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NEW YORK CITY DEPARTMENT OF EDUCATION, CAPITAL AND GRANTS FINANCE
Contracts for Excellence CCHS
October 15, 2014
[START RECORDING]

MS. MARTHA FERMIN:  I'm Martha Fermin [phonetic].  I'm here to represent the District 3 and to talk today on the presentation for Contract for Excellence and the proposal plan for--can you all hear me?  I'm not good with the microphone, so please let me know if you can't hear me.  First, I'll give you guys a quick overview about the Contract for Excellence program.  The New York City receives a portion of its overall budget in the form of Foundation A from the New York State.  Part of the funding is subject to provisions of the state's Contract for Excellence.  Legislation was passed in response to a November 2016 court case a - - that every public school child in the state has a right to a sound, basic education and that the state has the responsibility to increase funding for New York City's public schools.  New York City received Contracts for Excellence or C4E funds for the first time in 2007-2008 school year.  These funds under state law must be distributed to certain schools and must be spent by those schools in specific program - -.  As part of the Contract of Excellence, there are certain requirements that must be adhered to.  There are a couple of specific program initiatives that are represented under the Contract for Excellence.  The first one is class size reduction.  And this is done by creating more classrooms for school buildings, assigning more than one teacher to a classroom, and other - - is to facilitate student attainment of state learning standards with priority given to pre-K through grade 12 students in overcrowded schools.  The next one is Time on Task.  These are programs that focus on students who may require additional support.  This is considered like afterschool programs.  Teacher and principal quality initiatives is to promote and maintain highly qualified teachers within our schools.  Middle and high school restructuring, instructional changes in middle schools and high schools to support class size reduction, and to raise the achievement instructing schools.  Another program initiative is our full day pre-K programs.  And lastly is the model programs for English language learning.  These programs are aimed as - - schools have adopted best practices for raising achievement among our EL students.  Further requirements for the program is that it must go for students with the greatest educational needs, which includes our English language learners, students in poverty, students with disability, and students with low academic achievement graduates or non-graduates.  The last requirement is that it has to be supplemental.  It's not to supplant.  These are programs that need to promote supplemental initiatives within our schools.  Originally the Contract for Excellence was supposed to phase in over 500 schools.  With the deal we're receiving incremental funds each year on top of new funds from the previous years.  Because of the current economic crisis, the state has only funded two years of our C4E dollars, even though we're now in Year 7.  There are no new Year 7 dollars.  We are maintaining efforts for programs from last year.  While the state awarded an increase in Foundation A, or C4E funding, from FY10 to FY15, our non-discretionary pause continue to rise.  So right now that means that each C4E dollar will not stretch as much as it did in the prior years.  Just to note, the entire allocation for the C4E dollars is $531 million, although $183 million of those dollars are what's called Fair Student Funding, which is the main source of funding for our schools.  This presentation is based on the remaining $348 million that is allocated to our schools and specific programs.  This is just a quick breakdown of the funding, administrative overview.  Again, as I said, it's $531 million.  The $183 was unrestricted to FSF dollars.  And then the $348 is restricted dollars.  Out of that we have $318 million that are just specifically for restricted funds.  And then $30 million goes towards specific programs to maintain maintenance of effort.  This graph shows the preliminary C4E plan for 2014-2015 school year.  As you can see, we have the big slide.  56% is what we call discretionary funding.  These are the funds that directly go to our schools.  Even though there's $348, $194 is what directly goes to all our schools in the city.  The next slide here is targeted allocations, which we have at $111 million.  These funds are earmarked for specific programs in schools based on student need and applicable school population.  The next is what's called district wide interest.  $13 million or 3%.  These are funds that are centrally managed.  They don’t go into the school's budget.  They support programs that include teacher body and promote student achievement.  The last section is what's called maintenance of effort and it goes to support summer school.  So this other slide is now viewing the entire C4E $348 million as broken down by programs.  We can see that about 46%, $160 million, goes towards class size reduction.  Time on task is about $107.  Model EL programs $31 million.  Model school, middle school and high school restructuring, $10 million.  And then full day pre-K program and teacher and quality initiatives.  Now remember I had mentioned that there's discretionary funding, which is the $164 million.  This is now representing how this $164 million is broken down by those same program areas.  As we can see city-wide the $104 million, $61 million is for class size reduction, another 15% for model - -.  And as you can see--I don’t want to go through every little - - on the screen.  Now this slide is going to go into more detail about what the discretionary funds are being used for.  Please note that all schools receive the same allocation this year.  As I had mentioned, there are no new dollars for Year 7, so we are still working with the same budget allocations that the schools did last year.  As you can see here, it's about 56% of the total $348 million, and it's being used for the continuity of service for existing C4E programs.  