PAGE  
95

NEW YORK CITY DEPARTMENT OF EDUCATION, CAPITAL AND GRANTS FINANCE
Contracts for Excellence 
C4E Manhattan Boro Hearing 
[START C4E_MANHATTAN_BORO_HEARING_-_DISC_1.MP3]
[Off mic speakers] 
MS. KATHLEEN GRIMM:  Good evening, everybody.  My name is Kathleen Grimm.  I'm deputy chancellor of operations.  [Adjusts microphone]  That'll be easier.  And with me is Deputy Chancellor Dr. Dorita Gibson. 
DR. DORITA GIBSON:  Good evening, everybody.
MS. GRIMM:  Now, before we start, we have some translators in the room in Spanish, Chinese, and Bengali.  If they would come to the mic down there and let people know that they are available, that would be helpful.  
[Long Pause]

BENGALI INTERPRETER:  [Foreign language spoken]

SPANISH INTERPRETER:  [Foreign language spoken]
CHINESE INTERPRETER:  [Foreign language spoken]

MS. GRIMM:  Thank you.  Do we have another translator in the house?  
[Long Pause] 

MS. GRIMM:  Perhaps not.  All right.  Well, we're here this evening to share with the community the Contracts for Excellence proposed plan for fiscal year '15.  And I have a brief presentation to make, and then we will take comments from the audience.  

Please, outside, there's a signup sheet.  If you want to speak to us, you need to sign up, and we'll be calling on everyone who has.  And we will ask you, in the interest of time, to limit your remarks to two minutes.  There is a timekeeper in the front row who will try to keep you on target there.

So let me first give you our Contracts for Excellence or C4E, as we're fond of calling it, overview.  You can see here that we receive a portion of our overall budget in the form of foundation aid from New York State.  And part of that funding is subject to the provision of the state's Contracts for Excellence.  
Legislation was passed, as many of you know, in response to the 2006 Court of Appeals decision that every public school child in the state has a right to a sound basic education and that the state has the responsibility to increase funding to New York City's public schools. 

Our schools received Contract for Excellence funds for the first time in the 2007/2008 school year, and these funds, under the state law, must be distributed to certain schools and must be spent by those schools in specific program areas.  

Those requirements are here on this next slide:  class size reductions--that can be done in different ways, whether it's creating more classrooms or more school buildings or assigning more than one teacher to a classroom or other approved methods--in order to help students attain the learning standards that we all have for them.  

The second category is time on task, which focuses on students who may require additional or increased individual attention; teacher and principal quality initiatives, middle and high school restructuring that might support class-size reduction and raise achievements in struggling schools; full day pre-K; and model programs for English language learners.  
The funds additionally must go to students with the greatest educational needs.  They are our English language learners, our students in poverty, students with disabilities, and students with low academic achievement or who are at risk of not graduating.  Very importantly, the funds must supplement, not supplant, any city funding.  They can only be used for new or expansion of programs.  

This slide is a very interesting one.  The state has been unable to fulfill its initial plan for annual increases in the foundation aid as called for by the fiscal equity settlement.  In 2010, the state extended its planned phase-in period for that settlement indefinitely, freezing foundation aid for the fiscal year '10 school year and capping aid subject to appropriations.  

So billions of dollars in additional foundation aid to New York City will now be delayed for the foreseeable future.  You can see from this chart our fiscal year 2015, the year we're going into, has a shortfall of 2 and 1/2 billion dollars for this coming year alone. 

Originally, the C4E was supposed to phase in over five years, with the Department receiving incremental funds each year on top of the funds it has received the previous years.  But because of the economic crisis, the state only funded two years of C4E, even though we are now in year seven since the settlement.  So there were no new year seven funds.  We are just maintaining effort for programs from last year.  

We'll go to the next slide--oh, that was the sixth.  

DR. GIBSON:  No, seven.

MS. GRIMM:  Okay.  I'm on seven now, good.  Okay, this slide seven is a graphic demonstrating the actual breakdown of the state funds at $531 million.  And you can see much of it is restricted, the 348 million, that have to be used according to the C4E guidelines that we talked about.  30 of that can be used for maintenance of effort in existing programs, but the bulk of it, the 318, remains restricted.  183 is unrestricted, and they may be used as needed.  And they are distributed to schools that were underfunded at the time of the Department's conversion to fair student funding in 2008.

Here is an overview of how the funds were spent during the last fiscal year, the fiscal year that ends very shortly.  As you can see, the amounts have not changed very much in terms of the targeted amount.  How the funds were used in the program areas, class size reduction, time on task, teacher and principal quality, middle and high school restructuring, model L programs, and full-time pre-K, and that is the sum of the $348 million.
For fiscal year 2014/15 coming up, the allocation will be very similar.  Discretionary dollars, you should understand, go directly to schools.  And these funds may be spent as the principal and the SLT see fit and are contingent upon the C4E spending regulations.  
Targeted funds are dollars that are earmarked for specific programs in schools based on student need in applicable school populations.  District-wide incentives are funds that are centrally managed and support programs that improve teacher quality and promote student achievement.  

Maintenance of effort, as defined here and mandated by the C4E legislation, is the lesser of 25% of the original contract amount or $30 million to support ongoing programs.  And for the Department, that $30 million goes to supporting summer school.
Okay, the next slide.  This is a little more detail on the discretionary funds.  Please note that all schools are receiving the same amount that they received last year, since the funds have not changed.  We expect them to maintain programs that they started with these funds in previous years unless they are unable to do so because of changes to their student population or other material differences in the operations of the individual school.  
DOE allows principals to make budgetary decisions about what they need for their schools and students to succeed.  While schools have been budgeting these funds, their use of them is not approved until New York City's Contract for Excellence plan is approved by the state.  Principals are notified up front that their proposed uses of these funds are subject to a public process and that they are expected to take feedback from their parents, students, teachers--all the stakeholders--into account.  
In terms of the timing, it is worth noting that Title I funding also works like this.  We allocate the funds to the schools in June, whereas we don't submit the plans to the state for official approval until the end of August.  These sorts of timing differences are common with reimbursable funds, where the approval timeline often conflicts with the school's operational schedules.  
Given the special considerations of C4E funding, the Department is working to ensure that principals and SLTs have the full range of information and support needed to optimally allocate their C4E dollars.  
Let's go to slide 11.  This slide goes into details about the targeted funds.  Note that schools which receive targeted C4E allocations in 2009/10 receive those allocations each year and again in 2014/15 as long as they retain the population necessary to maintain the effort.  Funds that were previously in schools that lost the population needed to support these programs are being proposed for redistribution to other schools that gained those populations last year.  
In terms of ICT and CTT classrooms, these classes reduce the pupil-teacher ratio for general ed students and are an important and valued instructional intervention for special education students.  Under the C4E regulations, assignment of additional teachers to a classroom to facilitate student attainment of state learning standards is an eligible expense under C4E.  Allocations for these classrooms have been approved by the state in all past years.  
Next slide.  This has to do with the district-wide initiatives and the maintenance of effort funds.  In terms of district-wide initiatives, we are proposing to continue funding the same programs as we did last year.  The other programs are, in brief, multiple pathways; maintaining efforts in a program that opened in 2008/09--you see the dollar figures on the slide--principal training.  We are maintaining efforts for initiatives that were funded with C4E funding last year, including the leadership academy and the principal pipeline; college and AP prep programs, including SAT prep courses.

Maintenance of effort:  we used this $30 million to support summer school last year and are proposing to maintain this maintenance of effort in the coming fiscal year.  
The next slide.  The C4E funding plays a very crucial role in realizing most of the chancellor's priorities, specifically in the areas of providing quality initiatives for principals and teachers to improve their professional development, and most importantly, aiding in the implementation of full-day pre-K programs which will be vital to so many of our children for future academic success.
Also, targeting middle schools to facilitate academic and structural changes will ensure that students will be better prepared for the challenges in high school and will result in an overall improvement in student grades and college and career readiness.  What you see here on the slide are the four pillars that the chancellor has articulated.  The first pillar, "Return dignity and respect to the craft of teaching and school leadership."  The second is "Improve student achievement by aligning all instruction to the common core standards."  In order for children to succeed and master the rigors of the common core, their education must begin early and continue to be strengthened through their middle years.  Greater levels of support--for example, through guidance counselors--will help these students be on track for graduation.
The third pillar, "Engage parents in every aspect of school life."  Parental involvement is a key to a child's academic success.  I think we all know that.  And when parents are given frequent updates to their child's progress and are knowledgeable about how their children are doing an a subject matter, they're much better able to guide their children to success.  It's the DOE's goal to develop a truly parent-friendly system. 
The fourth pillar, "Create new collaborative and innovative models within our city and schools."  Schools can't succeed on their own.  It takes partnerships with communities as well as public and private organizations to bring the vast exceptional resources of our city into our classrooms.  And we are committed through creative collaborations to improve our student outcomes.
Next slide.  Slide 14 talks about class size reduction.  Under the C4E, New York City was required to develop and implement a five-year class size reduction plan.  In 2013/14, class size reduction remained a top priority for use of C4E funds, with 149 million out of the 348 million devoted to this purpose when school-based allocations are combined with system-wide funding toward creation of more collaborative team teaching classes.  Class size reduction efforts represented 43% of the proposed C4E spending.  Any expectation that we will be able to significantly reduce class size in a context of rising costs and diminishing resources is not realistic.  We therefore focus our energies on maximizing the maintenance of our improvements made in class size reduction over the past eight years and on supporting further class size reduction in targeted schools wherever possible.  
The regulations require the city to establish a class size reduction plan as prescribed by the commissioner after his or her consideration of the recommendations of an expert panel.  The previous commissioner never established a panel.  Thus, as an interim solution in 2007, the city proposed a temporary plan for class-size reductions to be achieved by 2011 contingent upon available funding.  The 2007 interim plan was based on a timeline for increasing allocations of C4E funds.  However, that timeline has been delayed, and those funds have not been made available in the timeline that matches the plan.  

