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NEW YORK CITY DEPARTMENT OF EDUCATION, CAPITAL AND GRANTS FINANCE
Contracts for Excellence 
CEC 10.6.14
[START RECORDING]
[Crosstalk]

MS. JESSICA:  I wrote that last bullet because I think when they sent me this PowerPoint they were being very nice and I said I need to just say that we are flexible.  This is a strict timeline.  It has to be made by mid-November, and they didn’t want to write that, so I just added this slide, which is why the font looks a little different.  I know that the new leader has to be selected by mid-November, so we have a lot of work cut out for us.  But I feel as though we have the right people to select the right candidate for this school.  I'll tell you, if just Google NetZero this PS62 school it is like amazing.  And I secretly wanted to be the principal of it, but I'm more of a middle school--my heart is in middle school.  I know a lot about the school and I know a lot about what it has to offer.  We need a leader that's truly dedicated to ensuring that this whole idea of sustainability and this whole piece of this NetZero, architects are truly involved in making this one of a kind.  It's going to be an awesome place that we can--but the entire community can use.  I will be reaching out to the community and perhaps Cathy can send an email out as well.  Cathy, we can talk tomorrow about interested parents and such.  We want a diverse group of parents, regardless of whether you live in the neighborhood or not to be represented on this working group.  I personally enjoyed the fact that there was like a group of constituents interviewing me because then I knew that parents were going to be accepting.  I knew that students were okay with it.  There was teachers on there.  It made me feel like I'm not just being selected by some random group from Tweed.  There are people from the community that actually want me there.  I think that's what makes this a really meaningful and genuine process.  I talk a mile a minute.
MALE VOICE 1:  I'm just going to reiterate here because I think that's the most important piece here.  The chancellor, when reviewing how the Office of New Schools operated and selected principals, she really felt strongly that the community was the missing link.  Some communities were really befuddled at the leader that might have been chosen for their new community school that was opening.  So she really wanted to make sure we're devising a way with this new office in terms of getting community input, CEC input, in selecting that new leader.  Obviously there's going to be a screening and we're going to have selected a group of candidates that we think are strong.  That final selection is really going to be the work that's going to be done by this working group.
MS. JESSICA:  I also think just the fact that--I know we're being recorded and all, but I just feel like the fact that they trusted somebody that was going to become--I'm leading the superintendency.  I'm like opening a new school in District 3 and I could speak to this experience.  It was really valuable.  What the chancellor has chosen to do has really worked.  And the community, that working group that selected me as their principal, is still working with me monthly and they're putting me in touch with the right people and they're introducing me to, like I said before, cultural organizations.  And they're working really closely with me to build the school, so it really works.  It's not a magical formula that if you involve the community people are going to be interested in it and want the school to be successful.  They felt comfortable that I could represent that tonight, which was also empowering too because it really truly shows you that the new administration wants it to be a community effort.  Thank you.

MALE VOICE 2:  I have to ask about the minutes from September and to approve the minutes.  Does anybody have any questions or comments about the minutes?  We're all good.  Okay.  Thank you.  Our next item up is the report from Anthony Lodico, our community superintendent.  He has a presentation for the fiscal year 2015 Contracts for Excellence, otherwise known as, C4E.
MR. ANTHONY LODICO:  I was going to say, my job is easy.  I had Jessica present and now Marie Catula [phonetic].  It's only starting my second month here.  I guess they're helping me out here.  It's required every year that we present about the C4E funds that I think started in 2007 and you'll go through that.  These are the fiscal--for this fiscal year, 2015.  The Contracts for Excellence, a little bit about what that means, the history, and how it affects our District 31 schools.  I'm going to turn it over to Marie.

MS. MARIE CATULA:  Thank you.  For those of you that have sat through this the last few years, nothing really has changed too much.  For those of you who haven't this is going to be a Contract for Excellence overview.  The New York City DOE received a portion of its overall budget in a form of foundation aid from New York State.  Part of the funding that's subject to the provisions of this state's Contract for Excellence.  Legislation was passed in response to the November 2006 court of appeals decision that every public school child in this state has a right to a sound, basic education and the state has the responsibility to increase funding for the New York City public schools.  New York City Schools receive Contract for Excellence, or C4E money as we call it, for the first time in 2007-2008 school year.  These funds under state law must be distributed to certain schools and must be spend by those schools in specific program areas.  The programmed areas are class size reduction, time on task, teacher and principal quality initiatives, middle and high school restructuring, full day pre-kindergarten programs, and model programs for English language learners.  The funds must also go towards students with the greatest educational need.  The educational need being English language learners, students in poverty, students with disability, and students with low academic achievements, or at risk of not graduating.  Funds must also supplement, not supplant.  Meaning that you have to do something in addition to, not just use the funding for mandates.  Funds for new programs or expanded programs and the funds should be used towards meeting the school's overall educational goals as outlined in the school's comprehensive educational planning.  Originally the Contracts for Excellence were supposed to phase in over five years with the DOE receiving incremental funds each year on top of the new funds from the previous year.  Because of the economic crisis, the state has only funded two years of C4E even though we are now in year seven.  There were no new year seven funds.  We are just maintaining effort for programs from last year.  While the state awarded no increase in foundation aid or C4E funding from 2010 through 2015, our non-discretionary costs continue to rise.  Rising costs mean that each C4E dollar will not stretch as far as it previously did.  This is simply a breakdown of the state's funding and the $348 million.  There's the restricted funds that must be used according to state ed C4E guidelines.  The guidelines being as I mentioned before, the time on task, reduced class size, principal/teacher initiatives, and so on.  This is the proposed C4Es preliminary plan and how we propose to allocate $348 million restricted funds.  The discretionary dollars, which are a little bit more than half.  Discretionary dollars go directly to the school.  These funds may be spent as the principal and the SLT see fit and continued upon the C4E spending regulations.  The targeted funds are dollars that are earmarked for specific programs in schools based on student need and applicable to school population.  District-wide initiatives are funds that are centrally managed and support programs that improve teacher quality and promote student achievement.  The maintenance of effort goes towards summer school, supporting summer school.  This is a slide of the city-wide C4E plan and all funds by program area.  The breakdown of how the $348 million, if you add up all those pieces of the pie chart you get that same $348 million that we saw on the previous slide.  The breakdown of that $348 million is spent by program area.  This represents a global overview of New York City's entire C4E allocation from the point of view of the C4E program areas.  This is the proposed discretionary program by spending by program area.  This represents an overview of subsets of our total C4E funding, the discretionary funds that were allocated to schools to use as they see fit within the six C4E program areas.  This again is the $194 million in the scripted Contract for Excellence funds with discretionary allocation and its uses; content continuity of service for existing C4E programs.  However if a school cannot maintain that effort because of its change in student population it could choose to reallocate those funds elsewhere as long as it's still within the guidelines of the C4E.  Schools in this district were allocated discretionary funds for Contract for Excellence.  This is how the schools--this side and the next describes how the schools decide to spend their funding.

