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LEADING	
  ADVANCED	
  LITERACY	
  INSTRUCTION	
  
TO	
  FOSTER	
  ELLS’	
  ACADEMIC	
  ACHIEVEMENT	
  



Today’s	
  Agenda	
  
9:00	
  a.m.	
   	
  Last	
  Week’s	
  Session	
  &	
  InsWtute	
  Goals	
  
9:30	
  a.m.	
   	
  Blueprint	
  Step	
  1	
  
10:15	
  a.m.	
  	
  Sources	
  of	
  Literacy	
  Breakdown	
  
	
   	
   	
   	
  -­‐Our	
  conceptual	
  framework	
  	
  
	
   	
   	
   	
  -­‐ApplicaWon:	
  Text	
  analysis	
  
	
   	
   	
   	
  -­‐ApplicaWon:	
  Blueprint	
  step	
  2	
  

LUNCH	
  
12:45	
  p.m.	
  	
  Case	
  Analysis	
  &	
  Synthesis	
  
1:45	
  p.m.	
   	
  School-­‐Based	
  Literacy	
  Systems	
  for	
  Support	
  



THE	
  INSTITUTE	
  



InsWtute	
  ObjecWves	
  and	
  Goals	
  

1	
  

•  to	
  revisit	
  current	
  knowledge	
  about	
  ELLs'	
  literacy	
  development	
  and	
  literacy	
  needs	
  during	
  
the	
  middle	
  school	
  years	
  

2	
  

•  to	
  revisit	
  the	
  separable	
  skills	
  that	
  comprise	
  advanced	
  literacy,	
  with	
  emphasis	
  on	
  the	
  
language	
  of	
  schooling	
  and	
  print	
  and	
  how	
  these	
  manifest	
  across	
  content	
  areas	
  

3	
  

•  to	
  learn	
  high-­‐impact	
  instrucWonal	
  strategies	
  that	
  promote	
  and	
  integrate	
  formal	
  and	
  
informal	
  instrucWon	
  to	
  build	
  oral	
  and	
  wri8en	
  language	
  

4	
  
	
  

•  to	
  analyze	
  key	
  literacy	
  data	
  at	
  the	
  classroom-­‐	
  and	
  school-­‐level	
  to	
  surface	
  pa8erns	
  and	
  
trends	
  in	
  order	
  to	
  strengthen	
  the	
  instrucWonal	
  core	
  

5	
  

•  to	
  focus	
  on	
  leading	
  effecWve	
  literacy	
  instrucWon	
  (objecWves	
  1-­‐4)	
  at	
  the	
  school-­‐level,	
  
supporWng	
  teachers	
  to	
  gain	
  professional	
  tools	
  to	
  support	
  ELLs	
  and	
  to	
  establish	
  
successful	
  professional	
  learning	
  communiWes	
  

See	
  Module	
  2,	
  Page	
  4	
  



Recapping	
  Last	
  Week’s	
  MeeWng	
  
(InsWtute	
  Day	
  #1)	
  	
  

	
  
•  Why	
  Middle	
  School	
  Literacy?	
  	
  
•  The	
  ELLs	
  in	
  your	
  School	
  
•  Our	
  Case	
  Students:	
  An	
  IntroducWon	
  
•  Our	
  Case	
  School	
  Site:	
  An	
  IntroducWon	
  	
  

See	
  Slide	
  
Deck	
  &	
  
Module	
  1	
  



Today’s	
  Session	
  in	
  Context	
  

Student	
  
PopulaWons	
  

Advanced	
  
Literacy	
  Skills	
  

Gaps	
  and	
  
Needs	
  

School	
  Staff	
  
and	
  Resources	
  

Professional	
  
Development	
   Data	
  

Resource	
  AllocaWon	
  Analysis	
  

AcWon	
  Planning	
  



Gegng	
  Started	
  on	
  Your	
  Blueprint	
  

Subgroups	
  	
   What	
  percentage	
  
are	
  struggling	
  
readers?	
  

