Literacy Curriculum Map ~ Grade _4th grade_____2013-2014
	September-October 
	November-December 
	January-February
	February-March
	April-May
	June

	Big Idea(s)
Proficient readers build good reading habits and develop a good understanding of characters.

Readers will establish independent and guided reading routines.

Readers understand and can analyze how events in the story can effect the character’s motivs and actions in the story.

Readers will understand that a pour quoi tale explains why something is the way it is in nature.




	Big Idea(s)
How can our school community
benefit from the beliefs and agreements of the Iroquois?


	Big Idea(s)
*Members of colonial communities were interdependent.
*Experts use reading, viewing, and listening to gather and organize information from a variety of sources.
*Synthesizing information from multiple sources helps me deepen by expertise on a topic.

	Big Idea(s)
Readers analyze historical fiction to empathize with people who suffered before and during the civil rights movement.  
	Big Idea(s)
How does child labor impact on human rights?--
	Big Idea(s)

*Readers explain how the right to vote has changed throughout American history.

*Readers interpret information presented through sources to learn about a time period in history.


	Essential Questions 

How do readers build good reading habits and develop a thorough understanding of character?

How does the Pour Quoi explain some natural and unusual occurrences?







	Essential Questions 
*How can learning about Native American Confederacy help our school government?
*How did the establishment of a constitution change the Native American’s daily lives?
*How can learning about the symbols used by the Confederacy help us represent ideals in the constitution?  
	Essential Questions 
*In what ways was interdependence in Colonial America essential to survive?
*How can a writer portray life during Colonial America using historical accuracy?
*Why do researchers use multiple sources?
	Essential Questions 
*How do we distinguish the history of the time period and the fictional component of the story?
*How can a writer portray life during the Civil Rights Movement using historical accuracy?
*How can an event influence the historical time period’s impact on the outcome in history?
*What would the impact be on that time period, if the bombing in Alabama never occurred?
*How are the characters in the story affected by events of the time period?
*What problems do the characters face due to the historical time period?

	Essential Questions 
*Does child labor really effect me?
*What is the link between poverty and child labor?
*When does children’s work become child labor?

	Essential Questions

*How can using various sources help me learn about a time period?

*How can I use facts and evidence to explain how the right to vote has changed in America?

 


	[bookmark: _GoBack] Standards
RL4.1, RL4.2, RL4.3, RL4.4, RL4.5, RL4.7

RI4.1, RI4.2, RI4.3, RI4.4, RI4.5, RI4.7, RI4.8, RI4.8






	Standards
RI.4.1, RI.4.2, RI.4.3,RI.4.5
RL4.3, RL4.11

W4.2, W4.9, W4.8

SL4.1 
	Standards
RL.4.3, RI.4.1, RI4.2, RI.4.3, RI4.4, RI4.7, RI4.10

W.4.2, W4.3, W.4.4, W4.5, W4.6, W4.7, W4.8, W4.9, W4.10

SL4.1, SL4.2, SL4.4, SL4.6
	Standards
RL4.1 through RL4.7

RI 4.1 through RL4.9

WW4.2, W4.4, W4.5, W4.6, W4.8, W4.9

SL4.1, SL4.2, SL4.3, SL4.4
	Standards
RI4.1-7, 9, 10

W4.1, W4.2

SL4.1, 4.2, 4.3, 4.4, 
	Standards
RI4.7, RI4.4,

W4.1, W4.2, W4.9 

SL 4.3, SL4.4, SL4.5, SL4.6

	Assessments    

Mid Unit Assessment
Students complete a reading survey in which they identify reading goals and strategies to improve their own individual reading comprehension.

End of Unit Assessment
After reading several Pour Quoi tales, students plan and write their own original tale that explains a phenomenon of nature.      






	Assessments  
Mid Unit 1 Assessment
 Answering Questions with Evidence from Text
 In this assessment, students will read an unfamiliar text about Native Americans in New York and answer questions using evidence from the text.


End of Unit 1 -Paragraph to Explain the Symbols on My Flag
 After reading about the Iroquois flag, the Iroquois
Confederacy, and the Iroquois Constitution, and learning the structure of an explanatory paragraph, students create a flag for
their class that includes symbols representing the ideas of peace and unity. Then, as an on-demand writing assessment, students write a paragraph explaining the symbolism on their flags.
Mid Unit 2 Assessment
Reading, Note-Taking, and Paragraph Writing
 In this assessment, students will read a new excerpt from the text The Iroquois. They will take notes using a Topic Expansion graphic organizer
and then write a paragraph in response to the prompt: “What is the Great Law of Peace and why is it important?” Students must cite evidence from the portion of the text they read.
End of Unit 2
Evidence-Based Paragraph Writing
 Students select a scene from Eagle Song in which the main character, Danny Bigtree, displays the beliefs of the Great Peacemaker and the Haudenosaunee; using
details from the informational texts and evidence from the literary text, they then explain how Danny acts on these beliefs in an explanatory paragraph.

