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FEMALE VOICE 1:  Okay.  October 29, district one.  Contracts for Excellence proposed plan fiscal year 2015.

[Background Noise]

FEMALE VOICE 2:  Ladies, good morning.  Hello.

FEMALE VOICE 3:  Good evening everybody.  We're going to continue with the agenda for the CEC meeting, and before we get started with the next agenda item, I know our middle school principals left the room for the most part, but I just want to reiterate that the forum that was - - is certainly a more meaningful forum than we were providing, information actually gets shared, and I just want to, you know, tip my hat--I'm not wearing a hat, but if I were wearing a hat--to the middle school principals who, year in and year out make sure to promote their schools but never in a way that means downplaying - - and they're very much about that.  It’s not for show.  So even though - - choices to a certain extent, is competition among schools.  They don't present the schools that way.  That's not how we interact together and providing a forum like that, like this, reinforces that collaborative approach, so thank you.  I'm going to switch gears now to your favorite topic:  Contracts for Excellence.  I know that there's a requirement that we do this every year, but it is important that we all understand where are - - to support our public schools.  Where are our dollars coming from, and what's attached to those dollars.  So, for several years we've been presenting at this time a plan for the Contract for Excellence funds, which come to New York City Schools from New York State with very specific purposes or conditions attached to the funds.  We're talking about half a billion dollars, certainly not coming to district one, but to all of the schools in New York City.  So it's important that we understand where do these funds come from and what are the different allocations that they can go to.  I'm joined by someone far more expert then I am at the budget understanding.  You're probably used to Nina Mazer [Phonetic] who has been our district one budget presenter for several years.  She passes along her regards.  She's gone in for some surgery, so she's put us in the able hands of Randall, who has similar expertise and will develop a similar love for district one, because how can you not love district one?  But I'm going to ask you to share with - - your folders that folks can see up here.  And to our audience members instead of all twenty-something pages, we've highlighted just the relevant district one pages, so that you can walk away with that information.  Randall.

RANDALL:  Good evening.  Thank you and thank you parents and friends of the district for being out tonight on a not-so-happy night.  After that really exciting and thrilling presentation by middle school principals, all that passion that - - programs.  This will be a little less exciting, but we'll try and make - - we have.  Contracts for Excellence is actually a bundle, a group of funds that come to us as part of an overall state support for schools.  It's the result of a lawsuit that was launched years ago, in 2006, called campaign for fiscal equity.  The state, at that time, agreed to re-balance the funding that was going to major urban school centers and school programs as opposed to suburban and rural school systems, and that was the birth of what became the Contracts for Excellence.  Additional state funds for city schools.  It is restricted funding, as superintendent Phillips mentioned, in that there are some very specific uses that we're allowed to engage in, some very specific programs.  Here, you can see the first little chart to give you a sense.  Overall, we get about 530 million dollars from the state.  Out of that, here, the first part, 183 million, is distributed directly into the fair student funding formula, and one of the things that's happened is that that money was supposed to help us continue to re-balance schools, some of which were, at the inception of fair student funding, underfunded as compared with their sister schools across the city.  We haven't been able to go as far as we would like on that because the state hasn't continued to increase their allocations for the city - -.  But out of that money, 31 billion, now only 348 million, are part of this Contract for Excellence.  And as you can see, that even breaks down, because again, the state hasn't continued to increase its annual contribution to the city as we had originally hoped they would do.  So, we end up now trying to manage growing costs, and the same programs with funds that are the same as they were at the inception, but not necessarily - - as well.  So here you'll see 30 million dollars dedicated to maintenance of current systems, and a 318 million dollar allocation that is part of restricted funds.  When we say that those are restricted funds, there are basically six big programs or initiatives that these restricted funds are used for.  Class size reduction was the most important one, particularly at that time.  Some districts were so seriously overcrowded and some schools were so seriously overcrowded that they were granted extraordinary extra amounts of money to make sure that they reduced the pupil-teacher ratio.  Now when we say class size reduction, I'll mention a couple of times that that doesn't just necessarily mean that you open new classrooms and you add new teachers and cut down the number of kids in class.  It might mean additional teaching staff in the school.  It might be academic intervention services.  It might be any other kind of services that also help to support student engagement and student achievement and reduce the pupil-teacher ratio.  Time on task, just as the name implies, is all of those things that we can do that give kids extra time to accomplish their goals or to improve achievement.  It could be after school programs.  It could be Saturday programs.  It could be academic intervention programs during the school day.  Teacher and - - quality initiatives: a big part of what we're doing is leadership development.  - - development with teachers, of course you hear about the core curriculum.  Middle and high school restructuring is a much smaller piece of the program and obviously middle school restructuring is not something that's an important issue in district one, but it is an important issue in other parts of the city, particularly in upper Manhattan and other parts.  Clearly, pre-kindergarten programs are a very important part of the - - initiative, and continues to be supported by these funds, as do model or - - programs for English-language learners.  In addition, the funds are allocated and sent - - first to the neediest students, whether they are English-language learners, low academic achievement, - - disabilities, or students in poverty.  Finally, the rule is always that we should be using funds like these to supplement the regular programs, not to pay for what we consider basic services: paper, pencils, basic teacher salaries, things like that.  So, for example, here is how this whole pot breaks down across the city, because you can see 160 million out of the total is dedicated specifically to various initiatives for class size reduction.  And another 107 for what we call time on task: after school programs, additional support for teachers, and things like that.  The other programs that you can see are smaller, - -, middle and high school restructuring, and the pre-k programs.  Okay, as I mentioned before, there have not been any--there has not been an increase in these funds over the last few years, so we continue to operate on what we call a maintenance budget.  We're trying to continue to maintain the same services that we were offering the first year, despite the fact that allocations haven't increased, but the costs have.  

So, district one initiatives are the first part.  So we look for a moment, and back it up.  This is how the whole pot next [Background Noise] you can also take that same amount of money and look at what those initiatives might be.  For example, it's a 13 million dollar - - initiatives.  These are things like, - - pathways to graduation, principal training, some very specific things that don't go directly to schools, but are managed through schools by the district.  - -, this is that 30 million dollar pot that we saw on the first chart, and that primarily supports summer school programs.  To make sure that we continue to have - - 

FEMALE VOICE 3:  Just quickly, district-wide means city-wide in your department.

RANDALL:  City-wide and managed through districts, or through--it goes through schools, but they are not at the discretion of principals.

