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Section A: How to use this form

This self-evaluation form must be completed for schools seeking New York State Program Approval for their
CTE program(s). It is designed to assist you in your own self-evaluation for submission to the New York City
Department of Education (NYCDOE) CTE team. When this form is submitted, CTE team members will
examine its content and decide if the findings are convincing, likely to meet the required standard and
therefore warrant an external review visit to assess and confirm your evaluations.

Program Status | Use if your program meets one of the following descriptions

Non-approved e Your program is new and developing in years 2-3 of operation

program e Your program is in a new school with the first graduating class in June 2014

e Seeking program approval for a mature program that has never earned
approval and has been in operation for 4 or more years

Re-approval You must complete this form unless you have a currently approved program.

required

This form is in four parts:

Section A Guidance on how to use the form

Section B Self-evaluation of the quality of the CTE program
Section C List of supporting documents

Section D Data Tables (This section is a separate document.)

Sections A and B, C, and D should be emailed to cteprogramapproval@gmail.com

The self-evaluation form is a summative document, intended to record the outcomes of your ongoing
process of rigorous self-evaluation in Section B. When completing Section B of this form, school evaluators
should:

= Respond to the questions provided to ensure that you have fully evaluated the component

= Begin each section with your judgments of overall quality by placing an X in the box that best fits
your judgments. Be sure to refer to the relevant Quality Indicators (Qls) that are set out at the end of
each component section in the Evaluation Schedule to guide your judgments

To help ensure that your self-evaluation form narrative is convincing, you should make clear what evidence
has been used to make the evaluation and indicate where, upon request external evaluators can review the
evidence. It is not necessary to describe the evidence in great detail but it should be accessible for review.

The narratives for each of the five components of the program evaluation schedule should be consistent
with and explain the judgments that you insert at the beginning of each section. It should also represent the
collective agreement of the self-study team and have been approved by them. Section C of the self-
evaluation form provides a list of the factual information required to accompany the application.

NYC DOE# Page 2#



i CTE Program Self-Evaluation Form

SECTION B: Self-Evaluation of Quality of the CTE program
School and CTE program Context

Outline the proposed CTE program of Study, explain what students are expected to achieve by the
time they finish their studies and how the program meets a demand.
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Curriculum and Instruction
C1 Program Objectives and Expectations

Judgments: Make your judgments about this component and enter X in the appropriate box that
best fits this aspect of your program

L]

High Quality e Program objectives are well established, challenging, and well-matched to student needs.
(additional to meeting They are routinely and proactively shared with students, parents, and teachers and linked
Sta’l'i"‘l”d) closely to course plans and their review.
Meets standard Program has clear objectives and high expectations that are:

e aligned with the school's mission,

e appropriate for its target population, and clearly defined for students, parents, teachers,
and school community

e integrates postsecondary career and education expectations

Under-developed

L]

e Program objectives do not communicate high expectations and do not meet the full range
of intended students’ needs. Links to the scope and sequence of courses within the
program are patchy.

Directions: Please provide documentation for item 1 as indicated in section C List of supporting
documents. For item 2 please provide a narrative response.

C1 Program Objectives and Expectations

Supporting Document(s) Required:

e  Course Documentation: course descriptions, syllabi, or documents which make reference to the program
objectives and expectations.

1. What are the programs’ objectives and expectations?
Please provide the supporting documents in place of a narrative for this item as indicated in section C.

2. How are the objectives and expectations shared with students, parents, teachers and the school
community?

NYC DOE#
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C2 Program Sequence of Courses

Judgments: Make your judgments about this component and enter X in the appropriate box that best fits
this aspect of your program

High Quality e Program has demonstrated itself to be comprehensive and very well-planned and
(additional to meeting sequenced so that courses build systematically on students’ knowledge and skills over, at
standard) least, two years.
e Students’ varied activities and challenging work, including: access to an extensive range
|:| of work-based learning activities that meet the full range of students’ needs and

aspirations and promotes a deeper understanding of the career field and industry.

Meets standard e Program has a coherent sequence of courses that is scaffolded, non-duplicative, and
requires at least 2 years for completion.

e Learning experiences for students encompass a variety of activities and resources—

|:| including work-based learning—to link both academic knowledge and technical skills.

e A Career and Financial Management course, taught as an integrated or stand-alone
course of study, is part of the sequence.