Where	
  do	
  you	
  get	
  this	
  
informa@on?	
  

What	
  are	
  the	
  likely	
  sources	
  of	
  
reading	
  difficulty?	
  

Monolingual	
   	
  	
  
	
  	
  

	
  	
  
	
  	
  

	
  	
  

Former	
  ELLs	
   	
  	
  
	
  	
  

	
  	
  
	
  	
  

	
  	
  

Middle-­‐year	
  
ELLs	
  

	
  	
   	
  	
  
	
  	
  

	
  	
  

Long-­‐term	
  ELLs	
   	
  	
  
	
  	
  

	
  	
  
	
  	
  

	
  	
  

Newcomer	
   	
  	
  
	
  	
  

	
  	
  
	
  	
  

	
  	
  

SIFE	
   	
  	
  
	
  	
  

	
  	
  
	
  	
  

	
  	
  

Step	
  1:	
  Who	
  are	
  our	
  Struggling	
  Readers?	
  	
  
Who	
  are	
  our	
  struggling	
  readers?	
  By	
  subgroup?	
  What	
  are	
  the	
  likely	
  sources	
  of	
  reading	
  difficulty? 

See	
  Blueprint,	
  Page	
  2	
  



Introducing	
  Ourselves	
  and	
  ReflecWons	
  
from	
  Last	
  Week	
  

Ø Name,	
  school,	
  ELL	
  populaWon	
  
Ø  current	
  issues	
  you	
  are	
  grappling	
  with	
  as	
  a	
  school	
  or	
  areas	
  

in	
  which	
  you	
  are	
  presently	
  successful	
  

	
  
Ø Returning	
  folks:	
  

Ø Something	
  from	
  last	
  week	
  that	
  gave	
  you	
  an	
  insight	
  
that	
  you	
  can	
  apply	
  at	
  your	
  school	
  



TODAY’S	
  FOCUS:	
  SOURCES	
  OF	
  
LITERACY	
  BREAKDOWN	
  



• What	
  might	
  be	
  challengin
g	
  about	
  this	
  

text?	
  	
  

• What	
  background	
  k
nowledge	
  does	
  

the	
  reader	
  need	
  t
o	
  support	
  

comprehension?	
  

• Anything	
  else	
  you	
  
are	
  struck	
  by?	
  

	
  

See	
  Module	
  2,	
  Page	
  6	
  	
  



Advanced	
  Literacy	
  

Meaning-­‐Based	
  
Competencies	
  

Context	
  for	
  
Learning	
  

Code-­‐based	
  
skills	
  Context	
  for	
  Learning	
  

Contextual	
  and	
  affecWve	
  
factors	
  that	
  influence	
  

learning	
  

Code-­‐Based	
  Skills	
  

Skills	
  involved	
  in	
  accurate	
  
and	
  efficient	
  word	
  reading	
  

Meaning-­‐Based	
  
Competencies	
  

Skills	
  involved	
  in	
  
comprehending	
  the	
  

language	
  and	
  meaning	
  of	
  
complex	
  texts	
  and	
  ideas	
  
when	
  reading	
  or	
  listening	
  

Today’s	
  
Focus	
  

MeeWngs	
  
3	
  &	
  4	
  

ADVANCED	
  LITERACY	
  SKILLS	
  &	
  BREAKDOWNS:	
  
OUR	
  CONCEPTUAL	
  FRAMEWORK	
  

See	
  Module	
  2,	
  Page	
  7	
  



THE	
  CODE-­‐MEANING	
  DISTINCTION	
  



High-­‐Speed	
  Trains	
  
A	
  type	
  of	
  high-­‐speed	
  train	
  was	
  first	
  
introduced	
  in	
  Japan	
  about	
  forty	
  years	
  
ago.	
  The	
  train	
  is	
  low	
  to	
  the	
  ground,	
  and	
  
its	
  nose	
  looks	
  somewhat	
  like	
  the	
  nose	
  of	
  
a	
  jet.	
  These	
  trains	
  provided	
  the	
  first	
  
passenger	
  service	
  that	
  moved	
  at	
  a	
  speed	
  
of	
  one	
  hundred	
  miles	
  per	
  hour.	
  Today,	
  
they	
  are	
  even	
  faster,	
  traveling	
  at	
  speeds	
  
of	
  almost	
  two	
  hundred	
  miles	
  per	
  hour.	
  	
