“Wise” Critical Feedback
Many students, but especially students who face negative stereotypes, worry that a teacher could be biased or unfair. They may wonder if critical feedback is a genuine attempt to help them or reflects bias against their group – something understandable given the historical marginalization of their group. Even a little mistrust can harm a student’s learning. But when minority students were encouraged to see critical feedback as a sign of their teacher’s high standards and his or her belief in their potential to reach those standards, they no longer perceived bias (Cohen, Steele, & Ross, 1999).
[bookmark: _GoBack]In a set of two experiments, researchers tested whether adding an explanation that a student was being held to a high standard - which he or she could achieve - could mitigate stereotype threat when the student received critical feedback on a writing assignment (Cohen, Steele, & Ross, 1999). African-American college students were asked to write letters of recommendation for their favorite teachers. The letters were returned with critical feedback. In the treatment groups, the critical feedback was accompanied in both experiments by an invocation of high standards and an assurance that the student could meet those standards. In the first experiment, control students received praise on their performance intended to buffer the critical feedback, while in the second experiment control students received an invocation of high standards alone (without assurance that they could meet those standards).
Invoking high standards while delivering assurance that students were capable of meeting those standards led African-American students to report less bias on the part of the reviewer, greater motivation for the task, and greater willingness to consider a career that involves writing. The results of the second experiment also showed that invoking high standards alone reduced reports of reviewer bias attributions but did not affect task motivation (Cohen et al., 1999)
In rigorous field studies, interventions of this sort boosted urban black youths’ GPASs and reduced the black-white achievement gap several months after the intervention (Yeager et al., 2012)
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