The 2007 interim plan was also contingent upon maintenance of state and local funds.  However, in the current national fiscal crisis, the city experienced budget cuts for the past two years and may anticipate further cuts in future years as the economy recovers--struggles to recover.  In some schools, increased teacher compensation and unpredicted changes in student enrollment adversely impacted class-size efforts, even where they were prioritizing the use of C4E funds for that purpose.  
Many groups mistakenly conflate school size reduction and Contracts for Excellence.  C4E provides funds to New York City not solely for class size reduction, but rather to implement six reform strategies, which we talked about earlier:  class size reduction, time on task, teacher and principal quality initiatives, middle school and high school restructuring, and full day prekindergarten and model programs for English language learners.  
Before I go on to the next one--can you go back?  Do you know how to back?  Oh, good.  This slide does highlight for you the fact that under our current planning, the Department had identified a list of 75 schools where we are committed to work on class size reduction.  Now, we can go to the next one.
This is our current timeline really for communicating with boroughs and with CECs.  You see right now this is our first borough meeting actually, but we're having them over this week and next week.  And we will then review the proposed school level allocations.  We will consider the public comment that's made.  And in July, we will present our proposal to SED, and then in September/October, we will be going out to the CECs to make a presentation of where we are.
And I think that is our presentation.  We will take public comment tonight.  You can also submit public comment through the 19th of July, not June, so that's a little over a month.  And public comment is welcome on any aspect of the plan, including, as you see, these ideas right here.  So we welcome whatever you want to suggest to us.  

Now, I think, we're ready to take public comment here.  Do you have the names?

DR. GIBSON:  I do.

MS. GRIMM:  Okay.  I think the microphone is right here.  Thank you, by the way, for your attention.  My colleague, Dr. Gibson, will call names.  And if you will come up, we do ask that you limit your comments to two minutes.  And I think we should begin.

DR. GIBSON:  We have 29 speakers, so will numbers 1 to 5 please line up at the microphone?

[Pause] 

DR. GIBSON:  One--oh, they didn't get.  They said to just call the numbers.
MS. GRIMM:  No, no.  Can you read their names?

DR. GIBSON:  Anna Marie Thompson [phonetic].  Dr. Anna Marie Thompson.

FEMALE VOICE:  Good afternoon.

DR. GIBSON:  Thank you.

MS. GRIMM:  Oh, there is a microphone--

DR. ANNA MARIA THOMAS:  [Interposing] Good evening, everyone.  Thank you for this presentation and the opportunity to express our feelings regarding our schools, our public schools.  

My name is Anna Maria Thomas [phonetic].  I'm a retired 39-year veteran educator, and I'd like to address the pillars of the chancellor's plan.  Where it is thought that teaching is a craft, I beg to differ.  It is a profession.  And until we as--what is--the state education department thinks of us educators as professionals and call on us to be a part of what they have now, the common core, another part of the pillar, to be in on the planning.  

But you do remember that phonics, grammar, and penmanship was removed from the curriculum.  And my question--one question, along with my statement, is how can the testing go on when phonics is not being taught and children can't read and grammar, which will help them to take these exams, the common core; I wonder who is…  Are those the craftspersons who made up the common core?  
My last statement:  you talk about the budget, and everything you mentioned delays, delays, delays in giving the money to the schools that need it.  You also mentioned that by the time the money gets to the schools, it's impossible for them to use it because it's not in line.  So when will the state Department of Education get its act together?  Thank you.
MS. GRIMM:  Thank you.

[Applause]

MS. GRIMM:  Two, Jim Devor, EC 15.
MR. JIM DEVOR:  Well, emeritus.  Yeah, I'm Jim Devor, past president of Community Education Council for District 15.  Thank you for this opportunity to speak before you.  
I note, in a rather confused presentation that refers to the C4E and then four pillars of the chancellor, which presumably not to be confused with the five pillars of Islam, that I would like to--what I do notice is that despite all the promises, none of the funding issues change.  Is that--and that goes both in terms--in the funding priorities, both in terms of C4E and in terms of so-called fair student funding.  

I notice that here we are in this building, a fine building of a terrific high school where the funding for each student in this school is 25% greater than the funding in high schools throughout the city, 25% greater than even Beacon.  And then we have schools like, for example, LaGuardia, which is a 35% premium, whereas the Brooklyn School of the Arts doesn't get that premium, even though they're allegedly also an addition school.  
So my question, for example, on that one is do you really think trombones cost more in Manhattan than they do in Brooklyn.  Is there some reason why schools that, not coincidentally, have a lower free and reduced price lunch population, an overwhelmingly lower black and Hispanic population compared to other schools and even comparable schools that have higher free and reduced price lunch populations and higher black and Hispanic populations, why the schools with the lower FERPA level get a higher level of funding.  
Now, you can say, well, that's really not the subject of this particular presentation, although I've yet to quite figure out what the subject of this presentation was based on some of this presentation.  But it seems to me if the worry is that we are not getting funding and that we're facing budget shortfalls, which I'm not quite clear how that was true.  In point of fact, our budget numbers have been better this year, and they were better last year.  And the reasons they weren't better still was because of the financial constraints imposed upon the necessity to reduce taxes for rich people.  That is not the kind of necessity that should be excusing the funding that is needed for our children and for those in greatest need.  

And until such time as that funding is done, and C4E should be used to ameliorate the problems that are created by the lack of sufficient funding for the kind of fair student funding that is really meaningful and that allocates the money to where it is needed most.  Thank you.
[Applause]

DR. GIBSON:  Thank you.  Number three, Mary Ahern [phonetic].

MS. MARY AHERN:  Yes.  Good evening.  My name is Mary Ahern.  I am an ESL teacher and UFT chapter leader at my school, PS 182 in Jamaica, Queens, which is a K to 5 school.  And the reason I'm here in Manhattan is because we just had a contract implementation meeting at the UFT.
Anyway, I'd like to begin by saying that I've had the opportunity to listen to our new chancellor speak several times now at the UFT Queens town hall, at the UFT spring conference, and I want to say that I think it's wonderful to have a true educator at the helm of the Department of Education.  I am also very much encouraged to finally have a level of cooperation between the mayor, the Department of Education, and the teacher's union, which we haven't seen in over a decade.  
Our new contract between the Department of Education and the UFT has been ratified, and I look forward to seeing more collaboration between our school administrators, our parents, our teachers--and by teachers, I mean the guidance staff, the paras, and all of the adults in the building who care about and educate our students.  

There are some things I like about the new contract, and there are other things I'm not so thrilled about.  One thing I'm very troubled by is that the extended day services for the students has been eliminated.

[Applause]

MS. AHERN:  Many of our struggling students benefited greatly from that small group instruction that they receive during the extended day, and I worry what impact the loss of the extended day will mean for them.
I also wonder if we would have so many students requiring academic intervention services if we had reduced class size.

[Applause]

MS. AHERN:  We have kindergarten classes with 25 students with no para.  We have first through fifth grade classes with up to 32 students, again with no paras.  Many of the students in our school are ELLs, and they're at varying levels of English language proficiency, and they need the extra support.  With all of the PD and collaboration, that's wonderful.  But it cannot make up for the lack of the one-on-one time that the teachers need with these students, particularly with the ELLs and the struggling students, so I would like to ask the Department of Education to please reconsider and use the C4E funds to reduce class size so that we can provide all of our children with the quality education that they deserve.  Thank you.
[Applause]

DR. GIBSON:  Thank you.  Number four, please, Lisa Shaw [phonetic].

MS. LISA SHAW:  Hello, my name is Lisa Shaw.  I have four children in District 3 and District 6.  They have IEPs, and this is another issue that I'm extremely upset about losing the extended day.  The small group lessons of maybe five to eight children in the morning has been so helpful to my children, and now, there will be no help at all, and our class sizes are over 30 children in third grade.  

It's a big concern because I come from schools with a lot of IEP children, with a lot of disabilities, and also English language learners.  So we've got classes of over 30.  In fact, sometimes, the classes are combined so that one teacher can be let go and then there are classes of 34.  Although I live in Harlem, the small school behind me--I know the speech teacher--they had 37 students in third grade, and it took until February for the DOE to do something and to split it up into smaller classes.  And why did it happen in Harlem?  And it probably happens less in the Upper West Side.  
Another problem is with the C4E money, I feel like there's no transparency.  I go to your meetings; I ask questions; there's never any answers coming back for me.  You tell me that you're spending money on ICT teachers.  I said name one ICT teacher that was added, a classroom that was added in District 3.  None were added.  All you're doing is using the funds to pay for the existing teachers, and I've even heard my principal at SLT meetings to say, "Oh, from now on, the network is here.  We have to specifically spend it on these items."  Before, it was just a slush fund.  
We want smaller class sizes.  That's the thing that the parents ask for.  That's what the students need to learn, and we want smaller class sizes.  

[Applause]

MS. SHAW:  We're upset.  You're pushing parents like me out of the city because we can't stand it.  We're paying--I'm paying more in tax dollars, but yet Rye Brook--and look in Long Island--they have class sizes of 22 or 24.  Its inefficiency.  You're getting 30,000 a kid, but our class sizes are way over 30 kids.  There's something wrong in New York City.  And to spend the money on professional development and common core and all the things that you've just implemented; again, the same thing's going to happen.  You're not going to spend it to reduce class sizes.  I want to know how many new teachers did you add to really reduce class sizes, not existing classes.  This is my question, and no one has ever answered me.  
Another thing that I believe you need to spend for is the extended day because those students [break in audio] the most.  Thank you.
[Applause]

DR. GIBSON:  Thank you.  [Distorted audio] from Class Size Matters.  Yes.  Number five.  

[Long Pause]

MS. LEONIE HAIMSON:  Hi.  My name is Leonie Haimson; I'm from Class Size Matters.  Peter, do you want to come up?