  
There	
  are	
  many	
  reasons	
  that	
  high-­‐speed	
  
trains	
  are	
  popular.	
  	
  

“-igh family”	


high	


sigh	


thigh	



115+ words correct 
per minute (grade 
5)	



4 sounds, 1 word:	


/s/ /p/ /ee/ /d/	



Understanding of 
language	



Cognitive 
strategies	



Relevant 
background 
knowledge	



Interest and 
motivation	



Vocabulary	



/H/	



WHAT	
  IS	
  READING?	
  



High-­‐Speed	
  Trains	
  
	
  
A	
  type	
  of	
  high-­‐speed	
  train	
  was	
  first	
  
introduced	
  in	
  Japan	
  about	
  forty	
  years	
  
ago.	
  The	
  train	
  is	
  low	
  to	
  the	
  ground,	
  and	
  
its	
  nose	
  looks	
  somewhat	
  like	
  the	
  nose	
  of	
  
a	
  jet.	
  These	
  trains	
  provided	
  the	
  first	
  
passenger	
  service	
  that	
  moved	
  at	
  a	
  speed	
  
of	
  one	
  hundred	
  miles	
  per	
  hour.	
  Today,	
  
they	
  are	
  even	
  faster,	
  traveling	
  at	
  speeds	
  
of	
  almost	
  two	
  hundred	
  miles	
  per	
  hour.	
  	
  
There	
  are	
  many	
  reasons	
  that	
  high-­‐speed	
  
	
  trains	
  are	
  popular.	
  	
  

“-igh family”	


high	


sigh	


thigh	



115+ words correct 
per minute (grade 
5)	



4 sounds, 1 word:	


/s/ /p/ /ee/ /d/	



Understanding of 
language	



Cognitive 
strategies	



Relevant 
background 
knowledge	



Interest and 
motivation	



Vocabulary	


/H/	



TWO	
  DIFFERENT	
  PROBLEM	
  SPACES	
  

Code-­‐based	
  skills	
   Meaning-­‐based	
  Skills	
  



THE	
  CODE-­‐MEANING	
  DISTINCTION	
  
&	
  ELLS	
  



Pe
rc
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  Age	
  11 	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  Age	
  14	
  
	
  	
  	
  	
  	
  	
  	
  	
  

0	
  

10	
  

20	
  

30	
  

40	
  

50	
  

60	
  

70	
  

80	
  

90	
  

100	
  

Na@onal	
  Average	
  

Na@onal	
  Rate	
  of	
  Growth_Word	
  Reading:	
  135	
  W-­‐score	
  Points	
  
Sample	
  Rate	
  of	
  Growth:	
  	
  	
  145	
  W-­‐score	
  Points	
  

Na@onal	
  Rate	
  of	
  Growth_Vocabulary:	
  45	
  W-­‐score	
  Points	
  
Sample	
  Rate	
  of	
  Growth:	
  	
  	
  60	
  W-­‐score	
  Points	
  

Mancilla-­‐MarWnez	
  &	
  Lesaux,	
  2011	
  

The	
  Gap	
  Between	
  	
  
Word	
  Reading	
  &	
  Word	
  Knowledge	
  	
  

Word	
  Reading	
  

Word	
  Knowledge	
  

NaWonal	
  Average	
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Grade	
  4
Grade	
  5
Grade	
  6
Grade	
  7
Grade	
  8

Word	
  Reading Fluency Oral	
  Language Reading	
  Comprehension

THE	
  GAP	
  BETWEEN	
  READING	
  WORDS	
  &	
  COMPREHENDING	
  TEXT	
  	
  

Crosson	
  &	
  Lesaux,	
  2009;	
  Lesaux,	
  Crosson,	
  Kieffer	
  &	
  Pierce,	
  2010	
  



What	
  Makes	
  Text	
  Challenging	
  for	
  Many	
  
ELLs?	
  