However, if a school cannot maintain the same programs that they did last year it can choose to reallocate their funds to best meet their students' needs and it has to cover the allowable programs that we have discussed; the class size reduction, time on task, and so on and so forth.  Just to note, the DOE does allow principals to make budgetary decisions about why they need--I apologize.  The DOE does allow principals to make decisions on how to schedule and allocate these funds.  While schools have been budgeting these funds currently, they have been advised that the funding, even though the way they have allocated right now is not final, and it still has to be reviewed by parents and students and teachers and open to this forum for public comment to make a final decision.  Once the decisions are made and the public comment has been allocated then the schools, the way they have allocated, can either maintain it that way or they may change it as needed.  Now this slide is now talking about the targeted allocations for school.  Please note that schools that receive targeted C4E allocations in 2009-2010 received those allocations again in 2014-2015, as long as they maintain the population necessary to maintain effort.  Funds that were previously in schools that lost a population need to support these programs and are being proposed for a redistribution to other schools by gaining these populations in 2013-2014.  Out of the targeted we are talking about $111 million that were targeted for specific programs and were chosen based on overall student need and the capacity to carry out the specific programs.  Examples of these uses are $94 million went to intermittent co-teaching, $9.5 went to full day pre-K programs, another $4.7 went for autism spectrum disorder classrooms, and $2.8 went for EL summer school programs.  This slide goes into detail about the district wide initiatives and the maintenance of efforts.  In the city wide district wide initiatives $13 million is allocated.  While these funds will not appear on the school's budget, the department is required to assign funds to programs that support the needy students as a part of the DOE city wide C4E plan.  Examples of the usage of $6.3 million for multiple pathways for graduation initiatives for over age and under credit students, $5 million for principal training initiatives, $1.7 million for college and AP prep for nine to twelve students, and about $75,000 went towards the EL institute.  The last one is maintenance of effort, which is about $30 million.  The department proposes to spend these funds to maintain summer school programs, impacting students with the lowest academic achievement.  This slide now represents how schools in your district, which in our District 3, propose to use their discretionary funds in the different program areas.  As we can see, there was about 32% went towards class size reduction.  Full day pre-K, no dollars went towards that.  Middle school and high school restructuring in District 3, no dollars were spent on that.  The next category we have model programs for EL, about 9%.  Teacher and principal quality initiatives, 7%.  And time on task another 51.  That's the 100% towards the $2.9 million for District 3.  Now this slide goes into more details on the percentages of how the funds were used based on the programs and the subset of categories within each of those programs in comparison to the city wide total.  As we can see in class size reduction, which is comprised of different subset of programs, we accounted in District 3 for $4 million, about 67% of the total District 3 discretionary allocation.  Time on task represents about $1.4 million, 24%.  And teacher and principal quality initiatives only went towards 4%, $197,000.  As you saw on the prior screen, District 3 did not spend any money on middle and high school restructuring.  And for full day it was about 1%.  So even though it said zero in the last one it's just about 1%.  And then model programs for ELs we accounted for 4% in District 3.  The class size reduction plan.  In line of the current federal and state financial constraints it was necessary for the city to re-evaluate the original - - class size reduction plan that was first introduced back in 2007.  That plan was predicated by increasing Contract for Excellence funds year-over-year, which has not been - -.  Therefore after consulting with the New York State Ed Department a proposed amended class size reduction plan was presented and approved by the New York State Ed.  On July 2, 2013 the state had approved New York City's DOE amended class size reduction plan, which focuses on cross section of schools that have predominantly large class sizes and low student performance.  These schools, there were 75 that were identified, and they were identified for the following reasons.  They had to have high average class size in the previous school year, average about 26 or more, low student performance with a progress rate of C, D, or F, as well as drugs [phonetic] in schools.  And they had to have a utilization rate of less than 100%.  For FY15 the DOE is committed to support these schools to help reach its class size and improve student performance.  Please note that the regulation requiring New York City to establish a class size reduction plan as prescribed by the commission.  After his or her consideration of this recommended plan, the previous commissioner never established a plan.  Thus an interim solution--we didn’t get the plan approved by the commissioner.  The DOE had to come up with a different plan, which is as I stated here about the 75 they selected.  And just to note, many groups in the state only equate Contract for Excellence specifically for class size reduction.  That's not the entirety of what the funds were allocated for.  As we mentioned earlier, these funds are used to implement safety program strategies, which is included and not limited to class size reduction.  Just as I had mentioned, it includes time on task, teacher and principal quality initiatives, middle school and high school restructuring, full day pre-K programs, and model programs for our EL students.  And at this point I am opening the floor to comments, questions, further information of what I presented to you guys today.  Thank you.

