Quality Review 2012-13: Big Ideas and the ARTS

	Instructional Core Across Classrooms

	*Rigorous and engaging curriculum
	School leaders and faculty align curricula to State standards, make purposeful decisions to emphasize key standards including NYSED instructional requirements in the arts and Blueprints for Teaching and Learning in the Arts, integrate as appropriate CCLS units of study, including the CIE instructional shifts; and align curricula across grades in order to close the achievement gap and college and career readiness in all grades
Curricula and teaching promote experiential learning in the arts, rigorous habits, performance tasks and higher order skills that challenge and cognitively engage students in the arts and arts learning so that all learners, including ELLS and SWDs, must demonstrate their thinking as artists, performers, etc.
Arts curricula and performance  tasks are planned and refined using student work and data so that individual and groups of students, including the lowest and highest achieving students, SWDs, and ELLs are cognitively engaged in arts learning

	*Effective instruction
	Classroom teaching practice reflects a coherent set of beliefs about how students learn best in the arts; arts instruction provides for a sequential program of study that strategically provides multiple entry points, high quality supports so that all learners, including ELLS and SWDs, demonstrate higher order thinking skills in student work

Student work products in the arts, reflection and critique demonstrate high levels of student thinking, participation and ownership 

	*Assessment practices to inform alignment of curricula and instruction
	Teachers use and/or create ongoing  authentic assessments (including CCLS-aligned performance tasks), student journals/portfolios, exhibitions and performances to provide meaningful feedback to students, track student progress in the arts, inform curriculum development and adjust instructional decisions so that all students, including ELLS and SWDs, demonstrate increased mastery
Arts teacher align assessments to curriculum; use or create assessments and rubrics that offer a clear portrait of student mastery; assessment practices consistently reflect the varied use of on-going checks for understanding, and student self-assessment, so that teachers make adjustments to meet all students’ learning needs and students are aware of their next learning steps

	School Culture

	Structures for positive learning environment, inclusive culture, and student success
	Students are engaged in their arts learning and have opportunities to explore, experiment, problem-solve, think critically take risks, and create as an artist and/or performer appropriate to their age and developmental level and that supports their social-emotional and academic learning goals

School leaders and teachers regularly engage families in important school activities in the arts through concerts, exhibitions, performances

School culture is driven by clear values that include the role of the arts; structures are in place so that each student’s engagement in the arts is facilitated by teachers to help promote social-emotional learning and student academic success

	Communication of clear and high expectations with supports
	School leaders and staff consistently communicate high expectations for arts learning clearly connected to a path for college and career readiness to students  and successfully partner with families to support student’s progress towards those expectations

School leaders consistently communicate high expectations (professionalism, instruction, communication, and other elements of the school’s common teaching framework) to the entire staff, and provide training that supports teachers of the arts and have created a culture of mutual accountability 

Arts teachers and teacher teams communicate a unified set of high expectations for all students and provide clear, focused and effective descriptive feedback for students to ensure that all students own their arts learning and educational experience and are prepared for the next level.


	Systems for Improvement

	*Aligned resource-use to support instructional goals that meet students’ needs
	Strategic organizational decisions and use of resources (e.g. budget, space, scheduling, teacher team meetings, etc.) support rigorous arts instruction and provide extended opportunities for students to engage in quality arts learning and challenging performance tasks as evident in meaningful student work products in the arts


	School level theory of action and goals shared by the school community
	Theory of action includes focused school level goals and action plans that include the arts and are aligned to Blueprint performance benchmarks and NYSED learning requirements; apparent in CEP and other planning documents

Arts data (Annual Arts in School Report, Arts Education Reflection Tool) inform goal setting and professional development planning to improve teacher practice and student outcomes in the arts

	*Support and evaluation of teachers through a research-based framework
	School leaders support teachers’ development through feedback and next steps from a strategic use of short,  frequent cycles of classroom observation and student work/data in the arts; Use the observation of classroom teaching and the analysis of learning outcomes to implement strategies that promote professional growth and  reflection; Feedback to teachers of the arts accurately captures strengths, challenges, and next steps that articulates clear  expectations for arts teacher practice

	Teacher teams engaged in collaborative practice using the inquiry approach
	Arts teachers and teachers are engaged in inquiry-based structured professional collaboration that builds teacher instruction capacity in the arts, resulting in school-wide instructional coherence and increased student achievement in the arts for all learners

Teacher teams systemically analyze key elements of teacher work as well as assessment data in the arts and student work including portfolios, performances, exhibitions, etc. results in shared improvements in teacher practice (e.g. rigorous tasks, well-sequenced units, effective instructional techniques) and mastery of goals for groups of students; arts specialists and teachers exchange student data to create richer portraits of student learning needs and achievements
Distributed leadership structures are embedded so that there is effective teacher leadership and arts teachers and school arts education liaisons play an integral role in key decisions that affect student learning across the school

	Regularly evaluate instructional and resource decisions with a focus on the CCLS
	School leaders and faculty have effective and transparent systems and tools in place to regularly evaluate and adjust organizational resources, curricular and instructional program including cultural partnerships and practices  to respond to student learning needs and improve learning outcomes in the arts based on meeting NYSED requirements, performance indicators and Blueprint benchmarks and the expectations of the CCLS

School leaders and faculty have structures in place to regularly  and effectively evaluate and adjust teacher team work, and provide for arts-content professional development and capacity building practices  with particular attention to what teachers need to learn to support student mastery of the CCLS 