FEMALE VOICE 4:  So what you're calling district-wide initiatives--

RANDALL:  [Interposing] In this case, the district-wide initiatives, yeah, we're talking about New York City department of education.

FEMALE VOICE 4:  Right.

RANDALL:  As a total learning environment.  All right, - - eleven million dollars of these funds are, they're - - are a targeted program, and the targets, as you can see, the biggest pot of that supports integrated co-teaching.  I just want to make sure everyone knows what that is, what that means.  Collaborative co-teaching or integrated co-teaching is the use of a special ed teacher and a general ed teacher in a general ed classroom in order to support groups of kids in a more inclusive setting.  There is also, of course, more money for the pre-k and for special programs for students on the autism spectrum.  - - summer school - -.  All right, so this is how that money gets - -.  Again, when you look at the budget, in fact, the larger part of it remains discretionary to schools overall.  When we look at that specific 194 million dollars of discretionary funding that goes to schools, the main and first purpose is to continue services.  To maintain the same we've been doing, and most of the rules say we must continue what we've been doing, unless there's been a significant change in the population or the nature of the school, in which case you can go back and - - the program.

MALE VOICE 1:  I'm sorry, is this for all schools?

RANDALL:  For all schools across the city.

MALE VOICE 1:  Elementary, middle, high school?

RANDALL:  All schools across the city.

MALE VOICE 1:  Excluding charters.

RANDALL:  Correct, and that's--

MALE VOICE 1:  [Interposing] So, its 194 million dollars would be--who decides where the money goes to each of the--is it 1700 schools in the city?

RANDALL:  That's a very good question.  I'll come right back to that.  One of the things you will find, is that even among--within the 194 million that is given to schools, on a discretionary basis, they still must use it in those six avenues.  So, they can choose to spend more money in time on task, and less money on reducing class size, or more money on development of teachers and less money on time on task, but they still must fit into these same patterns.  And as you can see, the lion's share of the money is used for after-school programs, Saturday programs, academic intervention, followed by other things that help to reduce class size.  All right, in answer to your question, one of the big issues with the fact that this doesn't continue to grow, we have the same amount of money, is how you allocate it in a reasonable way.  And the class-size reduction money, as a city-wide initiative, they made a decision to focus on schools that needed the most reduction in terms of class sizes because of very large classes and because of - - other forms.  So that combination of things, particularly in districts who were also considered overcrowded and/or underperforming, they identified--as you can see here--about 75 schools in particular to focus as much of that money as they could.  Okay?

FEMALE VOICE 5:  Who made those decisions?

RANDALL:  - - 

FEMALE VOICE 5:  Okay.

RANDALL:  Now, one thing I wanted to remind you, is that this is still a preliminary budget, and the whole point of tonight, and the business of all the - -, the budget people like I am, and working with the superintendents, what we do is we give the public an opportunity to review all of this, to make sure that - - discuss this with your expertise, with the - - leader of your schools, you have a sense of how this money comes to the school, and what the best use of the money - - the restrictions, but that adds up.  So, now we turn to district one, specifically.  As you can see, there is about three and a half million, 3.4 million dollars dedicated to class-size reduction.  That's on a district-wide basis.  There's about one million six dedicated to time on task.  In the current plan at the current budget, as I said, and about 200,000 for teacher and principal quality initiatives across the whole district.  - -

FEMALE VOICE 6:  Can we go back inside this--our classroom - - and I'm just having trouble going from the screen behind you - - 

RANDALL:  Your copy's not legible?

FEMALE VOICE 6:  Yeah, yeah, no.

RANDALL:  It's all right.

FEMALE VOICE 6:  Okay, thank you, I have to write, we have to write - -

RANDALL:  All right.  So there are those first three initiatives, and then there's the last three initiatives.  They're listed here with the high school restructuring money for district one.  There is a small amount of money for the full-day pre-k program and for - - programs for adults.  Now, one of the things you'll see when you look at the overall budget, is there's 1,600,000 for time on task, and about 200,000 for teacher principal quality initiatives, and that flows directly to discretionary spending for schools.  Those two categories in particular, the money is disbursed to schools for their decision on how best to use the time on task money and the teacher improvement money.  As you can also see on your - - as you can also see, a certain portion of the class size reduction money is submitted to principals as a discretionary fund: about 1.1 million.  The remaining 2.3--let's go back here, you saw we started out with 3.4 million, here, 1.1 million is the discretionary portion.  The rest comes to schools as part of their - - funding.  It's bundled into their - - funding that's already built in to help those schools reduce class size.  Please.

FEMALE VOICE 7:  These levels that's on--last year we lost that fund to - -, like thirty-seven and a half I guess it was called, that was a period to help children who were behind, and almost all the schools lost it.

FEMALE VOICE 2:  That's from the contract.  That's from--

RANDALL:  Okay, just to be clear about that: the thirty-seven and a half - -, was actually part of the teacher's contract last year.  It wasn't a separate fund, it wasn't a funding source.  It was part of the contractual agreement within the teaching - -.  This year, in an effort to re-deploy that time, because the chances are really very strong that teachers also need to grow and to develop, and they needed a great deal more time and professional development, curriculum development, for staff interaction, so they took that - - 50 minutes, and they now allotted it to three main purposes.  The first is professional - -, the second is the family engagement time.  Every week, every teacher has time to make sure that they're in contact with families, that they're in contact with parents, that they - - for conferences apart from the regular conference time, if they have it, and an additional thirty to thirty-five minutes of other kinds of pre-planning professionally.  So, that wasn't actual funds that were taken away, it was a change in the way the contract works with the teachers.  Most schools have not had a significant overall funding change from last year to this year.  In fact, last spring, this same kind of - - the overall budget, the total budget that the city, state, and federal funding, and you'll find that most schools are within three percentage points of the previous year, in terms of their budget.  So, there wasn't a big swing in the budget, and in fact the city picked up some of the shortfall from federal and state funds.  So the commitment to that hasn't changed, but you're right, that particular time for after-school programs is somewhat different.  Most schools that I'm aware of--and I should say a little bit about what I do--have painted that in another way, either in terms of the school day or in other - -.  Please.

MALE VOICE 2:  The discretionary amount, the one million plus.  How is that funded for all the schools within the district?  Does the money come through the superintendent, or does the central decide which schools within the district gets a percentage of that allocation?

RANDALL:  That's a central budget office function that is determined by the - - of the population in the school.

MALE VOICE 2:  My second part is: class size reduction, part of that money is used for after-school programs?  Did I get that right?