FEMALE VOICE 1:  And you could also email ContractsforExcellence@Schools.NYC.gov if you have comments to make.

MALE VOICE 1:  We'll take some questions from the council and then we will take questions from the public who have signed up.  If you have any questions - - to sign up please feel free to do so.  I'll start with a comment and question.  On Slide 16, the last slide where you talked about class size reduction plan you stated New York City DOE identified close to 75 schools with these three criteria; higher average class size, less student performance, - - less than 100%.  It seems eerily familiar with - - when I'm looking at schools to - -.  My question is of those 75 schools, which schools if any were in District 3.

MS. FERMIN:  - -.

MALE VOICE 1:  No schools.  - -.

FEMALE VOICE 2:  With regard to full day pre-K, could you explain what you want us to - - as to why - -?

MS. FERMIN:  That's up to the principal's discretion.  I mean they have the right to schedule their - -.  I can't attest to why District 3 did not specifically allocate this--

FEMALE VOICE 1:  Funds for pre-K are coming from the state, not through Contracts for Excellence.  So there's 1% of funds in District 3, I don’t know what school, who is supplementing some of their Contract for Excellence money towards pre-K.  It's not a program that schools feel that that's the best use of their money since they're getting the money to support their programs that are currently existing.

FEMALE VOICE 2:  Is that just a District 3 thing?

FEMALE VOICE 1:  Well city wide it's minimal.  I would have to go back and look.  I don’t know off the top of my head.  I can tell you on Slide--full day pre-K was 3%.  City wide only 3% is being used towards full day pre-K and so District 3 is using 1%.  When making these decisions they're made in conjunction with their SLTs.  Principals have to look at what the needs of their schools are and it has to get approved by the SLT to ensure that they're using the budget to meet the needs of their schools.
FEMALE VOICE 3:  I guess - - last year from this and it seems like a lot of the numbers, a lot of bullet points but it would be really helpful for this audience to really not - - to see why District 3 seem to get a - -.  What criteria do you use to provide all this - -?

FEMALE VOICE 1:  You're asking what percent--why is District 3 only receiving that percent?

FEMALE VOICE 3:  Yes.  It just seems like a low--3% of - -.

FEMALE VOICE 1:  2% of what?  I don’t know what you're asking.  What slide are you looking on?

FEMALE VOICE 3:  14.  Most of those numbers - -.

FEMALE VOICE 1:  No.  That's how the schools are choosing to schedule their money.  It's that compared to the city the schools are choosing only to use 2% of the funding.  It's because it might not be what is needed in those schools.  District 3 as a total gets--what was the total?

MS. FERMIN:  Approximately $2.9 million.

FEMALE VOICE 1:  Out of the $194 million.  And then how the schools scheduled it last year, that's how those numbers are determined.  That's determined by the SLTs and the principle.

FEMALE VOICE 3:  The $2.9 million is determined by--

FEMALE VOICE 1:  [interposing] That's determined by the city.

FEMALE VOICE 3:  Are you talking bodies - -?

FEMALE VOICE 1:  How was it originally determined?  It hasn't changed.  It's maintained over the years, so I don’t know how it was originally determined.  We can find out.
FEMALE VOICE 3:  And this is for high school, middle school, and elementary - - high school, middle, and elementary schools.