[Applause]

MS. HAIMSON:  In 2007, when the state passed the Contracts for Excellence law, they required that New York City submit a five-year class size reduction plan with annual goals to reduce class sizes in all grades.  I quote from the law because you have skipped over it in your presentation.  It had nothing to do with funding amounts or anything.  This is what [distorted audio] says.  In the city school district of New York [distorted audio] grades four [distorted audio].
[Pause]

MS. HAIMSON:  Hi, my name is Leonie Haimson.  I'm from Class Size Matters.  Peter, do you want to come up?  

[Applause]

MS. HAIMSON:  In 2007, when the state passed the Contracts for Excellence law, they required that New York City submit a five-year class size reduction plan with annual goals to reduce class sizes in all grades.  I quote from the law because you have skipped over it in your presentation.  It had nothing to do with funding amounts or anything.  This is what the law says.  In the city school district [distorted audio]…
[Break in audio]

DR. GIBSON:  Number five?

MS. HAIMSON:  Hi, my name is Leonie Haimson.  I'm from Class Size Matters.  Peter, do you want to come up?  

[Applause]

MS. HAIMSON:  In 2007, when the state passed the Contracts for Excellence law, they required that New York City submit a five-year class size reduction plan with annual goals to reduce class sizes in all grades.  I quote from the law because you have skipped over it in your presentation.  It had nothing to do with funding amounts or anything.  This is what the law says.  In the city school district of [distorted audio]…

[Long Pause] 

MS. HAIMSON:  Hi, my name is Leonie Haimson.  I'm from Class Size Matters.  Peter, do you want to come up?  

[Applause]

MS. HAIMSON:  In 2007, when the state passed the Contracts for Excellence law, they required that New York City submit a five-year class size reduction plan with annual goals to reduce class sizes in all grades.  I quote from the law because you have skipped over it in your presentation.  It had nothing to do with funding amounts or anything.  This is what the law says.  In the city school district of New York, [distorted audio] was to [distorted audio]…
MS. HAIMSON:  Hi, my name is Leonie Haimson.  I'm from Class Size Matters.  Peter, do you want to come up?  

[Applause]

MS. HAIMSON:  In 2007, when the state passed the Contracts for Excellence law, they required that New York City submit a five-year class size reduction plan with annual goals to reduce class sizes in all grades.  I quote from the law because you have skipped over it in your presentation.  It had nothing to do with funding amounts or anything.  This is what the law says.  In the city school district of New York [distorted audio] pay grade [distorted audio] law requires that this be aligned with smaller classes.  As presently designed, it includes insufficient seats to alleviate current school overcrowding, no less reduce class size or address projected enrollment growth.  
We hope that you will heed the decision of the state's highest court.  We hope that you will listen to parents, educators, and what research shows works to help kids learn and follow through with the mayor's promises to New York City voters by reducing class size.  Our children deserve their right to a quality education, and this should start now.  Thank you for your time.

[Applause]

DR. GIBSON:  Thank you.  Number six, Peter Dalmasy.

MR. PETER DALMASY:  I was with Ms. Haimson, so I'm going to pass it off to Karen Sprowal.

MS. KAREN SPROWAL:  Good evening.  Thank you for coming.  You are a breath of fresh air to see you having a hearing on this finally.
My name is Karen Sprowal, and I'm one of the parents that filed the lawsuit so that we can have this hearing.
[Applause]

MS. SPROWAL:  And I'm here--I don't have anything written out - - because I'm going to speak from a very personal and very passionate place.  

My son entered school in 2007, and when he entered school at that time, I think there were 18 students in his class.  And it was a CTT class, but he went in as a gen ed student, and he did very well.

The next year continued, same thing, the class was under 20 students, two great teachers, as most of them are, and he did very well.  

As budget cuts started to happen towards the second or third grade, the class sizes got bigger.  And what they started doing is they started floating the CTT teacher.  So no longer did he have that ongoing support in the class.  The class size went up to 28.  My son--and let me say, before when he was in a smaller size class, he functioned at a level that was so great that they wanted him to go into the gifted program.  That's how well he functioned.  
As class sizes increased and the teachers were--the CTT teachers were now floating and no longer in the class providing that support, my son started to unravel to the point to where he barely was just hanging on. 

He was given a para, and I can't even put a dollar amount on the amount of services that the DOE had to give him as support as a result of him being in these large classes, and I kept saying to them, my son cannot simply function in these class sizes.  


Now, here we are, years later.  He was in a class this year of 32 students.  It was a CTT class.  They were floating the extra teachers, so now you have this big class size with one teacher where almost 40% of the children have IEPs, and there was no support.  And my son completely unraveled, so now, he's just been approved for nonpublic funding. 

So if you do the math, this is just one child.  The DOE is getting ready to spend over $50,000 to put him in a nonpublic school, when simply a small class size and two good teachers, this kid thrives.  It's not rocket science stuff.  It's real simple.  It's real simple.
[Applause]

MS. SPROWAL:  If you do the math--I don't have the numbers, but that's just one child.  If you add up--and I talk to a lot of parents.  This has happened to a lot of children.  They cannot function in these class sizes.  The teachers said they don't even know these children when you have 30 and 32 children.  

So I've got to tell you; this has been the number one priority, and it's so disheartening.  It's great that you've been coming out and having town hall meetings and talking to us.  We're not used to this.  I'm not used to this, having a forum where you can actually talk.  And when we filed the lawsuit, your administration had not started--I mean, it was the previous administration.  So I'm hoping that from a very practical sense--I'm not an educator; I'm not a scholar; I'm just a parent, and I'm telling you what the impact has been for us.  Thank you.
[Applause]

DR. GIBSON:  Thank you very much.  Number seven, Ela Gupta [phonetic].

[Long Pause] 

MS. ELA GUPTA:  Hi.  I thank you very much for giving me this opportunity.  I'm a parent at Manhattan School for Children.  And I have--I just want to describe to you some of my personal experiences with my child in the size of classroom which is 29 children right now, and she's in first grade.
She's already--in this past year, she has come home several times crying, "Mommy, we were not able to get our - - signed today."  And I ask her why, and she says, "There were a few children who were very disruptive in the classroom."  These are little children where there has to be a lot more focus on taking care on social and emotional--that's a catchword, I know--but there has to be a lot more focus on trying to help children.  And a teacher with 29 children is not able to give that attention, and so the entire classroom was penalized for that.  

I mean, it's not something that's the norm, but it's something that has come in enough that my husband, who is an educator, and I have been concerned that if this is happening in first grade, class disruptions, what is it going to be by fifth grade?  Do you have any thought about that?  
The other thing is small class size is not the privilege of only a certain category of people, you know, children.  It is all children in New York City deserve that small class size.
[Applause]

MS. GUPTA:  It doesn't matter what income group--it's not a class issue.  It is something that these children need.  My daughter is also a very gifted child, and my concern is in this whole large class size, the focus is on lifting those children who are below par or who are struggling up to par, and so there's really nothing for her, who is at the top and who is a highly creative, 99th percentile child.  She's got nothing to support her.  And what is the kind of support you all think about giving such children, because these are the wealth; these are also the wealth of the country because if you don't develop them now, you do not give them that outlet, it's going to be a lost cause later.  So that's my little--I just wanted to share that little experience with you.
DR. GIBSON:  Thank you.

[Applause]

DR. GIBSON:  Number eight, Maya Castillo [phonetic].

[Long Pause] 

DR. MAYA CASTILLO:  Hi, my name is Maya Castillo.  I am a parent.  I'm also a pediatrician.  And thank you for the opportunity.  I just wanted to say a few things.  But first, I wanted to ask if you have spent time in a classroom of kindergartners or first graders with 28 to 30 children.  Have you guys spent time in these classrooms?  I have.  I'm lucky our school's a very open school, welcoming to parents in the classroom, and I see how the teachers struggle.  I see that my child's first grade teacher is stressed.  And I don't think a first grade teacher should be that stressed.  And I see it's because there's too many children.  It's very difficult for that many children of that age together to focus.  They're too highly distractible, and I really think that children at that age, kindergarten through third grade--and yes, definitely beyond--but that age especially where a 9 months' to 11 months' age difference makes a huge difference in their brain development.  

And my daughter's first grade classroom, throughout the year, there were children who started the year reading at a very high level and children who started the year reading at nothing, which my daughter was one of.  And I saw it was very difficult for the teacher to have the time to focus with all of these children at different levels.  It's just too many children at that young age with too many different levels of brain development.  

And as a pediatrician, it makes a huge difference, a couple of months.  You lump all these kids together with one teacher, and there's no way she can focus.  And I agree as well; there were times where I felt like I knew more what was going on with my daughter than the teacher did because she just didn't have time.  

And she benefited from the extended day as well.  And I think that removing that extended day is going to be a huge, huge loss.
[Applause]

DR. CASTILLO:  That is the only way she learned to read at the level, and she was so proud of herself when she graduated from extended day.  Now, if the class size have been smaller, maybe she wouldn't have needed it, but I do think that that service was very valuable to her.  

So in general, I think--again, my daughter is not in a C4E school, but next year, she's looking to go into a classroom with 32 students, and I don't know how she is going to meet her milestones and meet the achievements that you are setting for her with that many students in the classroom.  So I encourage you to try to spend time in all of the classrooms, not just the C4E classrooms, but in all of the classrooms with these children, these large class sizes, to see what's going on in the classrooms and to think about making it a district-wide initiative to reduce the classroom sizes in the younger grades, at least starting with that.  Thank you for your time.

MS. GRIMM:  Thank you.

[Applause]

DR. GIBSON:  Number nine, Danielle Bazarro [phonetic].

MS. DANIELLE BAZARRO:  Hi, I'm here today to speak about the size of classrooms.  I too am at the Manhattan School for Children, and my son attends first grade there.  

