindergarten through grade three in the 2010-2011 school year.25 The school opened in 2008
with grades kindergarten through one. It has plans to grow to serve students grades kindergarten through
eight.”® Itis currently housed in private space in District 7.

The school population comprises 36.4% Black, 59.0% Hispanic, 1.7% White, and 0% Asian students.
93.6% of students currently receive Free or Reduced Price Lunch, compared to 87,9% for the district.?
The student body includes 13.9% English language learners (ELL) and 20.9% special education (SPED)
students, compared to 19.1% ELL in the district and 20.7% SPED.*

The school has not yet received a Progress Report grade. The average attendance rate for the school
year 2009-2010 was 91.0%.% ATS reports for the 2010-2011 school year show an average attendance
rate of 93.0%.%" The school is in good standing with state and federal accountability.*

Annual Review Process Overview:

The NYC DOE Charter Schools Office (CSO) conducts an annual site visit of New York City Department
of Education authorized charter schools in order to assess three primary questions: is the school an
academic success; is the school a viable organization; and is the school in compliance with applicable
laws and regulations. The visits are conducted by representatives of the New York City Department of
Education Charter Schools Office and last the duration of one school day. The annual site visit begins
with a meeting with the principal and school leadership team. Subsequently, the reviewers visit
classrooms and hold brief meetings with available administrators, teachers, and students. Areas of
evaluation include, but are not limited to: academic goals and mission; curriculum and instruction; school
culture and learning environment; assessment utilization; parent engagement; government structures and
organizational design; community support; special populations; and safety and security.

The following experts participated in the review of this school on June 6, 2011:

- Rick Larios, Senior Director, NYC DOE CSO
- Jessica Fredston-Hermann, Analyst, NYC DOE CSO
- Simeon Stolzberg, Consultant

% NYC DOE ATS system

% NYC DOE ATS system and charter agreement

2 NYC DOE Location Code Generating System database

28 Demographic Data drawn from NYC DOE ATS System on June 30. 2011
% Demographic Data drawn from NYC DOE ATS System on June 30. 2011
* NYC DOE School Progress Report

* NYC DOE ATS system

%2 New York State Education Department - www.nysed.gov



Part 2: Findings

Areas of Strength

e The school has developed a comprehensive curriculum and is continuing to refine instructional
materials.

0 Interviewed teachers reported having adequate resources such as curriculum maps,
pacing guides and literacy targets, which are used to guide instructional planning.

0 The school has developed a process for reviewing and refining curriculum, and has
begun aligning its existing curriculum to the Common Core standards.

0 The school has supplemented its initial curriculum to meet the needs of students. For
example, a math consultant provides units to supplement the TERC program and test
preparation has been introduced as the school adds state testing grades.

e The school has developed a strong professional learning community and provides teachers
with ongoing support and professional development.

0 Pre-service training is provided in the summer with a week for new teachers followed by
another week for all teachers.

o Instructional leadership includes the principal, an instructional specialist, a student
specialist and a student achievement specialist, all of whom observe instruction and
provide feedback.

0 The school has hired a number of external coaches to assist teachers with planning and
to model effective instruction.

0 The school has experienced low teacher attrition; fifteen founding teachers remain at the
school.

0 Teachers interviewed described leadership as “responsive,” and noted examples of how
school leaders changed professional development timing and implemented pilot study
groups (math, reading, and class culture) based on teacher feedback.

e The school has established a positive, mission-driven school culture focused on learning and
on meeting the social/emotional needs of students.

0 On the day of the visit students were generally well-behaved and respectful in
classrooms and other spaces throughout the school.

o Classrooms observed were safe, orderly, and print-rich, with many photos of students
and examples of student work displayed.

0 The school has implemented a number of programs to support the social and emotional
development of students, including Responsive Classroom, Love and Logic, and
Competent Kids, Caring Community. Moreover, these have been effectively integrated
into the academic program rather than used as stand-alone curricula. For example, after
a pairing activity in a mathematics lesson, the teacher debriefed the students on the
process, asking students to answer the question: “What did your partner do that was
kind?”

o0 All classes begin with a Morning Meeting intended to set the tone for the day and help
foster a sense of community.

0 The use of “accountable talk” was evident in observed classrooms and protocols were
posted on the walls. Leadership stated that the development of “accountable talk” for
teachers and for students is an ongoing goal for the school.

0 Teachers’ professional development included training on social/emotional development
and understanding the child welfare system.

e The school provides a range of supports for at-risk students.

