Exploring the Math Guidance Documents: Facilitator Script
Intro (to accompany slide handouts)
1. As part of the CIE, schools have been asked to use guidance from the DOE to review their scope and sequence and “reorganize math content to teach fewer topics and allow for more time to focus on the major work of the grade.”
Before we dig into the supports that the DOE has created for K-8 schools, let’s begin by reviewing the concept of “major work of the grade.”
2. Major work means the major concepts that should be addressed within a grade.  Just because there may be 10 groups of standards in a grade, it does not mean that each warrants 1/10 of instructional time. In other words, some concepts warrant more instructional time than others. 
To support this, the NY State Education Department (SED) and the writers of the Common Core have provided guidance to outline where instructional time should be spent, using clusters or groups of standards. The handout shows that a cluster summarizes a group of related standards. 
It is important to note that state math tests for grades 3-8 will also focus on the “major work of the grade” next year. 
3. This guidance is called the Math Content Emphases and indicates which groups of standards are major, supporting and additional. 
· Major clusters – areas of intensive focus, where students need fluent understanding and application of the core concepts (approximately 70% of instructional time) 
· Supporting clusters – rethinking and linking; areas where some material is being covered, but in a way that applies core understandings (approximately 20% of instructional time)
· Additional Clusters – expose students to other subjects, though at a distinct, level of depth and intensity (approximately 10% of instructional time. 
The handout shows a screenshot from the Math Content Emphases for grade 5. You can see which clusters are major, supporting and additional as indicated by the columns. For example, ‘Understand the place value system’ is part of the major work of 5th grade while ‘Write and interpret numerical expressions’ is additional.
What is identified as major, supporting or additional work changes from grade to grade. For example, many Operations and Algebraic Thinking ideas are considered major work in the early grades (K-2), but by 5th grade, they are considered additional.
4. To support educators in grades K-8 as they think about how to “reorganize math content to teach fewer topics and allow for more time to focus on the major work of the grade”  as indicated in the  Citywide Instructional Expectations, the DOE has provided a flexible set of resources so that schools can choose what’s right for them based on current curriculum, amount of teacher planning time and school context. 
The three resources, which we will explore further in a moment, are:
1. Core Curriculum Alignment Guidance (K-5)
2. Scope and Sequence Sample (K-8)
3. Math Overview (6-8)

1. Core Curriculum Alignment Guidance (K-5)
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The Core Curriculum Alignment Guidance (K-5) document:
· Provides Core Curriculum Alignment Guidance for Everyday Mathematics in grades K-5 only.
· Contains a general cover page for each grade level explaining the background and how to use the document.
· Is organized by lesson due to the sequential and spiraling design of EDM.
Orient participants to the document by reviewing the table key on the cover page and walking through each column and its purpose on pg. 2. 
Column 1: Identifies the lesson number. 
Column 2: Identifies the title of the lesson.
Column 3: Identifies the pages for the lesson.
Column 4: Identifies the Mathematical Practices and CCSS aligned to each lesson as identified by the publisher.
Column 5: Identifies any additional online content created by the publisher to supplement the lesson.
Column 6: Provides recommendations for instructional time for each lesson based on Content Cluster Emphases (indicated by color of the row: Major-green, Supporting -Blue, Additional- Yellow).
2. Scope and Sequence Sample (K-8)
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Explain that the Scope and Sequence Sample (K-8) document:
· Examines the CCLS and the previous NYS Standards.
· Provides high level CCLS-aligned Scope and Sequence for mathematics that demonstrates a focus on major work of the grade.
· Provides a suggested way to organize and teach the full range of CCLS before the state test. Please note this is not based on any additional information about the changes in next year’s tests other than it will focus on the major work of the grade.

· Contains a general cover page, at each grade level, explaining the background and how to use the document.
· Is organized by unit. 
Orient participants to the document by reviewing the:
· Year-long Overview Page (pg. 2) that calls out:
· Suggested number of units and amount of instructional time for each unit.
· Omitted Concepts for the grade that are no longer taught at that grade level according to CCLS.
· Bridge Guidance for concepts that the CCLS expect students to know from previous instruction but that they may not have been exposed to. 
· High Level Unit Overviews (pg. 3 …) that include:
· A brief narrative description of the unit.
· A group of related standards that should be taught within the unit.  
3. Mathematics Overview (6-8)
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Explain that the Mathematics Overview (6-8):
· Examines the CCLS and the previous NYS Standards.
· Provides high level CCLS-aligned scope and sequence for mathematics that demonstrates a focus on the major work of the grade.
· Provides a suggested way to organize and teach the full range of CCLS before the state test. Please note this is not based on any additional information about the changes in next year’s tests other than it will focus on the major work of the grade. 
· Contains a general cover page, at each grade level, explaining the background and how to use the document.
· Is organized by unit. 
Orient participants to the document by reviewing the:
· Year-long Overview Page (pg. 2) that calls out:
· Suggested number of units and amount of instructional time for each unit.
· Omitted Concepts for the grade that are no longer taught at that grade level according to CCLS.
· Omitted Impact Math lessons that should no longer be taught at that grade level. 
· Bridge Guidance for concepts that the CCLS expect students to know from previous instruction but that they may not have been exposed to. 
· High Level Unit Overviews (pg. 3 …) that include:
· A brief narrative description of the unit.
· A group of related standards that should be taught within the unit.  
· Impact Lessons & Other Resources Aligned to the Standard: A sample of suggested instructional resources for each unit, highlighting corresponding activities from Impact Math as well as free resources from various online sources. 
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Background

New York City Department of Education

Core Curriculum Alignment Guidance
2012-13 School Year

Everyday Mathematics - Grade 3

“This guidance document outiines how each of the textbook's lessons align to the Common Core grade-level content standards and the Standards for
Mathematical Practices (SMP) and whether the standards covered in each lesson are within major, supporting, or additional clusters, based on the Math Content
Emphases * It o provides guidance around how schools may choose to spend instructional ime o Suppor a focus on the major work of the grade, which the
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(cated will be the focus of next year's 3-8 State tests.

To support schools with reorganizing math content to allow for more fime to focus on the major work of the grade, as outlined in the Citywide Instructional
Expectations, this document includes recommendations around the amount of nstructional time that educators might consider dedicating to each lesson within
‘Everyday Mathematics. These recommendations are based on the standards alignment information from Everyday Mathematics and a cose examination of the
textbook by the Common Core Fellows. For example, where the textbook represents 2 strong alignment to major work, we recommend that educators spend.
more instructional time on those lessons. Where the lesson contains standards that represent major work but does not cover them strongly, we recommend
that educators consider augmenting the lesson to cover the standards listed more fully. The key below indicates how to read the document.

Symbols

Content Emphases

Recommendation

‘Some standards addressed within the lesson represent
‘major work of the grade’ based on the Content
Emphases

Consider spending more time on this lesson

‘Some standards addressed within the lesson represent
‘major work of the grade’ based on the Content
Emphases butare not strongly addressed

Consider augmenting or Upgrading here so that the
Standards are covered more fully

‘Some standards addressed within the lesson are Within
‘supporting’ clusters based on the Content Emphases

Consider implementing a5 5

Standards addressed within the lesson are within
“additionalclusters based on the Content Emphases

Consider spending less time on lessons only covering|
additional concepts.

"No content standards are addressed, only
Mathematical Pracices

Consider omitting lessons only covering Mathematical
Practices
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