Also, I just wanted to comment on a few of my general impressions about the presentation and sort of catchphrases and goals that were listed there.  I appreciate your efforts and your time to give us this information.  It's quite a bit to digest in one setting, and perhaps for the future, more advance warning and also more information written so that we can understand it. 
[Applause]

MS. BAZARRO:  I made some notes here.  And again, these are general impressions, but things that struck me were some instructions that--and the specific statement that the funding, the C4E funding must supplement, not supplant, city funding.  That seems to me to be important because the city, despite all of these challenges for funds, I think that we can't have C4E stand in for the city or relieve the city of its obligation to educate its children.  We have to find the funding.  Tell us how we can help, but we need to find the funding.  We can't say that we don't have it, and therefore we have to sort of set students against one another like the 75 schools that need it most.  All the schools need the funding.
[Applause]

MS. BAZARRO:  All the schools need the funding.  And really, I have to speak about my own personal experience.  I'm new to this.  My son is in first grade.  This is only our second year, but our class size has increased from last year.  It was 26; this year it's 29, and next year, we're looking at 32.  

And it hasn't improved.  The teachers are stressed, and they're good teachers.  They're really good, and we try to support them as best we can, but they cannot do it.
[Applause]

MS. BAZARRO:  I can barely take my son sometimes one day alone, and that's one child.  These are 29 to 32 very active and independent children at this age.  So I really don't think it fair or even realistic to expect a teacher to cope with not only personality but levels of achievement and different challenges that each child faces.  

Again, I don't think we should be pitting different categories or populations of students against one another.  I know universal pre-K is important.  I support it.  But I also think that trying to divvy up the funds between that and class size and ten other different priorities is the wrong way to go.  Get more money.  

Why aren't we getting the money from the state?  I mean, what does that mean?  I was excited we won the appeal, and it doesn't seem to mean anything because the money doesn't come in.  Why is that?  I keep sticking on that; maybe I don't understand the machinations here, but I really don't understand why we don't have the money.  This is a supplemental grant, but the city has to come up with its own funds as well.  I'd like to see that happen.
[Applause]

DR. GIBSON:  Thank you.  Number ten, Josh Curran [phonetic].

[Long Pause] 

MR. JOSH CURRAN:  Good evening.  My name is Josh Curran.  Since I recognize a good half of the people here in this sparsely attended hearing, this hearing, to me, has the tragic feel of a funeral because what has died in the past six months is much of the hope that parents in this city had for this administration when it was elected.  And the conduct that has been displayed in so many respects pertaining to the issues being discussed here tonight are the reasons why.
I'll tell you why I'm here, and I'm not going to duplicate much of what has been so eloquently said by others.  I'm going to lead up to a direct question.  

So for the past 16 years, I've been actively involved in supporting the campaign for fiscal equity, which was initiated in my northern Manhattan School District Number 6 by Robert Jackson.  This is only the latest component of my 45 years of engagement to obtain educational excellence for all.  I was a Manhattan borough president appointee to the District 6 community education council from 2005 to 2009, conducting its capital budget hearings and was CEC president for one of those years during the crucial organizing period to achieve victory for the CFE litigation.  Therefore, I attend this hearing with great concern.  

When Chancellor Farina attended the District 6 town hall meeting a few months ago, I asked her, at the urging of Robert Jackson, whether the Department of Education would support the recent filing of renewed litigation by lead CFE attorney Michael Rebell to compel New York State to comply with the CFE settlement because the state, as we heard tonight, still owes New York City schools billions of dollars.  The chancellor refused to so commit.  
Well, you can't have it both ways.  The Department of Education is constantly asserting, as it did again tonight, that because of lack of sufficient funding, it cannot comply with the CFE's settlement, mandated curriculum provisions, nor its stipulated class sizes.  Instead, the DOE will only seek to limit further increases in class sizes.  Neither your capital plan nor your Contracts for Excellence are CFE compliant.  

Rather than using these borough hearings to mobilize to seek support for fulfillment of CFE, you will disregard the importance of whatever is said here tonight.  That's a prediction which I unfortunately believe to be true.
You will hear more specifics about the conditions in District 6 from others.  I will just end by saying as the rock group The Who famously sung, it increasingly appears that as we meet the new boss, it's the same as the old boss.  

[Laughter]

[Applause]

MR. CURRAN:  And I'll end by asking again, will this Department of Education support the recent court filings by Michael Rebell to achieve compliance with the constitution of the state of New York to supply a meaningful education for all New York City students.  

And Ms. Grimm, not for the first time, as you know, I'm going to put you on the spot.  Since you're the point person in these matters, will you recommend to the chancellor that the Department publicly announce it support for that litigation by Michael Rebell? 
[Applause]

MS. GRIMM:  Thank you for your comments, Josh.

MR. CURRAN:  I take that as a non-answer.  This is why I thought that this had the appearance of a funeral:  because it gives the evidence for why parents have lost hope in this administration.

[Applause]

DR. GIBSON:  Ticket number 11, Olivia.  

OLIVIA:  Hi.  Good evening.  I'm a parent first and foremost for four kids in three different districts:  District 1, District 3, and District 25 out in Queens.  I'm also the chairperson on treasury for CSE 1 also as well.  
First and foremost, I would like to say that I feel the blue book that everybody goes by all the time should be literally burned because everything stems from overcrowding because of co-location of schools, for one.  District 1 is horribly overcrowded, not only with three, four, five schools in one building, but also with charter schools.  I feel like a lot of the deficit that could get covered are the charter schools help pay us rent or they should move into private locations like a lot of them have promised us as well.  
And I don't think that's fair to our children.  Not only are they being overcrowded with regular public schools that have been broken down--because when I grew up, it was one school, one building, not three or four schools in one building.  First of all, that's a health hazard to our children, and our kids don't have enough time to eat, to use playground equipment outside.  And while your presentation explains a lot about ELLs and everything, which is fabulous, but it is depriving our kids of many other things, like the arts program, music, PE.  

There's an epidemic also of obesity.  Everybody says well, we need to eat healthier.  Okay, that's fine.  But what happened to physical education for our children to move their bodies?  Obviously, the children--yes, with overcrowding, I feel that they should have time that they could burn off the steam that they need to burn off.  

And it's just horrible that also our schools should concentrate--because why, in New York City, with 1.1 million kids, we are the most segregated school district in the country.  It's ridiculous that our kids are segregated, and it's not fair to our children at all.  How come we don't invest in those programs, physical education?  Our teachers, with the co-location--yes, they're all overcrowded.  That's where the problem also stems from.  Our teachers have to buy their own supplies.  What happened to workbooks that our children need?  What happened to textbooks?  All of that is not even mentioned once in the presentation at all, period.  And it's just ridiculous.  It's a lot of red tape and a lot of bureaucracy.  There's no transparency in the DOE at all.  
[Applause]

OLIVIA:  Like, we hear the good things that the finances, that we have money coming in, but our kids don't see it.  Our teachers don't see it.  We should go back to the old system of having one school.  How is it that our kids are on staircases being taught?  How come our kids are being taught in small rooms that are meant to be a closet, a broom closet, a janitorial closet?  Isn't that a health hazard to our children, emotionally, mentally, and every way possible?  

And this co-location has to stop.  That's one main predominant reason that we have overcrowding in our school.  And co-location--I'm saying this from experience--because District 1, I feel, is one of the most biggest co-located districts in the city, as well as other ones as well.  But District 1--6 is.  I know District 3 is, where my son goes to high school--there's, I think, two high schools and a middle school.  

And our children are going to get hurt, and it's about their health.  Our children need to have…  My daughter--which she's sitting right back there--is in District 1.  A lot of times, she tells me, "Mommy, I'm hungry" because the kids are rushing to eat lunch.  They don't have enough time to eat.  And they need to eat to maintain their brains' functioning to learn and absorb what they need.  
And I just feel that hopefully--maybe a lot of this won't get processed through.  Maybe a lot of this won't get to the chancellor.  Maybe it won't get to the mayor.  But I hope at least some tidbits of this will get to them, and maybe you can make it more transparent that parents could be more involved because the principals don't involve us at all.  I never knew that the principals are supposed to involve us and let us know where the money is going to be used, where, for what, how.  Teacher development, fine, but how much teacher development do they need?  That time that you're taking away from our kids for teacher development should be used for our children in the classroom--
FEMALE VOICE:  [Interposing] Yes.

OLIVIA:  --instead of taking that--I never grew up knowing that every month, there's at least a half a day; once a month, maybe more than that.  It looks like every other week, there's a half a day.  Why are kids not learning?  It's almost like a whole two weeks of school that they're missing.  These holidays, fine, but our kids; their education looks like they're getting pushed back, and that's not fair at all.  Hopefully, there could be some resolution, maybe more transparency, and thank you for your--for listening.

[Applause]

DR. GIBSON:  Thank you.  Number 12, Deborah Grant.

[Long Pause]

DR. DEBORAH LEWISON GRANT:  Good evening.  My name is Dr. Deborah Lewison Grant, and I certainly welcome the opportunity to speak with you tonight, specifically about the issue of class size reduction.  I'm speaking from the perspective of ten years of teaching experience in a New York City public high school.  My doctoral research was on these issues of the importance of quality classroom conversation  and also as a parent of a fourth and a fifth grader at PS 333 and Manhattan School for Children.
So I think a lot of people brought up important issues tonight, and I want to focus specifically, though, on this issue of pedagogy and what actually happens in the classroom that some of you alluded to in some of your slides.  We certainly know that the New York State, as well as the New York City Board of Education has spent millions of dollars to adopt the new common core standards, specifically with the goal of helping students develop literacy, critical thinking, the analytical skills that are required in a 21st-century job market.  If you look on the website--and I took this quote directly from it--"The educational standards are the learning goals from what students should know and be able to do at each grade level.  Standards help teachers ensure their students have the skills and knowledge they need to be successful."  