FEMALE VOICE 1:  Yes.  It's all schools in District 3.

FEMALE VOICE 4:  Thank you for your presentation.  I'm having a very hard time as a CPC member and as a parent looking at the time on task.  Perhaps I'm a novice and you will probably be able to explain it better, but what is dedicated instruction, the first question?  And then you're saying that SLTs and the principals determined that 2% goes for before and after school.  Before and after school what?

FEMALE VOICE 1:  Programs for teachers.

FEMALE VOICE 4:  Okay.  So I just want to complete my sentence.  So for instance, for a school, particularly a Title 1 school where you have children who are struggling in reading and math, trying to prepare for the Common Core tests, they don’t have any kind of programs to help them in that situation.

FEMALE VOICE 1:  Well this is based on last year's funding and so it's only how they use their C4E money.  Schools that get Title 1 money, we're not looking at how they're using their Title 1 allocations.  What percentages of Title 1 allocations are being used for after school?  We're not looking at that.  We're just looking at how C4E money is being used by the schools.  Based on last year there was also extended day, there was other programs.  They might not have needed to make those decisions to use C4E money for before and after schools.  They might have felt it was better used for reducing class size, team teaching strategies, or as you said, dedicated instruction.  Dedicated instruction refers to maybe a reading teacher or an AIS teacher that pushes into the classroom to support focused learning, targeted learning for those students who are at risk.

FEMALE VOICE 4:  Okay.  And the teacher initiates that?  Or is that the parent who would initiate the fact that their child will need extra help?

FEMALE VOICE 1:  Okay.  You're talking about two different things.  This is just how the funding is used.  This is just how C4E funding is used.  You're talking about how students receive RTI, which is an instructional decision.  And that is done through conversations between parent, teacher, and principal.  But this is how the funding is used and that's what we're reporting on.

FEMALE VOICE 4:  Okay.  From last year.

FEMALE VOICE 1:  Based on last year's numbers, yes.

FEMALE VOICE 4:  Thank you.

FEMALE VOICE 1:  Considering that we're going to be maintaining moving forward.  So this is proposed based on how we're maintaining how the monies are used.

FEMALE VOICE 4:  How compared to what is happening now?  Because you're saying based on the way the monies are used, but if there's money that's needed for before and after school then that money would be used for that.

FEMALE VOICE 1:  They can choose to use it, however it's based on decisions.  They might need it to fund a teacher maybe to reduce class size or they might need it--it's not an infinite amount.  You're talking about $2.9 million across all District 3 schools, so it's not this extraordinary amount of money that can be used to cure every problem in the school.  This money, this is how it's being used at this time, and this has to be open for public process for people to vote on.

FEMALE VOICE 4:  Thank you.

FEMALE VOICE 1:  Sure.

MALE VOICE 2:  This is my sixth C4E presentation and I don’t know if I resign myself to what a tragedy it is or just been asking questions for so long and getting no answers that maybe I just have given up on that side.  A couple of things do jump out here.  One, the fact that this initiative was setup primarily to reduce class sizes and to focus on our most needy kids.  And what's happened is that we have the largest class sizes now that we've had in 15 years and they've been increasing every year except for the first year when this was actually funded.  In part because this isn't getting funded and for our parents we really need to focus on holding our electives accountable in Albany because we're looking at a small circle of $500 million and that circle should be $3 billion annually for New York City alone.  And think about what we could do with five times the money.  We might actually be reducing class size.  We might actually be helping our neediest kids.  Instead we're not.  Secondly, the DOE right off the top takes a third of the money that clearly states should be supplemental, not supplanting existing programs.  Takes a third of it and allocates it to existing programs, not to the C4E goals.  And that's not right because they're basically using it to plug gaps that we haven't had the will to do either through taxation or again with going into Albany.  It's incredibly frustrating.  And then when they say they're putting money into time on task or they're putting money into the C4E goals, a lot of it is going to test preparation.  It's going to programs that have absolutely nothing to do with class size reduction.  Lastly I would say at the risk of not offending or slighting some of our guests tonight, I've had my kids in four different schools in this district and I've been on SLTs.  I've never felt that I've had any say really in the budgets of our schools.  In part that's because our principals are getting their budgets cut annually and need to plug gaps from right, left, and center.  But to say that we as parents and the SLT actually has a say in any type of discretionary spending because there isn't any discretionary spending, let's be honest, is a fallacy.  I guess I'm venting here, but also calling for what I think has to be the next big push for all of us and that is to get this C4E funding funded.  Put pressure on Albany.  Put pressure on all of our legislators, many of whom have been key in making sure that we don’t get this money because our kids are owed $6 billion and it's just growing.  Instead of our budgets being increased they're being cut.  The principals feel it.  Our class sizes are getting larger, so we need to refocus on that.
FEMALE VOICE 5:  When you talked about the class size reduction planning I didn't quite understand what you were saying.  But my - - was that the Department of Education doesn’t seem to have a class size reduction plan.  Would that be accurate?

