
Relevant Common Core Learning Standards for Mathematics 
 
Number & Operations—Fractions 5.NF 
 
Apply and extend previous understandings of multiplication and division to multiply and divide fractions. 
 
4. Apply and extend previous understandings of multiplication to multiply a fraction or whole number by a fraction.  

a. Interpret the product (a/b) × q as a parts of a partition of q into b equal parts; equivalently, as the result of a 
sequence of operations a × q ÷ b. For example, use a visual fraction model to show (2/3) × 4 = 8/3, and 
create a story context for this equation. Do the same with (2/3) × (4/5) = 8/15. (In general, (a/b) × (c/d) = 
ac/bd.)  

b. Find the area of a rectangle with fractional side lengths by tiling it with unit squares of the appropriate unit 
fraction side lengths, and show that the area is the same as would be found by multiplying the side lengths. 
Multiply fractional side lengths to find areas of rectangles, and represent fraction products as rectangular 
areas.  

 
6. Solve real world problems involving multiplication of fractions and mixed numbers, e.g., by using visual fraction 
models or equations to represent the problem.  
 
7. Apply and extend previous understandings of division to divide unit fractions by whole numbers and whole 
numbers by unit fractions.1  

a. Interpret division of a unit fraction by a non-zero whole number, and compute such quotients. For example, 
create a story context for (1/3) ÷ 4, and use a visual fraction model to show the quotient. Use the 
relationship between multiplication and division to explain that (1/3) ÷ 4 = 1/12 because (1/12) × 4 = 1/3.  

b. Interpret division of a whole number by a unit fraction, and compute such quotients. For example, create a 
story context for 4 ÷ (1/5), and use a visual fraction model to show the quotient. Use the relationship 
between multiplication and division to explain that 4 ÷ (1/5) = 20 because 20 × (1/5) = 4.  

c. Solve real world problems involving division of unit fractions by non-zero whole numbers and division of 
whole numbers by unit fractions, e.g., by using visual fraction models and equations to represent the 
problem. For example, how much chocolate will each person get if 3 people share 1/2 lb of chocolate 
equally? How many 1/3-cup servings are in 2 cups of raisins?  

_________________ 

1 Students able to multiply fractions in general can develop strategies to divide fractions in general, by reasoning about the 
relationship between multiplication and division. But division of a fraction by a fraction is not a requirement at this grade. 
 
 
 
 
The Number System 6.NS 
 
Apply and extend previous understandings of multiplication and division to divide fractions by fractions.  
 
1. Interpret and compute quotients of fractions, and solve word problems involving division of fractions by 
fractions, e.g., by using visual fraction models and equations to represent the problem. For example, create a story 
context for (2/3) ÷ (3/4) and use a visual fraction model to show the quotient; use the relationship between 
multiplication and division to explain that (2/3) ÷ (3/4) = 8/9 because 3/4 of 8/9 is 2/3. (In general, (a/b) ÷ (c/d) = 
ad/bc.) How much chocolate will each person get if 3 people share 1/2 lb of chocolate equally? How many 3/4-cup 
servings are in 2/3 of a cup of yogurt? How wide is a rectangular strip of land with length 3/4 mi and area 1/2 
square mi? 
  



Relevant Standards for Mathematical Practice 
 

1 Make sense of problems and persevere in solving them.  
Mathematically proficient students start by explaining to themselves the meaning of a problem and looking for entry points to its 
solution. They analyze givens, constraints, relationships, and goals. They make conjectures about the form and meaning of the 
solution and plan a solution pathway rather than simply jumping into a solution attempt. They consider analogous problems, and 
try special cases and simpler forms of the original problem in order to gain insight into its solution. They monitor and evaluate 
their progress and change course if necessary. Older students might, depending on the context of the problem, transform 
algebraic expressions or change the viewing window on their graphing calculator to get the information they need. 
Mathematically proficient students can explain correspondences between equations, verbal descriptions, tables, and graphs or 
draw diagrams of important features and relationships, graph data, and search for regularity or trends. Younger students might 
rely on using concrete objects or pictures to help conceptualize and solve a problem. Mathematically proficient students check 
their answers to problems using a different method, and they continually ask themselves, “Does this make sense?” They can 
understand the approaches of others to solving complex problems and identify correspondences between different approaches. 
 