So as any competent educational researcher or teacher will, in fact, tell you that the best way that students can, in fact, strengthen their critical thinking and analytical skills is to participate regularly in meaningful and authentic classroom discussions in which the classroom teacher has an opportunity to respond cogently and contingently to the students' comments and then to help refine their thinking with thoughtful and thought-provoking questions.  These kinds of deep conversations are impossible--I mean, physically impossible--in classrooms of 25 or 30 students where the teacher, no matter how skilled, is really reduced to serving as a traffic cop, not a hallmark for inducing dignity or respect to that profession.
So from a personal story, my daughter entered first grade.  She was not able to read at all.  And that year, her first grade classroom had somewhere between 23 and 24 children.  And the teacher was really able to very quickly identify that my daughter was struggling and provide her with extra help and take the time to ensure that she saw herself as being a very valuable and contributing member to the classroom community, and by the end of the year, she was reading on grade level and now reads well beyond it.  
Three years later, that same remarkable, stellar teacher has 29 students in her classroom, many of whom are also struggling with these same issues and are not getting the time or focus or energy that they need and deserve.  All of our children, regardless of what district they are in, the color of their skin, their socioeconomic background--regardless, they all deserve and need to have their voices heard so that they can learn not only to be successful members of a classroom community, but then successful citizens of our society.  And maintaining current levels of classroom size is not sufficient.  So I know there are no easy answers, but we need to do better because they deserve that from us.
[Applause]

DR. GIBSON:  Thank you.  Ticket number 13, Pilar [phonetic].

[Long Pause] 

PILAR:  Hello.  My name is Pilar - -.  I'm a fourth grader at PS 333, also known as MSE.  Speaking from a kid's point of view, having a lot of kids in a class is a disadvantage to every kid.  For example, in a big class, if you need help and other kids need help too on a practice test, then you don't get help and fail on the practice test.  It makes you feel insecure and unprepared.  
I know that us kids can be hard to handle sometimes, and it stresses teachers out a lot.  If the teachers are stressed out, it is hard for them to deliver the curriculum to us.  Kids in big classes don't learn as much as kids in smaller classes.  With smaller classes, we get more attention from the teacher, and we learn better.  Learning is important in life, and you go farther with a good education. 

I ask you, the New York Department of Education, to put money into schools so we have more classrooms, can hire more teachers, and classes can be smaller, and we kids can get a better education.  Thank you.
[Applause]

MS. GRIMM:  Thank you.

DR. GIBSON:  Thank you.  Number 14, Joel.

[Long Pause] 

MR. JOEL FENNER:  Hi.  Thank you for coming out tonight.  My name is Joel Fenner [phonetic].  I'm the parent of a first grader at PS 333, the Manhattan School for Children.  I'm not going to use my time to reiterate many of the points that have been made that I strongly agree with.  I would like to pose some questions that I don't expect answers to, but I would like to think that the DOE and the state will address them.
I believe one of your slides said that current funding is approximately 580 million and that there's a $2.5 billion shortfall.  I think it's fair to say that when the shortfall is five times the amount received, it's not really a shortfall; it's a failure.

[Applause]

MR. FENNER:  You also mentioned that current funding is going to be the same as last year and that you're looking to maintain the progress that has been made over the past eight years.  Is there any documentation to support that there's been any progress made in the past eight years?
[Applause]

FEMALE VOICE:  Lovely, lovely.

MR. FENNER:  I came across a few interesting facts when I was researching this.  The Brookings Institution has cited a national survey done by Harvard's program on education policy and governance that found that 47% of teachers said that they would turn down a substantial pay increase to have just three students fewer in their class.  
[Applause]

MR. FENNER:  I also found that apparently, the states of California, Texas, and Georgia have all been able to get their average class sizes down to between 20 and 28 students per class.  I find it hard to believe that New York can't keep up with California, Texas, and Georgia.  I lived in California for over 20 years, and I think it's fair to say that it's probably the most mismanaged place in America.

And not to be repetitive; I won't make any more statements.  I just want to thank you for giving us the time to speak.

[Applause]

MS. GRIMM:  Thank you.

DR. GIBSON:  Ticket number 15.

[Long Pause] 

[Off mic speaker] 

DR. GIBSON:  Okay.

[END C4E_MANHATTAN_BORO_HEARING_-_DISC_1.MP3]

[START C4E_MANHATTAN_BORO_HEARING_-_DISC_2.MP3]

DR. GIBSON:  Okay, Miriam - -, you may start. 

MS. MIRIAM ARISTY-FARER:  Thank you for having these much earlier this year.  My name is Miriam Aristy-Farer, and I'm the CEC president for District 6, which is northern Manhattan, west Harlem, Inwood, and Washington Heights.  

And it's very concerning to me to hear that we are once again short on our C4E funds.  As you know, and Josh pointed out, District 6 did initiate the campaign for fiscal equity.  And the state is $5 billion below the campaign for fiscal equity mandates established in 2007.  And I stand here--I have a fourth grader, and I'm soon to have a kindergarten student--I mean, a future UPK.  And I haven't heard one of these hearings that the state or the city is actually funding us to what we're supposed to and constitutionally entitled to.  That's the span of some of our kids' entire education, and they're being shortchanged.  

And the class size; that's a huge one.  I have a child with disabilities, motor-sensory, to be exact.  He is in a CTT class with two teachers and a few paras.  The classroom is too small.  It's very crowded.  And if you know about motor-sensory and students with disabilities, you can't have 29, 26, plus two teachers, plus three paras in some of these classrooms.  They're not learning.  I mean, my own son has flatlined because of all of this fluctuation in class sizes, and you have to then switch schools, trying to find a school that might better suit your child or have smaller class sizes.
Now, the district I represent; we are ELLs predominantly, and we cannot have over 25 kids in a class.  I've gone to classes where there's 32 kids, one teacher.  Half of those students have disabilities, and more than three quarters are ELLs.  And then we wonder why District 6 is all level 1s.  

It's not a surprise.  We need more attention.  We need smaller class sizes.  The way ELLs are treated is a lot like students with disabilities.  You need to have more space to allow parents to choose the type of programming you want.  If you don't have the space, you don't follow the class sizes, I'm not quite sure how you're expecting children to succeed.  

And again, the extended day; this is very, very important for children who have challenges, be it social-economic challenges, be it disabilities, and be it language.  They need that extra support, particularly by district.  We need it.  We need the smaller class sizes.  Again, ELLs and students with disabilities; you can't put more than 25 in a room.  And I've heard a lot of the parents, please come to a class of 25 to 28 kindergartners, 15 of them with disabilities.  Nobody's learning.  Thank you for your time.
[Applause]

DR. GIBSON:  Thank you.  Ticket number 16, Gillian Sowell [phonetic].

[Long Pause] 

MS. GILLIAN SOWELL:  Good evening.  I've got my little show and tell here.  So these are my three--stand up there next to - -.  So these are my three children, and I am--so we are a PS 41 family, and a Lab Middle School family.  And I have been president of the PS 41 PTA for the last two years, so I've had the privilege of being close to that amazing administration in that wonderful school with an incredible community.  
And I realize I have been noticing different things as they--sometimes things happen, and you don't really realize what's happening.  But then when I looked back through some records when we moved recently, James' kindergarten class had 20 children in it, and Liam's kindergarten class had 24 children in it, and he was that crazy bunny in the python class at PS 41.  There were seven kindergarten sections that year.  He's a fourth grader now.  He's that huge class.  In third grade, he had 31 kids in his class, which was too much.  In fact, so much--and it was again this year 31 in third grade--that this year, Kelly Shannon said we're not going to do that again.  We're going to do everything we can do.  We're keeping lower numbers in third grade.  We can't push it up as high as we did.  We're going to do everything we can to keep it lower than that.  Harriet's class had 26 kids in kindergarten, and it makes a difference.  
And I'm so excited to see the commitment to the communication with families and the celebration of teachers.  I think it's so important to celebrate our teachers, the hardest working professionals.  And it makes a difference.  It takes just a little extra time.  We're asking the teachers to do a lot more assessments because we want to keep tabs on our children as we're asking them to achieve more with the common core.  And it just takes longer to assess more children, which means it takes longer to reach out to parents, and it takes longer to have the parents know what they need to do at home to support.  

I think the DOE and the city needs to make the commitment first.  We can't wait around for funding to happen.  We have to declare what our stance is and that this is such an important thing to us, and we have to make it happen.  Thanks very much.
[Applause]

MS. GRIMM:  Thank you.

DR. GIBSON:  Thank you.  Ticket number 17, Tori Fry [phonetic].

MS. TORI FRY:  Good evening.  My name is Tori Fry.  I'm a District 6 and District 5 parent, and I am an elected parent member of Community Education Council for District 6.

I want to let you know that I'm here tonight representing thousands, if not tens of thousands of parents in District 6, and I'll tell you why I believe that to be true in a moment.  

In 2013/14, the average class size in K to three school classrooms in District 6 was 24.  According to the settlements for the Campaign for Fiscal Equity, it was supposed to be 20.  District 6 has the largest class sizes it's had since 2006.  I would have to agree with an earlier speaker in saying that this is not because this in part derives from a failure of delivering on the funding from the state.  That is a failure.  But there are other reasons that this is occurring.  It's also a failure within our city and from the DOE.
We have six schools in District 6 with K classes, at a class average of 25 or more, ten District 6 schools with one to three classes with an average class size of 25 or more.  We have five District 6 schools with at least one 1:3 class at 30 or more.  We have 14 District 6 schools with at least one 4:8 class with 30 or more.  

District 6, as Miriam, our CEC president, has told you, is predominantly either English language learners or former English language learners, and we are, across the board, a Title I district.  There are very few schools that don't have Title I status.  
Just as examples of some of the schools and some of the class sizes, PS 366 has a kindergarten classroom with 28 children in it.  PS 153 has a first grade class with 32 children in it.  PS 28 has a second grade class with 31 children in it.  PS 132, which is one of our struggling schools, which was co-located by the DOE, has a classroom--has a third grade class with 29 children.  
Our average utilization rate for District 6 for elementary schools was 94%.  We have 13 schools that are over 100% capacity, including PSIS 187 at 134%, which is two blocks away from the Mother Cabrini educational complex, which the DOE has decided to use for a Success Academy charter school, a charter school that was never asked for or wanted by District 6 and now is going to be taking up valuable space that could have been used to alleviate overcrowding in our district and alleviate overcrowding and reducing class sizes in so doing.
The analysis that has been performed on these data indicate that we need 900 more seats for students in our district.  We have 19 TCUs at three different schools, and that doesn't include the so-called mini-buildings that exist at four other schools in our district.  We need 681 seats to get those children out of the TCUs.  

