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Office of Academic Quality

Division of Accountability & Achievement Resources

November 10, 2009
Memo: Quality Review Expectations of Student Goals

Dear Colleagues: 

Based on your collective feedback and strong advocacy, aspects of the Quality Review rubric regarding goal setting for students were changed this year in an attempt to move away from the compliance task of teachers producing paperwork for individualized student goals in all core subjects. The present language, specifically found in Quality Statement 3.2 (see Appendix 1), was crafted to better align with organic practices found in high-performing schools and research in the field.  To this end the focus in the rubric is now on goals for groups of students and targeted students in need of additional supports (because they are far from mastering a standard) and/or extensions (because they are already at mastery of a standard). Note: Schools that choose to continue individual goal setting for all kids are free to do so.   
During the CFI:QR Institute trainings this fall, involving 250 of the DOE’s instructional leaders, and in various forums with other constituents, there has been little disagreement on the following points:

(1) Effective teachers have learning expectations for students at the heart of lessons, unit plans, curriculum maps, and/or a scope and sequence. In essence, every student has goals. 

(2) Effective teachers know how students are performing in relation to the expectations (goals), and know the best way to next challenge the different types of learners, which typically involves grouping strategies and/or one-on-one attention with certain students.

(3) Effective schools use teacher teams as an engine for instructional improvement; teams engaged in an inquiry approach set goals for students they are focused on, and share what types of instructional strategies work with different types of learners and/or specific students.

To be clear, the expectation of the Quality Review is that teachers set learning goals for their class and for groups or individuals in their class that need extra attention.  These goals – whether called academic outcomes, learning targets, performance goals, etc. – do not have to be written down in a binder; however, when asked, teachers should be able to articulate their goals for students, and the ways they will know if their students are on a path to meeting them.

It is important to underscore the point that the QR rubric does not mandate the types of goals teachers set for students, but asks that student progress on goals is tracked using assessments selected by educators at the school.  In The Art and Science of Teaching (pg 9-12) Robert Marzano cites evidence of the positive impact of goal-setting on student achievement, and defines “learning goals” in teacher-friendly language: what students need to know and be able to do.  In a November 2009 Educational Leadership article by Chappuis, Chappuis and Stiggins (pg 15-19), the authors emphasize the importance of creating high quality learning targets, or “clear statements of intended learning”. This is a crucial step, but not a new one to most teachers and schools.  Here are two examples of learning goals from our schools:

· A learning target from a 9th grade math unit: “I can solve equations with two variables”;

· An achievement goal for an 8th grade teacher team: “85% of 8th grade students will read non-fiction texts at grade level by June 2010”.  

Within each school’s system of goal setting there is an expectation that staff members are collaboratively making these decisions, that they flow from the key standards the community has chosen to emphasize (e.g., see the work of Doug Reeves on Power Standards), and the interim checks on progress are openly shared. For guidance on these expectations, see Quality Statements 1.1, 3.3, and 5.3.
Regarding which students to target or which groups or subgroups a school can focus on, the Quality Review rubric does not suggest a preference, other than those in need of supports and extensions. (Note: a subgroup does not have to be defined as an NCLB subgroup.) Depending on the trends in student work/data and the larger school-wide goals, teachers in different teams will likely have different groups on which to focus and different goals for those students. Some more examples:

· A first grade team of teachers could be focusing on writing 8-10 sentence narratives for all 1st graders (go to http://www.journals.uchicago.edu/doi/pdf/10.1086/597001, page 545, for a brief vignette about such a team, and a few other interesting examples).   
· A subgroup for this 1st grade team could be former ELL students within this grade, who have a different trajectory (i.e. a path that requires different instructional strategies) on their way toward mastering the learning goal of writing 8-10 sentence narratives.  

· A team of middle science teachers, having seen in their student work/data that a large group of learners still cannot articulate the difference between chemical and physical changes after having taught the unit, work together to refine their curriculum map making sure these concepts are planned cyclically where students have multiple opportunities to revisit, compare and contrast these big ideas.  In addition, the curriculum maps include specific projects that ensure students are focusing on either chemical or physical changes.
· Art teachers concerned about a group of students unable to grasp the importance of historical context in relation to art, music, or dance collaborate to design a specific project and scaffolding supports in the next unit to allow these students another opportunity to demonstrate the attainment of this learning goal.

· A high school social studies team could be focused on a group of students who failed the Global History Regents test because of poor responses on Data Based Questions – their goal could be honing the students’ skills in responding to DBQs so 90% of them can reach this graduation requirement.
· A different social studies team may be focused on the learning goal of using evidence to support a viewpoint in a research paper for students who are struggling with this important post-secondary skill.  
These are just a handful of examples that align not only with the goal setting expectations of the QR rubric, but also the model of collaborative inquiry teacher teams are expected to engage in.  The Quality Review has been redesigned to reflect the central importance of these practices, and, hopefully, in ways that you find supportive of – and energizing to – the critical work you are doing in schools.

Please let me know if you have any questions or concerns.

Sincerely,

Doug Knecht

Executive Director for Academic Quality
APPENDIX 1:
Student Goals Expectations in Quality Statement 3.2
3.2 Use collaborative and data informed processes to set measurable and differentiated learning goals for student subgroups, and students in need of additional support.

3.2.a 
PROFICIENT

Individual teachers and teacher teams use data to set goals for groups of students for whom they are responsible (e.g. grade level, department, special needs students, English Language Learners).  

3.2.a
WELL DEVELOPED

Individual teachers and teacher teams use data to set annual and interim goals for groups of students for whom they are responsible (e.g. grade level, department, special needs students, English language learners).  

Comment: This sub-indicator is about teachers (alone and in teams) showing that they know how groups of students and targeted students – as defined by the school – are performing in relation to the learning goals or expectations that they set in their curricular planning.  A high quality system of tracking performance of students will include benchmarks or checkpoints along the way, not just in June, so that instructional strategies can be adjusted to meet the needs of all students (see 3.2.c below).

3.2.b
PROFICIENT

Individual teachers and teacher teams analyze data to identify which students need additional supports and set differentiated goals for those students to accelerate their learning so all students are on a path to mastery of learning standards

3.2.b
WELL DEVELOPED

Individual teachers and teacher teams effectively and consistently analyze data to identify which students need additional supports and extensions, and set differentiated annual and interim goals for those students to accelerate their learning so all students are on a path to mastery of learning standards and fulfilling their potential.

Comment:  As noted above, use of classroom and periodic assessments allows progress toward the goals to be tracked on an interim basis.  The consistent analysis of this information should also allow for an ongoing understanding of which students are in need of additional support or extension activities. While the expectations in the QR rubric describe some elements of a high quality assessment feedback loop for tracking student progress (e.g., use of summative assessment to inform school-wide goals, use of common assessments), a specific method or system of tracking progress is not mandated.


3.2.c
PROFICIENT

Team and classroom level goals are intended to leverage changes in classroom practice.

3.2.c
WELL DEVELOPED

Team and classroom level goals are targeted and thoughtfully designed to leverage changes in classroom practice to accelerate student learning.  

Comment: It is expected that goal setting for groups of students and those in need of additional resources is integral to the work of teacher teams engaged in a collaborative inquiry process: trying out new strategies within the classroom (aside from pull-out or intervention services) and examining student work/data to determine the efficacy of these “instructional solutions” to student achievement challenges.  Team and classroom level goals can be the same, if the groups of students are the same.
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