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School Based Occupational Therapy

Strategies to Support Student Performance
Occupational therapists and other IEP Team members may utilize this resource to provide classroom based strategies to students in six key areas of occupational performance;   Activities of Daily Living, Classroom Behaviors, Management of Classroom Tools, Movement/Accessibility, Sensory and Visual Motor.
Strategies are categorized in the context of intervention focus areas:  Student, Task or Environment.  Prior to implementing any strategy, it is critical to identify the intervention focus area that will be targeted. This resource is not intended to be an exhaustive list, but rather a collection of possible strategies that may be implemented to improve student performance within the context of the students’ natural learning environment.
To maximize integration of strategies and improve student performance:
· Target one or two key strategies at a time.  

· Decide who will implement the strategy, collect data and document progress.

· Decide upon a timeframe for implementation.  

· Monitor and document progress.  

· Decide whether to continue using the strategies or implement new methods.

· When strategies are implemented as part of a pre-referral intervention plan, allow 4 – 6 weeks to determine effectiveness.  
Office of Related & Contractual Services. NYC Department of Education. (Hollie Graze,OTR/L & Karen Weber, OTR/L 2012)
This resource is comprised of submissions from NYC DOE occupational therapists.
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ACTIVITIES OF DAILY LIVING
 Manages clothing fasteners / dresses self, uses the bathroom / manages garments, uses utensils / opens containers / carries tray, organizes personal items / books.
  STUDENT     Emphasis is on remediation or restoration of skills and promotion of behaviors to improve participation.  Addresses resources intrinsic to the student such as body structures and functions, behavior, motivation and skills.

· Teach zipping by incorporating a story, i.e. naming zipper pieces the alligator, the alligator food, and the alligator home.  The alligator must be touching his home when eating so he is safe.  This will remind students not to lift the zipper until both pieces (alligator and food) are locked together.
· Have student time how long he takes to do an activity that he typically performs slowly, i.e. shoelace tying, getting dressed, packing up, etc. to see if he can improve his pace each day.  Keep a chart to record progress. 
 TASK     Focus is on compensating student’s skills by modification of the physical and cognitive demands of an activity to improve student’s performance and participation.  Emphasis is on resources extrinsic to the student such as materials used or procedures followed to complete a task. 

· Use picture or word schedules for the a.m. and p.m. routines and daily schedule.

· Attach to the backpack a laminated checklist of items that should regularly go home, i.e. homework folder, lunch box, gloves, etc. 

· Create a color-coded system to assist organization.  Choose a color for each subject, i.e. all materials for math will be red.  Use a red folder for math homework and handouts. Apply red book covers or tape red paper to the spines of the textbook, workbook, and notebook. 

· Implement a buddy system to assist student with a.m. and p.m. routines.

· Consider using two sets of books, one set to be left at home and one set for school.
· Teach the best way to organize a backpack.  Each section of the backpack should be designated for specific books or materials so student always knows where to find specific items.

· Review how to store loose papers.  A system can be initiated in which once per week, student completely empties backpack and places loose papers in their proper location or in the garbage.  

· Permit student to place personal items, i.e. coat, hat, gloves, lunchbox in a basket under his desk.
ACTIVITIES OF DAILY LIVING
TASK   (Continued)
· Permit student to place his math and writing workshop notebook and folders separate from peers to aid easy identification and access. 
· Attach the hook side Velcro on the pencil near the eraser and the loop side on the desk for students that frequently lose their pencils or grips.  Instruct the student to keep the grip on the pencil and attach pencil to the Velcro when not in use. 
· Allow student extra time in bathroom or during a.m. and p.m. routines for manipulation of fasteners.

 ENVIRONMENT     Focus is on compensating a student’s skills by modification and adaptation of the environment.  Addresses resources extrinsic to the student, such as physical barriers.
· Encourage student to have an office space set up at home where all necessary materials are organized and available.
· Provide a lower hook in the closet or a lower cubby space.

· Organize school belongings with a box or box top inside desk or under table for school supplies/books.

· Use a carry tray/basket for bathroom supplies if student cannot access those supplied in the bathroom independently.

· Get an additional set of books, one set to be left at home and one set for school.

· Have student place notebooks and school materials in a crate or on a desk which he uses alone.

· Have the student pack belongings needed for school the night before and have him check off in his planner when the assignments are completed.
CLASSROOM BEHAVIORS
Attentive, follows directions, expressive, socially appropriate, sustains effort, cooperative, solves problems, works independently.
  STUDENT     Emphasis is on remediation or restoration of skills and promotion of behaviors to improve participation.  Addresses resources intrinsic to the student such as body structures and functions, behavior, motivation and skills.

· Have student time his performance on an activity he typically performs slowly to see if he can improve his pace each day. 
· Have student develop a homework plan that includes prioritizing, time estimates, and due dates for each assignment.
· Have student preview a task, list the materials needed, and collect and organize the materials and workspace before beginning work. This technique should also be applied to preparing for homework before leaving school.
· Teach student how to assess their own task performance with post task questionnaires asking “Did I run into any problems?” “Which areas needed more concentration and effort?” “Did I have a plan?” 