FEMALE VOICE 1:  No.  But that's what happened.  When they first did their one year, I think it was last year, it wasn't approved.  So they developed a class size reduction plan where they identified 75 schools across the city based on that criteria of that they have class sizes of 26 or higher, that the progress is a C, D, or an F, and they are not at over 100% utilization.  They identified those schools that had to use their C4E dollars towards class size reduction.

FEMALE VOICE 5:  Right.  But if the schools--are those schools using a plan that was not approved or are the schools-

FEMALE VOICE 1:  [interposing] No.  They then had to revise and they had to use their monies towards class size reduction.

FEMALE VOICE 5:  I see.  So we suggested then that each principal is then responsible for creating their own class size reduction plan.
FEMALE VOICE 1:  No.  They didn’t have to make a plan.  They had to revise how they were using the funding to reduce class size.

MALE VOICE 1:  And five other objectives, not just reduced class size.

FEMALE VOICE 1:  No.  That one was directly towards--those 75 schools had to use their monies to reduce class size.

FEMALE VOICE 5:  Exactly.  I'm asking what plan did they use.

FEMALE VOICE 1:  They didn’t make a plan.  The city made their plan, which put in place to identify those 75 schools.  The city created a plan that indicated these are the 75 schools based on this criterion.  
FEMALE VOICE 5:  I understand that.  The question I'm asking--

FEMALE VOICE 1:  [interposing] I'm not understanding your question.

FEMALE VOICE 5:  Was the plan approved so that these identified schools could use it?  Because it sounds like a plan was not approved.  So my question is what are they using to reduce--what plan are they using?

FEMALE VOICE 1:  That was the plan and that was approved.  What was not approved was the school's original plan.

MALE VOICE 1:  It should have been a plan for the whole system, for 1,700 schools.  Instead the DOE punted because A, they didn’t get the money that they're supposed to get, B, they were allocating a bunch of the money they did get to plugging holes into other programs.  And so they only have enough money for a plan.  They had to have a plan in place.  A plan they utilized.  Instead of having a class size reduction program for 1,700 schools, they have one for 75 schools.

FEMALE VOICE 5:  Only.

MALE VOICE 1:  Yes.  That's it.

FEMALE VOICE 5:  You know what I'm hearing?  I'm hearing numbers.  I'm not hearing what the plan is.

FEMALE VOICE 1:  The plan is--

FEMALE VOICE 5:  - -.

FEMALE VOICE 1:  Those 75 schools, last year, had to use that funding.  They could not use it in any other capacity.  They were mandated to use that funding to reduce class size.  They didn’t have a--they weren't able to say, "But I want to use it for dedicated instruction."  
MALE VOICE 1:  They decide.  They decide.  They decide.  They decide.

FEMALE VOICE 5:  So individually they decide.

MALE VOICE 1:  Yes. 
FEMALE VOICE 1:  Each school, individually.  It's not--the plan is the city plan.  It's not an individual school plan.

MS. FERMIN:  We're talking about different plans.  I think you're talking about the DOE's plan.

FEMALE VOICE 1:  That's the only plan there was.

MS. FERMIN:  Teresa is asking do the individual schools have a plan.

FEMALE VOICE 1:  That's the only plan that was developed was the overall city plan.  Each school did not have to create a plan.

FEMALE VOICE 5:  We're asking you what was the plan.  - -.  What did they have to do?

MALE VOICE 3:  I think you can give us some examples of what principals might have done to reduce class sizes.