RANDALL:  No.  Sorry.  Class-size reduction is for daytime work, and for anything that reduces the pupil-teacher ratio.  So when you--

MALE VOICE 2:  [Interposing] School day.

RANDALL:  During the school day.  So you might hire an additional intervention teacher who - - in the classes, and that means that there are now two teachers in that room at least part of the day.  You might do other things that reduce the class size.  You might introduce more ICT courses.  Those are the during-the-day interventions that help to reduce class sizes.  Time on task is what we call--is the name that we give to all the programs that are after school, for Saturday - - we've got Saturday - - Saturday schools, and other things that allow kids additional time to work to achieve, scores, grades, prepare for regents - -.  Please.

LISA:  Yeah, so I'm sorry--you talk about central allocating these funds, these funds that were won through civic actions and the courts over a repeated number of years, and then the money devolved to a central administration that's been anything but transparent.  Now that money, you're telling me, is devolved to the schools, but we're not seeing any report back on what's happening in the schools, whether it's discretionary or not.  We're seeing 75 schools only were eligible and selected by central for class size reduction?

RANDALL:  No, 75 schools were earmarked for additional funds, because they were at the most critical challenges--

LISA:  [Interposing] Beyond the--

RANDALL:  --class size, beyond the - - --

LISA:  --the maintenance of effort since 2011, when our dollars have shrunk tremendously.

RANDALL:  Correct.

LISA:  Okay.  So tell me about the role of the networks in all of this budgeting, because you talk about central, but the central is really a bunch of virtual networks, 60 or so of them, spread across four or five geographic areas where they service 20 to 25 schools, is central giving the money to the networks and then the networks are deciding how to give it out?  Or is someone in central reporting what each school is going to get, and the network is just the pass-through?  What's the role of the networks in this pyramid?

RANDALL:  Okay, it's actually not a pyramid.  - - The fund are actually--they're allocated directly to the schools on the basis of school demographics--

LISA:  You're talking about fair student funding.

RANDALL:  Fair student funding.

LISA:  But half our--

RANDALL:  [Interposing] But this is saying, this is also allocating based on demographics, based on student need, based on school needs.

LISA:  So it doesn't go through the networks?

RANDALL:  It does not go through the networks.  Yes, of course we see it--

FEMALE VOICE 8:  Yeah.

RANDALL:  And we help schools make a decision and [Crosstalk] but we are certainly not the people who like head to the pot of money and say, I'm going to give you this much, I'm going to give you this much.  No, those decisions very much follow the same formulas and the same algorithms, if you will, that we've used to do fair student funding, only they are clearly weighted for schools with large ELL [Phonetic] populations, large populations is poverty, students who are at risk not to graduate or on, getting on track for promotion, and that are in crowded districts or crowded  - -.

LISA:  So there's a hidden algorithm, built at central--

RANDALL:  [Crosstalk] it's--

LISA:  I mean, can you show it to us?  There's an algorithm that none of us have heard of before, that is in central, that allocated the C for E funding to particular schools based on their demographics.  So much like fair student funding, you're telling me it's weighted by different at-risk factors.

RANDALL:  Absolutely.

LISA:  Which you've just enumerated.  Is that written anywhere what those exact factors are?  I've never seen this.

RANDALL:  I would be happy to send you the link to the explanation pages that are at the DOE website.  They can give you some of the explanation on how those choices are made and exactly what the kinds of weights are.  You'll find, though, the weights, that's what we call--what we in business call grade weights [Phonetic] are very, very similar to those used for fair student funding, and as we mentioned at the beginning, a piece of the state budget is actually used to help balance fair student funding, because when we began that, two thousand and--

LISA:  Seven?

RANDALL:  seven or eight, there were schools funded at very different levels.

LISA:  They're still funded at different levels.

RANDALL:  Whether or not--even though they may have had exactly the same number of kids, they were funded at different levels, because the superintendents in those days were funding programs more than individual schools.  They were funding schools on a different basis.  So, when we planned the reorganization again, we began to-- [Background Noise] --certain value, if you will, in terms of funding, and those who have more needs, we need to find a higher level, and so we began to have what we call grade weights [Phonetic].  Those things like students who are at risk of not being promoted, students with disabilities, students in poverty, English language learners.  All the students that have special needs that students need to be funded more fully.

LISA:  Yeah, I'm sorry - - soapbox for just a minute, I have to, 'cause now we're in fair student funding and I really wish we weren't 'cause we should really focus on this, but the concept of fair student funding is like Mom and apple pie; who doesn't want the funding to follow the kids?  But it's not working out that way.  All these years later, we can see, and Carmen Farina [Phonetic] sat on this stage on September 15th and told principals, if you want your budgets to work, you're going to have to grow class sizes.  So there is a direct tension between everything that the C for E fight was about, which was reducing class sizes, and the outcomes of fair student funding, which are causing class sizes to rise across the city, in order for schools to run bare-bone budgets, so this is not about supplementing.  It has gone past supplanting, this is not about supplementing, this has gone past supplanting, because we've taken all that money, we've wrapped it in some beautiful rhetoric, and it all makes sense rhetorically, but the numbers don't actually work.  I dare anyone to disagree with me on that.  We know what the game is, you've got to recruit those kids.  You've got to recruit the kids with the needs 'cause you need--and that was politically negotiated, by the way.  An ELL is worth that much weight.  A student with disabilities is worth that much weight.  A student in poverty is worth that much weight, so it's a great theory, but what we're seeing is absolutely terrible impacts on our schools.  So, I do have a question behind my soapbox, and I just had to clear that up.  I'm sorry, but my question is: doesn't the state education department require this process, this public comment process, to have happened between June and July, before the city's budget is adopted?  Because is this not a big part of our city budget?

RANDALL:  This is state funds.

LISA:  Right, but it devolves to the city budget--

RANDALL:  [Interposing][Crosstalk] --bear with me.  In fairness, as I mentioned earlier, our portion of the city budget was presented back in May, June, or July.  May-June, it was done before school was over.  We did the overall presentation of the DOE budget.

LISA:  To?

RANDALL:  and--to these same groups.

LISA:  Us?

UNIDENTIFIED MALE VOICE:  No.

UNIDENTIFIED FEMALE VOICE:  Nina came--it was May or June, I'd have to check with--

RANDALL:  I didn't say [Crosstalk]

LISA:  [Interposing] And we gave input, into C for E?