MR. LODICO:  Just to be clear, this is the first slide that is district-specific.  The others were all an overview of the city landscape.

MS. CATULA:  Class size reduction, middle school/high school initiatives, model program for ELs, and the - -.  Not specific in this.  I know there is C4E that's specific to CTT programs and other for the special ed teachers, but it's just not broken down into - -

MR. LODICO:  Right.  Time on task could go towards special education, which is a big chunk of--

MS. CATULA:  Down here it says targeted allocation - -.  Again, this is just breaking down even further the different--class size reduction.  You can put it into maintain class size, maintain PTR, people/teacher ratio, minimize class size growth, reduce PTR, which is again people/teacher ratio, time on task is before and after school, dedicated instruction, - - group instructions or individualized tutoring, and teacher leadership coaching, mentoring, improving and retaining highly qualified teachers, which is the HQT, and teacher coaches.  This again is specific to District 31.  C4E total dollar amount shows how much money was allocated by program strategy in our particular district compared to the city-wide averages.  And CEC percentage total represents the percentage of the district's total, not a percentage of the city-wide total.

MALE VOICE 3:  Marie, could you just, one step?  Thank you.

MS. CATULA:  That was allocated to each program strategy and total percentages for each program area are added up.  They of course total the 100% of the funding that were allocated for District 31.

MALE VOICE 3:  Now that is a little blurry, right?  I'm not having a stroke am I?  We could hardly see those numbers from back here.  [Crosstalk].  I just wanted to make sure.

MS. CATULA:  The class size reduction planning.  In light of the current federal and state financial constraints it was necessary to reevaluate the original five year class size reduction plan that was first introduced in 2007.  After consulting with New York State Ed a proposed amendment class size reduction plan was presented for approval.  In 2013 we approved New York City DOE's amended class size reduction plan with - - focuses on a cross section of schools that have predominantly large class sizes and low student performances.  New York City DOE has received approval for this plan and identified 75 schools with high average teacher class--high average class sizes in the previous school year, low student performance, and a building utilization rate of less than 100%.  Of course New York City DOE is committed to supporting the schools to help reduce class size and improve student performance.  The next slide is pretty much any kind of comment or questions that you want to have answered.  ContractforExcellence@schools.NYC.gov.  They welcome your feedback.  Thank you.

MALE VOICE 2:  Any of the council members have any comments?

MALE VOICE 3:  Could you just read the website to us?

MALE VOICE 4:  This really is not directed to--are you going to read the website?  You want to read the website so everybody can get that?

MS. CATULA:  ContractsforExcellence@schools.NYC.gov.  

MALE VOICE 4:  I mean I know you're just doing this report and I just want everybody else here to know as far as at least how this CEC feels or at least how I think we feel this is money that the state gives to New York City to run their schools.  They are several hundred million if not billions of dollars behind in their funding to schools.  This CEC is probably one of the only CECs signed on to a lawsuit as a CEC to restore school funding from New York State.

MALE VOICE 3:  Not for this, but that was for the campaign for fiscal--

MALE VOICE 4:  Campaign for fiscal equity.

MALE VOICE 3:  Equity, which they use this acronym to try to fool us by saying C4E money.

MALE VOICE 4:  Our budgets, just recently when there was a failure to reach a teacher's evaluation the governor penalized the students of New York City $296 million just because he thought he could, but constitutionally he cannot.  That translated into about a $100,000 loss per school.  I know you see these numbers and it was broken down towards District 31, but class size reduction, was it about seven years ago that we won hundreds of millions of dollars.

MALE VOICE 3:  Billions.

MALE VOICE 4:  Billions that it was--

MALE VOICE 3:  [interposing] $13 billion.  $6 billion was for buildings, $7 billion was for pedagogical stuff.