And so just to get back to class size--and it's not getting back to it; it's all related, right, because when you're stuffing tons and tons of kids into classrooms, it's why?  Because you're allowed to and because you don't have the space to put them elsewhere.  And even in schools that might have the space, although based on the data that I just described to you, you can see that many of our schools do not have the space.  Even in the schools that do have the space, they can't do it because of dwindling budgets and because of the allowance that we have made to let class sizes get so big, because it has not been a priority for the DOE.  We know that the state has failed to deliver on their commitment, but we also know that the DOE--and it's a tremendous disappointment, as has been described--that this administration is not making class size reduction a priority.  This presentation that you gave is evidence of that.
[Applause]

MS. FRY:  And so when I say that I'm here representing thousands of parents, it is because I analyze the data from the learning environment survey and discovered that fully two-thirds of parents in District 6 ranked--or of the schools where parents completed the learning environment surveys, ranked smaller class size as the number one improvement that could be made at their school.  Two-thirds; that is a majority.  21 of the 25 schools, or 84%, ranked it as either number one or number two.  So for number one, small class size, we have PS 5, PS 8, PS 28, PS 48, 98, 128, 132, 152, 153, 178, 187, 189, 278, 325, 314, 366, and 210.  For number two, it's 115, 4, 18, and 311.  That is the vast majority of the schools in our district.  That is the parents' priority.  

We have a lawsuit that--a settlement that says you're supposed to be lowering class sizes.  You're not supposed to be supplanting the funds, and we elected Bill de Blasio in order to get smaller class sizes.

[Applause]

MS. FRY:  And so one of the commenters was asking why is this happening.  Well, how is it that he is not using his negotiating abilities or his relationship with Governor Cuomo to make this a priority?  Why was that not a bargaining chip when it came for the endorsement for the Working Families party?  Why isn't something happening behind the scenes politically to make class size, which he committed to when he was running for governor, a priority for this DOE?  And so that's what I want to know.  I understand that this is political.  And so I want to know why he isn't prioritizing it the way he promised he would and the way I know that he can politically.  Thank you.

[Applause]

DR. GIBSON:  Thank you.  Number 18, Vicki Arbitrio [phonetic].

[Long Pause] 

MS. VICKI ARBITRIO:  Good evening.  Thank you for being here.  Unfortunately, CEC for District 2 has their--
MS. GRIMM:  [Interposing] Can you pull the microphone down?

MS. ARBITRIO:  Sorry.  Is that better?

MS. GRIMM:  Yes, thank you.

MS. ARBITRIO:  Unfortunately, the District 2 CEC is having a meeting tonight, so they couldn't be here.  I do not presume to speak for them, but I am a parent within District 2.  How can we help pressure the state to come up with these funds?  What can we do?  The city needs to demand that these funds get brought down from the state.  All New York City children need and deserve smaller class sizes.  

I'm incredibly fortunate in that my child has had small class sizes and has excelled.  She can read better than I can.  But it's not fair to so many other students in the city.  We also need more capital funding because there is a lack of seats.  Thank you.
[Applause]

DR. GIBSON:  Thank you.  Ticket number 19, Andre Sanders [phonetic].

[Applause]

MS. ANDRE SANDERS:  Hi, my name's Andre Sanders, and I'm a District 3 parent and a co-president for Manhattan School for Children.
I want to thank you for this opportunity to come and speak to you and for your slide show.  We would have liked to have a little bit more notice to get this to be able to sort of absorb the information because it's a lot of information.  

I have two children in public school, and they're six years apart.  And I was lucky enough--oh, here he is--my son was able to go through school when it was a smaller class size.  And as his class size in kindergarten; it was 18.  In first grade, it was 23, and second grade, it was 23, et cetera.  
My daughter, who started kindergarten--she's in second grade now--started with 22 in a CCT class, 29 in first grade, and 29 in second grade.  And the difference of learning of the two of them has been very struggling, and I think it's across the board when you have an average student.  She's articulate, and she can speak, but when she got to the second grade, because the class was so large in first grade, she pretty much didn't know how to read.  So we've had to put her in an extended day to help her learn how to read to get up to speed.
And I'd also like to share my son's vision of how smaller class size has helped build a better child--to build a great child.  
MR. CAMPBELL SORENSON:  I'm Campbell Sorenson [phonetic], her son obviously.  I'm currently a freshman at School of the Future over on 21st and Lexington--22nd; sorry, my bad.  So I've been lucky, as she said, that I've had smaller class sizes.  And I've also had larger class sizes as of recently.  Although I'm in high school, my school, School of the Future, is not a traditional school where we change who's in our class.  We have one class that goes around to all of our classes, and mine was about 30 or so, and it was the smallest class of the grade.  
And so what would happen every day is about--I want to say five to ten of the students would leave to go work with another teacher, leaving the majority of the class to work with one teacher who is able to properly allocate time for each and every student to get the help that they needed if they were struggling.  And when that didn't happen, when other students were not taken with another teacher, the teacher would use the higher-performing students in the class to help the lower-performing students in the class.  And I don't know how well this is--that would work with a younger grade.  I don't remember that happening.  But then again, as she said, I was in a smaller class size.  

But even with a--it's just overall nicer being in a smaller class.  You get, as a student--these are kids who are going to be spending eight months, 180 days, of their lives together, and they're going to be talking with these kids every day, and it's good to know them.  It's good to be friends with them.  And although I'm not the most socially gifted, it's still nicer to be able to get to know each and every student from a student's perspective.  Sometimes these things aren't noticed by the student.  They're not.  But then it's also reflected in the social standing.  Some students will just--because things are so large, some people get forgotten about, like me, and then it's just the nature of humans--of human sociology.  And so with that, students find it harder to interact socially, and it could also contribute to problems socially.  And so smaller class sizes can help prevent that, I think.  Thank you.
[Applause]

DR. GIBSON:  Thank you.
MS. SANDERS:  Thank you very much.  
DR. GIBSON:  Thank you both.  Ticket number 20, Cynthia Hulls [phonetic].
MS. CYNTHIA HULLS:  Hello.  Thanks.  Thank you for holding this hearing.  I am just a concerned parent.  I'm in District 3, and I'd like to address class size.  I have twin second graders at PS 333.  That's, again, Manhattan School for Children, which seems to be the majority of a lot of the speakers who have come here today.  

I just wanted to say that I heard about this meeting on Sunday, and I was lucky enough to be able to come here.  But I do know just in my children's second grade class of 30 other parents who wanted to come and could not because it was such--this meeting was broadcast so late.  So like someone else who I would like to echo, I think this is a sparsely attended meeting, but I don't think this represents how people feel about class size.  

[Applause]

MS. HULLS:  I think there--if we had had more time to really be here, this auditorium would be filled and would be brimming.

FEMALE VOICE:  Yes.

[Off mic speaker] 

MS. HULLS:  Right.  So it makes us wonder if there's not political reasons why it was announced so late.

[Applause]

MS. HULLS:  But in any event, I'm glad I could be here.  

So reducing class size, to me, means more teachers hired, more classrooms at each school, and more schools opened.  I think that those are the ways that--of course, we need the money to do that, but those are the things that need to be addressed.  

I guess I wanted to mention something my personal experience.  I have twins in second grade at Manhattan School for Children, a boy and a girl.  My son was in Andre's--was in the class with Andre's daughter in kindergarten.  It was a CTT class.  It had 22 children.

My son was not very interested in learning at that point.  He loved the block area, and he did what kindergarteners do.  And a lot of his cohort were reading in kindergarten.  I never read in kindergarten.  I don't know, again, why we're all pushed--we're all pushing our children to read a kindergarten--you know, in kindergarten, leave with an F, you know, level.  Again, I never read until first grade, and I turned out just fine [laughs].  
So my son was not interested at all.  And when he went into first grade, he had a class closer to 28.  I think it was 28 at the beginning of the class--of the year.  And he could not read.  He could not read, and everyone else was already, it seemed, way ahead.  One night, he asked me, "Mommy, can I talk to you for a minute?"  And I said, "Of course, Leo."  He said--he burst into tears, and he said to me, "Mommy, I can't read.  I can't read."  

So I went to his teacher, and I told her.  And luckily, Manhattan School for Children put him into a reading rescue program, and he now does read at grade level.  He's an M in second grade.  But if it hadn't been for some of those extra helps, those support--he is an extended day student, as was my daughter.  The kids want to perform well.  They want to do well.  And they need the support of smaller class sizes, more teachers, more paras, more help, more parents, more adults in the room.  And our kids deserve that.  Thank you.
[Applause]

MS. GRIMM:  Thank you.

DR. GIBSON:  Thank you.  Number 21, Braepur [phonetic], I think.

[Long Pause] 

BRAEPUR:  Hi, my name is Braepur.  I'm a parent also at PS 333.  I'm going to not say a whole lot that's already been said because it's been said better than I could, but I will start by just saying this is my first time at one of these meetings, and I guess I'm a member of the funeral party, 'cause I found it super-depressing.  And I didn't know I was going to be so depressed.  But it started--

[Off mic speaker]

[Laughter]

BRAEPUR:  It started by finding out so late about this thing.  I don't understand why--I still don't get it--why, if you are seeking public comment, why do it like that.  Either do it or don't do it.  I don't really--it seems nefarious or kind of duplicitous and talking out of both sides of your mouth.  But I'm going to say maybe it was just poorly organized.  I'm going to try to give you all the benefit of the doubt.  But it's weird.  

