OVERVIEW: 
This activity will focus on the integration of the Danielson Framework for Teaching and the Common Core Learning Standards to analyze teacher practice and identify instructional next steps. Although the activity as written focuses on a 2nd grade mathematics classroom, the activity could be adapted to other grades and subjects by using alternate videos and corresponding standards.

Analyzing Teaching and Learning Using Multiple Lenses 
(120 minutes)

Outcome:
We will be able to apply two lenses to analyze teaching and learning to develop a coherent interpretation of a classroom observation.

Guiding Questions:
· How do we use multiple lenses to analyze teaching and learning in a way that is coherent?
· How do the lenses complement each other to inform and build upon our initial interpretations? 

Materials:
· Danielson Framework for Teaching, Domain 3
· Overview sheet, Domain 3
· CCLSM Standards, 2nd grade
· Standards for Mathematical Practices
· Video, EngageNY Grade 2 Math Common Core Instruction http://www.engageny.org/resource/common-core-instruction-use-modeling-and-tools-to-solve-three-digit-subtraction-problems
· Low-inference note-taking sheet
· Successes and Opportunities Organizer – Danielson Framework for Teaching
· Successes and Opportunities Organizer – Common Core Learning Standards

Facilitation Notes:Facilitator Notes: 

1. Introduction. (2 minutes) We will explore the guiding questions for this activity by: 
· Viewing a video and collecting low-inference evidence
· Reconciling evidence with language in the Framework for Teaching (FfT) as well as the Common Core Learning Standards for Mathematics
· Discussing how these lenses complement each other to inform and build upon our initial interpretations 

(Note: we are deliberately not rating teacher practice in this activity. Guide participants away from the use of HEDI labels.)

2. Prepare for viewing video. (5 minutes) Briefly read the overview page for Domain 3 and the highlighted focus standard (2.NBT.7) in the CCLSM. If time allows, you can also scan the Standards for Mathematical Practice and the 2nd grade overview. 
(Note: This video depicts a co-taught lesson. For the purposes of this learning experience, we are considering the teaching in the classroom as a whole rather than focusing on an individual teacher.)Facilitator Notes: 



























3. Watch video and collect low-inference evidence. (15 minutes)

(Note: low-inference evidence captures only what the observer can see and hear in a classroom while they are in the classroom. Analysis or evaluation does not occur until all the data has been collected and the observer can review it.)

4. Individual reflection. (3 minutes) 
· What questions arise as you reflect on what you saw and heard? 

5. Individual coding. (5 minutes) Read through your notes and code for the corresponding Domain 3 components (3a, 3b, …). 
· Which evidence corresponds to which component?

(Note: each piece of evidence may correspond to more than one component.) 

(Note: facilitator may want to post bulleted questions for steps 5, 6, and 7.)

6. Highlight key language from Domain 3 components. (5 minutes)
· Which language in the rubric corresponds to what you saw and heard? 

7. In pairs, continue to align/highlight. (5 minutes) Discuss: 
· How does your evidence correspond to the language you highlighted in the rubric? 

8. Share with table. (10 minutes) Each pair shares with the table one example of language from rubric and evidence from their notes and explains how they are connected. **Examples from page 5 should be shared by facilitator, if they do not arise spontaneously.**
(Note: it may be helpful to chart and identify these as successes or opportunities for improvement to prepare for the following step.)

9. Table discussion of findings. (10 minutes) Use organizer to record: 
· What does this lens tell us about what we saw and heard and the successes and opportunities for improvement? 

Successes and Opportunities Organizer – Danielson Framework for Teaching
	Successes
	Examples (low-inference evidence)
	Relevant Language in FfT

	

	

	

	Opportunities for improvement
	Examples (low-inference evidence)
	Relevant Language in FfT

	
	
	

	Questions and wonderings:  What is difficult to interpret? What evidence or language makes me wonder?



(Note: we are deliberately not rating, just discussing what we think are successes and opportunities for improvement and recording the corresponding low-inference evidence and rubric language in our graphic organizer.)Notes: 


10. Discuss and note uncertainties. (5 minutes) 
· What is difficult to interpret?
· What evidence or language makes me wonder? 

BREAK (OPTIONAL)  

11. Highlight key language in CCLSM. (5 minutes) Read 2.NBT.7 and SMP2 in your copies of the CCLSM and identify key language that connects to what you saw and heard. If time allows, you may move to the overview, narrative introduction, and other SMPs. 

