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RREEVVIISSIITTIINNGG  AASSSSEESSSSMMEENNTT  AASS,,  OOFF  AANNDD  FFOORR  LLEEAARRNNIINNGG  ((6655  
MMIINNUUTTEESS))  
 

Who Should Use this Module? 
This module is for educators who have 
experience with the Common Core State 
Standards and need support in 
understanding how formative assessments 
can inform classroom instruction and 
increase rigor.  

Guiding Questions: 
• How does assessment selection and 

design inform what is taught and how it 
is taught?  

• What is assessment as, of, and for 
learning and what does it look like? 

Prerequisites:  
This module is part of a series of modules that build understanding around aligning 
assessments to the Common Core State Standards.  
 
Aligning Teacher Assignments to the CCSS 
 Revisiting Assessment, As, Of and For Learning  
 
 

Context: 
One goal of the Common Core State Standards is to ensure that all students are well 
prepared with the skills and knowledge necessary to succeed in college and careers. 
Rigorous assessments that test both content knowledge and skills will help prepare 
students for demands after graduation. In order to think about designing rigorous 
assessments, first consider the purpose of assessment.  
 
Assessment has three purposes: 

• Assessment for learning occurs when teachers use inferences about student 
progress to inform their teaching. (formative) 

• Assessment as learning occurs when students reflect on and monitor their 
progress to inform their future learning goals and students become more 
responsible participants in the whole learning process (formative) 

• Assessment of learning occurs when teachers use evidence of student learning to 
make judgements on student achievement against goals and standards. (summative)  

 
Considering the purposes of assessments helps educators make decisions about how to use 
assessment to engage students in the learning process and guide instruction.  
 
 

Outcome:   
Participants will be able to identify the characteristics of effective assessments, and 
articulate how assessments can serve as learning, of learning, and for learning. 
 

http://schools.nyc.gov/NR/rdonlyres/84CA0EE5-AB56-4151-B5CB-A817A31DAF72/0/AligningAssignments.pdf�
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Suggested Materials:  

•  “Effective Assessment” graphic organizer  
• Suggested Articles: 

o “Assessment for Learning Defined,” by Rick Stiggins 
o “Working Inside the Black Box,” by Paul Black, Christine Harrison, Clare Lee, 

Bethan Marshall and Dylan Wiliam 
• “4 A’s” text-based protocol  
• Assessment artifact(s) 

 
Agenda: 
 
1. Ask participants to do a quick write about their understanding of each concept 

(assessment as, for and of), including examples when possible. 
 

2. Share responses and then review some basic definitions of the terms. Participants may 
enhance existing definitions. (10 minutes) 

 
3. Have participants complete the graphic organizer in three rounds: What is effective 

assessment for each type we have identified? (What does it look, feel and sound like?) 
(10 minutes) 

 
4. Read article one of the articles to discuss the differences between assessment of, for and 

as learning. (10 minutes) 
 

5. Participants review how the text has informed their initial response and reactions. 
Group members respond one at a time using a go-round taking 1 minute each for each 
section (each “A”). 
(Note to facilitator: Adjust timing depending on the size of the group to ensure that 
each “A” in the protocol is answered.) 
 
• Agreement: Which parts of the text do we agree with in terms of our work? 
• Aspirations: Which parts of the work do we aspire to? Or want to work toward? 

What are effective ways to put “students in charge of their own learning?” 
• Alignment: What is the current reality and what is the gap between where we are 

and our aspirations?  
• Adjustments: What needs to be done to succeed? How does the article change or 

support your original response? (20 minutes) 
 

6. Assessment for Learning Artifact: After the discussion protocol, facilitators hand the 
participants a classroom or school-wide assessment artifact. Participants look at the 
artifact and discuss the following questions as a table group: 
 
• In what ways is the artifact an example of assessment as, of and for learning?  

 

http://www.assessmentinst.com/wp-content/uploads/2009/05/afldefined.pdf�
http://schools.nyc.gov/NR/rdonlyres/6D189ACC-DFFB-4E76-84FE-60873F6D0715/0/workinginsidetheblackbox.pdf�
http://schools.nyc.gov/NR/rdonlyres/6D189ACC-DFFB-4E76-84FE-60873F6D0715/0/workinginsidetheblackbox.pdf�
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Bridge to Practice: 
How can this activity be used with teacher teams? What are other artifacts you can you 
collect around assessment as, of and for learning to use for discussion?  

 
 

Additional Resources: 
The Assessment section of the CCL can help you learn more about assessment literacy and 
assessment for learning. 

 
 

 
 

 

http://schools.nyc.gov/Academics/CommonCoreLibrary/Toolkit/Assessment/default.htm�
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Effective & Powerful Assessment 

 
 
 
 

 

What does it sound like? What does it feel like? 

 

What does it look like? 





Self-Assessment and Goal Setting 
 

· What work habits (homework, lateness/cutting, lab completion, class participation) did 
you do well and which did you do poorly in the past marking period?  

 
 
· What will you do the same or differently in the upcoming marking period in regard to 

your work habits?  
 
 
· What do you feel are the areas you UNDERSTAND the best and what areas do you 

understand the least? Please address the Universe, the Sun, the Moon, Weather Systems 
and Climate. What kind of test questions are you better or worse at?  

 
 
· Look at the midterm item analysis page (attached). What does it tell you about your 

understanding? Are there any surprises?  
 
 
· What is your June goal for the Earth Science Regents?  
 
 
· Do you feel you are on track for you June goal, why or why not?  
 
 
· What specific things will you do to study and prepare for the next major test (in five 

weeks)?  
 
 
· What is the best score you think you can realistically get on that test in five weeks?  
 
 
· What can the teacher(s) do to help you meet your immediate goal and June goal?  
 
 
 
 
 
I have discussed my goals and performance in Earth Science with my family.  
 
Student signature ___________________________________________  Date___________________________ 
 
Parent signature_____________________________________________  Date___________________________ 
 
Parents: If you have any questions or want to set up a conference, leave a message with  



Midterm Item Analysis 

This is what we did in science during the midterm period. This is a lot of work but for 
science and math it should be already done. For English or Social Studies you can use a 
major graded essay broken down into the rubric categories and/or with specific feedback 
written on it.  

Individualized Score Report for:  

Earth Science Midterm January 2009 

  
Skill Tested 

Your Score on the 
Regents Scale (0 to 

100) 
 Entire Test (your overall score)  

Question 
Format 

Multiple Choice Questions  
Free Response Questions  

 
 
 

Comprehension 
Standards 

Recall details explicitly taught in class  
Interpret charts, maps, or graphs from the 
reference tables or on the test itself 

 

Make links between ideas such as cause and 
effect 

 

Identify evidence that explains an inference  
Solve a quantitative problem using methods 
explicitly modeled in class 

 

Apply information in new contexts  
 

Content 
Standard 

Groups 

Earth in the Universe  
Sun/Earth/Moon System  
Density and Lab Skills  
Atmosphere  
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