MALE VOICE 4:  And it was under Chancellor Klein and Mayor Bloomberg that that money was supposed to be used to reduce class size and they redirected it in other places.  So that's still something that we're working on.  I find it rather ridiculous that there was one slide that you mentioned that 75 schools have been targeted to reduce class size.  If there are only 75 schools in New York City that have an overcrowded classroom God bless America, but that’s just not the case.  I don’t know where these things come from.  I just want everybody to know that while these numbers are here and they're being presented and there's no problem with the presentation, I think most of us here don’t believe these numbers at all.  And we are being far shortchanged by New York State and by Albany and by our legislatures for the amount of money that's supposed to come in to the New York City public education system.

MALE VOICE 3:  Now we don’t blame anyone here or anyone within the city, but when the lawsuit--Joan, I know you know the exact numbers and stuff with this lawsuit.  But my issue last year when we had a presentation by the mayor's office was--and believe me, I'm sure most of the people here are on our side, even though they're administrators.  The lawsuit never said only if the state has the money.  The lawsuit said, New York City was shorted $13 billion over x amount of years.  Give them their money back.  Over the last five-six years since the collapse of 2008 they haven't given us diddlysquat back because they said the state doesn’t have the money.  Just for the record, it's nobody's here fault.  This is strictly coming from the state.  The state is shortchanging us because for years they were given the upper counties, West Chester and stuff, almost $4,000 more per child per student.  Joan, if I'm wrong, please correct my numbers.  I know you knew these numbers.  But I know I'm in the ballpark.  I know it was $13 billion.  I know $6 billion was for more buildings, $7 billion was supposed to be for, like I said, pedagogical issues; learning, instruction, things like that.  And everybody in this city should be screaming holy hell up at Albany because again the lawsuit did not say we're only going to give you the money if we have the money.  The lawsuit said--and they appealed it.  We won it.  Give them their money back.  We haven't seen anything of that money since 2008.  The first two years we got some of the money in.  After that we haven't had nothing.

MALE VOICE 4:  I'm just going to differ slightly from what Frank said.  We should be mad at our legislatures because they are sitting back and not complaining, in my opinion, that this money is being shortchanged because they are part of the entire budget process.  I think that as parents we need to speak to our local representatives and say get this money back.  We're outnumbered severely by the amount of representatives we have in New York City to the state, but I'm telling you there's really no fight that's being put up.

MALE VOICE 3:  And this was a lawsuit by the parents and they won it.  It was called The Campaign for Fiscal Equity.  And I hate to say it, but the way they call this, C4E money, it almost has the same acronym, so don’t be fooled by it.    
MALE VOICE 2:  Any other council members have anything on it?

FEMALE VOICE 1:  Quick question.  If you wanted to know how your SLT voted to put that money, how would you find out?
MS. CATULA:  You could ask the principal.

FEMALE VOICE 1:  Just ask the SLT how much money went for it.

MS. CATULA:  And where is it scheduled.

MALE VOICE 3:  Supposed to be in the comprehensive education plan.

FEMALE VOICE 1:  I'm saying parents that aren't on the SLT, if you're at a PTA meeting.
MALE VOICE 3:  It should be in the CEP, which should be online actually, right?  The school's CEPs are online?

MR. LODICO:  That's an important piece.  With all the politics and everything else aside, if you want to know where that money has gone--because this is just a piece of your school's budget.  It should have gone through the SLT.  The decision should have been made how that money is going to be used.  For example, if the school did decide to use some of those funds to decrease class size it should be very clear through the SLT and asking the principal how that money was used.  It's all in the budget in terms of where it went.  For example, it may be part of those funds went to reducing class size for certain courses, certain math or ELA courses.  They might have been used for bringing in additional teacher power into certain courses.  Reducing the teacher/student ratio for certain courses.  It is information that you should ask and it should be public in your school community.  I guess that's what you were asking.

MALE VOICE 2:  I received a letter from Leonie Haimson.  She's the executive director of class size matters.  She wanted to present this for the hearing.  I'm just going to read it for her.  In 2003 the state's highest court concluded in the Campaign for Fiscal Equity lawsuit that New York City Public School students were denied their fundamental constitutional right to an adequate education primarily because their class sizes were too large.  In 2007 a law was passed called the Contracts for Excellence that provided the city with extra funds on the condition that they also submit a plan to reduce class size in all grades.  Yet every year since then class sizes have increased and now in the early grades are the largest in 15 years.  Here are the class sizes.  She had charts.  It's on my computer.  I apologize.  I don’t have them.  In grades K-3 they have increased from 21.1 to 25.6 since 2008, an increase of more than 21%, and are now the largest in 15 years.  In grades 4-8 they've increased 7% and now average above 29.  In both cases they are far above the C4E goals of 20 students per class in K-3 and 23 for grades 4-8.  It is no wonder that for the eighth year in a row class sizes are the top priority of parents both in District 31 and city-wide.  I would also--and those numbers come from--that quote comes from a survey that was done.  I would also like to submit for the record a letter signed by 73 professors of education pointing out that many of the administration's initiatives including expanded pre-kindergarten and special education inclusion will be undermined if class sizes are not reduced.  Yet nothing the DOE is doing in their C4E plan is likely to reverse this trend.  They have not put a single dollar in their targeted allocation towards reducing class size.  They are also allowing principals to use these funds to minimize class size increases, which is an unacceptable definition of reducing class size.  Bill de Blasio promised when he ran for mayor that he would abide by the city's original Contracts for Excellence plan that was approved by the state in 2007.  It is time the mayor lived up to this promise and starting planning for small classes in all grades so New York City students can have a better chance to succeed.  Thank you.  Leonie Haimson, for Class Size Matters.  Anybody else have any comments?  Does anybody have any comments in regards to C4E, just on the presentation?
FEMALE VOICE 2:  Yes.  What happened to the - -?  
MALE VOICE 2:  This doesn’t cover that.