“What can I do differently or repeat next time?” “How did I feel doing this activity?” “Was the task easier or    harder than I expected?”  “Why?” etc.
· Have student engage in activities that have multiple steps, grade task up or down by increasing or decreasing amount of instructions given at a time, break down activity into steps, use visual models with instruction, provide or have student make checklists, have student take notes during instruction, etc.

· Teach the student self-monitoring skills with checklists or rating scales the student uses at timed intervals during activities to monitor his use of strategies, attention, etc.

· Help student develop action plans, i.e. “When I feel anxious I can…” “When I don’t understand a lesson I can…”

· Have student play games that improve ability to follow directions, i.e. draw a line down the center of the board, give commands to place X's on the left or right of the line. Increase difficulty by dividing space into quadrants and giving commands to place the X in top left, bottom right area. Increase difficulty by changing speed and number of commands.  
· Have student play Simon Says, double up commands.
CLASSROOM BEHAVIORS
STUDENT  (Continued)

· Have student work with peer model.

· Have student use rehearsal strategies, i.e. “How am I going to accomplish my goals?” through self-talking or note-taking.

· Teach student to repeat instructions or key words of instructions to self.

· Teach student to predict performance, roadblocks, and strategies prior to task.  After the task, have student rate his performance, note any roadblocks, and what strategies were effective.  Keep a running record of what does or does not work for future trials.

· Create social stories.  If possible include photos of the child engaging in target behavior.

· Provide the student with advanced warning before transitioning to another activity or room.  For example, let him know he has five minutes left before the next activity. A visual aid, such as a clock that counts backward or timer can also be used.
· Implement to-do lists and allow the student to cross off each step/task after he completes it.  
· Offer praise when student is on task/following directions, rather than reminding him every time he is off task.
· Introduce a reward program or behavior chart, have the student check or place a sticker each time he meets the targeted goal.

· Use a buddy to copy homework for the student or have student copy from peer homework listed on the board. 

· Have student write his homework in a weekly or monthly planner.

· Make copies of weekly homework assignments and pass out to whole class. Have a basket in class with extra copies, should students loose copy.

· Modify assignments accordingly, allow student to complete fewer math problems, paragraphs, or sentences for spelling words. 

· Use a visual timer when giving assignments to assist pacing.

· Use a large calendar in the classroom to display all the assignments and due dates.
· Minimize distractions on board and desk
CLASSROOM BEHAVIORS
STUDENT   (Continued)

· Modify how assignments are met: allow use of a computer, oral presentation, etc.

· Modify how assignments are taken: allow use of a tape recorder, allow note sharing, allow another student to share his notes, provide copies to other students, rotate “secretaries”. 
· Use a laminated checklist for certain routines that are followed regularly, i.e. morning routine, packing up at the end of the day, etc.
· Break down the steps of a task on an index card that the student can use at his desk.

· Create a picture schedule.

· Have student participate in editing/error detection exercises, i.e. proofreading for capitalization, punctuation, spelling, reversed letters and numbers, sizing and spacing of letters. Have student keep a running chart of type of errors and number of errors, to aid awareness.

· Allow student to wear headphones with the cord cut off to block out extraneous noise and aid concentration.
· Use a timer to encourage the student to work for a period of time followed by a short break.  Over time stretch out the amount of time allotted.
· Offer purposeful movement throughout the day when student is required to be in the classroom for long periods of time, i.e. bring attendance to the office, pass out papers, erase blackboards, etc.
· Be mindful of student’s optimal attention span and signs of diminishing attention.  Plan brief breaks accordingly.
· Schedule mini-movement breaks for the class throughout the day.
· Incorporate color-coding when teaching to signify important information, i.e. green for main idea, red for details.
CLASSROOM BEHAVIORS
TASK     Focus is on compensating student’s skills by modification of the physical and cognitive demands of an activity to improve student’s performance and participation.  Emphasis is on resources extrinsic to the student such as materials used or procedures followed to complete a task. 

· Break down larger tasks into smaller, more manageable steps.  Allow breaks between steps.
· Provide direct step-by-step procedures with concrete examples.
· Vary cadence and pacing of activities, i.e. use a variety of teaching tools and voice volume and speed.
· Collaborate with student to find private hand signals for the student to indicate silently when the teacher should repeat or slow down rate of information.

· Collaborate with student to find private hand signals for the teacher to indicate to student when he needs to focus, get a tool, use a strategy.
· Have student use markers or highlighters to mark important words or passages.
· Prepare the student that he will be called on to participate/pay attention i.e. in three minutes I will ask you the first two questions, tomorrow I am going to ask you to recap this lesson.
· Allow students to doodle in class.
· Use an unusual sound to highlight when most important or salient points are being taught, i.e. a bell, gong, low whistle etc.

· Pace presentations and learning activities, incorporating pauses for quiet processing time and time for note-taking.
· Provide visual aids such as illustrations, charts, and tables that can relay the same information as the text or discussion.
· Separate writing tasks into component steps:  topic selection, brainstorming and data collection, planning, organizing and outlining, drafting, elaborating, revising, editing, rewriting, and proofing.
· Provide student with a checklist for writing, i.e. check for punctuation, capitals, letter sizing, spacing, etc. 

