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FEMALE VOICE 1:  …this year, so it cannot be broken down by borough.  I don’t--.
FEMALE VOICE 2:  So how do we address our schools if we don't have a list--
[No response heard]

FEMALE VOICE 1:  Then give us a list of - - boroughs –- money --

FEMALE VOICE 2:  [Interposing] How much each school receives, and then we'll go in and - -.  
FEMALE VOICE 1:  List the schools in each borough and how much the school will receive.
FEMALE VOICE 2:  How much each will receive - -.
[Crosstalk]

FEMALE VOICE 2:  I asked last year if there was anything that showed that what they utilized the money for was actually working.  

FEMALE VOICE 1:  Right.

FEMALE VOICE 2:  Right?

FEMALE VOICE 1:  Yes.

FEMALE VOICE 2:  Okay, so did it work this year again?  - - to see how it worked this year because if we can't change the money in the plan, but in one portion of - - we could if they had a change of students.  And so there may have been some schools that we know that would change it around, so what did they do with the money?  Did they change it, or did - -? 

FEMALE VOICE 1:  So what schools changed programs within the - - ?

FEMALE VOICE 2:  Yes.  

[Crosstalk]

MALE VOICE 1:  Just a definition, on the page that says - - by improving strategy, it says, "Maintain PTR and reduce PTR - - pupil-teacher ratio" - -.

[Crosstalk]

MALE VOICE 1:  We have about 33% of the students are in our high school districts.  Is that roughly the case?  Why are we getting only 3% of the teacher support - -?
[Crosstalk]

FEMALE VOICE:  And the thing is--

MALE VOICE 1:   [Interposing] --all your teachers are excellent - - the budget - - assess that you - - all the initiatives.

[Crosstalk]

MALE VOICE 1:  --in public high schools.  

FEMALE VOICE 1:  It's based on the needs of the students in certain schools.

MALE VOICE 1:  Well, sure.  

FEMALE VOICE 1:  And so in P through eighth grade - - ninth grade - -.
MALE VOICE 1:  So are you suggesting that in the common branches, there are - -.  Possibly.  There are more students in poverty?  I'm not certain across the city or across the grades.  Students with disabilities?  I'm not so certain either.  And students with low academic achievement - - graduating, that's clearly - -.  
[Crosstalk]

MALE VOICE 1:  Where is that piece?  It doesn't seem--I don't know.

FEMALE VOICE 1:  Actually, it seems as though the high schools--

FEMALE VOICE 2:  [Interposing] Right.  And you have a disability - - children with disabilities.  But maybe - - ICTs and the CTTs, they eliminated some of the special ed so that - - teachers, but are we really - - in those - - ?
MALE VOICE:  - - talk about memorizing - - because in Monday's presentation by Corinne--Deputy Chancellor Corinne - - discussion about what's being affected and what's not being affected and how that happens - -.  So I would prefer - -.
[Off mic speakers]

[Crosstalk]

MALE VOICE 1:  --least restrictive is defined by the school.  It's not - - .  Least restrictive environment is what is least restrictive for the student - - CTT and ICT is a great strategy, but it's just one strategy.
FEMALE VOICE:  Right--

MALE VOICE 1:  [Interposing] And it will soon benefit - - increase teacher education - - service.  So that's a question - -.  
FEMALE VOICE:  Yes.  - -.  Sorry.

FEMALE VOICE:  In terms of the high school restructuring piece, the - -, what does that include?  - - I mean structuring - -.  And that is also middle school.  And another slide said middle school and high school restructuring.
FEMALE VOICE:  The phase-outs.

FEMALE VOICE:  Is that the phase-outs?

FEMALE VOICE 1:  Yes.  

[Crosstalk]

FEMALE VOICE:  So since we're not going to have any more of those, can you - - that in the - -…?
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FEMALE VOICE:  --students basically be supporting special needs and direct support.  

FEMALE VOICE:  Because we have some schools that are closing right now.  This is the last year, so that money--and I know that they have money - - what's going to happen with that money.  Because clearly, we see that's where everybody is lacking.  They're not - - because the teacher--I believe a lot of teachers are doing their jobs, but some of the students need extra help.  They need extra support.
FEMALE VOICE:  Because - - teaching - - if you're teaching just one method, the child--all children - - learn.  The teacher has to be taught how to - - with the children--

[Crosstalk]

FEMALE VOICE:  Yes, especially for  English Language Learners; they need more time.  So they need school programs, the Saturday programs--

[Crosstalk]

FEMALE VOICE:  --because actually the schools that are - - successful have those in place.

[Crosstalk]

FEMALE VOICE:  Yeah, Andrew?

ANDREW:  How do you break down special needs students?  You have kids with autism, other kids with dyslexia, epilepsy, things like that.  How do you break each one down?
FEMALE VOICE:  Well, students with disabilities - - have IEPs.  

ANDREW:  So you don't break down the disabilities per category?

FEMALE VOICE:  No.

ANDREW:  I think that should be - -.  I think that should be - - .

MALE VOICE:  To facilitate--

[Crosstalk]

MALE VOICE:  There are medical disabilities - - , mobility disabilities or learning disabilities - -.
FEMALE VOICE:  - - is the same.  

FEMALE VOICE:  Right--

[Crosstalk]

FEMALE VOICE:  --kid according to disability.  

FEMALE VOICE:  Does the council have any more questions?  

[Crosstalk]

FEMALE VOICE:  One more question.  Is it possible to see--because sometimes - - percentages--to see last year's percentages and the year before and just--
FEMALE VOICE:  [Interposing] Last year we had - - .  And I'm asking - - were the percentages supposed to have been the same because there's - - money that came in or not the same.  

FEMALE VOICE:  But things have shifted--

FEMALE VOICE:  [Interposing] Of course.  - - shifts.  But I'm still asking did it work?  How does it work?  Has the principal put in those initiatives, and is that money being utilized correctly, because if nobody's learning and the kids are still not progressing, why keep the money there?  - - put it into direct services for the students.

MALE VOICE:  Question follow-up - - councilmember.  Is there an evaluation procedure, or is there a - - report that the superintendent or principal puts out where leaders have to support the expenditure of those funds?  If there is such access, if there is such - - , is there a summary that was presented to the state Department of Education?  After four years of this program, is there an evaluation?  If your office is doing that evaluation--
FEMALE VOICE:  [Interposing] And how - - so that we could - -?

FEMALE VOICE:  Okay.  Thank you, Ms. Watts [phonetic].

We have a few superintendents in the audience.  We have the Queens superintendent, Mr. Juan Mendez.
[Applause]

MR. JUAN MENDEZ:  - - council.  I wanted to  address, because - - totally happened at the end of August, the commissioner identified 354 reward schools under ESEA flexibility waiver.  So 354 schools throughout the state of New York.  I believe there are approximately 3,000--no, I'm sorry, 5,351 schools in New York State, grade K through 12.  Of those, the commissioner identified 354 reward schools.  That's just a little bit below 7%, the top 7% in the state.  Of those 354, New York City has, K through 12, 102 schools identified.  That's approximately 29%, exactly 28.81.  And I think that's a testament to the high quality education that we offer to our children.  Where normally we hear that public school education is not high quality and that urban school districts do not perform, New York City, the school has done as…
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