FEMALE VOICE 1:  Okay.  They had to open another class.  They took whatever allocation they had and they used it, let's say for third grade was too big.  They opened another class.  That was--so each school had to make a decision on how they were going to use their class size reduction.  It wasn't a written plan.  The plan came from the city.

FEMALE VOICE 5:  The city made an identification.  It didn’t make a plan.

FEMALE VOICE 1:  No.  The plan was on how to identify the schools.  That's what the plan was.

FEMALE VOICE 5:  The city had to tell the principals, "This is what you do with this plan."

FEMALE VOICE 1:  That's correct.

FEMALE VOICE 5:  This money can only be allocated to a teacher for a - -.

FEMALE VOICE 1:  That's correct.

FEMALE VOICE 5:  That's the question I was asking.

FEMALE VOICE 1:  Okay.  I thought I was answering.  Sorry.  I couldn’t get there.

FEMALE VOICE 6:  How does the Contracts for Excellence apply to charter schools?  Does it?

FEMALE VOICE 1:  I have no idea.

FEMALE VOICE 6:  I mean do they get any of this money?

FEMALE VOICE 1:  I have no idea.  I don’t think so, but I'll look into it.  We'll get back to you.

MALE VOICE 4:  You've been in this business long enough and my understanding is the only way you can reduce class size is to pay an extra teacher.

FEMALE VOICE 1:  Right.  That's what I just said.

MALE VOICE 4:  It's not rocket science.  If I have too many kids in the fourth grade I have to add another fourth grade teacher.

MALE VOICE 1:  And a classroom too, and a classroom.

MALE VOICE 4:  My question - -.  If you were to--my understanding is that charter school students are given an allocation on a - - basis.  Is that correct?

FEMALE VOICE 1:  Yes.

MALE VOICE 4:  So whatever that is, $15,000, if you apply that formula to the number of kids in this district, would - - create more dollars based on that formula?

FEMALE VOICE 1:  You mean using the same allocation per child?

MALE VOICE 4:  Yes.

FEMALE VOICE 1:  I have no idea.  I don’t know what the charter per capita, what it is.  I can't even make a guess.  I have absolutely no idea.

MALE VOICE 7:  I have a question just for a little clarification.  If the city chose these 75 schools the plan is they should open another classroom and provide another teacher.  They choose these 75 schools, which are overcrowded because they had space to open another classroom and therefore not look at other schools who did not have space to open another classroom?  And then what happened to those schools who did not have--if that is the case--the space to open another classroom?

FEMALE VOICE 1:  Yes.  That's why one of the criterion was that the school could not be over 100% utilized because they had to have space in order to open another class.  There were three criterion, one of them being cannot be over utilized because then they would have no room to open an additional class.  The schools that--now to answer your other part.  The schools that do not have space, that's where they could put a second teacher or a dedicated instruction or like a reading teacher, an AIS teacher, someone who can push in to meet the needs of the students since they don’t have the capacity to open another classroom.
FEMALE VOICE 7:  - -.

FEMALE VOICE 1:  You don’t understand?

FEMALE VOICE 7:  Yes.  I understand.  - - why did I ask the question.  For those schools who are supposed to be over utilized, why are the classrooms still overcrowded and no second teacher being provided?  Teacher.  We're not talking about a paralegal.  We want a legitimate teacher because that's what you said that should be put in there because they don’t have space to make another classroom.  But why isn't that happening because that isn't happening?

FEMALE VOICE 1:  A lot of the schools dollars for C4E is just enough to maybe cover one salary.  It's not enough to cover--let's say there's overcrowding in all five grades.  There's not enough to hire five additional teachers through C4E money.  So they're not getting enough funding to be able to solve every problem and request every grade.  What's happening is that's why some of them are hiring and AIS teacher or a reading teacher through the dedicated instruction so that they'll go into each class for a small period of time or they'll pull out students for a small period of time to address their targeted needs.

FEMALE VOICE 7:  So then how is that assessed?  How do we assess that to know whether or not that has to be beneficial?  Because then we're doing a disservice to the student if one year the principal decides I can't afford--what you just told us.  I have overcrowding in all grades.  I can't afford to open up new classrooms in each grade, so I'm going to use this model.  How do we assess that model to see if that model is working?