· Provide student with a checklist for editing, i.e. brainstorm, create an outline, draft, edit, revise, etc.  
· Provide checklists for student to follow.  Encourage student to create their own checklists after practice with pre-made checklists.
CLASSROOM BEHAVIORS
TASK   (Continued)
· Have student preview a task, make a list of the materials that will be needed, and collect and organize the materials and workspace before beginning work.  This technique should also be applied to preparing for homework before leaving school.
· Use visual aids with verbal presentation, i.e. models, reminder cards.

· Use concise instructions when giving verbal instructions and ask the student to repeat instructions to ensure comprehension.

· Consider using color on worksheets, classroom handouts, and tests.
· Encourage use of outlines for written reports and oral presentations to help with the sequential organization and ordering of ideas and events
· Separate writing tasks into component steps:  topic selection, brainstorming and data collection, planning, organizing and outlining, drafting, elaborating, revising, editing, rewriting, and proofing.

 ENVIRONMENT     Focus is on compensating a student’s skills by modification and adaptation of the environment.  Addresses resources extrinsic to the student, such as physical barriers.
· Place student near a motivated peer to facilitate on-task behavior.

· Use a token economy to establish goals and rewards for good behavior.  This will require continuity across all school environments and providers.
· Encourage student to have an office space set up at home where all necessary materials are organized and available with minimal visual distractions.
· Allow for preferential seating during different times of the day depending on the task that needs to be completed (i.e. sit in the front while listening to the teacher and taking notes, move to a quiet corner when reading or engaging in independent work for extended time periods).
· Move student’s chair to allow for an unobstructed view of signals, word wall, visual schedules/reminders to aid completion of independent work.  
CLASSROOM BEHAVIORS
ENVIRONMENT   (Continued)
· Decrease environmental distractions by minimizing clutter in the classroom (bulletin boards, hanging mobiles/clothes lines). 
· Use blank cover pages on students’ hanging work, so one must lift it in order to view.

· Create a private work space/study carrel for students at their desks using tri-fold poster board or folders.

· Incorporate color-coding during lessons to indicate important information (green for main idea, red for details).
· Position student away from windows and doors to minimize effect of outside noises.

· Provide a Move ‘n’ Sit cushion to improve posture and promote attention and to allow for subtle movement within the seat. 
· Allow student to sit or kneel on an inflatable cushion (Disc-o-Sit, Sqellett or Move ‘n’ Sit) to permit body movement during rug time.

· Structure class time so it is routine and predictable, use pictures when possible on the class schedule.
· Use a visual timer or special music to indicate/time transitions.

· Provide a visual boundary with masking tape around the student’s rug spot to show where the body needs to remain.
· Hang posters with pictures of targeted social behaviors and expected norms.
MANAGEMENT OF CLASSROOM TOOLS AND MATERIALS
Coordinates hands / fingers to manipulate small items, uses classroom tools efficiently, (e.g. pencil, ruler, glue), cuts accurately with scissors, packs / unpacks book bag, retrieves items from desk, demonstrates adequate hand stability for classroom tasks.
  STUDENT     Emphasis is on remediation or restoration of skills and promotion of behaviors to improve participation.  Addresses resources intrinsic to the student such as body structures and functions, behavior, motivation and skills.

· Have student play with large and small legos; one hand stabilizes while the other manipulates a piece into position. 
· Have student use tools, i.e.  hammer, screwdriver, wrench, etc. to build small projects. 
· Have student use tongs, large tweezers, strawberry picker, or a clothespin to pick up and transfer small objects. 
· Have student practice using a refined pincer grasp by picking up pennies or buttons and inserting them into a small hole or slot cut in the lid of a yogurt container or film canister.  
· Have student color or write on small pieces of paper; one hand stabilizes the paper to promote use of non-dominant hand in writing and drawing tasks.

· Have student color on popsicle sticks.
· Have student use lacing cards.  Lacing cards can be made of thin cardboard and a hole punch. Use long shoelaces or yarn with the end stiffened with tape. 
· Have student sew patterns into Burlap or felt with yarn and a plastic needle.
· Have student play with clay, theraputty, or play-doh using cookie cutters, scissors and molds.  Incorporate flattening, rolling, and pinching.
· Have student find small items hidden in theraputty, such as pegs and beads.

· Store small play objects in zip lock bags for students to open and close to get out and put away activity. 
· Store small play objects in plastic jars for students to open and close to get out and put away activity. 
· Use sticker charts as rewards for students.  Students practice prehension while taking stickers off of the sheet.
MANAGEMENT OF CLASSROOM TOOLS AND MATERIALS
STUDENT   (Continued)
· Use cooking activities that require stirring or mixing. 
· Use sticker googly eyes to put on a student’s helper hand.  Name the hand and tell the student that “insert name” needs to do his job by holding the paper.
· Teach scissor skills by snipping plastic straws or coffee stirrers.  Proceed to snipping paper, cutting on simple lines to basic shapes.
· Provide different weights of paper and materials for student to cut.