Mid Unit 3
On-Demand Reading to Determine Main Idea and Supporting Details
 On their own, students will read a data set and informational text regarding conflict resolution strategies. They will then answer literal and inferential questions in which they referring to details and examples from the text. They will also answer questions about the main idea of the text.

End of Unit 3
On-Demand Paragraph Writing
 Students independently review the data about conflicts in schools that they examined earlier in the unit. They then write a paragraph, using a problem/solution structure, to explain how their class constitution with help prevent or resolve issues illuminated by the data.

	Assessments
Mid Unit 1
 In this on-demand quiz, students make observations about two documents, a historical image and an informational text, and use evidence from both sources to answer inferential questions. 

End of Unit 1
This assessment measures students’ ability to answer literal and inferential questions and to support their answers using details and examples from two sources of historical information, which include both text and images. Students are asked to answer a series of multiple-choice questions that focus on content vocabulary, short answer text-based questions, as well as a one-paragraph essay question 

Mid-unit 2 Assessment 
In this on-demand assessment, students read an unfamiliar informational text about being a silversmith in Colonial America. They take notes about key facts and details, using a graphic organizer similar to the one they have begun using in their colonial research. They answer literal and inferential text-dependent questions as well as a constructed short response that requires evidence from the text to support their answer 

End of unit 2 Assessment 
The class learns about two new colonial trades (merchant and shipbuilder) by encountering two new informational sources: text about colonial merchants read aloud by the teacher, and a grade-level text about shipbuilders read by students. Students then respond to literal and inferential questions and demonstrate their ability to summarize and synthesize by writing two short responses based on the texts. 



Mid-unit 3 Assessment 
In this assessment, students write the first draft of their research-based narratives. Students prepare for this assessment by completing a graphic organizer based on their research notes from Units 1 and 2. Specifically, students are assessed on historical accuracy of ideas, organization of text using proper sequence, and historically accurate word choice. 

End of unit 3 Assessment 
To write this new narrative, students will draw on the knowledge they built about life in Colonial America: They may refer to their texts and research notes. To help them write a high-quality narrative, students are encouraged to refer to the Historical Fiction Narrative rubric, which they helped to create during the unit. Specifically, students are assessed on historical accuracy of ideas, organization of text using proper sequence and transitional words, historically accurate word choice, as well as one convention the teacher identifies as a class focus area. 

	Assessments
Mid Unit Assessment  
*Answering Questions with Evidence from Text
In this assessment, students will answer questions such as:
What do you think Byron could have done differently in order not to have to live with Grandma Sands? 
*Email Your Principal:
Other kids torment Kenny and Rufus because they are obviously different:  Kenny is smart and has a lazy eye; Rufus talks Southern and wears raggedy clothing.  In an email message to your principal, recommend a strategy to prevent such behavior at your school. 

Students can also read an unfamiliar text about Civil Rights Movement (NF) and answer questions using evidence.

End of Unit
Students compare and contrast the two time periods in an informational essay.



	Assessments  

Mid Unit Assessment
In this on-demand quiz, students make observations about two documents, a historical image and an informational text, and use evidence from both sources to answer inferential questions.

End of Unit 
Write an informative essay explaining how your life differs from that of a child laborer.

Final Task:
Write an opinion piece persuading the reader to support or not support a company that employs child labor.
	Assessments

Mid Unit Assessment
Read new informational text about voting.

Answering questions and summarizing a text about Frederick Douglass.










End of Unit 3 Assessment: First Draft Recording of Public Service Announcement about the Importance of Voting 






*Comparing Firsthand and Secondhand Accounts of Inauguration Day
Students read a firsthand and secondhand account of the same historical event, (the inauguration of Barack Obama). Then answer a series of multiple choice text dependent questions that include comprehension of key passages and vocabulary and complete a Venn Diagram to compare the differences in both the information provided and the focus of the firsthand and secondhand account.

	Performance Tasks

*Students will complete a graphic organizer that analyzes several Pour Quoi tales with the focus on story elements.

*Students analyze character’s motivation and how a character’s actions contribute to their motivation.

*Students analyze cause and effect relationships among the character’s and events in the Pour Quoi tale.
 





	Performance Tasks
End of Module Final Performance Task: Students will collaborate to create sections of a constitution, revising to create powerful message. Independently, they will write a paragraph to explain their constitution the school community. (W.4.2, W.4.5, W.4.9, L.4.3)
End of Unit 3 On-Demand Assessment: Students independently review the data they examined earlier in the week, then explain how their constitution with help prevent or resolve issues. (W.4.2, W.4.10, SL.4.1)
	Performance Tasks
Research based narrative writing:  An important event in the Colonial Village. 
	Performance Tasks
Task:  An informative essay comparing and contrasting the time period of the Civil Rights Movement with today’s time period.
	Performance Tasks
Task:  Students use a graphic organizer to display the main idea and details of what they learned about Child Labor.

