2012- 2013 Quality Review

School Quality Expectations

Throughout the year, the QR Directors will be collecting “look fors” from all our reviewers and vetting them to create a set

of expectations for what a well-developed school entails.  We want these expectations to foster a notion of what good looks like, not become a simplistic checklist.  We look forward to your feedback and dialogue around these expectations.


Quality Indicator 4.1
To be well-developed, we would expect that:

· Administration and teacher peers use low inference and focused observations that are aligned to a research-based framework (e.g. Danielson Framework for Teaching or Professional Teaching Standards rubric or any other research-based framework); this feedback captures the strengths and challenges of teacher’s pedagogy and provides a clear picture of next steps. This results in instructional changes as noted in student data (a)
· Teachers conduct frequent inter-visitations where they provide each other with effective feedback and next steps based on research based common teaching framework. (a)

· Administration and teacher peers’ differentiated teacher and personnel support are based on an analysis of student and teacher data/work products and results in growth by students and teachers (a)
· Principal can name 1-2 teachers in various categories (weakest, average, strongest) and give clear trajectories of those teachers, along with their data, feedback history and next steps (a)

· The ongoing focused observation practice and follow-up support leads to teachers implementing the articulated next steps, evidenced by improved classroom practice, student outcomes and recursive feedback conversations (a, b)
· Across multiple teachers, next steps in observation notes consistently align with school and teacher goals and have an articulated plan of action in place to improve teacher practice  (b)

· Majority of teachers and school leaders can articulate how teachers’ collaboratively developed goals, clearly linked to school-wide goals and framed by the school’s selected research-based framework,  play out in classrooms;  they can cite student data showing that goals are moving academic outcomes forward (b)

· There is a demonstrated growth of teachers over time with ongoing reflection and interim goal-setting, along with evidence of improved student outcomes (b)

· There is a common understanding of what effective teaching looks and sounds like that aligns with the school’s goals and philosophy and can be articulated by school leaders and teachers. There is evidence that school leaders have normed feedback around that vision to ensure consistency of teacher development. (b)

· The principal is able to clearly articulate and substantiate a rationale for the frequency of teacher observations. This rationale is reflected in the observation plan/PD plan and includes an analysis of student and teacher data/work, as well as progress made on previous feedback (c)
· There is a clear system and criteria, including an analysis of student and teacher data/work products,   used for talent and resource management decisions. The school leaders can give specific examples of these decisions, along with the rationale for how they help meet school goals. (c)
· Trends in teacher feedback lead to a differentiated plan of support for new teachers/struggling teachers/mid-level teachers/strong teachers that goes beyond required mentoring to develop pedagogical and content-area strength; evidence of teacher growth is noted in increased student outcomes.  This plan can be articulated by school leaders and by teachers throughout the school, who can illustrate with specific examples and outcomes.(c)