MALE VOICE 3:  Are you talking about the 37.5 minutes they took away that was helping children learn?  

FEMALE VOICE 2:  Yes.

MALE VOICE 3:  Just wanted to be sure.

MALE VOICE 2:  Does anybody have any comments on this presentation?  Public hearing on C4E is closed.  

MR. LODICO:  Thank you.

MALE VOICE 2:  Thank you, Anthony.  Earlier, just to touch on some things we discussed.  I'll do it under the council president's report for the - -.  We talked about middle school applications, the criteria for special programs.  We talked about the disciplinary code.  The city is going to be revising the disciplinary code.  We also talked about universal pre-K regarding community-based organizations.  We saw in the news that there were some violations a couple of months back when they were first starting the program.  What was discussed earlier was possibly creating a website or something that the city could run that could give an update on the status of those violations, whether there are safety hazards or any other type of violations.  Before I move on I would like to recognize some people in the audience that are here.  We have school safety commanding officer, Acevedo [phonetic].

MR. JUAN ACEVEDO:  Juan Acevedo.

MALE VOICE 2:  Thank you so much for coming.  We have Rose Kerr, who is the Borough President Education Director.  Congratulations.  Formally Principal of Civic Leadership 861.  We have a representative from New York City Controllers Office.

MALE VOICE 5:  Yes.  My name is - -.

MALE VOICE 2:  Thank you very much.  Do we have anybody else that's from--

MS. JACLYN:  From - - office, Jaclyn Ringles [phonetic].  

MALE VOICE 2:  Thank you so much.  From the UFT we have--

MS. ROSANNE:  Rosanne - -.
MALE VOICE 2:  And we have Joan - -, who is also with the UFT.  And from Staten Island Federation of PTAs we have Erin - -.  Thank you very much.

FEMALE VOICE 3:  The City High School Council.

MALE VOICE 2:  Yes.  Congratulations, Andy.  

MR. ANDY:  That's when the council meets, six to nine.

MALE VOICE 2:  What dates?  Second Wednesday. 

MR. ANDY:  Unless there's a holiday.

MALE VOICE 2:  And they meet throughout the city, right?

MR. ANDY:  Yes.  Usually we meet at - -.  Thank you all very much.

MALE VOICE 2:  Thank you for coming out.  I'd like to move on to reports of committees.  Does anyone--Laura, do you have anything?

MS. LAURA:  Yes.  I have a couple of things on special education.  The first is our struggling readers program that we're trying to put together.  We're going to be presenting it at the principal's meeting, which is on October 29th I just found out, Wednesday.

MALE VOICE:  Yes.  We just changed the date.

MS. LAURA:  And that's basically trying to put together for the younger grades right now where the children are really struggling to learn how to read.  It could be because they have dyslexia, could be because they're English language learners, could be because they have a learning disability; any one of the number of reasons, but hopefully this program would help all children to really master reading and master the language better.  We've been invited to come present to this meeting, so we're very excited about that.  Tomorrow, if people are interested, there's a college transition program at the Institute for Basic Research, for anybody whose child is aging up to college.  They're going to have people from CUNY's financial aid, etcetera there to address issues.  Finally, maybe most importantly, the TAP program at IS24 we understand that--I won't say the funding has been restored but two of the teachers will be restored to the program.  So now there will be two classes per grade in the transition to - - program at IS24 where they had been cut previously this year.  Regardless of where the funding was, apparently it was there, but may have been in a different location.  I understand we have some parents here, so maybe we have a conversation later.  

MALE VOICE:  Hopefully that will all be done within the next week.

MS. LAURA:  This week.  I understand by the end of this week it should be reprogrammed.  [Crosstalk].  

MALE VOICE 2:  Does anybody have anything else?

FEMALE VOICE 3:  Also there is a transition fair on Friday, October the 11th at the College of Staten Island, Building 1P.  I believe it's from like eight until two.  It's a great place for resources for the Office of--October the 11th.

MS. LAURA:  It's more like a fair, right, that meeting?

FEMALE VOICE 3:  Yes.  Most agencies are there, state agencies.  Nine to eleven.  

MALE VOICE 3:  Me and Mike are transportation safety and we've gotten a few bus complaints, but some of them seem to have worked out.  Am I correct?

MR. MIKE:  Yes. 

MALE VOICE 3:  Some haven't.  Those who still haven't please send us an email either to me, Mike, personally, most of these have our email addresses, or to www.cec31.org in regards to transportation issues.  Usually the DOE works everything out.  I think October 5th or the 10th is the date they try to make sure everything is in place, all new routes or added buses go to lines.  We were getting some complaints about a bus stop that there are two buses for the same schools stop at the same corner, one 20 minutes early--one 15 minutes before the other.  What was happening was everybody liked getting on the earlier bus so the bus was getting too crowded.  Any issues regards to that please contact me or Mike and we'll try to work those out for you or your child or whatever parent does contact us.  Thank you.
MALE VOICE 2:  Anybody else got anything?  We're going to move on to the open agenda session.  We have a few people that signed up to speak.  Andrea Albertson.  Just to remind everybody, you have three minutes.