· Have student make tissue paper art; rip tissue paper into small pieces, crumple into small balls between fingertips, dip the balls into glue and stick onto paper to create a design.

· Have student complete connect-the-dots, mazes, crosswords, word searches or Sudoku puzzles.

· Have student make necklaces with small beads or uncooked ziti/macaroni
· Give student 15 seconds to pick up as many pennies as he can one at a time using only his pincher fingers. Have student try to beat his own record.

· Play finger games such as itsy-bitsy spider, where is thumbkin, etc.

· Have student use a short pencil/crayon.
· Have student use a vertical surface for writing and drawing activities.

· Have student use a push pin to trace an outline or punch out a picture or student’s name.

· Have student use clothes pins or mini-clothespins to place on letter strips or use clothes pins with letters on them to spell words.

· Have student draw a face on a tennis ball and cut a slit to make the mouth.  Student squeezes the ball to open the mouth and pick up small items to feed it.

· Have student use a spray bottle to mist plants, make spray pictures on a chalk board, spray shaving cream with colored water, clean tables, etc.

· Have student punch holes into different materials using a hole punch.

· Allow student to spend time playing on playground equipment to encourage gripping with his hands.
MANAGEMENT OF CLASSROOM TOOLS AND MATERIALS
STUDENT   (Continued)
· Have student play the Ghost Writing game in which the student writes a word lightly on paper and then erases it without leaving any marks to teach proper grading of pressure when writing.

TASK     Focus is on compensating student’s skills by modification of the physical and cognitive demands of an activity to improve student’s performance and participation.  Emphasis is on resources extrinsic to the student such as materials used or procedures followed to complete a task. 

· Broaden the lines to be cut with a thick black marker.

· Copy cutting projects onto cardstock for easier cutting.

· Attach a loop to zipper on book bag or coat.

· Instruct student to rip off excess paper when cutting so there is less paper to manipulate.

· Allow student to use a slant board or three-ring binder turned sideways for optimal positioning when writing.

· Tape paper to table during coloring or writing tasks.

· Use an eraser to turn pages.

· Allow use of a clipboard to keep paper in place when writing or erasing.

· Provide a variety of pencil grips for student to try.

· Use triangle, golf or fat pencils.

· Use a ruler with cork or underside that grips to prevent sliding.

· Use the modified tripod grasp: make a “V” with index and middle fingers; place the pencil between these fingers, rather than between thumb and index finger, and stabilize with the thumb.
· Store small items in a pencil case.
· Use a chair pocket. 
· Use a box top as a drawer inside desk so desk contents can be easily viewed, stored and retrieved.
· Keep colored folders inside a binder for each subject for take home materials.
MANAGEMENT OF CLASSROOM TOOLS AND MATERIALS
ENVIRONMENT    Focus is on compensating a student’s skills by modification and adaptation of the environment.  Addresses resources extrinsic to the student, such as physical barriers.
· Allow for lower hook in closet/ lower cubby space.

· Allow student to have a box or box top inside desk or under table for school supplies/books for organization of school belongings.

· Provide a laminated picture of the proper right and left handed pencil grasps on the table during writing workshop activities.

· Place a laminated picture of proper right handed and left handed scissor grasp on the table during cutting activities.
· Use pencil box
MOVEMENT / ACCESSIBILITY
 Moves in a coordinated manner, participates safely in gym / on playground, moves without fatigue, keeps pace with class, moves safely through school (e.g. stairs, crowded halls), demonstrates adequate strength/muscle tone for school function, demonstrates adequate range of motion for school function. 
  STUDENT     Emphasis is on remediation or restoration of skills and promotion of behaviors to improve participation.  Addresses resources intrinsic to the student such as body structures and functions, behavior, motivation and skills.

· Play games with student in a variety of positions, i.e. prone, quadruped, side-sitting, on a ball or bolster, etc
· Play ball games with a variety of balls, i.e. medicine balls, bean bags, koosh balls, playground balls. 
· Engage student in animal walks, i.e. wheelbarrow walk, bear walk, crab walk, commando crawl etc.
· Use playground equipment. 

· Teach push-ups, i.e. standard, on knees, against a wall, or in a chair.
· Play games with arms held overhead, i.e. balloon volleyball, badminton, etc.
· Play Simon Says.
· Build obstacle courses.
· Use cooking activities, have student open all packages, pour into measuring cups, stir dough instead of using a mixer, use one hand to stabilize the bowl while stirring with the other, etc.
· Creatively place objects to encourage reaching in all directions, i.e. puzzle pieces, art activities, etc. 
· Use vertical surface, i.e. easel, wall, or refrigerator working at eye level or higher.

· Let student be the door opener/holder, with a buddy if needed, to build strength.

MOVEMENT / ACCESSIBILITY
TASK    Focus is on compensating student’s skills by modification of the physical and cognitive demands of an activity to improve student’s performance and participation.  Emphasis is on resources extrinsic to the student such as materials used or procedures followed to complete a task. 