Oral	
  Language	
  Skills	
  

• understanding	
  the	
  meaning	
  of	
  words	
  and	
  
phrases	
  Vocabulary	
  

• understanding	
  word	
  order	
  and	
  grammar	
  rules	
  Syntax	
  

• understanding	
  the	
  meaning	
  of	
  word	
  forms	
  and	
  
parts	
  Morphological	
  skills	
  

• understanding	
  the	
  social	
  rules	
  of	
  communica@on	
  	
  Pragma@cs	
  

• an	
  awareness	
  of	
  sounds,	
  such	
  as	
  syllables	
  and	
  
rhymes	
  Phonological	
  skills	
  

See	
  Module	
  2,	
  Page	
  10	
  



Unpacking	
  Oral	
  Language	
  	
  

Vocabulary:	
  A	
  
Cornerstone	
  Of	
  Oral	
  

Language	
  

•  Represents	
  a	
  learner’s	
  
conceptual	
  knowledge	
  
about	
  the	
  world.	
  Aqer	
  all,	
  
you	
  can’t	
  separate	
  big	
  
ideas	
  from	
  the	
  words	
  that	
  
represent	
  them!	
  

•  Develops	
  from	
  infancy	
  
through	
  adulthood	
  

•  Requires	
  sustained	
  
instrucWon,	
  PK-­‐12	
  

Syntax,	
  Morphological	
  
Skills,	
  And	
  Pragma@cs:	
  

The	
  Glue	
  Of	
  Oral	
  
Language	
  

•  Enable	
  learners	
  to	
  make	
  
sense	
  of	
  what	
  they	
  hear	
  
and	
  to	
  communicate	
  	
  
ideas	
  in	
  ways	
  that	
  make	
  
sense	
  to	
  others	
  

•  Develop	
  from	
  infancy	
  
through	
  adulthood	
  

•  Require	
  sustained	
  
instrucWon,	
  PK-­‐12	
  

Phonological	
  Skills:	
  Pre-­‐
Cursors	
  to	
  Early	
  Word	
  

Reading	
  

•  Enable	
  a	
  listener	
  to	
  
differenWate	
  the	
  words	
  in	
  
a	
  stream	
  of	
  spoken	
  
language	
  

•  Unlike	
  the	
  other	
  
components	
  of	
  oral	
  
language,	
  these	
  skills	
  are	
  
discrete	
  and	
  typically	
  
mastered	
  by	
  1st	
  grade	
  

•  Require	
  limited	
  
instrucWon,	
  PK-­‐primary	
  
grades	
  

See	
  Module	
  2,	
  Page	
  10	
  



Oral	
  Language	
  Skills	
  In	
  Understanding	
  
Text	
  

Vocabulary	
  
•  Understand	
  the	
  meaning	
  of	
  words	
  in	
  this	
  context	
  (e.g.,	
  pass	
  
has	
  85	
  possible	
  definiWons!)	
  

Syntax	
  
•  	
  Understand	
  Hermit	
  Crab	
  is	
  doing	
  the	
  acWon—passing—and	
  
the	
  flock	
  of	
  starfish	
  is	
  receiving	
  the	
  acWon,	
  being	
  passed	
  

Morphological	
  skills	
  
•  	
  Understand	
  that	
  the	
  suffix	
  “-­‐ly”	
  changes	
  the	
  words	
  “slow”	
  
and	
  “careful”	
  from	
  acWon	
  words	
  to	
  words	
  that	
  describe	
  
acWons	
  	
  