Task:  Write an informational essay explaining how your life differs from that of a child laborer.
Final Task:
Write an opinion piece persuading the reader to support or not support a company that employs child labor.
	Performance Tasks

Final Task:
Public service announcement about the importance of voting. Students will create a public service announcement in which they present and support their opinion in response to the following prompt:
“After researching the history of voting, create a public service announcement for High School Seniors about why voting is important.  State your opinion and support your opinion with reasons, facts, and details, from texts you have read.”




	Texts 
Anchor:
How and Why


Supporting:
Just Right Books



Additional:




	Texts 
Anchor:
Sections of “The Great Law of
Peace”
Eagle Song


Supporting:

Scholastic News, “The Constitution and You” 
“The Right Stuff”

The Iroquois: The Six Nations
Confederacy,
The (Really) Great Law of
Peace,”

“Speaking Up,”

Smart Speak,”

Additional:
What’s in a Name(Scholastic)
Tools for Comprehension
Native American Language
6 Traits + Writing Workbook(p. 34-36)
www.scholastic.com/sn4
video about the U.S. Constitution

	Texts 
Anchor: 
The Scoop on Homes, Clothes, and Daily Life in
Colonial
America,

If You Lived
in Colonial
Times,


Supporting:

Apprenticeships in Colonial
America

Colonial
America: The
Craftspeople

A New York
Merchant:  Adam Johnson


The Colonists
And American Indians

Colonial Trades: The
Wheelwright

The
Wheelwright’s Role in a Colonial Village



Additional:
Biographical Article about Author:  Christopher Paul Curtis


	Texts 
Anchor:
The Watsons Go to Birmingham-1963
By Christopher Paul Curtis


Supporting:
BrainPop video


Sweet Smell of Roses
By Angela Johnson (PBM)

Freedom on the Menu

Freedom Summer

White Socks Only

Child of the Civil Rights Movement by Paula Young Shelton & Raul Colon




Additional:


	Texts 
Anchor:
Fire at the Triangle Factory
By Holly Littlefield

When Children Worked 
By Robert Morales

Tools for Comprehension
“Hard at Work” (TFK)

CBS 60 Minutes(CBSNews.com) Child Labor
History.com/video The Fight to End Child Labor


Supporting:

“Child Labour.” And “Definition of Child Labour.” UNICEF.
http://www.unicef.org/protection/57929_58009.html


Additional:


	Text Anchor:
I Care:  American Reformers
By Julia Jones

How We Vote by Sue Boone

The Hope Chest 
by Karen Schwabach














Supporting:
Tools for Comprehension:
“Girl’s Education” (TFK)








Additional:



	Vocabulary

Tier II:  trickster, villain




Tier III:
conflict       resolution
plot             dilemma
emotions    antagonist
dialogue    protagonist




	Vocabulary

Tier II:contribute,brilliant,
symbolized,  accumulate, assemble, gratitude,  offensive, criticism, yearning, tempered, tenderness, fury, deliberation,



Tier III:constitution, confederacy, wampum belt, oral tradition, lords, pelts, span, lodgment, 



	Vocabulary

Tier II: explicit, pudding, linen, weave




Tier III:  colonial, culture, primary source, secondary source



	Vocabulary

Tier II:
Demonstration, sit-in, boycott, religious, welfare, protest, discrimination, inter-racial, segregation, nonviolent, tension, heroic, picketing, 






Tier III:
Content Specific Vocabulary in the novel(see Teacher’s Guide)



	Vocabulary

Tier II:
Harmful, hazardous, wages, 



Tier III:

Child labor, child labor law, illegal, plantation, poverty, unemployment, illiteracy, 

	Vocabulary

Tier II:eliminate, reject, article




Tier III:
Suffrage, ratified, immigrants



	Writing Tasks
Original Pour Quoi Tale





	Writing Tasks
Informative Writing:  A Constitution for Our School Community
	Writing Tasks
Narrative Writing:  Historical Fiction story about Colonial America

	Writing Tasks
Choose a character to identify with and write from that character’s point of view about an event during this time period.
	Writing Tasks
Write an opinion piece persuading the reader to support or not support a company that employs child labor.
	Writing Tasks
 First Draft Recording of Public Service Announcement about the Importance of Voting

 Answering questions and summarizing a text about Frederick Douglass.



	Writing Standards

W4.3, W4.9



	Writing Standards

W4.2, W4.9, W4.8

	Writing Standards
W4.3, W4.4, W4.5, W4.6, W4.9
	Writing Standards
WW4.2, W4.4, W4.5, W4.6, W4.8, W4.9

	Writing Standards
W.4.2, W4.3, W.4.4, W4.5, W4.6, W4.7, W4.8, W4.9, W4.10

	Writing Standards
W4.1, W4.2, W4.9