· Provide the student with additional time for transitions.

· Let the student have a head start when gathering and packing belongings at the end of the day.

· If possible be the first class to arrive and let student be first in line in the cafeteria.

· Let the student use a water bottle if he is unable to access the water fountain efficiently/independently.

ENVIRONMENT     Focus is on compensating a student’s skills by modification and adaptation of the environment.  Addresses resources extrinsic to the student, such as physical barriers.
· Use adjustable tables and have them set to different heights for different groups of students.

· Allow student to sit or kneel on an inflatable cushion (Disc-o-Sit, Sqellett or Move ‘n’ Sit) to promote active sitting and proper posture and alignment. 
· Use appropriate desk and chair height. The desk height should be about 2” above the elbows, arms are by student’s side with elbows slightly bent when the student is sitting upright. If the student is slumping forward, the desk might be too low; if the student is leaning back with his/her elbows raised up, the desk might be too high. 
· Make sure the student’s feet touch the floor with hips and knees bent at 90 degrees. The student may need a smaller (or larger) chair and/or the desk height may need to be adjusted. 
· If the student’s feet do not touch the floor, place a block or foot stool under the feet. 
· Provide a foot stool, cushion, or chair during lessons on the rug.

· Consider use of a “Movin’ Sit” cushion to promote attention and improved posture.

· Use a floor chair that has back/sides to provide student with an external boundary and back support.
SENSORY
 Stays alert / maintains energy level, sits still without excessive movement, respects space of others, screens out visual /auditory distractions, keeps hands to self, tolerates touch and handling of classroom materials, transitions smoothly between activities.
  STUDENT     Emphasis is on remediation or restoration of skills and promotion of behaviors to improve participation.  Addresses resources intrinsic to the student such as body structures and functions, behavior, motivation and skills.

· Have student engage in heavy work activities, i.e. carry tote bags or piles of books, move tables, put up chairs, push book bins across floor, chair push-ups, wall push-ups, etc.

· Have student perform movement exercises prior to engaging in a task requiring concentration, i.e. jumping jacks, crossovers, run laps in the hall, etc.

· Help student tolerate tactile stimulation from his environment gradually – student is better able to tolerate different types of sensory input when it is self-imposed first. 

· Use the Wilbarger Brushing Protocol, keep schedule posted.
· Provide deep pressure input: wrap student in an exercise mat and squeeze. Add weight by piling on bean bags or leaning on the mat.

· Have student use a weighted back pack, hold a weighted animal, or use a lap weight.

· Expose student to a variety of different textures, i.e. rice or bean bins, sandbox, etc.

· Fill a baking pan or cookie sheet with rice, shaving cream, or sand and have student write letters, numbers, or small words.  
· Gather common objects; paper clip, crayon, block, marble, in a paper bag.  Have student reach in and try to identify object without looking.

· Practice carrying a cotton ball on a spoon.  Walk around without letting it drop. 
· Use tunnels as part of an obstacle course or when completing puzzles, etc.

· Have student color lightly and then make dark lines using firmer pressure with colored pencils or crayons so student can see and feel the difference with changes in pressure.
· Have student play the Ghost Writing game in which the student writes a word lightly on paper and then erases it without leaving any marks to teach proper grading of pressure when writing.
SENSORY
STUDENT   (Continued)
· Use games with inversion postures, i.e. head, shoulder, knees, and toes song, animal walks, yoga, etc.
· Use movements that calm, i.e. linear movements, slow rocking, etc.
· Increase tolerance to stimulation in the mouth, i.e. provide deep pressure in mouth via chewy or crunchy goods or substances, pressure from lollipops or other sucking items, manual pressure; use a Nuk brush for vibration in or around mouth, provide opportunities for resistive sucking, gradually increase texture in foods, etc.
TASK   
Focus is on compensating student’s skills by modification of the physical and cognitive demands of an activity to improve student’s performance and participation.  Emphasis is on resources extrinsic to the student such as materials used or procedures followed to complete a task. 

· Introduce class to a program such as “How Does Your Engine Run,” to teach self regulation and self-calming strategies.
· Allow heavy work breaks, i.e. have student carry heavy items, move desks, place chairs up on desks or off desks, wash desks, sharpen pencils, erase boards etc.
· Have student assist clean-up after centers, i.e. push or pull boxes with toys or put away book bins. (More resistance is provided if boxes are pushed/pulled across a carpeted floor). 
· Allow movement breaks, i.e. send the student to the office or another classroom with blank message to deliver, or be the teacher’s helper and pass out papers, etc.
· Allow a break when the student becomes over-stimulated by the classroom environment, i.e. provide a quiet space within the classroom where the student can regroup, or allow him to go for a walk. 
· Incorporate music into activities either to calm or stimulate.
· Provide headphones for students to wear during quiet work to block out environmental noises and aid focus.

· Place students who are sensitive to touch at the beginning or end of a line. 
· Incorporate use of calming strategies such as deep breathing, visualization, stretches, etc.
· Allow student extra personal space at circle time or when working in groups. 
SENSORY
TASK    (Continued)
· Provide a variety of tools during art activities, i.e. glue stick instead paste, provide brushes for finger paints, play-doh instead of clay etc.