PragmaWcs	
  
•  	
  Understand	
  that	
  read-­‐aloud	
  Wme	
  is	
  a	
  Wme	
  to	
  listen	
  and	
  think	
  
about	
  the	
  story;	
  spoken	
  responses	
  are	
  appropriate	
  when	
  the	
  
teacher	
  asks	
  a	
  quesWon	
  

Phonological	
  skills	
  
•  "Hear"	
  the	
  four	
  different	
  words	
  that	
  make	
  up	
  the	
  phrase,	
  
“how	
  handsome	
  you	
  are”	
  

A HOUSE FOR 
HERMIT CRAB	
  
BY ERIC CARLE	
  

In April, Hermit 
Crab passed a 
flock of starfish 
moving slowly 
along the sea 
floor. 	
  

“How 
handsome you 
are!” said 
Hermit Crab.  	
  

“Would one of 
you be willing to 
decorate my 
house?”  	
  

 “I would,” 
signaled a little 
sea star. 	
  

Carefully, 
Hermit Crab 
picked it up 
with his claw 
and put it on his 
house.	
  

See	
  Module	
  2,	
  Page	
  11	
  



5	
  Levels	
  of	
  Word	
  Knowledge	
  

Rich,	
  decontextualized	
  knowledge	
  of	
  a	
  
word’s	
  meaning,	
  its	
  relaWonship	
  to	
  other	
  

words,	
  metaphorical	
  use	
  

Enough	
  knowledge	
  to	
  
understand	
  but	
  not	
  enough	
  to	
  
recall	
  and	
  use	
  appropriately	
  

Narrow-­‐context	
  bound	
  
knowledge	
  

General	
  sense	
  

No	
  
Knowledge	
  

See	
  Module	
  2,	
  Page	
  11	
  



The	
  ConWnuum	
  of	
  Language	
  AbiliWes	
  

Conver-­‐
saWonal	
  
skills	
  in	
  
naWve	
  
language	
  

Conver-­‐
saWonal	
  
skills	
  in	
  
English	
  

Emerging	
  
knowledge	
  of	
  
the	
  spoken	
  
language	
  used	
  
in	
  school	
  

Emerging	
  
knowledge	
  of	
  
the	
  language	
  
used	
  in	
  
complex	
  texts	
  

Developing	
  
knowledge	
  of	
  
language	
  used	
  
in	
  increasingly	
  
specialized	
  and	
  
sophisWcated	
  
texts	
  



AND	
  LET’S	
  KEEP	
  IN	
  MIND…	
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NaWve	
  English	
  Speakers	
  

Language	
  Minority	
  
Learners	
  

Struggling	
  Readers:	
  A	
  ConWnuum	
  in	
  
the	
  Urban	
  District	
  

(Lesaux	
  &	
  Kieffer,	
  2010)	
  	
  