FEMALE VOICE 1:  That's something to bring up with the school leadership team to look at the data.  They should be tracking the student data.

FEMALE VOICE 7:  But are they doing it?  That's the question.

FEMALE VOICE 1:  They should be.

FEMALE VOICE 7:  - -.

FEMALE VOICE 1:  Well it depends on how--

FEMALE VOICE 7:  [interposing] That's part of the assessment.

FEMALE VOICE 1:  It's part of how principals are evaluating and monitoring whether or not their use of their budgetary dollars are effective.  And that is something that when I visit schools and talk to principals that I absolutely question.  How do you know that your funding is being used to best meet the needs of the students?  And how do you know it's effective.

FEMALE VOICE 7:  So they don’t have to report it.

FEMALE VOICE 1:  Report to--

FEMALE VOICE 7:  [interposing] Right.  There's no reporting process that goes along with the funding.

FEMALE VOICE 1:  No.

MALE VOICE 3:  - - and feel free to speak anecdotally, but what is the response that you've had?
FEMALE VOICE 1:  Most principals have a response on how they're tracking and analyzing the student data.  And it's something that they should be sharing with their school leadership teams as well.
MALE VOICE 3:  And you're confident that that's occurring?

FEMALE VOICE 1:  Yes. 
MALE VOICE 3:  Other questions - -.  We've got two public leaders - - on this issue - -.
FEMALE VOICE 8:  Hi.  - -.  I'm on the PA Board of - - 7 Community Affairs.  I just wanted to second what Noah said.  I've seen this presentation now for five years in a row and it disheartens me greatly that there doesn’t seem to be any progress being made in any of our schools in accomplishing any of these goals.  So I would more say that this is a contract for mediocrity than a contract for excellence and that's very disappointing to me and I find it to be shameful when there's this amount of money to be spent, particularly on reducing class size.  To that end what I've seen at schools like ES 87 [phonetic] is that if there were really a plan in place one of the things that would be in place would be a reduction in the maximum pack number of children for class size.  That's what class size matters have been advocating for and that has not happened.  You still have a maximum tap class size in grades I think two through five or three through six of 32 kids per class.  That's not reducing class size.  And until those caps get reduced then we're not going to be reducing class size.  Just on that point alone I feel like we're not making any progress.  I would like to just change topics for one moment, if I may, just because I'm to have to leave early for another meeting, so I can't stay for the second public comment period.  I did want to ask the CEC to please consider discussing and passing a resolution asking for the June primary day and in fact every primary day from now on to be classified as a non-attendance professional development day for children.  I think it's highly important that the CEC and the president's council on CD7 [phonetic] get behind center resolution.  We have tremendous support from our elected officials, particularly - - in this district.  And I think if the CEC considers drafting - - resolution at its next meeting then we can get ahead of the curve on this and not be in the situation we were in in September, which was being reactive as - -.  Thanks for your indulgence on that matter.

MALE VOICE 3:  - - public comment.

FEMALE VOICE 9:  While I completely support the viewing of - - concern about school safety, what I'm curious about and I know that the representatives here support this thing.  Is this across the board Queens, Bronx, Brooklyn, everywhere?  Are they concerned about the same conclusion throughout the system?  Would the DOE change just for - - if in fact the rest of the school--that's what I'm looking at.  I want to know if we make this resolution what are the changes of it being really effective if it's not a broad-based thing?

FEMALE VOICE 10:  Well it should be.  In my opinion, if you're asking it should be Chancellor - - changing policy - -.  It should be a city-wide decision.  I - - decision.  I think it should specifically be a city-wide decision, particularly in elementary schools where there is a tremendous safety threat and whereby actually according to the UFT one of their days that are already designated as professional - - days, particularly in the days you have - - opening a school and then that first week of school can be transferred to - - primary days without - - vote in my contract.  That's a chancellor decision from what I understand and from what I've been told from Chancellor's - - office.  So yes, I think it needs to be a city-wide change for primary to - -.

MALE VOICE 3:  - - the council has had some discussion on this.  Some council members are very concerned, particularly those who are liaisons to the schools where the primary vote takes place, and I will - -.  MS54 - -.