· Inform students who are sensitive to sound of any loud noises before they occur, i.e. fire alarm, announcements etc. 
· Permit gum or hard candy to aid student’s focus or reduce anxiety.

· Eat chewy or crunchy foods, or sip water from a water bottle with a straw while doing quiet work.  
· Attach theratubing on the end of his pencil for student to chew on. Check for Latex allergy!
· Provide fidget tools and/or stress balls to keep hands busy. 
· Drape large beanbags or something heavy over student’s lap while in circle time.

· Provide deep pressure to shoulders, legs, hips to relax and calm the student.

· Schedule use of a weighted backpack or vest. 
· Tie theraband around front chair legs for restless legs.
· Allow use of seat cushions to help increase attention: Disc-O-Sit, Move ‘n’ Sit, Squellet, deflated beach ball. 

· Allow alternative positions for doing work: standing, kneeling, laying on stomach to perform fine motor activities.

· Use colored paper when making worksheets, classroom handouts, and tests.  
· Allow student to wear a visor or sunglasses if lighting or glare is interfering with work.

· Turn off the lights, use natural light during periods of the day.

· Lower the window shades, or face light sensitive students away from windows.

· Use movement during transitions, i.e. swimming like a fish while transitioning from rug to desk, hopping like a bunny, moving like a robot, tiptoe, etc.
· Have student carry a back pack, or small weighted ball or animal during hall transitions.

SENSORY
ENVIRONMENT     Focus is on compensating a student’s skills by modification and adaptation of the environment.  Addresses resources extrinsic to the student, such as physical barriers.
· Create a calm break area
· Use music, soft, relaxing music creates a calm environment, up-tempo music increases energy level
· Lower the lights, use natural light or lamps
· Allow student extra space during circle time, or mark out spot for child to sit, try outside rows to decrease peer interaction/disruption.
· Position student away from windows and doors to minimize effect of outside noises
· Encourage student to have an office space set up at home where all necessary materials are organized and available with minimal visual distractions.

· Decrease visual environmental distractions by minimizing clutter in the classroom (cluttered walls/bulletin boards/hanging mobiles) or have Student sit away from auditory distractions (loud hallway, window, talkative peers).
· Place plain cover pages on students’ hanging work, so that one must lift it in order to see
· Make an office- create private work space for students at their desks using tri-fold poster board or blank/empty folder.
· Consider use of a “Movin’ Sit” cushion to promote attention and improved posture
· Allow student to sit or kneel on an inflatable cushion (Disc-o-Sit, Sqellett or Move ‘n’ Sit) 
· Decrease amount of glare on computer screens; laptops glare less than desktops
· Incandescent light is best in the classroom, try to limit amount of fluorescent lighting 
· Have a quiet corner with heavy pillows, blankets, bean bag chairs that a child can place on top of self 
· Structure class time so it is routine and predictable, use pictures when possible on the class schedule.
· Transitions – use a visual timer or special music to indicate change 
· Provide several small rocking chairs in class 
SENSORY
ENVIRONMENT   (Continued)
· Allow student to stand at the end of the line to minimize the risk of being accidentally bumped into.
· Use a special sound to ask for class’s attention. (bell, chime, gong, animal call)

· Use light weights to improve student’s awareness of the body’s position in space and movements by increasing the feedback received when movement occurs.
· Make a square with masking tape on student’s rug spot to provide a visual boundary for where the body needs to remain.
· Use a Move-n-Sit cushion on classroom chair to allow for subtle movement within the seat to give proprioceptive input.
· Place the rough side of sticky back Velcro underneath student’s desk to offer tactile input.
· Use bean bag chairs.
VISUAL MOTOR
Draws / colors / illustrates written work in class, keeps pace with classroom writing / copying demands, writes legibly, writes on page in neat and organized manner, copies with accuracy, moves eyes easily for reading and classroom tasks.
  STUDENT     Emphasis is on remediation or restoration of skills and promotion of behaviors to improve participation.  Addresses resources intrinsic to the student such as body structures and functions, behavior, motivation and skills.

· Assist student with doing two to three repetitions of a letter or number. Then ask the student to do one. 
· Use activities that involve tactile and kinesthetic senses to reinforce writing skills, i.e. writing in shaving cream or rice on a tray, trace sandpaper letters and numbers with finger, have student write with his eyes closed, etc. 
· Incorporate activities while improve student’s recall of correct motor sequences for forming letters and numbers, i.e. tracing, drawing, using verbal descriptions while forming letters and numbers.  
· Have student combine sounds with motor patterns when learning letter formation. 
· For word recall and copying, have student try to remember 3-4 letters at a time before writing the words on paper (chunking). 
· Have student color lightly and then make dark lines using firmer pressure with colored pencils or crayons so student can see and feel the difference with changes in pressure.

· Therapist or student draws “roads” on a piece of paper.  Have student “drive” his car along the roads using a crayon or marker.  Make them progressively more difficult by narrowing the roads or making them very winding.  Repeat on a large piece of paper and place on floor, to allow student to be in quadruped and bear weight on his non-dominant hand.