0 The school has successfully enrolled a population that is one-third foster children, one-
third prevention children, and one-third general students from the Mott Haven community.
School leadership spoke articulately about the challenges for students in each of these
groups and are dedicated to meeting all students’ needs.



Collaborative team teaching (CTT) classes are provided in each grade, and most other
classes are co-taught as well. Multiple adults in the classrooms provide a variety of
opportunities for targeted small group and one-on-one instruction.

The school has implemented a number of intervention programs, including Fundations,
Leveled Literacy Intervention and Reading Recovery.

The school has hired a number of staff to address the social/emotional needs of its
students, including a social worker and Crisis Intervention Specialist. The school also
benefits from its close ties to the case workers and staff at the New York Foundling.
Using a grant the school has hired a full-time pediatric nurse practitioner who will also
begin offering families clinical services next year.

The school’s student support team (SST) and behavior support team (BST) meet
regularly to identify students and develop plans for meeting their needs.

This year the school will offer a month-long Summer Academy for its lowest-performing
students.

Sharing a building with the New York Foundling provides convenient resources for
families involved in the child welfare system and limits the amount of school their children
miss.

e The school is focused on using data to drive instruction and inform intervention decisions for
students.

(0]

Teachers administer a range of academic assessments, including the Terra Nova,
Fountas and Pinnell benchmarks, math and writing interim assessments, unit tests, and
state assessments.

The school also regularly assesses students’ social/emotional skills through the use of
the DESSA assessment and sets goals for students’ growth.

Grade teams meet regularly to review and analyze student assessment data. Results
are reportedly used to identify topics for re-teaching and students for intervention.
Teachers interviewed reported collaborative evaluation of student work using exemplars
and rubrics to norm expectations.

A data team focuses on researching school-wide issues such as summer learning loss.
School leaders reported using data such as attendance, discipline, staff and parent
surveys for planning purposes. A wall of student performance data called “Scholars on
the Move” is visibly displayed in the Principal’s office and regularly updated after each
benchmark exam.

e The school reports growing parent engagement and is committed to increasing parent
participation in the school.

(0]

(0]
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The school has an established Family Council and plans to add a new staff position next
year for a Family Advocate to help motivate leadership and participation among families.
School leaders reported high family attendance at events, such as celebrations,
curriculum nights and parent-teacher conferences.

Teachers reported regular communication with parents through calls, conversations at
drop-off or pick-up, and parent-teacher conferences.

Narrative reports are provided twice per year and standard reports cards another two
times per year.

Parent training is provided through the school’s partnership with the New York Foundling.
Topics have included parenting skills, homework help, summer planning and nutrition.

e The school benefits from its partnership with the NY Foundling and other child welfare
agencies.

(0]

NY Foundling provides after-school programs for the school’s students. Staff from the
program push in to Mott Haven classes in the afternoon and then students participate in
extended learning time programs until 5:45 pm.

NY Foundling provides busing for students in the child welfare system who live outside
the standard DOE radius.

The organization provides staff training related to child welfare issues.

The Bronx Foundling director meets weekly with the school principal to coordinate
programs.



Areas of Growth

e The school is encouraged to continue to develop systems for teacher feedback, teacher
evaluations, and targeted goal-setting as it adds staff and grades.

0 School leaders described their clinical supervision as a work in progress and have
continued to modify their approach to staff development. For example, teachers will meet
one morning per week next year instead of early dismissal. The school is encouraged to
continue to refine their approach to supervision and staff development to determine the
most effective strategies for their school.

o While instructional leaders provide significant informal feedback to teachers, a formal
evaluation process is not in place. Some teachers interviewed stated a desire for more
formal evaluations and differentiated professional development for teachers at different
stages of development. The school is encouraged to continue its efforts to formalize
systems for teacher evaluation and development.

e The school is encouraged to further deepen its focus on data by considering how data is used
on a daily basis in classrooms.

o0 While reviewers noted frequent use of interim data, teachers were not observed to be
using day-to-day data such as exit tickets or checks for understanding.

0 Several classrooms observed lacked lessons with specific, measurable aims and formal
or informal assessments tied to those aims.

e The school should continue its efforts to increase the daily attendance rate.

0 The daily attendance rate has risen this year to approximately 93% from 91% last year.
School staff is addressing attendance through home visits and incentives. The school is
encouraged to monitor these practices and consider other ways to improve daily
attendance rates.