UNIDENTIFIED FEMALE VOICE:  It was the C--

RANDALL:  No, no, it was not C for E, it was the total DOE budget that we looked at at that time.  Because C for E is only one piece of the budget--

LISA:  Right.

RANDALL:  --and not--I mean it's a big chunk of money, but it's certainly not the lion's share of the DOE budget.

UNIDENTIFIED FEMALE VOICE:  I mean was there a public, was there a public comment part of that--?

RANDALL:  Absolutely.

LISA:  But I'm talking about the C for E part, which the state regs talk about having public comment.  If they are part of the city budget, and the city budget was adopted in May, what are we doing now?  Are you telling me the money's been allocated?  Are you telling me some of the money's been spent?  What are we commenting on then?  Is my question for you.

RANDALL:  Here we go.  In fact, this forum is for you to express those very concerns.  Do you have concern about--

LISA:  That's Orwellian.

RANDALL:  --whether the formula and the kind of algorithms that are used to allocate these funds is reasonable.  Do you want more information about the 75 school?

LISA:  Yes.

RANDALL:  Do you require a greater sense of how that money has been disseminated, allocated to the schools?  Absolutely, that's exactly what this is.  This same invitation--I'm sorry if it wasn't clear to you--was supposed to be made clear at the CDC [Phonetic] in June, I believe, when we presented the overall DOE budget, 'cause that's truly part of the city budget, and that's one of the reasons that that must be done before the beginning of the fiscal year, which is July 1st.  These are state funds that go directly to the school budget, and are not technically part of the city budget.  Please.

LISA:  So yes to all of the above.  We want to know about what happened.  We used to get reports on what particular school programs were, what school was getting class size reduction money.  We could then look at their class sizes and see if the principal was being accountable.  None of this is transparent to us anymore.  We don't get these reports.  We're not seeing them--

RANDALL:  When was the last time you got one?

LISA:  That said that?  We're not getting it tonight.

RANDALL:  No--

LISA:  I don't remember the last time we got one.

RANDALL:  Didn't know that that's what you needed.

LISA:  Yeah we want to know where the money's going--

RANDALL:  [Crosstalk]

LISA:  --we want to know where the money's going.

RANDALL:  If you'd like--

LISA:  [Interposing] What programs and what schools.

RANDALL:  --a district level--

LISA:  Yes please.

RANDALL:  --a district money level--

LISA:  Isn't that was this is?

RANDALL:  --review of the entire presentation, I'll be happy to ask - - budget and present that to you.

LISA:  That would be awesome.

RANDALL:  I have a--

UNIDENTIFIED MALE VOICE:  Is that the updated NYT one?

RANDALL:  Correct.

UNIDENTIFIED MALE VOICE:  Okay. - -

RANDALL:  Of course.

LISA:  I do have, I'm sorry, one last question, which is--I understood that the class size reduction--and maybe I'm not understanding correctly--plan was curtailed in 2010, and now we're doing a maintenance not to increase class sizes, is that the right terminology?

RANDALL:  Yes, because the changes in the budget include--because the changes in the city population, are - - gave us a certain allocation at the very beginning--

LISA:  And then froze it.

RANDALL:  It has not increased that, though it was supposed to, and in fact - - original planned increase over the years was earmarked to reduce the variations among schools.

LISA:  Right.

RANDALL:  In the basic fair student funding formula, but because that underlying funding is not there, those formulas have been held.  And we're trying to reduce them bit by bit, right?  But we don't want to necessarily drop one school to help raise the other ones - - raise the others with this additional funding.  To your question, yes, in fact because we cannot necessarily meet all of the original goals, because the funds aren't necessarily available, they--there has been a compromise reached.  - - we need to continue to maintain as much as we can, and target these 75 school.

DANIEL:  I guess what my confusion is, I don't know who we were to compromise.  The idea behind this lawsuit was that this was supposed to be supplemental to the budget.  What's happened instead on this compromise is that this has become the budget, so this was supposed to be extra money.  Now this extra money is actually part of the regular budget.

UNIDENTIFIED FEMALE VOICE:  Thank you.

DANIEL:  And that's the problem.  No matter how you manipulate the numbers, whoever is the shortfall person--the state, or the city, or the feds.

LISA:  State.

DANIEL:  We're getting less money.  They've used this money to replace the allocation that they previously made, so, as an example, let's say--in this lawsuit, let's say the city was supposed to, through the state, get 500 million dollars a year, okay?  And let's say the state previously had given New York City a half a million dollars, it should have meant--I'm sorry, 500 million dollars, what's a half a million dollars--that should have meant that we--that New York City was getting a billion dollars from the state.  Instead what's happened is that New York City has gotten 500 million dollars from the state.  This money that was meant as extra money has now become the state's allocation.  Where is the 500 million?  It's missing.  That's what we're saying.  Who's the compromise?  Who decided to compromise?  This was supposed to be extra money.  There's no extra money.  And split up amongst a hundred--one thousand--

LISA:  700.

DANIEL:  --700 school--what's the--three million dollars to a district?

LISA: - -

DANIEL:  What are we going to do with that?  No wonder why this is a losing battle.

LISA:  Before we had a - - one thing on what Dan is saying, and then I'm sorry, really I will stop being - - it's just that - - is important to the schools as the parents.  Every year on the survey, parents say they want to see classes go down.  Guess what's happening to classes, city-wide.  Guess what's happening to classes in district one.  And that is because of the budget scheme that we call fair student funding.  It is causing exactly the opposite to happen.  So rather than having class size reduction, we're having a minimizing of increase.  That is absolutely Orwellian.  It is the exact opposite.  So we've seen that we're breaking the law here two ways.  This contract breaks its own law by one, increasing class sizes when its main purpose was to reach parity in the city of New York as compared to the state of New York, so that our children would get an adequate education as guaranteed by the constitution, which they are not having access to on many levels, starting with class size.  And the second is, this was intended, and Daniel pointed out, to supplement, not supplant, and in fact what it's doing is it's filling holes, and the holes are getting bigger.  It's not even filling those holes.  Sorry Olivia.