Under-developed | ¢ Program courses exist in outline but are not fully scaffolded and/or adequately

sequenced to enable students to build on their knowledge and skills systematically.

|:| e There are some sequences of work where student experiences are limited by a lack of
resources and/or work-based learning which inhibit their acquisition of knowledge and
skills.

e A Career and Financial Management Course is not established

Directions: Please complete table 1 in section D for items 1 and 2. This indicator requires
documentation in place of a narrative response.

C2 Program Sequence of Courses
Supporting Document(s) Required:
e  Program Course Sequence (Tablel) in section D of the self-evaluation form.

1. Provide a coherent sequence of courses that is scaffolded, non-duplicative, and requires at least 2
years for completion.

2. Isthe Career and Financial Management course taught as an embedded or stand alone course of
study?

[ ] standalone [ ] Embedded
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C3 Curriculum Alignment with State/Industry Standards

Judgments: Make your judgments about this component and enter X in the appropriate box that best fits
this aspect of your program

High Quality e The curriculum and course sequence is fully aligned with both NYS Learning and other
(additional to core academic standards and with industry-based competency standards on completion,
meeting standard) with clear mapping of links between course components and these standards.
Meets standard e Curriculum and course sequence is aligned with NYS Learning Standards (English
Language Arts, Mathematics, Science, Social Studies, and Career Development and
] Occupational Studies) and common core learning standards.

e Curriculum is also aligned with industry-based competency standards that students are
expected to know at the conclusion of their studies.

Under-developed e Some elements of the curriculum and course sequence are aligned with academic or NYS

Learning Standards but there are significant gaps.

L] e The curriculum meets some industry-based competency standards expected by the end

of the course of study but there are significant elements that are not yet covered or not

fully integrated into the program.

Directions: Please provide the curriculum crosswalks for each course as indicated in section C List
of Supporting Documents for item 1. Item 2 requires a narrative response.

C3 Curriculum Alignment with State/Industry Standards
Supporting Document(s) Required:
e  Curriculum-Standards Crosswalks (for all courses including CFM)
1. Areall course curricula aligned to the New York State, Common Core, and Career Development
Occupational Standards to ensure that students acquire the skills and competencies required?
Please provide the supporting documents in place of a narrative for this item as indicated in section C.

Common Core Standards |:| Yes |:| No
New York State Standards [ ] Yes [ ] No
CDOS standards [ Jyes [ ] No

2. How was the curriculum selected or developed for this program? How is the curriculum aligned to
industry-based competency standards?
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C4 Qualified Faculty

Judgments: Make your judgments about this component and enter X in the appropriate box that best fits
this aspect of your program

High Quality e Course teachers and leaders are state certified, highly effective, and have extensive
(additional to meeting industry experience and connections relevant to the program taught.
standard)

[

Meets standard e Program courses are taught by state-certified teachers with expertise of specific CTE

]

program based upon industry experience and certification.

Under-developed | ® Some or none of the staff are state-certified to teach CTE programs and may not have

[

specific expertise, pertinent industry experience, or certification required for the program.

Directions: Please complete table 2 in section D for items 1-3.

Item 4 requires a narrative response.

C4 Qualified Faculty
Supporting Document(s) Required:
e List of CTE certified program teachers and work-based learning coordinator (Table 2)
in section C of the self-evaluation form
e  Copies of each teachers NYS CTE certification including the work-based learning coordinator’s
extension certificate (WBL coordinator must also hold a valid CTE certification)
Screen shots printed from the NYS Office of Teaching Initiatives or the TEACH website are acceptable.
http://eservices.nysed.gov/teach/certhelp/CpPersonSearchExternal.jsp?trgAction=INQUIRY
1. Are all of the teacher(s) state-certified with expertise in the specific industry area aligned to
the CTE program? [ ] Yes [ ] No
2. Arethere currently teachers on staff with temporary certifications? |:| Yes |:| No
If so please list the teacher, their area of certification and the status of their temporary
certification.
(Please provide copies of their applications for extensions and or professional certification as indicated
in section C.)
3. Does the work-based learning coordinator hold the extension Career Development extension
certificate from NYSED?
|:| Yes |:| No
NYC DOE# Page 7#
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C5 Preparing Students for Program’s Technical Assessment

Judgments: Make your judgments about this component and enter X in the appropriate box that best fits
this aspect of your program

High Quality e The curriculum is highly effective in enabling students to master needed skills and
(additional to meeting knowledge for the respective program of study’s industry technical assessment, as
sta:|1:ah|1rd) shown by a record of success.
Meets standard e Content and scope of curriculum prepares students to master the program's technical
|:| assessment and pursue a variety of postsecondary options within the given industry.
Under-developed | ¢ Asignificant proportion of students do not take program’s technical assessment or do
[] not pass the exam.