And the second thing in that same vein, this presentation, for a person who's like a layperson or a parent or not an accountant was overwhelming.  I found it--again, I'm going to just feed back to you, not thinking that this is something that was done so that we would be glazed over with data that we couldn't process and not really understand so that we had nothing to say because then a slide could be referred to by you all or somebody as explaining something that we simply can't process at 7:00 in the middle of a work week.  
Those two actions starting my relationship with this whole process I found depressing.  I found it like a Heisman maneuver.  I found it distancing.  And I don't understand who's our advocate.  What do we have to do?
[Applause]

BRAEPUR:  I keep feeling like who's going to light themselves on fire.  Who's going to be the person who starts the Tunisian Revolution here because I hear voice after voice, and even now mine is like cracking with emotion.  And I don't understand, like the state won't give us this money.  So who's going to get the money?  Why do we have to sit here and grovel and beg?  I don't understand it.  I just--I'm deeply confused.  

[Applause]

BRAEPUR:  Aren't you guys supposed to go and get our money?  Why, then, do you present us with this wall of information that says you're not getting any money; we can't get the money; the money is way over here on slide 57.  And it's on section B, code 5.  It's just--talk to us like people.  I know you're going to go around to other boroughs, and I work in the theater, and so I'm going to give this to you as, like, feedback for your show.  Your show is not clear.  Your show is actually--what's my word?  Your show is distancing.  Your show is--your presentation is somewhat--almost hostile.  There's no passion in the way that you talk about this issue.  There's no clarity.  

I think you must do a better job of that because what you do is you leave us depressed and incensed.  And whether or not the political machinations are too big for us to understand at this stage, talk to us in a way that helps us understand it rather than actually magnifies the obfuscation.  So that's that.  Good luck with your show.  I hope it improves.

[Laughter]

[Applause]

MS. GRIMM:  Thank you.

BRAEPUR:  No, I mean really.  Because what are we doing here?  Aren't we supposed to be partners?  Aren't we supposed to be like--if you wanted us, we could help you if you say--if you plastered this around all over town, there's a meeting, come and talk, come and demand.  I voted for de Blasio exactly for this reason about class size.
[Applause]

BRAEPUR:  It was like bam, I lifted that--I moved that lever for this reason.  And when this began to, like, leach out like this after 12 years of Bloomberg that it was going to be, to quote The Who again, I'm just crestfallen, just sad.  So that's my general spiel.  I'm going to now be specific about my kid.  

I have two daughters.  One's in fourth grade, and one's in first grade.  Same school.  I want to just talk about my first grade teacher.  This is a little bit like what Deb said.  This woman was my older daughter's first grade teacher four years ago, three years ago.  There were 22 kids in that class.  The experience that my--and we as a family and my daughter had is utterly at 180 degrees from what has happened this year.  
The woman that I knew as my first-grade teacher, who we were excited to see when we were assigned to her class this year, is like a shell of her former self.  If you could, again, just spend time--this is a gifted, kind, compassionate, phenomenal teacher who has been reduced to some of the most desperate moves in trying to simply maintain control, much less teach, these 29 children.  From 22 to 29 kids, it's not nothing.  And I want to just give the lie to the notion that's talked about that this class size thing is irrelevant or that is not so important.  

And look at all of us.  We're pleading like what--why?  Why?  Why do we have to do this?  So why do we have to cry?  I don't understand.  All right, but whatever.  I already did that at the beginning.  
[Laughter]

BRAEPUR:  This woman is so stressed out, and I'll just finish with this little detail.  Sometime in October of this year, my little daughter came home stressed out about reading or not able to do something, and I said, "Well, didn't you ask Blank?"  And she said--I said your teacher; didn't you ask your teacher.  And she said, "That lady's too busy."  She didn't know her teacher's name until November.  She just couldn't--it's too chaotic in there.  And do you know how sad it is to look at a 6-year-old child who says the lady's too busy for me?  The lady.  That's crazy.  
[Applause]

MS. GRIMM:  Thank you.

DR. GIBSON:  Thank you.  Number 22.  Number 22, David Gusberg [phonetic].

MR. DAVID GUSBERG:  Good evening.  I'm a parent in District 2.  I have a fourth grader who's in a class of 33 children, and she loved school.  Every day, she couldn't wait to go to school.  And as of third grade, that attitude started to change.  The pressure started to increase.  The class sizes got larger.  The teachers and the administration had vastly more to do with less resources and less assistance.  And now, my daughter says that she doesn't really like school anymore.  

And to echo my friends' comments, when you have a meeting--and I'm glad that you're here, although I'm sad that it took a lawsuit to get you here--the message that you send to parents is that this is a job for you, but ultimately, it's not too important.  In our case, this is our children.  This is the most important thing in our lives.
[Applause]

MR. GUSBERG:  And I go to school, and I'm involved in the school almost every day, and I see what these amazing, marvelous men and women do in spite of the most adverse conditions, conditions that are prompted by the state and the Department of Education.  We talk amongst ourselves many times as this school is so great; imagine if the DOE was on our side what we could do.  

[Off mic speaker]

MR. GUSBERG:  And so what I'm getting to here, more than anything else, is that there's a perception, as evidenced by the fact that we have 800-plus kids in our school.  That means maybe roughly 1,400 parents.  I'm the only parent from my school that's here.  That's not apathy.  That's hopelessness.  
[Applause]

MR. GUSBERG:  So of all the meetings that I've come to--and I've been coming since the first day my daughter was introduced to the DOE with a note that we got that said that she was number 88 on a wait list.  And I've been coming to meetings year after year and seeing you, Ms. Grimm, again and again.  And the perception that you send to us is that you don't care, and this is not important to you.  This is just a job.  

And I thought Mayor de Blasio was different, and I thought Ms. Farina was different.  But when Mayor de Blasio jumped into bed with the governor over charter schools and went silent, and Ms. Farina said, "I think class sizes can be too small," then I checked out of the system, and I went back to my status of hopelessness, figuring, and saying to myself thank God that I have the incredible, superhuman teachers and administrators at PS 3 who still give my kid a great education in spite of how the DOE and the state thwarts that every single day.  It's them that I owe my child's success to, not to you, and not to the state.  And until you're able to change that perception, I don't think the relationship is going to change.  Thank you.
[Applause]

MS. GRIMM:  Thank you.

DR. GIBSON:  Thank you.  Number 23, Wendy Chapman [phonetic].

[Long Pause] 

DR. GIBSON:  Is Wendy Chapman here?

[Long Pause] 

DR. GIBSON:  Number 24, Lisa Donlan. 

[Applause]

DR. GIBSON:  Lisa. 

MS. LISA DONLAN:  Yes, that's me.  
DR. GIBSON:  Hi.

MS. DONLAN:  Hi.  Good evening, deputy chancellors.  Thank you very much for holding this hearing tonight.  We appreciate it after a long delay where we didn't have any borough hearings.  We're very glad that you're staying with us tonight and that you extended it another hour.  Even though we know that it took a lawsuit for you to agree to have it, we're really grateful that we are having it here tonight.

I'm the president of the Community Education Council for District 1, which is the Lower East Side and the East Village of Manhattan.  And we, unfortunately, can claim to be the school that has seen--I mean the school district that has seen the highest increase in class sizes during my tenure as a CEC president since 2005/2006.  It's gone up almost 26% in that time period.  Only District 12 in the Bronx has seen a higher increase, which is over 26%.
But I want you to know in 2009 and '10, our district was known as one of the most improved school districts in the state of New York, and I like to think it's because we come from a history of really a commitment to small class size as well as to early childhood education and that the work that was going on in our classrooms was reflective of that commitment.  Back in the day when we had community school boards, our school board scrimped and saved to set up a budget that allowed each of our schools full-day pre-K and extremely small class sizes, and this was very important in a district that was made up a lot of immigrant and working poor students.  And I do believe that our foundational success comes from that, and we'd like to see that continue.  
Our CEC every year writes a mission statement, and we prioritize our issues that we're going to have meetings about, do organizing around, and the campaigns that we're going to take on.  And class size is always near the top of that list.  It's really important to us.  

But I have to say, those CEC hearings that you hold--and this year, it's going to be after the plan is submitted--those are also a very miserable show.  The show is actually even worse, if you can believe it.  They send some poor person from the bureaucracy in with a canned PowerPoint.  And so that person doesn't even really know what they're reading.  And we learn nothing as a CEC that's extremely committed to this issue.  We can't really follow the bouncing ball to be able to advocate.  We'd like to understand what's happening.  Why is there no early grade class size reduction?  Why are schools that are given class size reduction funds unable to reduce class sizes?  

[Applause]

MS. DONLAN:  We know there's no room.  80 to 85% of our classes--of our schools are already co-located, so sometimes they might be able to put another teacher in.  But we don't see class sizes getting reduced.  

[Pause]

MS. DONLAN:  Sorry, I lost my train of thought.  We do know that the funds have not increased since 2007, and a lot of people have spoken eloquently to how the promise of mayoral control was that we were going to have a mayor that was going to be a statesman that was going to work for the people to ask the state and the rest of the government to support what we needed here in New York City.  And one thing we do know is there's no accountability.  There's no transparency.  There's no evaluation.  We have no understanding of what this money's been used for, whether or not people are actually doing what they say they're going to do in the schools, and whether or not that's affecting outcomes positively.  We'd like to see this influx of money--as low as it is and as restrained as it is--we'd like to see what's it being used for and is it working.  We don't see the progress, and we'd like to know if we can use money in a way that we believe will effect change, and that would be reducing class size across the grade in New York City schools.  Thank you.
[Applause]

MS. GRIMM:  Thank you.

DR. GIBSON:  Thank you.  Number 25, Marianne Schmidt [phonetic].
MS. MARIANNE SCHMIDT:  Good evening.  My name is Marianne Schmidt.  I'm the storytelling literacy teacher at PS 333.  I'm also the chapter leader at my school.  