FEMALE VOICE 8:  Well, you know, we're describing--I actually looked up on--I googled it, basically, I'm--the New York State education budget is 26 billion dollars.  That's a lot of money, and what I feel, yes, across the board, everybody deserves a fair share, but I feel that New York City has over 1.1 million children in the New York City public schools, not even counting private, religious, you know, sector schools.  Why is New York City schools getting the short end of the stick with 194 million dollars?  That's not enough, which, don't get me wrong, like I said all schools deserve a fair share, but with our population and such diversity and different needs of our children, whether it is a second language, whether it's a disability, poverty, socioeconomic, why don't we get more of the 26 billion dollar budget?  Yes, given that it goes to seven thousand public schools, 270 colleges, 7,000 libraries, which is all fine, but why don't our kids get more of the 26 billion dollar pie that we deserve, that our--not us, but our children deserve?

UNIDENTIFIED MALE VOICE:  26 billion dollars?

FEMALE VOICE 8:  26 billion.

RANDALL:  [Crosstalk] you need to write to your state senators.  That is out of the control of the DOE budget.  It's out of - - control, it's out of the budget people's control, because the original--

LISA:  [Crosstalk]

RANDALL:  [Crosstalk] --was

UNIDENTIFIED FEMALE VOICE:  - -

LISA:  Right.

UNIDENTIFIED MALE VOICE:  Close enough.

LISA:  Close enough.

RANDALL:  The original - - plan was that the amount of funding to bring large urban districts to parity with their suburban and rural counterparts--

UNIDENTIFIED FEMALE VOICE:  But you can't--

RANDALL:  --would be increased each year - - to bring that into parity, and the state has not made good on those pledges.

FEMALE VOICE 8:  Exactly, but - - I'm sorry, just one more thing because, okay, in the suburban and rural areas, there's not as many kids, obviously, as in the urban city of New York.  We're like the biggest school system in the country, and I don't feel that that's fair that the DOE, obviously, is not helping us vouch for our money that our kids do need.  All right, give us the information that we should go and divert us to who we should be going to help us to right, to get the money that our kids need, and I think that you should put up on the DOE website a link, and let parents know, distributed--whether it's email blasts, you know, paper, 'cause I know that--you know some people, unfortunately, don't have internet--

DANIEL:  It's election year, Maria.

FEMALE VOICE 8:  Like they really listen.  Okay.  Yeah but the point is, why can't the DOE help the parents set up links that if we're having an issue, where you could divert us to and give us the proper links or the addresses of the people that do represent us, so that we could--and some people don't know how to write letters.  Set up workshops and let them say, well you know what, you parents can go to workshops, and have translators 'cause I know the DOE has plenty, and help the parents that--'cause a lot of them is a language barrier.  A lot of parents are scared.  They feel that if they speak up, they're going to get penalized for it, and then their kid is not going to get the education that they need, or they're going to get picked on because of whatever barriers they may have.  So I think the DOE should set up a link and a website, you know, attached to the DOE website, where the parents could help to advocate for their children, to help allocate more money to the DOE schools in New York City.

RANDALL:  Good idea.

MALE SPEAKER 3:  So here's my problem, or I have several problems, but you say - - you said the state is not living up to its obligations.  You say, write your state senator, but how do you say that in the same breath that you call this, you know, a class size reduction plan?  Because you're admitting it's not a class size reduction plan, so just admit that on paper.  Just say what you're saying to us on paper, because this is not true.  None of this is true.  You're not doing anything to stem, as Olivia, and as Daniel have said, to stem these problems, so why can't you say that?

RANDALL:  What would you have me say?

MALE VOICE 3:  I would have you say the truth. [Crosstalk]

FEMALE VOICE 1:  Excuse me, excuse me, one person at a time please?  Thank you.

RANDALL:  For the sake of time--

MALE VOICE 3:  [Interposing] We have a lot of time.

RANDALL:  --just bear in mind that this is as big as it is as a result of the campaign for fiscal equity.  We don't know, exactly, I don't know, I'm sorry, I don't have the details on how big the state contribution to the New York City public schools would be if we did not have the campaign for fiscal equity, and the Contracts for Excellence bundle of money.  The point is, that at their inception, the state made very specific regulations about how those funds are used.  And we have guidelines within which to use them.  It means, I don't build new buildings with this money.  It means I don't make capital investments.  I don't support after school sports programs.  It can't go to PSAL.  There are lots of things that we would love to do for schools and for students that these funds are prohibited from.  Now, it's called class size reduction because in its inception, it was meant to support those schools that were the most overcrowded.  As circumstances have changes, but the funding has not changed, yes, there's no--you're absolutely right.  The city--

MALE VOICE 3:  [Interposing] So don't say that you're--

RANDALL:  --but unfortunately, the way the fund is named, and the intention of the fund, the fact that we haven't been able to reach the goals--partly because of our lack of other funding from the state--I'm sorry that it's called class size reduction, since that seems to be a big issue, but that's in fact what those funds are for.  For various things that help to reduce the pupil-teacher ratio.

MALE VOICE 3:  You're supplanting the funding.  That's what's going on.  Don't pretend you're not doing that.  Call it--title your power point whatever you wish, but that's what's happening and you should say that to us.

RANDALL:  I'm supplanting which funding?

MALE VOICE 3:  The funding, as Daniel explained at length in a nice demonstration, the money that was supposed to come on top to cure these inequities, to remedy these problems--

RANDALL:  Hasn't come.

MALE VOICE 3:  So now that money is being used for other things.

RANDALL:  No, it's not been allocated to us by the state.  The state is two billion dollars behind in the original agreement.

MALE VOICE 3:  Right, so that's what we need you to say.

RANDALL:  Okay, that's what we did actually say, in June.

[Crosstalk]

FEMALE VOICE 1:  Okay, one at a time, 'cause I have to record this, and people need to relax. [Crosstalk]

RANDALL:  Sure.

UNIDENTIFIED FEMALE VOICE:  Tell us, tell us where--

RANDALL:  Please, let me hear this first.

UNIDENTIFIED MALE VOICE:  Hi.

FEMALE VOICE 1:  Thank you.

MALE VOICE 4:  Two things.   First thing: I guess what we are asking you is, can you get on our side?  When you come here presenting, you're kind of justifying the state in many ways.  You're saying, the state is not giving money, and we are not really doing anything about it.  That's what we hear.  We would like, rather, to hear you say, We got taken money that was ours--was taken away by the state, and this is what we are doing to make sure that the state gives us what is agreed on.  So that's--I'm just saying like, I would love to hear you, not--you personally, certainly, but also not just you personally, feel more on our side, feel more like you are in the trenches actually trying to get the money for the students, as opposed to then saying, like, Well, we don't have the money.  What can we do?  That's--the other things is, so okay, so we have 26 billion, that's beyond, besides capital improvement.  There are additional funds for capital improvement, for capital plans.  About half of it is--directly funds schools, and on the DOE side, you find very detailed information about every school, the money that are allocated down to almost to like the pencil that gets purchased or not, or the salary of each teacher.  The other half, is a mystery, and it's very rare, really difficult to find information.  Last time, in June, I asked specifically questions about how do we find out how the other half of the budget is actually spent--

RANDALL:  [Interposing] The other half of which budget?