MALE VOICE 3:  I'll let you know when you have 20 seconds left.  Okay?

MS. ANDREA ALBERTSON:  Hi.  My name is Andrea Albertson.  I'm a parent of a student in the Gifted and Talented program here on Staten Island.  Unlike most boroughs in the city, Staten Island does not have a Gifted and Talented school, therefore our students are relegated to G&T classrooms within a general education school.  But I'm actually here to talk about Common Core.  The New York City Department of Education says that the Gifted and Talented program supports the needs of exceptional students by aiming to deliver accelerated, rigorous, and specialized instruction aligned to the Common Core State Standards.  However, the Common Core State Standards specifically state that the standards do not address expectations nor do they define strategies or materials for students who perform above grade level.  Students in the G&T program are expected to perform above grade level, yet they are being held to a set of standards that are grade specific and do not allow for progression through standards at a rate beyond grade level.  The standards address this issue by acknowledging that advanced learners may show a mastering of content standards much sooner than general education students and they go even further to say that most advanced learners will test out of the standards before they get to high school.  The general consensus among educators in the gifted and Talented community including the National Association of Gifted Children, the Davidson Institute for Talented Development, and even a national council of math teachers who are supporters of the Common Core State Standards state that the Common Core Standards are insufficient for gifted learners because advanced learners can grasp more advanced concepts, need more depth and complexity, and are more likely to move through the standards at a faster pace.  They recommend that differentiation is needed so as not to depress their growth by holding them to grade specific standards and assessments.  They feel that the Common Core Standards should serve as pre-assessments for gifted learners and their curriculum should be qualitatively different from that of general education students.  The reformers behind the Common Core State Standards and New York State want us to believe that all students in this state should be able to compete with those of the top performing countries.  What they are forgetting is that those countries support the top performing students.  By aligning the Gifted and Talented programs with the Common Core State Standards New York City is doing a huge disservice to the top performing students because quite frankly if the writers of the Standards say they are not good enough we should believe them.  I will end with a quote from the Institute of Math and Computer Science where the author has this to say to parents of gifted children: "With the potential for Common Core to do more harm than good for the education of bright kids, it is more important now than ever to be heard."  Thank you.

MALE VOICE 2:  Next speaker, Carole Gray [phonetic].

MS. CAROLE GRAY:  I'm a parent of a sixth grader and a third grader and my sixth grader received a sheet called, What are my Learning Strengths.  It says, "Research shows that all human beings have at least eight different types of intelligence.  Depending on your background and age, some intelligences are more developed than others.  This activity will help you find out what your strengths are.  Knowing this you can work the strength and the other intelligences that you do not use as often."  They have to grade themselves on what they check off.  I am so against this.  This I feel is part of the data mining that's going on behind closed doors that we don’t know about.  I just wanted to give a couple of examples of the things that bother me because my daughter is in a 12:1 program and she's already struggling with herself because she has a harder time with school than other kids.  With questions like, I like myself and then in parentheses most of the time or I know what I'm good at or what I'm weak at, I have several very close friends.  I just find that a lot of these questions it's not their business.  This is something that if a parent feels that their child should be assessed by a licensed therapist or psychologist that is who should be doing this; not the schools and not without our consent.  I have a very big issue with this.  And this was another one last year.  Responsibility Inventory Sheet.  None of the parents knew about this.  My daughter I already told to bring home anything that has nothing to do with school.  And these questions is all about your home--do you have a specific time set aside each night to do your homework?  When is there perhaps a better time?  Do you have a space such as a desk set aside to do your homework?  If not, what can you use instead?  Are some of your friends a bad influence on your work habit?  How about your family members?  I just don’t understand why--if this is Common Core I'm so aggravated.  This is not to be given to my child.

MALE VOICE 3:  Can you send that to us?

MS. GRAY:  Yes.

FEMALE VOICE:  May I ask what school that was?

MS. GRAY:  One was from PS56, my younger one.  Actually this was my older one when she was in 5th grade last year and the other one was IS34.  
MALE VOICE 2:  Next speaker, Mark Melachio [phonetic].

MR. MARK MELACHIO:  Good evening, everyone.  I'm one of the parents from the IS24 TAP program.  My son has been in the program for one year.  I've heard a lot of discussion this evening about funds being restored or whatever semantic you want to put on it towards a program being funded and the levels that it was funded in the past.  I think one of the things that I found troubling in the conversations that we've had is that throughout this entire process and with speaking with Ms. Chase and other people who are involved in this situation was that a lot of the decisions that seem to be made about how this program was funded is done without any input from the school psychologist or the school administration.  We can argue numbers back and forth.  We heard $250,000 as parents.  I hear the number tonight at the end of the business meeting was somewhere around $158,000.  Any way you look at it, 36 kids in a booth--38, you're talking ballpark of $7,000 per child in the program.  And as Ms. Jenkins said in her presentation talking about building new schools and building communities, I heard the words one of a kind.  I heard building relationships with the parents.  I will say this, the staff and administration of IS24 have been bar and none the best I have dealt with in my child's entire academic career.  A lot of the students that are in the TAP program did not come from - - programs like MIST.  While I understand the mayor's initiative towards extending on pre-K and programs like MIST we certainly want to see education spread out to wherever it is needed.  But this program was an oasis for kids that didn’t fit the mold of MIST or who were drowning in the 12:1 program.  I can speak for myself.  I can't speak for everyone else, but I know my son.  His experience in elementary school was very difficult.  Everything I heard back from every teacher was there was if there was just a couple less kids in the class or if they had a little extra time to give him he would excel.  First year in TAP last year my son was an honor student for the majority of the year.  His attitude completely changed in this school.  You see a spark in just about every child that's in that group.  At this point my questions are in regards to the future of this program because one of the things that seems to happen each year is that the program tends to get evaluated very late into the budget cycle.  The funds that they're expecting or hoping are there this time around were not there at least not out where they would normally have been.
MALE VOICE 2:  Thank you.