A lot of teachers at my school would have been here because the number one complaint they had about our contract and why they wanted to vote against it was that there was no mention of class size.  We were given the same reason that you gave tonight, which is that the economy can't afford to give us more than the cost of living.  This is the best we can do.

I can't settle for that as a teacher.  You're asking us as teachers to not--this is the best that I can do.  I have 32 kids in my classroom.  The new teacher measures of student learning this year; I have literally seen a teacher doing an assembly line of assessment.  Okay, you read this; I'll be right back.  Okay, what did you read over here?  Please--and they're taking notes while they're going to a third child.
My school hires substitute teachers so that teachers can complete the testing because there's no time in the school day for all of these measures of student learning to occur with 32 children in a class.  The new contract, because of our desire to have parent engagement in our schools, which is extremely important in children's lives, in our schools' lives--I can't tell you how moved I am this evening to see so many parents from my school.  They--anyway, I'm so moved by that.  
Some of my students spoke tonight.  I'm going to make another plea to you that has nothing to do with class size.  I'm in the process of writing a letter to Carmen Farina that hopefully I will finish soon.  Every single preschool should have a storytelling teacher.  The students that spoke to you tonight, the articulation, is because there's an oral culture that lives at my school because there's a storyteller that's been part of their lives from a very young age.
[Applause]

MS. SCHMIDT:  So part of the parent engagement is four report cards next year, four progress reports, with 32 children.  How is that going to happen?  How?  It means that the teacher becomes an assessment machine.  All I do is assess children.  I don't have time to teach them.  I don't have time to listen to their ideas, to learn who they are, to figure out what are the ways that are going to motivate the child that comes to school that's not interested in learning.  There's no time for that.  I have to assess.  
And as soon as--it's kind of like--it reminds me of dairy farmers.  I went upstate once to interview dairy farmers who were having a really hard time with their economy.  And this one dairy farmer said yeah, all the latest research says that you need to milk the cows three times a day because that's what they do in Brazil.  They have these huge farms with, like, 10,000 cows and a whole machinery of people.  But he was a small dairy farm, and he's like, as soon as I unplug the cows, I have to plug them back in again.  And it's like all--you want to get away from the factory model?  The common core is about getting away from the factory model of education?  You can't do that with 32 kids in a class, including the amount of assessment that is being asked of teachers.  You are asking people to do something impossible. 
I feel hopeful.  I don't feel like I'm at a funeral.  While your presentation may make me feel that, what I hear here is that people really care.  I hope that you leave here with a commitment to go to your boss, whoever that is--if that's Farina, if that's de Blasio, if there's somebody in between you and them--and say we have to do this.  We have no choice.
[Applause]

MS. SCHMIDT:  This is the right thing to do.  You know it's the right thing to do.  You know that in your heart.  You're in education, I'm sure, because you have some visionary ideas.  Otherwise, you wouldn't be in education.  Education is about the future.  It's about thinking about evolution, about how humanity--I mean, I hear things out of children, and I'm like wow, this is evolution and progress.  They're brilliant.  They're more brilliant than us.  You have to leave here with that commitment that you will do something.  The $30 million that goes to summer school; we wouldn't need it if we had lower class size.

[Applause]

MS. SCHMIDT:  Dream.  That's where it starts.  This is possible.  This is New York City.  When you walk out of this building today, look around you.  Anything is possible here.  There is money all over the place.  You can make this happen.  You can.  And you're going to hear from parents everywhere the same thing.  Thank you for letting us speak.
[Applause]

MS. GRIMM:  Thank you.

DR. GIBSON:  Thank you.  Ticket number 26, Karen Sprowal.  Karen? 

FEMALE VOICE:  Karen spoke already.

DR. GIBSON:  She spoke already?  Okay.  No, we have another one.  Michael?  Is Michael here from CEC 2?

MR. MICHAEL MARKOWITZ:  Yes.

[Pause]

MR. MARKOWITZ:  Wow.  I think I'm nearly the last, for what it's worth.  There was another parent or two behind me when I was signing in.  So thank you for letting me sign in late.  
I'm Michael Markowitz.  I was on CEC 2 for three terms, six years.  Got let out on parole.  Somebody said earlier CEC 2 wasn't in the house.  In a way, that's not quite true.  I got sent here as the alumni bandwagon, and I was happy to accept the--volunteer when everyone else took a step backward.
I want to know--easy yes or no, not even a no comment--have each of you read the Juan Gonzalez column that's titled "City Took Money for Nothing As It Got Aid to Cut Class Sizes, OK'ed Packing More Students Together"?  Juan Gonzalez, September 22nd, 2010.  Yes or no?  I'll leave you with a copy of it.
South Great Neck High School, Wesleyan University, Kennedy School of Government--sir, I appreciate your years of service.  But it was on your watch that one of your bosses signed off on this memo, and your responsibility is for budgets over time.  If some underling came to you and said sorry you found me out by reading the New York Daily News, but it turns out I parked hundreds of millions of dollars somewhere you didn't think it was going.  I can only imagine your reaction.  That continues to be mine four years after reading this article.  

What was the impact of that misdirection of funds?  I would say there ought to be a law, but there was.  And Steiner and Klein conspired to sidestep it.  I don't know why they're not in jail for that.  This is hundreds of millions of dollars.  
Here's what happened to it.  The C4E funding for New York City alone in 2009 and 2010 was $644 million.  The next year, it dropped, tight economy, to $531 million, where it's been ever since.  Adjusted for inflation, that now feels like a 25% cut in real purchasing power, and yet the invitation for tonight's event--and I believe one of the earlier slides said that funding is steady since last year.  But you all should know--you all probably do know--that that's a misrepresentation of the picture, that we've incurred a cut in funding level in absolute numbers, a cut in funding level in real purchasing power.  And that's even aside from the misdirection of funds that needs to be undone by this administration.  

I ask that you three call on your bosses, up to de Blasio, to renounce this backroom deal and restore the funding to its appropriate earmark.  I'd prefer it was 100% class size reduction, but because times were tight, Steiner and Klein said you can use the money for whatever you want.  It didn't even have to be for C4E in general.  It could be for whatever you guys want.  This is akin to I send my kid to the store for milk with 3 bucks, and the kid comes back and says, "Dad, I got bad news.  Milk is now 4 bucks, so I got 3 dollars worth of candy." 
[Laughter]

MR. MARKOWITZ:  A couple more numbers on how this thing fits together, and boy, I would love that--if this is the kind of stuff that you all presented to the public so they could get a feel for it.  Class sizes K-3:  goal of 20.  We were given money toward bringing class sizes down to 20 by a year that's already passed.  Where did they go?  From 21 up to 25.

For fourth through eighth grade, the goal is 23.  Class sizes went up from 25 to 27.  Oh, by the way, these are average class sizes.  Average.  Not even max, cap.  Averages.  
[Off mic speakers] 
MR. MARKOWITZ:  I know.  This is averages.  Averages--

FEMALE VOICE:  I don't think they're averages.  I think they're - -.

MR. MARKOWITZ:  Fair enough.  Laney's [phonetic] not conservative enough, then.  

[Laughter]

MR. MARKOWITZ:  These are broken promises.  These are backroom deals.  This is the legacy of those of you who are on staff at the time.  Now we have a different mayor.  Make it right.  Renounce that backroom deal.  Restore the funding so that the children of the original plaintiffs in the campaign for fiscal equity, the children of those plaintiffs aren't in class sizes bigger than those plaintiffs had when they brought the damn lawsuit.  Thank you.
[Applause]

DR. GIBSON:  Thank you.  We have one more speaker, Stacy Shamey [phonetic].

MR. MARKOWITZ:  I'm going to leave a copy of the Gonzalez - -.

MS. GRIMM:  Thank you.

DR. GIBSON:  Thank you.

MS. GRIMM:  Thank you.

[Long Pause] 

MS. STACY SHAMEY:  Hello.  I'll keep it brief.  We've all been here quite a long time.  
[Off mic speaker]

MS. SHAMEY:  Exactly.  They want me to sing it.  

[Laughter]

MS. SHAMEY:  Teacher, as defined by Merriam-Webster's dictionary, "One that teaches; a person whose job it is to teach students about certain subjects."  Let's give our teachers a fighting chance to do just that, to teach.  Nowhere in that definition does it say, "One who classroom manages.  One who assesses children all day long."  
Of course, we all know that our teachers at MSC have incredible classroom management skills.  What they're doing is incredible.  But as our classroom sizes continue to grow, it is only human nature that we will begin to see teachers spend more and more time just trying to manage students in their classroom and less and less time teaching.  Teaching.  

So there's studies that say class size matters, and you're going to read studies that say classroom size doesn't matter.  Give me a break.  It's common sense.  It's common sense.
[Applause]

MS. SHAMEY:  Class size matters.  I'm a parent of a first grader and a soon-to-be kindergartner.  Literally dialogue from the other evening as I'm putting my 6-year-old daughter to bed; I said to her, "Do you have any feelings or thoughts that you would like to share with me before you go to sleep?"  "Yes, mommy, I do," she replied.  "I feel tired a lot at school.  I think I might be kind of bored."  I asked her, "Have you ever told your teacher?"--who, by the way, is amazing--"Have you ever told your teacher and tried to get help?"  Her reply was simple and clear:  "That's, like, impossible, mom.  She's just way too busy with other people."  That's from my 6-year-old daughter.  Her words, not mine.  Make it right.  Make it right.  
[Applause]

MS. GRIMM:  Thank you.  Is that it?

DR. GIBSON:  That's it.  That's it for our speakers.  Thank you for coming out tonight.  We have all of your suggestions, your comments.  We will look at them; we will discuss them.  And get home safely.  Have a good evening.  Thank you. 
[Off mic speaker] 

MS. GRIMM:  Okay.  Let's turn off the mics.

DR. GIBSON:  Yeah.
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