MALE VOICE 4:  The DOE budget, 26 billion dollars that the DOE has--

LISA:  That doesn't go to the schools.

MALE VOICE 4:  --that's not goes to the schools.  And it's very hard to understand where it goes, and I'm not saying that it gets pocketed by somebody, let's make it clear, but it's very--like, why one half of the budget is very detailed, you can see every single detail of how it's spent.  The other half, it's been very hard to even get a gross idea of what it is.

FEMALE VOICE 1:  It's fine.  I just have to record this meeting.

MALE VOICE 3:  May I just add to his point, who are you?  And if you come here, and if you come here to give us a comment on a budget, but don't have the budget, or refer us to another meeting, then how is that helpful, and isn't that just what he's talking about.  Where are we getting this information, if not from you?

[Crosstalk]

FEMALE VOICE 3:  Please, before you take any more questions.

RANDALL:  Before I take any more questions.  I am also on a children first network.  I am a deputy network leader for CFN 106.  My group, my team supports 23 small, innovative high schools across the city, in four boroughs.  We have 15 international schools, that only take recently arrived immigrant students--

MALE VOICE 3:  This is your network position?

RANDALL:  This is the network that I--

MALE VOICE 3:  [Interposing] But the network has nothing to do with this budget.

RANDALL:  Well, remember that the networks are the school support organizations.  They aren't strictly--they're not management for schools, they're more like a consulting team.  So every school is banded together--no, listen to me.

MALE VOICE 3:  I'm listening carefully.

RANDALL:  I'm sorry, but now I feel like you're laughing at me and that's not--

LISA:  [Interposing] No, no no. [Crosstalk] We think you're great.

RANDALL:  What's wrong with the idea of that?

UNIDENTIFIED FEMALE VOICE:  We got to focus on [Crosstalk]

RANDALL:  Here's the deal: every school is grouped with about 25 to 35 other schools in a network.  They usually band together because of shared educational purposes, maybe geographic, maybe other kinds of things.  Mine share educational philosophies.

MALE VOICE 3:  But you don't distribute the budget money.

RANDALL:  Absolutely not.

MALE VOICE 3:  So why are you here presenting to us on the budget?

RANDALL:  Because it's an important aspect of how this budget and how the school budget, back in June when it was presented, is created at central to allow for public comment, which is clearly very strong sentiment here.

MALE VOICE 3:  So central has delegated to a network.

RANDALL:  I'm sorry?

MALE VOICE 3:  I'm sorry.

RANDALL:  Central has asked us to come out and explain to you how their system works.

MALE VOICE 3:  And did you say to them, you better show me the budget?  How can I defend your budget if you don't have the budget, if I don't have the budget?

RANDALL:  Which...

MALE VOICE 3:  The money that's distributed in this district, which you've said we're welcome to have another meeting about.

RANDALL:  Sure.

MALE VOICE 3:  You don't have that information.  Central has that information.

RANDALL:  You mean the overall DOE school budgets?

MALE VOICE 3:  The district one--

LISA:  No, the C for E allocations by school.

FEMALE VOICE 9:  Right, the C for E allocations for schools in this district.  That's the information that we're--

RANDALL:  Absolutely, you can see that stuff.  This was supposed to be a comment period for--on sort of the general ideas and whether or not you had specific questions about how that budget works, and if you need more specific information, that's exactly why we have this open forum, so that you can say, But we can't really make a decision, we can't really judge this without more detail--

FEMALE VOICE 9:  See, the fundamental part that's missing is that in June, we were already given the proposed budget, as to what would be allocated.  So in June, we had that opportunity, and we did pose those questions, as we've done for many years.  So it's not the first time we're questioning where exactly the money has gone.  Sporadically, we have gotten information, but it hasn't been on a consistent basis, and now that the legislation has changed, and politics has taken place, where the state budget is no longer really funding our public school education, but supplementing charter school education, and then telling us there's not enough money, and then we're looking to the C for--Contract for Excellence, which legally was supposed to help us, has now been our sole, sole budget, and continuing our already funded programs.  And I say that because in your analogy, and in your explanation, this, once again, was supposed to be supplementary, however, in the legislation, if you don't give us the money to maintain what we already have, this no longer can be supplementary.  So what we're saying is, in June, we had to opportunity, and we questioned it, and now that you've come back--you weren't here, but the young lady that came here--and we questioned it, and then she, you know, promised us, you know, we're going to come back, and now that you're back, we still have the same questions.  We still have the same frustrations, and being that this is the public part, we're publicly, again, saying that the misrepresentation that this meeting is the same as it was the last meeting, and we still do not have the information that we need, and we're still in need of a better budget, and we're still unhappy.  So hopefully, the repetitiveness will finally come to fruition and we get the information.  Unfortunately this time, Nina had surgery.  So you, for the first time-- [Crosstalk]

RANDALL:  So let me ask you: what do you need to know more specifically so that we can help you get a complete picture?

UNIDENTIFIED MALE VOICE:  We're glad you asked that.

LISA:  I want to answer his question but I know that you have, also, a point.  So what we need specifically, and we used to get this--so, here's what I understand, and please correct me, I could be just wrong, but what I understood from the SED, was that in June, mid-June to mid-July, there are by law, mandated borough hearings before the plan is adopted.  That's when you give public comment.  These hearings are supposed to happen, I imagine probably in the same comment period, but they are the district-level hearings.  The district-level hearings are also mandated by the law, and what the district-level hearings used to be, is we could look at what was being allocated to our schools by those different program areas, and the various buckets, and then we could track them.  And we could say, PS 110 is getting class size reduction funds, but their kindergarten has 33 students.  Just an example, but it did happen.  That is a problem.  We need to take a closer look at what's happening with the funding.  So that's one of the things that we're asking for.  I have an over-arching question that I hope you can answer at some point, which is: have any of these comments, in June, in July, in May, whenever they happen, have they ever had any impact?

RANDALL:  First of all, have you gone to central?

FEMALE VOICE 8:  We don't know what happens.