FEMALE VOICE 11:  I - -.  This is my ninth time - -.
MALE VOICE 3:  You and Noah can make a competition of who has attended more of these presentations.

FEMALE VOICE 11:  So I have a question.  Since this has been going on since 2007, I'd like to see the slide that shows the report on the success of District 3 of all this money and the goals that were presented, the objectives, and then the success.  I think that's Slide 15.  Is there a success chart?  Has the Department of Education put together a success chart or a failure?

FEMALE VOICE 1:  Not that I'm aware of.

FEMALE VOICE 11:  There is none.  I know that the CECs have asked for them.

FEMALE VOICE 1:  All I know is we can look at District 3 data, which has gone up.

FEMALE VOICE 11:  With what?

FEMALE VOICE 1:  District 3 data has increased.

FEMALE VOICE 11:  But we're so specific with pie charts and things like that.  Let's see the specifics on that.  I mean I'm not necessarily directing it at you, but if you can say that there should be a slide that shows exactly the results.

FEMALE VOICE 1:  The problem is this also now doesn’t indicate how each school is using their funding.  It's an overview of how the schools in District 3, which encompasses all schools; high schools, middle schools, and elementary schools.

FEMALE VOICE 11:  I would like to see the District 3 results then.

FEMALE VOICE 1:  Okay. 
MALE VOICE 2:  And the city-wide results.

FEMALE VOICE 1:  Your comment is on the record.

FEMALE VOICE 11:  The other thing is, is that what I'm really glad about is since the Department of Education supports teachers and students and principals I am so excited the Department of Education is going to go to Albany and actually - - these funds.  Is that correct?
FEMALE VOICE 1:  The funds have maintained.  They have not increased.

FEMALE VOICE 11:  So there's no getting more.  There's no more dollars.

FEMALE VOICE 1:  They have not increased the amount since 2010.

FEMALE VOICE 11:  And the Department of Education does what?  Do they advocate the rest up there to get more funds?

FEMALE VOICE 1:  I believe they do, they just haven't been successful.

FEMALE VOICE 11:  Okay.  I would like to see the slide of the conversations - - the Department of Education was up there and fighting for those funds.

FEMALE VOICE 1:  Okay.  Your comment is noted.

MALE VOICE 3:  I'll just dovetail on that.  I'll take - - whether to allocate resources or make investments.  I'm looking at return on investment.  I think that's what Christine is talking about.  Where is the billion return on investment?  And perhaps it's there, but until it's shown to us in a - - fashion I'm sure the DOE can understand that - -.  On behalf of council I would formally make that request that - -.

FEMALE VOICE 11:  They must be keeping some of the assessment data somewhere.  I would think that they're not spending all this money and someone's not tracking it.  There's no way.

FEMALE VOICE 1:  It's a very small amount of money per what the school gets in total.  They get many different buckets of money.  One of them being C4E.  It's a very small percentage.  It's not that alone that is impacting the success or lack of success.  So it's a lot of different ways of strategizing on how they're using all of their funding in conjunction with each other.  It'd be very difficult to pull it apart to see what is the success of C4E monies alone, stand-alone.

FEMALE VOICE 12:  Just following on Christine's comment about - -.  The DOE - - economic - -.  Economic - - was in 2008 when we won this lawsuit - -.  And the state has been screwing - - every year - -.  And it really is - - and I know - -.  It just seems really just in general to say all that money - -.  To start the conversation by saying this is what we're trying to get - -.

FEMALE VOICE 13:  And the complexity of what you're saying, this complexity, this maze that one can't really discern how this money is applied, that little bit of money is a big pocket.  If someone was to commit fraud they would be concerned in how the fraud was committed.  And that's within the same complexity, so why wouldn’t they be able to discern how the money is applied?

FEMALE VOICE 1:  There's often more than one budget allocation using to fund something.  It could be used--they could be using Title 1 monies and C4E monies or something.  Sometimes they combine funding sources.  It's difficult to show that because of this funding there was a direct result.  It's all of the funding.
MALE VOICE 3:  Any other questions for - - before we wrap up?  This is probably only the fourth presentation, but it feels like - -.  In a moment we're going to proceed with our meeting and the continuation of our press - - report.  - -. 
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