· Have student string beads, pasta, or pieces of drinking straws.  
· Use lacing cards. 
· Create visual tracing sheets by vertically drawing a set of numbers, letters, or symbols (dog, bone) down the left side of paper and another identical set on the right side. Draw wavy, looping lines from the left to right side. Student must trace, with hands or eyes, the line from one symbol and match it up with its counterpart on the right.
AL MOTOR
VISUAL MOTOR
STUDENT   (Continued)
· Have student trace designs with intricate patterns.  Student can use a marker to trace directly over lines on the paper or use tracing paper for an added challenge.
· Have student trace cookie cutters, trace both inside and outside the shape. 
· Create templates and stencils from manila folders for students to trace as part of a larger craft project, i.e. cut out different types of leaves and have students trace and then cut out the leaves to make a tree.
· Play flashlight tag.  Student pursues the light from therapist’s flashlight.  The therapist uses her flashlight to create a simple pattern on the wall and instructs student to follow the pattern. The student tries to keep his light close to or on top of the therapist’s.

· Have student pop bubbles with a magic wand or finger. 
· Have student do a letter search and scan group of 10-100 letters to find and cross out a particular letter.
· Create sheets with rows of random numbers, have student scan sheets to find and cross out a particular number. Be aware of font size.
· Use cancellation sheets. In paragraphs of nonsense words have student locate and cross out letters a-z in the correct sequence. Time and chart trials.
· Use letter or symbol charts. Therapist points to a letter or symbol and student calls it out. Then provide a pattern for student to call out independently, i.e. call out every third letter or symbol, alternating top and bottom, or left column and right column. 
· Use a Hart Chart. Post chart and have student copy letters into corresponding blank grid. Have student copy in different patterns, i.e. first then last in row working inward, by columns, top to bottom and reverse, etc. Have student do at near point or far point.
· Have student play editor and scan premade paragraphs for errors, i.e. capitalization, punctuation, spelling, reversed letters and numbers, etc.
· Have student read letters from a card in front of him followed by one placed on the wall four to five feet away. Alternate patterns, i.e. read every other letter looking back and forth from wall to chart or read letters in order. Add rhythm. 
· Have student practice separating head and eye movements.  Have student extend his arm out with his thumb up, and track his thumb as he moves it slowly up and down, left and right, and in a large circle or figure eight. Student should keep posture upright, with head still, feet flat and face relaxed.  The thumb should move so the eyes can stretch to the periphery of his vision without straining. 
VISUAL MOTOR
STUDENT   (Continued)
· Have student complete word search and crossword puzzles. 

· Have student complete dot-to-dots and mazes.

· Use cancellation sheets with letters that are spatially confusing. Have student circle all the b’s, then d’s, and so on.  
· Play balloon volleyball.
· Use Where’s Waldo books or I Spy game where students find hidden pictures or objects. 
· Use flash-card games for spatially confusing letters (i.e. b/d/p/q, u/h/n/r, m/w).
· Use a bat to swing at a suspended ball.

· Clap bubbles to pop them.

· Pop bubbles; try using one finger at a time.
· Place finger under each letter being read.
· Have student say the letter, then type the letter.

TASK    Focus is on compensating student’s skills by modification of the physical and cognitive demands of an activity to improve student’s performance and participation.  Emphasis is on resources extrinsic to the student such as materials used or procedures followed to complete a task. 

· Position student close to the board.

· Allow use of a slant board or binder during reading and copying.

· Encourage the use of a highlighter in workbooks and handouts to indicate important information. 
· Encourage the use of a highlighter in workbooks and handouts to assist in tracking.
· Provide erasable highlighters for highlighting in textbooks.
VISUAL MOTOR
TASK   (Continued)
· Use a buddy to copy homework.
· Use colored paper such medium blue and green work when making copies.

· Place reading material under clear colored plastic or report cover (Irlen Method).   Check for student preference.
· Provide a line guide or reading window (cut from a manila folder) to assist keeping place when reading or following text. 
· Allow student to wear a visor or sunglasses if overhead lighting is interfering with work.
· Use a colored piece of paper as a marker to put under or above the target line of text to minimize visual distractions and assist tracking.

· Provide student with a copy of lesson notes to highlight; require that some information be added to the handout to keep student attentive.
· Provide student with a copy of another student’s notes.

· Allow student to record lectures.

· Keep worksheets clear and uncluttered.

· Use half-page worksheets.

· Prepare worksheets with only one problem on a sheet. 
· Cut out a window in a piece of cardboard and place it over a worksheet or book child is reading from so that only relevant information is showing through the window. 
· Use large print books and large print tests.
· Try high contrast settings on the copier when making worksheet copies.
· Photocopy worksheets onto colored paper such as medium blue and green.
· Increase print size by enlarging image when photocopying worksheets.
· Keep the chalkboard/whiteboard clear by erasing irrelevant information. 
VISUAL MOTOR
TASK   (Continued)
· Use colored markers/chalk when writing on the board to provide visual contrast. 
· Group information on the board using different colors.