LISA:  Speak in the recorder [Crosstalk]

RANDALL:  I need to refer to a higher authority on that one.

FEMALE VOICE 3:  I don't know if I'm that higher authority.  I can tell you the process is not going to be a process that you're going to feel right about, but the questions that came up in that June presentation, just like these that are being recorded, get sent to central.  The recording goes to central, and if you go on the DOE website that has all of the Contracts for Excellence materials and links, you'll see kind of a revised FAQs, you know, frequently asked questions, that is--these are coming in from all the CECs at different times, so they group up by, Oh, a lot of CECs are asking about this, and then there is a response.  That response, I understand, is from the, you know, financial or budget office centrally.  So no, it's not district one specific information, which is really the ask, but it's, here are the types of questions we're asking about, and that's the response.

MALE VOICE 2:  It just seems to me that what's wrong with this process is that this would make sense if we were talking about next school budget.  Next year's budget, fiscal budget.  So we're taking the comments now, but this is not what we're doing.  What we're doing is, we're now backtracking, really.  This is a backtrack to a done deal, because the budget is set, and so our comments, this is kind of like a pro-forma exercise.  It's, you know, as a lawyer, it's sort of like we've lost the spirit of the law, where we're doing technically what we need to do, legally, but we're really not addressing what was the spirit of the law, which was a comment period that was meaningful.  If the budget has already been set, then truthfully, you're a nice person.  I wasn't laughing at you.  I'm not a big lover of the network system.  I'm not sure I really ever really understood its real purpose, other than as part of a centralized education system, but it seems to me that this is a waste of time, because we asked questions previously, we're looking, yes, as a parent and as a taxpayer in the city of New York, do I care how money is allocated for the entire department of education in New York City?  The answer is yes, but as a parent with school-age children that attend--one now graduating high school, and one who just started middle school--within district one, am I more particularly interested in how the budget is allocated in district one as a taxpayer in district one, where I have a child that goes to school in district one?  I think the answer is pretty elemental: yes.  And so, while--and I guess what makes it somewhat ridiculous to me, not that I wouldn't mind someone writing me a check to 531 million dollars, but 531 million dollars broken down, essentially, to 194 million, if my memory is correct, over the span of as many schools within the city, and then when we do look at the raw number for district one at about three million or so, how many schools, Lisa, do we have in this district?

LISA:  25.

MALE VOICE 2:  Okay.  I mean if you do the math, it's not a lot of money even--and district one is one of the smallest districts in the city, and clearly we're also getting, probably, the smallest allocation.  I'm not sure if the allocation is based on whoever these people in DOE are making these decisions.  I don't know if it's based upon how many schools in the district.  If you're in a bigger district, does it mean you get more money, or if you're in a wealthy district, where you don't have poverty issues, where you don't have ELLs, where you may have less IPs, that may not be true, but let's just, let's go along with my fantasy at the moment, you're in a really good zip code, does that mean that you should be getting less money in that district?  Or do you get more money in that district because the district is bigger and has more schools?  So, without knowing and seeing the numbers, it's hard to break it down, 'cause once we get the numbers, then we'll say, for district one, we'll approach our partners in district two--the CEC, and say, Hey, this is how we got the numbers, you need to get the numbers, and soon we'll meet with all the CECs and compare the numbers and see whether or not it's really being allocated correctly, but we can't--we have to start somewhere, so we're starting at our district, 'cause that's where our concern is, but I'd be happy once we solve district one's numbers to go and propagate it to the other districts in the city.

FEMALE VOICE 10:  Yes, every time somebody come over here with a budget, we have the same question, but we never have the answers back.  We always have somebody who say, I'm no expert on this, I don't have the budget, ask the next person, and I think so we're getting tired of the situation, because as a parent and as a teacher, we need this money, to know where it is.  For me on both sides, I have to understand how my children have been affected, and I have wanted to know how my students being affected.  Then every time we have this meeting, it's like we say before, it's a waste of time.  Just because, okay, it's wonderful, wonderful presentation, but every time we ask them something, the answer is going all around and is nothing.  Like okay, you tell me what you think is the answer, but I don't hear nothing.  I don't hear, it's no make sense.  It's not make sense.  Today, you tell me okay, I'm no expert, but how long this will take?  And what we doing in here if this already implemented?  And if it's not implemented, where is the next step?

RANDALL:  Okay.  Two things I'd like to clarify.  The first is that district one received 5.6 million dollars, as a district.

LISA:  For 31 schools.

RANDALL:  For 31 schools.  Just remember, remember it's not allocated by school.  That was the reason that fair student funding is mis-named, because we still have some schools funded at 84% of what they should be, and others funded at 93% of what they should be.

MALE VOICE 3:  Do you have the list?  I mean what--

RANDALL:  That's available on the web site, 24 hours a day.

MALE VOICE 3:  The 5.6 million to the 31 schools?

RANDALL:  No, [Crosstalk] is actually in this - - stuff.

MALE VOICE 3:  But where did it go.  I mean you could add a zero to every number here in this presentation would similar because there's nothing behind it.

RANDALL:  If you look at this CEC 1, that's you guys.  You have three and a half million - - sorry, for programs in your schools.

MALE VOICE 3:  It's not funny though.

RANDALL:  I'm sorry.

MALE VOICE 3:  It's not funny to say that you're reducing class sizes when the class sizes have grown, and that's not your job to do that.  Your job is to identify the problem, I think, and say what you're doing to solve it and not cover the, you know, the--

LISA:  He consults.

MALE VOICE 2:  Continue, sorry.

RANDALL:  So, there's 3.4 million for that program.  There's another 1.6 million for what we would call extended, after school, etcetera, and another 200,000 for principal, for leadership and teacher development, and then these two funds as well.[Crosstalk] So [Crosstalk][Background Noise]

FEMALE VOICE 1:  I'm glad this is the last time I'm doing this.

FEMALE VOICE 11:  Okay the--I just have a quick question, 'cause we need to wrap up this meeting, but the 5.6 million, give or take, right?

RANDALL:  Right.

FEMALE VOICE 11:  Is that distributed evenly across all the districts and all of the New York state, or it's--?

RANDALL:  [Crosstalk] formula follows students, and student need.  Students in districts that have higher levels of overcrowding, lower levels of - -, higher levels of student need - - based on all those thing, change the way the formula works to fund those schools, plus the 75 school - - group.

FEMALE VOICE 11:  - - that that's not - - a lot of children with IEPs, with disabilities.

