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Student:  ________________________________________            School: _________Grade________  Date: _________
Respondent: ______________________________________          Title: ______________________________________
Interviewer (if applicable): ___________________________          Title: ______________________________________
STUDENT INTERESTS OR PREFERENCES: Identify at least THREE AREAS OF INTEREST OR PREFERENCES:
Academic: _______________________________________________________________________________________

Social/Recreational: _______________________________________________________________________________

Other: __________________________________________________________________________________________

PROBLEM BEHAVIOR(S) in specific class /activity:                   Which class?
	Priority Problem Behavior(s)
	Class/Activity 

	(From FACTS- Part A)
	


Provide more details about the problem behavior(s):

	What does the problem behavior(s) look like and sound like?

How often does the problem behavior(s) occur?

How long does the problem behavior(s) last when it does occur?

What is the intensity level of the problem behavior(s)?

(e.g., Scale of 1-5;  Whom does it affect:
1. Student only   2. Nearby peers   3. Entire class   4.  Adjoining classes   5. Entire school or dangerous behavior)


ANTECEDENTS: TRIGGERS AND SETTING EVENTS
[image: image2.jpg]What is happening when problem behavior(s) occurs (Predictors)?  Rank order top two and give more details:
	Triggers
	Features of the Triggers
	Give specifics

	___ If tasks or demand…
	Describe task/demand in detail
	

	___ If instructional grouping is a factor (large group, small group, independent)…
	Describe grouping and  setting/activity/content in detail
	

	___ If unstructured time…
	Describe the setting, activities, and who is around
	

	___ If correction/ reprimand…
	Describe purpose of correction, by whom, voice tone, volume, etc.
	

	___ If structured, nonacademic activities…
	Describe activity in detail
	

	___ If transitions…
	Describe the activity that is being stopped and the one that is being started
	

	___ If with peers…
	Which peers?
	

	___ If isolated/no attention…
	Where? What else is happening?
	

	___ Other
	Describe
	

	(Optional space to write more details)




SETTING EVENTS: Are there events that happen outside of the immediate environment (at home or earlier in the day) that make the problem behavior more likely or worse?
	SETTING EVENTS (Rank order from most to least important and then choose top two.)

	___ Correction/failure earlier in day
	___ Homework/assignment not completed
	___ Hunger

	___ Peer conflict
	___ Conflict at home
	___ Lack of sleep

	___ Change in routine
	___ Medication (missed or taken)
	___ Other:______________



CONSEQUENCES

What consequences/outcomes appear most likely to maintain the problem behavior(s)?

In this class/routine/activity, when the trigger occurs and the problem behavior happens, what occurs next?
What do the adults do?  What do the other students do? What activities happen or stop happening?

Rank order top 2 consequences from chart below:
	Things that are Obtained
	Things Avoided or Escaped From

	___ adult attention  (from whom?)__________________  

___ peer attention (from whom?)___________________       

___ task/activity (what?)​​ __________________________
___ objects (what?)______________________________

___ sensory (what?) _____________________________      

___ other: _____________________________________
	___ adults (who?) _______________________________          
___ peers (who?) ________________________________

___ reprimand (what, from whom?)_________________

___ task/activity (what?) __________________________ 
___ sensory (what?) ______________________________      

___ other: ______________________________________


	(Optional space to write more details)




SUMMARY OF BEHAVIOR

Fill in boxes below using top ranked responses and specific details from corresponding categories above.
	ANTECEDENT(S) / Triggers
	Problem Behavior
	CONSEQUENCES/Function

	
	
	

	SETTING EVENTS 
	
	

	
	
	


What current efforts have been used to reduce incidents of the problem behavior?

	Strategies for preventing problem behavior
	Strategies for responding to problem behavior

	___ schedule change            Other: __________________

___ seating change                   ______________________

___ academic adaptation        ______________________
___ clarify rules for entire class

___ reminders of expected behaviors for entire class
___ practice expected behaviors with whole class 
	___ reprimand                   Other: ___________________

___ office referral             _________________________

___ detention                    _________________________
___ guidance [Counseling]

___ call home

___ behavior contract


	Give Details:




What are ways to reinforce positive behavior that the student would like?
	Social Reinforcers
	Tangible Reinforcers
	Other

	___ Acknowledgement from Adults
	___ Preferred Items
	

	___ Peer Attention
	___ Preferred Activities
	

	Give Details:

`



The Functional Assessment Checklist for Teachers and Staff (FACTS B):

Instructions


The FACTS is an interview used by school personnel for initial data gathering for functional behavioral assessment.  The FACTS is completed by people (teachers, paraprofessionals, counselors/ clinicians, etc.) who know the student best. The FACTS can be completed in a short period of time, usually 5-15 minutes.  Efficiency and effectiveness in completing the forms increases with practice.

	How to Complete the FACTS-Part B



Step #1: Complete Demographic Information:


Indicate the name of the student, school, grade, date, name of the person providing information (respondent), and name of the person completing the form (the interviewer) if applicable.
Step #2: Complete Student Profile of Strengths

Begin with a review of the student’s interests or preferences.  Identify at least three areas of interest or preferences.

Step #3: List the Problem Behavior and Identify the class/activity

Copy the priority problem behavior from FACTS-Part A into the corresponding box.   Then, make multiple copies of blank FACTS-Part B.  Staff will fill out a FACTS-Part B form for each setting in which the problem behavior occurs.
 Provide Specific details about the Problem Behavior

Provide more details about the features of the problem behavior(s): what it looks and sounds like, how often it occurs (frequency), how long (duration) and how severe (intensity). 

Step #4: Identify Events that Predict Occurrence of the Problem Behavior

Within each class/activity what are the antecedents or triggers which immediately precede the behavior? What would you do to make the problem behavior happen in this class/activity?

What are setting events (conditions/events that happen outside of the immediate environment, at home or earlier in the day) that make the problem behavior more likely? 
Step #5: Identify the Consequences that May Maintain the Problem Behavior


What consequences appear to reward the problem behavior?  Consider that the student may get/obtain something they want, or that they may escape/avoid something they find unpleasant.


Identify the most powerful maintaining consequence with a “1”, and another possible consequences with a “2”.  Do not check more than two options.  The focus here is to identify the consequence that has the greatest impact.

Step #6: Build a Summary Statement


The summary statement identifies the setting events, immediate predictors, problem behavior, and maintaining consequences.  The summary statement is the foundation for building an effective behavior intervention plan.  Build the summary statement from the information in the FACTS-A and FACTS-B (especially the information in Steps #4 [antecedents and setting events], 
Step #5 [consequences] from the FACTS-B).  Once you have the summary statement, the next step will be to use ABC charts to directly observe and record the behavior.  This will confirm the summary statement and will provide more details of what is happening when the behavior occurs.
Step #7: Define what has been done to date to prevent/control the problem behavior


In most cases, school personnel will have tried strategies to reduce the problem behavior.  List the strategies that have been attempted, and organize these by efforts to prevent the problem from occurring, and those things that were delivered as consequences to control the problem behavior.

Step #8: Identify reinforcers for student
Reinforcers are anything that motivate the student and can range from tangible items to pleasurable activities or social recognition. Identify student’s preferences of people, objects and activities. These may be used to reinforce the student’s more appropriate responses to similar problematic situations, as replacement behaviors are identified and a plan put into place.   
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