Part 3: Framing Questions

FRAMING QUESTIONS:

Throughout the Renewal Process and the life of each school’s charter, the NYCDOE Charter Schools
Office uses the following framing questions to monitor Charter School success:

1. Has the School Been an Academic Success?
2. Has the School Been a Viable Organization?
3. Has the School Been in Compliance with All Applicable Laws and Regulations?

Annual Site Visit Rubric:

1. Has the School Been an Academic Success?

Academic Goals and Mission

(o}
(o}

School components and curriculum align together and holistically support the mission
School has high academic expectations and employs strategies for the full range of
students served by the school, including those at risk and those with special needs

e Curriculum and Instruction

(0]

(0]

(0]

(0]

The educational plan is flexible and is adjusted to meet the performance levels and
learning needs of all enrolled students

School implements programming to address the needs of students with disabilities and
ELLs

Teachers demonstrate the use of differentiated instructional techniques to support the
varying ways by which students learn
School has implemented programming for students who need remediation or acceleration

e School Culture

(0]

(0]

(0]

(0]

The culture is strong, intentional, supportive and sustainable and promotes student
learning

The school motivates all students and respects the diversity of learners and cultures in
the community

School offers programs, activities or support services beyond academics to address
students’ social and emotional needs

School calendar and day are set to provide extra supports to ensure that students are
able to meet and exceed academic goals

Schedule for communication to parents/students is timely and allows for due process,
includes strategies to prepare students for transitions and strategies for those students
who are not on schedule, presents a clear and fair system that complies with students’
due process rights

Structures that foster the development of authentic, sustained, caring, respectful
relationships among all stakeholders within school

Behavioral expectations and social supports that reflect the school’'s mission and comply
with all applicable laws and regulations

e Assessment

o
(o}

Establishes a culture of continuous improvement and accountability for student learning
Develops assessments that shape and inform instruction on an ongoing basis and
develop data that's used to gauge student, teacher and school progress through
formative and summative assessment

Student learning measured with multiple forms of assessments/metrics

Develops educational goals and performance metrics that are SMART — Specific,
Measurable, Attainable, Reflect the Mission and Time-Specific



(0]

(0]

Develops assessments that are appropriately aligned with curriculum, instruction, and
adopted standards

Provides evidence of how data will influence instruction, professional development and
curricular adjustments

Parent Engagement

(0]

(o}
(o}

Parent engagement strategies that integrate and mobilize parents within the school
community as conduits for student success

Capacity to communicate effectively with parents and families

Parent engagement strategies that integrate and mobilize parents within the school
community as conduits for student success

Is the School a Viable Organization

Governance Structures and Organizational Design

(0]

(0]

(0]

(0]

School has articulated appropriate roles, responsibilities, and decision-making structure
for school community members (including Board of Trustees and school leadership)

An accountability structure that provides effective oversight of the educational program
and fiscal components of the school is in place and utilized

Board regularly reviews a data dashboard of student achievement and fiscal
management that forms the basis for Board discussions and decisions

Board has diverse skill set that lends itself to strong educational / operational oversight
Board has an articulated process for ongoing policy development, Board member
development and self-evaluation

Organizational charts are aligned with mission; roles and responsibilities are clearly
defined

Board has developed essential strategic partnerships with organizations that support the
mission of the school

Community Support

(0]

(0]

School Leadership demonstrated responsiveness to the unique needs and interests of
the community to be served

School has established a presence in the community and has buy in from community
members

Is the School in Compliance with Applicable Laws and Reqgulations

Special Populations

(0]

(0]

Well-defined plan and sufficient capacity to service the learning needs of Special
Education students, English Language Learners

School adequately addresses the academic and non academic needs of students in need
of remediation, students with disabilities, students with interrupted formal education, and
gifted students

There is a coherent plan for meeting the non-academic needs of students with
disabilities, students with interrupted formal education, and other populations

School employs a process to identify students at risk of not meeting expectations and
creates intervention plans and follow up

School demonstrates a comprehensive recruitment, enrollment and retention approach
that is sensitive to the diverse needs of students

School admission policy and lottery preferences serve to create a student body that
reflects community demographics and give a preference to community school district
residents

Safety and Security

(0]

Oo0o0OO0

School is well maintained

Transitions and student gatherings are orderly and well supervised
Expectations for student behavior or well known and are enforced fairly
School is current with all safety recruitments and drills.

AED machines are in operation and school staff is trained in CPR