· Alternate colors line by line when writing notes on the board to aid copying.

· Provide student with a written copy if he has difficulty copying from the board. 
· Allow alternatives to writing assignments, i.e. computer or word processor, oral presentation, etc.

· Allow software for students who are typing, i.e. word prediction, co-writer, spell check, grammar check, etc.

· Adjust contrast settings on computer or word processor.

· Use a marker to highlight the area where answers should be written.
· Highlight margins with markers, green for left margin to go and red for right margin to stop.
· Use multisensory method to reinforce awareness of letter formation, i.e. tracing, sky writing, rhymes, highlighting. 
· Photocopy students’ names written in crayon for an easy tracing model.
· Tape a letter strip on student’s desk.
· Tape a visual model to the student’s desk, i.e.  manuscript or cursive alphabet, numbers, or the student’s name or signature.
· Teach student to remember 3-4 letters at a time when copying (chunking). 
· Encourage student to sub-vocalize and repeat letter or word sequences.
· Model using a finger to space between words when writing.

· Use popsicle stick for spacing between words.
· Model writing a line between words to reinforce spacing, i.e. The_car_is_red.  Eventually phase out the lines.
VISUAL MOTOR
TASK   (Continued)
· Use graph paper to assist with spacing and alignment of letters or numbers in math problems.
· Consider using graph paper to teach uniform sizing and spacing of letters.
· Turn writing paper on its side to assist with lining numbers up vertically.
· Use raised-line paper.
· Create a writing window by cutting out a rectangle the width of the paper from poster board and place it over each line when writing.
· Highlight or darken the writing lines to assist student who has difficulty writing on the line.

· Use an index card under the line the student is writing on, the student moves the index card down the paper as he writes.
· Allow student to skip lines when writing to improve overall legibility.
· Use lined paper rather than plain paper for writing projects. 

· Align classroom writing paper with handwriting curriculum’s model.  
· Supply a variety of paper, i.e. Hi-Write paper, wide-lined, double-lined, three-lined, raised-lined, etc.

· Consider teaching cursive or typing as an alternate form of written communication.

· Provide broken crayons to encourage proper grasp patterns.

· Provide several different types of writing utensils (standard pencil, thick pencil, golf pencil, pencils with various grips).

· Mechanical pencils. When they break the lead enough, they learn to decrease the pressure.
· Place Dycem, a mouse pad, Rubbermaid rubber-backed shelf liners or a few sheets of construction paper under the writing paper to help student grade pencil pressure.

· You might also have them try using a few sheets of construction paper as a "blotter" under their writing paper for additional feedback. 
· Tape the paper to the desk to decrease slippage.
VISUAL MOTOR
TASK   (Continued)
· Let the student to use flair pens or markers instead of pencils during writing assignments.

· Use a #3 pencil, which has a lighter lead.

· Use fat crayons, pencils and markers to encourage proper grasp patterns. 
· Use adapted tripod grasp: make a “V” with index and middle fingers; rest the pencil between these fingers and grasp with these two fingers and thumb.

· Make available a variety of pencil grips.  
· Allow students to use a variety of writing tools, i.e. markers, pens, pencils with soft lead, mechanical pencils with varied leads. Crayons, grease pencils, or regular lead pencils will increase friction, which leads to better control of movement. 
· Instruct student to hold a small object, i.e. a cosmetic sponge, penny, small eraser, etc. under the last two fingers when writing. 
· Cue student to match corners when folding paper by placing a colored dot at each corner.

· Outline pictures with bright colors or use templates to help the student remain within the boundaries while coloring. 
· Use sentence strips. 
· Provide student with a checklist for writing, i.e. check for punctuation, capitals, letter sizing, spacing, etc. 

· Provide student with a checklist for editing, i.e. brainstorm, create an outline, draft, edit, revise, etc.  
· Start writing tasks with a warm-up, i.e. stretch or apply deep pressure to arms, hands, and fingers, etc.

· Allow alternative positions for writing, i.e. standing at easel, lying on belly on the floor, kneeling at low table, etc.
· Decrease the amount of writing so student does not experience hand fatigue. 
· Allow extra time for writing assignments.
· Allow mini-breaks to rest, stretch, and shake out hands.
· Focus on legibility instead of neatness. 
VISUAL MOTOR
ENVIRONMENT     Focus is on compensating a student’s skills by modification and adaptation of the environment.  Addresses resources extrinsic to the student, such as physical barriers.
· Provide a laminated picture of the proper right and left handed pencil grasps on the table during writing workshop activities.

· Place a laminated picture of proper right handed and left handed scissor grasp on the table during cutting activities.
· Provide a slanted surface to write/read on, a three inch binder may be used.
· Provide a laminated letter formation charts during writing workshop. Letter formation charts show step-by-step how to form a letter.  

· Represent spatially confusing letters in a consistent colors on word walls, when writing on whiteboards, etc. (i.e. b’s are always blue and d’s are always in red)

· Place desk in the “front view” positioning of the board when grouping desks.
· Keep an open desk close to the board for students who have difficulty copying.
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