RANDALL:  Usually - -

FEMALE VOICE 11:  'Cause that's like chump change to our district.

RANDALL:  I don't mean to disagree, but the whole point of this public forum is for you to express your concern about, A [Crosstalk]

FEMALE VOICE 11:  But is something going to get done about it?

UNIDENTIFIED FEMALE VOICE: - - 

RANDALL:  - - an answer - -

UNIDENTIFIED FEMALE VOICE: - -

RANDALL:  - - to you, to any of you, that it will change the way the budget office allocates its money.

MALE VOICE 3:  Why, it just - -

RANDALL:  And that's only because I'm here as a messenger. [Crosstalk] And bear in mind, that I appreciate your concern, and - - about it, but please also bear in mind that your best bet is to continue to do this, and I promise--wait--I promise I will get you the district summary and the by school information that you need.  I will also help you figure out how to find it yourself, because it is available on the website.  It's available from DOE.

MALE VOICE 4: Just to be clear what is - - this information you are - - is really going to cover half of the DOE budget, effectively, or--it's not exactly half, it's like approximately about half.  How instead--

RANDALL:  - - general presentation on it?

UNIDENTIFIED MALE VOICE:  Sure.

[Crosstalk][Background noise]

RANDALL:  What I've been saying - - get you district level information.  I'll make sure you're - - [Crosstalk]

Sorry? [Crosstalk]

FEMALE VOICE 1:  Okay, one at a time.  I can't-- [Crosstalk]

UNIDENTIFIED FEMALE VOICE:  We need an expert on the budget.

RANDALL:  - - an expert on the budget, if what you're asking is, we'd like a meeting with the budget office--

LISA:  [Interposing] Yes.

UNIDENTIFIED FEMALE VOICE:  Yes.

UNIDENTIFIED MALE VOICE:  Yes.

RANDALL:  Then that's not - -.  That needs to come from you directly.  [Crosstalk] - - information as needed.

UNIDENTIFIED FEMALE VOICE:  Yes, please.

RANDALL:  I am not part of the budget office that - - the decision, that built those algorithms, builds that formula, and just - - second part of what I want to say is, this isn't always a fair - - [Background Noise] is the state funding, and the state fiscal year operates differently than the city fiscal year.

FEMALE VOICE 1:  And the federal.

RANDALL:  So while we do ours in June, to allow you to have public comment on the overall DOE budget prior to the beginning of the fiscal year, by law, we can't necessarily give you this--and I will say it clearly--preliminary budget, which is still, yes, it's framed out, it's not like we're going to swing the money, 170 million is going to switch from one side to the other, please understand that, but it is a preliminary budget that is here for comment, and specifically the parts of it that are discretionary and in schools, yes, there are some things that we can't control.  They have, yes, allocated, what they call class size reduction funds directly into schools where they see the need to be the greatest.  But there is also a piece of class size discretionary funding going into those same schools that principals can make decisions about how to use, as long as it still fits into the parameters of class size reduction, or pupil-teacher ratio reduction.  I mean yes, I agree, and you're absolutely right, changing population in the city, changing demographics across the city now [Background Noise] huge influxes of immigrants.  My school, for example, we have a huge flood right now of unaccompanied minors: fifteen year olds who are here without family.  And how do we help serve them?  We're trying to create a fund, a fund source, to help support kids who have no family here.

LISA:  I just want to ask a question about--I don't know if - - still recording.

FEMALE VOICE 1:  Yes I am.

LISA:  - - understood, there's--I'm sorry--there's 5.6 million dollars in C for E money going to district one.

RANDALL:  Correct.

LISA:  Three million of it is discretionary.

RANDALL:  No.

LISA:  That's not what that says.

RANDALL:  That's not what that says.  Oh, sorry, 2.9, yeah, I beg your pardon.

LISA:  Okay.  So, 2.6 million is allocated through fair student funding to those other categories.

RANDALL:  To the schools.

LISA:  Directly to the schools, through their fair student funding--

RANDALL:  Correct.

LISA:  --allocation, which is the weighted pupil, blah, blah, blah.  But this discretionary money is the money we could track.

RANDALL:  Correct.

LISA:  And you're saying that's online, already.  That I could look at PS 110 is spending 400,000 dollars on class size reduction tomorrow.  I could look at that tomorrow online?

RANDALL:  What you will be able to look at, absolutely.  Now, this is the proposed discretionary spending.  If, if in fact--PS 110?  I'm sorry.

LISA:  I'm just making that up.

RANDALL:  Okay, PS 110, to make it up, was given 100,000 dollars of C for E money.  They submitted a proposal.

LISA:  Right.

RANDALL:  I want to use 50% of it to hire AIS teachers to reduce pupil-teacher ratio.  That falls under class-size reduction.  I want to use 35,000 of it for procession and other after school activities that will support student achievement and improve regents outcomes or state math, state test outcomes.  I'm going to use the last 15,000 of it because I have a big ELL problem in that my ELLs are lagging behind my other students.

LISA:  So those proposals are available?

RANDALL:  Those proposals are also all public, all online.  We'll make sure you know what--

LISA:  [Interposing] And the SLTs approve them?

RANDALL:  Yes. [Crosstalk] In theory. [Crosstalk]

FEMALE VOICE 3:  Randall, I know that you don't specifically work with any district one school, so you've come here tonight, I know, with a template presentation and there's a frustration in that, having the process over and over again, but your offer to assist in locating that more specific information is appreciated. [Crosstalk]

LISA:  Okay thank you, you were wonderful.

UNIDENTIFIED MALE VOICE:  You're the best, Randall.

RANDALL:  No, I appreciate that, and I'm sorry that you felt that you haven't gotten at least the response to, we need more detail, because at the very least we should be able to give you that, we as the messengers, 'cause we don't make the decision on how the allocating is done, but we should be able to give you that so that you can [Crosstalk] and question more detail.

UNIDENTIFIED FEMALE VOICE:  You'll keep coming back, right?

RANDALL:  Nina's sweet, I'll come with her the next time, 'cause that way she can protect me.

FEMALE VOICE 2:  But once again, thank you for coming, and we're going to wrap this up because we have some business to attend to. [Crosstalk] 
[END CEC_1_10_29_2014.MP3]

C E R T I F I C A T E

The prior proceedings were transcribed from audio files and have been transcribed to the best of my ability.
Signature [image: image1.jpg]- bbb





Date11/9/2014__________________