Average	
  



Struggling	
  Readers:	
  A	
  ConWnuum	
  in	
  the	
  
Urban	
  District	
  

Slightly	
  
more	
  
likely	
  to	
  
struggle	
  

Language	
  Minority	
  English-­‐Only	
  
Speakers	
  

Slightly	
  higher	
  	
  
vocabulary	
  
levels	
  

•  Founda@onal	
  skills	
  
for	
  word	
  reading	
  
generally	
  well	
  
developed	
  

•  Low	
  levels	
  of	
  
vocabulary	
  

•  Diverse	
  needs	
  



InstrucWonal	
  ImplicaWons	
  
See	
  Module	
  2,	
  Page	
  12	
  



Moving	
  Forward	
  on	
  Your	
  Blueprint	
  
See	
  Blueprint,	
  Page	
  3	
  



LUNCH	
  



Case	
  Groupings	
  
Josie	
   Marcia	
   Anthony	
   David	
  &	
  Soojin	
  

Ysidro	
   Monica	
   Eric	
   Anthony	
  

Graciela	
   Earl	
   David	
   Edgar	
  

June	
   Kim	
   Jean	
   Daveida	
  

Jessie	
   Olga	
  

Please	
  find	
  
your	
  table	
  



CASE	
  DISCUSSION	
  &	
  SYNTHESIS	
  



Case	
  Students	
  

David	
  
• SIFE	
  
• Limited	
  schooling	
  in	
  
the	
  DR	
  

Marcia	
  
• Midterm	
  ELL	
  
• 4	
  years;	
  K-­‐	
  2nd	
  in	
  
Puerto	
  Rico	
  

Josie	
  
• Longterm	
  ELL	
  
• Parents	
  immigrated	
  
from	
  HaiW	
  

•  	
  been	
  in	
  NYC	
  
schools	
  from	
  
kindergarten	
  

Anthony	
  
• English	
  only	
  
struggler	
  

• RepeaWng	
  8th	
  grade	
  

Soojin	
  
• Newcomer	
  
• Excellent	
  academic	
  
performance	
  in	
  
Korea,	
  social	
  anxiety	
  

Code-Based	
   M e a n i n g -
Based	
  

Context for 
Learning	
  

L inger ing 
Questions	
  

 	
    	
    	
  

See	
  Module	
  2,	
  Page	
  13-­‐19	
  



Case	
  Discussion	
  

What	
  seem	
  to	
  be	
  common	
  sources	
  of	
  difficulty	
  across	
  students?	
  

Do	
  some	
  students	
  have	
  difficulWes	
  that	
  are	
  unlike	
  their	
  
peers?	
  

Are	
  the	
  needs	
  of	
  ELLs	
  different	
  across	
  classificaWon?	
  

What	
  quesWons	
  do	
  you	
  have?	
  

See	
  Module	
  2,	
  Page	
  21	
  



The	
  ConWnuum	
  of	
  Language	
  AbiliWes	
  

Conver-­‐
saWonal	
  
skills	
  in	
  
naWve	
  
language	
  

Conver-­‐
saWonal	
  
skills	
  in	
  
English	
  

Emerging	
  
knowledge	
  of	
  
the	
  spoken	
  
language	
  used	
  
in	
  school	
  

Emerging	
  
knowledge	
  of	
  
the	
  language	
  
used	
  in	
  
complex	
  texts	
  

Developing	
  
knowledge	
  of	
  
language	
  used	
  
in	
  increasingly	
  
specialized	
  and	
  
sophisWcated	
  
texts	
  

David	
  
Soojin	
  

Josie	
  

Marcia	
  
Anthony	
  



Case	
  Synthesis	
  

What	
  do	
  the	
  
individual	
  
students	
  need?	
  

What	
  are	
  the	
  
implicaWons	
  for	
  
literacy	
  
programs?	
  
What	
  are	
  the	
  
implicaWons	
  for	
  
literacy	
  systems	
  
in	
  your	
  school?	
  	
  



MOVING	
  FORWARD	
  



Upcoming	
  Sessions	
  
Bl
ue

pr
in
t	
  

Who	
  are	
  your	
  students	
   October	
  24	
   Student	
  populaWons	
  

What	
  are	
  their	
  literacy	
  
needs	
  

November	
  1	
   Academic	
  language	
  and	
  
precursor	
  skills	
  

Webinar	
  1:	
  Advanced	
  
Literacy	
  in	
  Middle	
  School	
  

December	
  11	
   Understanding	
  and	
  
producing	
  complex	
  texts	
  

Gaps	
  and	
  Needs	
  

January	
  15	
   Content	
  area	
  instrucWon	
  

February	
  6	
   IntervenWons	
  and	
  
supports	
  

Available	
  resources	
   March	
  13	
   Programs,	
  people,	
  and	
  
Wme	
  

Professional	
  
Development	
  

March	
  27	
   Specialists	
  and	
  coaches	
  

May	
  15	
   Content	
  area	
  teachers	
   Webinar	
  2:	
  Literacy	
  in	
  
Content	
  Areas	
  

Data	
   TBD	
   Using	
  data	
  to	
  drive	
  
strategy	
  

Webinar	
  3:	
  Using	
  Data	
  to	
  
Adjust	
  InstrucWon	
  