12. In pairs, continue to align/highlight. (10 minutes) Share with partner language you highlighted and use it to interpret your collected evidence. Discuss:
· Which evidence corresponds to the language that you highlighted?
· What does the language say about what you saw and heard? 

13. Share with table, discuss findings. (10 minutes) Each pair shares one example of language in the standards and evidence from their notes and explains how they are connected. **Examples from page 5 should be shared by facilitator, if they do not arise spontaneously**. Discuss findings, and use organizer to record:
· What does this lens tell us about what we saw and heard and the successes and opportunities for improvement?
· What is difficult to interpret?
· What evidence or language makes you think or wonder? 

Successes and Opportunities Organizer – Common Core Learning Standards
	Successes
	Examples (low-inference evidence)
	Relevant Language in Standards/Practices

	

	

	

	Opportunities for improvement
	Examples (low-inference evidence)
	Relevant Language in Standards/Practices

	
	
	

	Questions and wonderings:  What is difficult to interpret? What evidence or language makes me wonder?





14. Discuss using the two lenses together. (10 minutes)
· What is common and what is distinct?
· How do the lenses complement each other to inform and build upon our initial interpretations?


15. Implications for teachers in video. (10 minutes)
· What are one or two things the teachers in the video could focus on that would improve practice in reference to both lenses? 

16. [bookmark: _GoBack]Implication for our own work. (10 minutes)
· How would we personalize this learning for our classrooms and school?
· What supports would we need?

(Note: School leaders should consider noting/recording participants responses to the above questions to inform instructional support and professional development plans.)




Examples to consider for FfT:
	Examples from video 
(low-inference evidence)
	Relevant language from FfT 
(to interpret evidence)

	Example 1
T2: I agree, nice job, did the value of our number change?
Ss: No.
T2: Correct. What did we do?
S9: You’re just showing it in a different way. 
T2: I agree. Nice job. Now do you think we can subtract?
Ss: Yes! 

Example 2
T2: I agree, nice job…Give me thumbs up if your work matches my picture on the board.
	
“Questions of high quality cause students to think and reflect, to deepen their understanding, and to test their ideas against those of their classmates. When teachers ask questions of high quality, they ask only a few of them and provide students with sufficient time to think about their responses, to reflect on the comments of their classmates, and to deepen their understanding.”(3b,overview)

 “The critical distinction between a classroom in which students are compliant and busy and one in which they are engaged is that in the latter, students are developing their understanding through what they do. That is, they are engaged in discussion, debate, answering “what if?” questions, discovering patterns, and the like.” (3c, overview)

“When monitoring student learning, teachers look carefully at what students are writing, or listen carefully to the questions students ask, in order to gauge whether they require additional activity or explanation to grasp the content.” (3d, overview) 





Examples to consider for CCLSM:
	Examples from video 
(low-inference evidence)
	Relevant language from CCLSM
(to interpret evidence)

	Example 1
T2: I’ll do it on the board first, then you show me with my blocks.

Example 2   
S: Um, subtract 146 and, using 1 hundred, 4 tens and regrouping one ten.
T2: Ok, where should I start? You gave me a lot of steps there. Where do we always start in subtraction?
S: The ones place.
T2: The ones place. Thumbs up if you agree. (Camera captures 2 students putting both thumbs up.) Ok Karina, walk me through what I should do. 

	
“7. Add and subtract within 1000, using concrete models or drawings and strategies based on place value, properties of operations, and/or the relationship between addition and subtraction; relate the strategy to a written method. Understand that in adding or subtracting three-digit numbers, one adds or subtracts hundreds and hundreds, tens and tens, ones and ones; and sometimes it is necessary to compose or decompose tens or hundreds.” (2.NBT.7)

 “(2) Students use their understanding of addition to develop fluency with addition and subtraction within 100. They solve problems within 1000 by applying their understanding of models for addition and subtraction, and they develop, discuss, and use efficient, accurate, and generalizable methods to compute sums and differences of whole numbers in base-ten notation, using their understanding of place value and the properties of operations. They select and accurately apply methods that are appropriate for the context and the numbers involved to mentally calculate sums and differences for numbers with only tens or only hundreds.” (CCLSM, Grade 2 Overview)

“Quantitative reasoning entails habits of creating a coherent representation of the problem at hand; considering the units involved; attending to the meaning of quantities, not just how to compute them.” (Standards for Mathematical Practice, SMP2)
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