MALE VOICE 3:  Martin, can you flip the lights on right next to you please?  Thank you.  Thank you.

MALE VOICE 2:  Moving forward you said the program wasn't aligned?
MR. LODICO:  Yes.  Part of what we discussed is that we're going to start discussing this fall planning for next year to make sure these things don’t happen and that it's appropriable funded and the principal knows exactly what he's dealing with in planning for the program.  

MR. MELACHIO:  If I could just add one small thing.  There's been a lot of trial and error with this program over the years.  While the letter of the law states that it can have a 12:1 ratio in the class, they have found that six children in the class is typically what works best.

MALE VOICE:  I know Laura - - definitely expressed that to us and we're going to stay on top and hopefully work towards that end.  We'll do the best we can.
MS. LAURA:  I agree.  The TAP program has a huge record of success.  It's not like this is a flyby now that it's been successful one year.  The other thing we've asked the DOE is they have information on the Horizon program and the - - program on the site they don’t have anything on the TAP program.  We have one in New York High School as well and they tend to transition from one to the other.  There is a huge--I think you're right.  They're budgeting so there's not this willy-nilly.  What is the correct amount to support these kids?  That's the question.

MALE VOICE 3:  I'm on my third job in 24.  I have--I'm the liaison there and my older two--the new one is only in the 6th grade, but she's not in one of the TAP classes.  The older two were but they weren't part of the program and they said the program was--there was no way of determining who was part of the TAP program and who wasn't because it was such a small group of children.  Correct me if I'm wrong.  I believe they had an extra parent and an extra teacher in every class.

MALE VOICE:  Can we get back to that?  We have two more speakers.  If we have progress we'll get back to that. 

MALE VOICE 2:  Laura Cavaleri [phonetic]?

MS. LAURA CAVALERI:  Hello, everybody.  Laura Cavaleri.  I'm here to announce that October is Dyslexia Awareness Month.  I don’t have my red shirt on, but October 15th is Redeeming Red for Dyslexia.  I myself am dyslexic.  I spoke at the Staten Island Federation of PTA's Legislative Forum.  The legislators were there.  Yes, they need to do more for us.  I was mentioning to them that there was a hearing, a federal hearing from the Science Space and Technology Committee listening to dyslexics speak about how great we are with stem and stem is the way to start helping dyslexics and that will help everyone else around the--in the curriculum.  There's also a bipartisan congressional bill out in congress.  It's four, five, six.  I asked - - to sign on to that.  We've got something like 111 so far through the nation that have signed on.  But going back, dyslexia is just not a third grade problem.  It's now being spoken about as an adult program, as a behavioral problem, as a self-esteem problem.  You get self-esteem - -.  You're knocking them down first of all with your education and then you're knocking them down with their self-esteem as they develop into adults.  This happens through now middle school and high school.  This is the new concern.  I'm not concerned anymore.  I'd like to go see the program on what we're talking about for third graders, but it's got to be a now mentoring, modeling conversation in school all across guidance counselors that need to be told.  Because if kids are getting diplomas that are the certificates because those IEP certificate diplomas are out there and dyslexics are getting them you're showing them what their skills are, there's more to be done for dyslexics as a whole, not just the third grader, but as adults in the community too.  That is it that I wrote down briefly.  Thank you.  Like it says, Laura, can I come to that workshop on the 29th?  What is the program that is being implemented?

MS. LAURA:  It's a discussion with the principal, to get the awareness out there with the principals that we'd like to start doing this and get some schools maybe that would even be interested.

MS. CAVALERI:  That was the parent engagement portion.  The schools now have parent engagement for on Tuesdays.  How do we get that conversation helping with just the adults?  Because the adults are now talking about it that it's hereditary, generations hereditary as of the latest conversation.  Nicole Malitochis [phonetic] at the - - said that she signed on to proclaiming that October is Dyslexia Awareness Month.  Come back and see me in January.  For New Jersey and Alabama have already posted theirs today.  October is Dyslexia Awareness Month over in those two--let's move on this because I haven't been saying this long enough.  There's enough information out here.  Let's pick it up.

MALE VOICE 2:  Thank you.  Cindy Santora [phonetic].

MS. CINDY SANTORA:  Cindy Santora.  Hi.  My name is Cindy Santora.  I have two children currently in middle school in Staten Island.  I'm a Bay Ridge transfer.  This is my first year in Staten Island.  I just wanted to mention two things.  One was I am hoping this was the exception, the fact that so many meetings are happening at nine a.m.  I am a working parent.  I come from a two family, both parents are working.  Two very important PTA forums just happened.  Guess who didn’t go?  Me.  Because they were held at nine a.m.  I am required to be at my desk at nine a.m.  I wish I could take off a million days to be able to attend these important meetings, but unfortunately that is not an option.  I also just recently went to a meet and a greet at my school.  Guess how many parents came?  I want everyone just to guess.  23 out of a class of five or six--
MALE VOICE:  What school is that?