 
3 Construct viable arguments and critique the reasoning of others.  
Mathematically proficient students understand and use stated assumptions, definitions, and previously established results in 
constructing arguments. They make conjectures and build a logical progression of statements to explore the truth of their 
conjectures. They are able to analyze situations by breaking them into cases, and can recognize and use counterexamples. They 
justify their conclusions, communicate them to others, and respond to the arguments of others. They reason inductively about 
data, making plausible arguments that take into account the context from which the data arose. Mathematically proficient 
students are also able to compare the effectiveness of two plausible arguments, distinguish correct logic or reasoning from that 
which is flawed, and—if there is a flaw in an argument—explain what it is. Elementary students can construct arguments using 
concrete referents such as objects, drawings, diagrams, and actions. Such arguments can make sense and be correct, even though 
they are not generalized or made formal until later grades. Later, students learn to determine domains to which an argument 
applies. Students at all grades can listen or read the arguments of others, decide whether they make sense, and ask useful 
questions to clarify or improve the arguments. 
 
 
4 Model with mathematics.  
Mathematically proficient students can apply the mathematics they know to solve problems arising in everyday life, society, and 
the workplace. In early grades, this might be as simple as writing an addition equation to describe a situation. In middle grades, a 
student might apply proportional reasoning to plan a school event or analyze a problem in the community. By high school, a 
student might use geometry to solve a design problem or use a function to describe how one quantity of interest depends on 
another. Mathematically proficient students who can apply what they know are comfortable making assumptions and 
approximations to simplify a complicated situation, realizing that these may need revision later. They are able to identify 
important quantities in a practical situation and map their relationships using such tools as diagrams, two-way tables, graphs, 
flowcharts and formulas. They can analyze those relationships mathematically to draw conclusions. They routinely interpret 
their mathematical results in the context of the situation and reflect on whether the results make sense, possibly improving the 
model if it has not served its purpose. 
 
 
7 Look for and make use of structure.  
Mathematically proficient students look closely to discern a pattern or structure. Young students, for example, might notice that 
three and seven more is the same amount as seven and three more, or they may sort a collection of shapes according to how 
many sides the shapes have. Later, students will see 7 × 8 equals the well remembered 7 × 5 + 7 × 3, in preparation for 
learning about the distributive property. In the expression x2 + 9x + 14, older students can see the 14 as 2 × 7 and the 9 as 2 + 
7. They recognize the significance of an existing line in a geometric figure and can use the strategy of drawing an auxiliary line 
for solving problems. They also can step back for an overview and shift perspective. They can see complicated things, such as 
some algebraic expressions, as single objects or as being composed of several objects. For example, they can see 5 – 3(x – y)2 as 
5 minus a positive number times a square and use that to realize that its value cannot be more than 5 for any real numbers x and 
y. 



Graphic Organizer for Low-Inference Observation Notes

 

Remember to capture:  
• What do you see and hear the teacher and students doing? Quantify and quote. 
• What evidence can you gather of student learning? Actively collect data. 
• What will students know and be able to do at the end of the lesson? Search out evidence of rigor and new understandings 

from students. 
 

Evidence of Student Outcomes 
Examples of student outcome data can include: number of students who write down the correct answer, student responses to probing 
questions about the lesson objective, specific answers given by students, etc.  
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Analyzing Teaching and Learning Using Multiple Lenses 

 
 

  

Common Core Learning Standards  Framework for Teaching 
What I saw/heard… 

  
  
  
  
  
 Notes from text of standards (or highlight) 

Su
cc

es
se

s 

What I saw/heard… 
  
  
  
  
  
 Notes from text of FfT (or highlight) 

What I saw/heard… 
 
 
 
 
 
 
Notes from text of standards (or highlight) 

O
pp

or
tu

ni
tie

s f
or

 im
pr

ov
em

en
t What I saw/heard… 

 
 
 
 
 
 
Notes from text of FFT (or highlight) 

Questions and wonderings 
 What evidence or language makes me wonder? 



Analyzing Teaching and Learning Using Multiple Lenses 

 
 

Questions for Discussion 
Supporting the teacher 

What are one or two things the teacher in the video could focus on that would improve practice in reference to both lenses? 
 
 
 
 
 
 
 
 
What questions would you ask the teacher? 
 
 
 
 
 
What evidence from your notes would you bring to the teacher‘s attention? 

Integrating the two lenses 
How do the lenses complement each other to inform and build upon our initial interpretations? 
 
 
 
 
 
What can I do to get better at integrating both lenses? 
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