MS. SANTORA:  IS2.  How many--that's a pretty big school.  23 parents.  When I approached the parent coordinator about the fact that I really think that these meetings need to be held at a different time I was kind of given a brush off that, "I'm trying to do these meetings at what's best for everybody."  How is it best for everyone if you have 23 parents show up to this meeting?  I'm hoping, as I said, that these nine o'clock meetings are an exception because what you're doing is you're taking a huge group of parents and you're placing them someplace where they will have no say in their children's school.  That is my first quick comment.  My second quick topic is academic intervention.  Last year my children were in extended day.  It was amazing.  It was the only thing that kept my kids' head above the water.  I go to the parent meet and greet with 23 other parents and I said what kind of tutoring do we have this year.  What kinds of things do we have placed for children that are struggling academically?  And what I was basically told was nothing, zero, zip.  You're going to implement Common Core, admit that the Standards are tougher, admit that the implementation was completely screwed up, but you're not going to do anything to help the students that are struggling.  My son--it is October.  He has not broken a 50 on a single math test yet.  He comes home with homework that looks like Chinese to me.  It is gobbledygook.  I do not understand it.  I can't get it.  I've tried everything in my power to get it to work and I can't help him.  So what am I doing now?  I'm paying almost $300 a month for tutoring.  Why?  Because school has nothing in place to help us.  Nothing.  And it is absolutely amazing that I have to do this.  I have to struggle.  My husband is a police officer.  He works almost 55 hours to try to pay for tutoring because my child is not going to pass.  He went to summer school last year.  He will be going to summer school this year because it's not helping.

MALE VOICE:  Thank you.  

MR. MIKE:  I just want to point out that the legislative forum that was held was held by Staten Island Federation of PTAs.  Generally they have an assembly that meets and it's representative of all PTAs.  They go to their--they're a different organization than us.  They hold their meetings in the mornings.  Their representatives go there and then they're supposed to bring back to their PTA meetings what's brought up.  Just like with our meetings people come to them and they bring them back.  Our meetings are at night depending on if there's any workshops or whatever that we can come up with or other training that may be available.

MS. SANTORA:  I would have loved to be there.
MR. MIKE:  There's multiple organizations that do things.  Just so you know, like you're saying, we have no control over what another organization does.  We also have to remember, that legislative forum, it had to coincide with the legislators.

MS. SANTORA:  But they work for us.  So I say it's at six o'clock, for me it doesn’t work that way.

MR. MIKE:  I don’t mean to sound any way, but honestly it goes by their schedule because they have many people that go to different organizations to speak to, whether it's education, health, whatever it is.  We need them to come, so they're going to work--that organization is going to need them to work.  They're going to go by their availability and that's what happens.  For everything to align--you've got to remember, we have six state representatives.  There was a federal representative there, city representatives.  I've got to tell you, they did a remarkable job being able to get that many of our legislators there.

MS. SANTORA:  How many parents went, Mike?  How many parents went?

MR. MIKE:  I didn’t take a count, but there was a fair amount, I've got to say.  There was a fair amount.  Honestly that happens at a lot of meetings.

MS. SANTORA:  Because they're being held at inappropriate times.

MALE VOICE 3:  Yes, but we have our meetings, sometimes we'll only have one person here.  This is one of the biggest turnouts we've had in about two years, unless there's a specific issue that's going on.

MR. MIKE:  I'm sorry.  I'm going to break a little protocol here.  Erin, you've got something?  Erin is the president of - - Federation.

MS. ERIN:  We can talk afterwards.  I'm the co-president of the Federation.  We did try and workout different hours.  Like Mike said, the legislators weren't available.  But to do this one we all - - possibly and we are going to try again at the end of the evening.  We do have workshops that we do in the evening.  But we can talk afterwards.  We did our best to try and work with their schedules as well.  That's all I can say.
MALE VOICE 2:  Sam?

MR. SAM:  What's your name again?

MS. SANTORA:  Cindy Santora.

MR. SAM:  Cindy, I agree with you completely.  I especially agree with you about the part of losing the 37.5 minutes, which was a benefit to most of our children.  Because the chancellor and the UFT said it didn’t work, they just blew it away.  It was part of a new teacher's contract.  I would like to know how reducing class time in front of a teacher can help our students pass when city-wide about 70% of our children are not reading, writing, or doing arithmetic at grade level.  I agree with you completely.

MS. LAURA:  And it's not the school.  This is a direct result of the contract.

MS. SANTORA:  But there's like certain schools have this SL New York program that's a middle school program.  I know my friends in Brooklyn have it and that program provides tutoring.  But guess what?  My school does not have that program, so we don’t get tutoring.  [Crosstalk].  If you look up - - New York--[crosstalk].

MALE VOICE 2:  That concludes our open agenda session.  

MALE VOICE:  I would like to ask, during the presentation that Jessica did she mentioned there was a slide and that slide was called New School Leader.  One of the qualifications for a new school leader was to have seven years of pedagogical experience.  Do you know if that regulation is holding through to charter schools regards considering public schools too?  Is there any way to find that out?  Because we have had presentations for charter schools on Staten Island from people who have had zero.
MALE VOICE 3:  I could answer that right now because by law chancellor's regulations do not apply to charter schools, so no, it does not apply.

MALE VOICE:  But the DOE is an authorizing agent for charter schools.

MR. MIKE:  Yes, but so is - -.  I just got this email hot off the press.  We have October 16th - - at 6 p.m.  There is going to be a hearing for the Capital Preparatory Charter School, which is an application with New York State Education Department to approve it for grades 10-12.  It says grades 10-12.  It could be just a typo, but it's going to be a high school.  If anybody is willing to attend it's going to be here - -.  They don’t have the--I'm sorry, I will get it out to you.  They don’t have the building number on here yet, but I assume it will be either across the street, across the quad.  It's October 16th at 6 p.m. and it's the Capital Preparatory Charter Schools.

MALE VOICE:  How come they don’t present at our meetings anymore?

MR. MIKE:  That's just some information.  I just got that email about an hour ago.  I'll send out an email on it.

FEMALE VOICE 3:  I had something to say.  I wanted to say something about the lady--I'm sorry.  I don’t remember your name.  You were talking about the gifted program.  I was in a gifted program when I was down south and I know things have changed, but for us as parents I think we have to start having some real conversations with these administrators about what our expectations are so that the bar could be lifted for the gifted students.

MS. ALBERTSON:  As far as it is I know the curriculum is identical for the general education class and the gifted class.  They're reading the same books.  They use the same math program.  They have the same instructional level.  My son does his math homework in like four minutes and he's frustrated because he knows 10 times 3 is 30, but then he has to go back and draw circles and squares.  He can do higher math in his head and he's stuck to--

FEMALE VOICE:  But Andrea, isn't that - -.

MS. ALBERTSON:  It's all in the same--[crosstalk].

MALE VOICE 2:  Do you have a comment?

MALE VOICE:  Just so you know about Gifted and Talented programs, they do follow the same exact curriculum as any other program and the students are not expected to exceed that, but every of the schools or the teachers, they call it enrichment where they will--if they're going to study an earthworm instead of studying an earthworm for an hour they might study it for a week.  That's what you're getting as far as the Gifted and Talented program.

MS. ALBERTSON:  I beg to differ just because we are told as Gifted and Talented parents that--

MALE VOICE:  [Interposing] What school are you in?

MS. ALBERTSON:  PS50, which is an excellent school.  I have no problems with the--first grade, by the first grade all students must read by--I'm not sure off the top of my head but say a J.  Gifted students in order to stay in the program must read two levels above grade level.  They are expected to exceed grade level in order to stay in the program.

MALE VOICE:  I'm not disagreeing with you, but I'm just saying that criteria may have been setup by your school rather than through the Department of Education or Chancellor's Regulations because the only thing--they're following the same curriculum.  They're doing the same math problems at the same time.
MS. JENNIFER:  I have a comment.  I have two kids in Gifted and Talented and one was in general ed before and now they're both in the same.  You're absolutely right.  It's the same thing.

MS. ALBERTSON:  You run the risk of not having a gifted program at all.

MS. JENNIFER:  But I spoke to the principal about it because I myself was wondering where is the--and I don’t know if this is true or not but she told me that the DOE will not fund any special resources for Gifted and Talented.  Anything that the school does, they have to pay for it themselves.  Of course they have no funds.  So what my school wanted to do, the Gifted and Talented class, the teachers wanted to form their own--the parents wanted to form their own PTA and the DOE went ballistic.  

MALE VOICE:  Do not do that.

MS. ALBERTSON:  We could do a PTA?

MS. JENNIFER:  Well they wanted to so they could fundraise for resources for the G&T and the DOE went ballistic.

MS. ALBERTSON:  I was under the understanding that a lot of schools the Gifted and Talented do receive additional funding.

MALE VOICE:  No.

MS. JENNIFER:  The Gifted and Talented schools do.

MS. ALBERTSON:  Which is not an option for Staten Island parents because am I supposed to get my five-year-old on the bus at 5:30 in the morning so he can get to school in Manhattan at 8:30?  My son scored high enough to go to any school in the city he wanted to go to.  What were my options?  My options are either get him to Brooklyn and get myself and a five-year-old and a two-and-a-half-year-old in the car at 5:30 in the morning to get him to school or he goes into a gifted program, which technically isn't really a gifted program and we all just hope for the best for these kids.  I don’t know.

MALE VOICE:  I do know that a lot of junior high schools on Staten Island from - - from my experience that their honor's program they're teaching high school math and they are taking that step up.  It's not the same as regular eighth grade math.  If you pass the Regions, you get a high enough mark, when you go to high school you don’t take that Regions again.  It does eventually, from the lower grade, as you get up there it does catch up to mean something.  I don’t know if that's the right terminology to use, but if you are in the honor's program and I'm assuming the Gifted and Talented, if you do good enough on the Regions in the eighth grade, you will go--in high school you will start at that next level.  I think with the babies, the smaller ones, the difference is so small right now.  As they move up it gradually gets harder and harder.

MS. ALBERTSON:  Most studies do show though that most advanced middle school students can out perform most college seniors by the time they're in eighth grade.  I really think that a whole new conversation needs to happen about how we treat advanced learners and not limit them.

MS. JENNIFER:  I agree.

MALE VOICE:  Thank you.

MALE VOICE 2:  Alright.  Does anybody have anything?  Are you guys good?

MS. ALBERTSON:  I know you guys were talking before.  PST has an excellent thing on their website where they have teachers, actual teachers from the school who are going chapter by chapter through the Go Math book.  They do lesson by lesson to let the parents - -.  That may be something that you can do.

MALE VOICE 2:  This meeting is adjourned.   
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