Directions: Please provide narrative responses to items 1-6 below.

C5 Preparing Students for Program’s Technical Assessment

1. Is the coursework progressive and sequential?

2. How does the coursework help students prepare for the technical assessments and/or earn industry
credentials?

3. How are students selected to take the technical assessment? Are all students scheduled to take the
technical assessment?

4. When will students take the assessment?

5. How many students will take the assessment this year?

NYC DOE# Page 8#
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C6 Program Access for All Students

Judgments: Make your judgments about this component and enter X in the appropriate box that
best fits this aspect of your program

High Quality Students from different social and ethnic backgrounds or with specific needs/disabilities
(additional to meeting | are supported very effectively. The school places a high priority on equality of access to its
standard) program and can point to striking examples of vulnerable students being supported well

and consequently making good progress.

[

Meets standard e Program is designed to guarantee access for students regardless of gender, race,
ethnicity, and/or disabilities.
|:| e Modifications are made to accommodate students who require alternative learning,

testing, equipment, facilities, and other articulated needs.

Under-developed e Significant groups of students are unable to access the full program because of a lack
of programmatic adaptations or resources.

|:| e Curriculum materials and testing arrangements are not modified sufficiently to take
account of the full range of student knowledge and skills, resulting in a significant gap
of under-performing students or students not given the opportunity to participate.

Directions: Please complete table 3 in section D for item 1 and provide a narrative response.

C6 Program Access for All Students
Supporting Document(s) Required:
e Program Enrollment Data (Table3) in section C of the self-evaluation form.

1. What accommodations are made for students with IEPs?
(please share any documents, sample lesson plans or share anecdotal information)
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Work-Based Learning
W1 Established Work-Based Learning Sequence

Judgments: Make your judgments about this component and enter X in the appropriate box that best fits
this aspect of your program

High Quality e There is a formal and structured work-based learning scope and sequence that all
(additional to meeting students from the program follow via a progression of rich and varied practical

standard) experiences including career exploratory activities, job readiness training, mentoring and

industry-based competitions. Activities expose students to all aspects of an industry and
I:‘ meet the range of students’ needs and aspirations.
e Activities lead up to internships through well-established partnership with one or more

hosts who provide industry-appropriate assighments

Meets standard e There is a work-based learning scope and sequence that provides grade-appropriate

career exploratory and job readiness activities throughout the program sequence.

|:| Activities range in skill building and application, from industry site visits and guest
lectures, to job-shadowing and career-related competitions, that lead up to internship
opportunities.

e Internships are done in partnership with a host that places students in a work setting
(where appropriate) to gain authentic workplace experiences through an internship.

Under-developed | e Formal work-based learning partnerships are only in development or offer very limited
opportunities for students to gain relevant practical experience through internship,
|:| exploratory activities or other external workplace experience.

e Activities or internship do not necessarily align to the program area of study.

Directions: Please complete table 4 in section D for item 1 and check the WBL programs and/or
experiences provided for students in item2.

W1 Established Work-Based Learning Sequence
Supporting Document(s) Required:

® Work-Based Learning Sequence (Table 4) in section C of the self-evaluation form.

1. Isthere a WBL scope and sequence in place? |:| Yes |:| No

2. Which of the following WBL activities are currently in place? Check all that apply.
New York State Registered Programs Other Work-based Learning Experiences

Cooperative CTE Work Experience Program
(CO-0P)

Worksite tours

Career Exploration Internship Program (CEIP)

Job shadowing

General Education Work Experience Program
(GEWEP)

Youth apprenticeships

Work Experience and Career Exploration
Program (WECEP)

On-site projects

Supervised licensed clinical experience
(Health Occupations)

Community service/learning

School-year/summer internships

Other (please explain)

NYC DOE#
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W2 Student Access to WBL

Judgments: Make your judgments about this component and enter X in the appropriate box that
best fits this aspect of your program

High Quality
(additional to
meeting standard)

Student participation in WBL activities is very high. The varied range of opportunities and
good information provided to students enables them to be involved in making choices and
placements to be tailored to their needs. Consequently, students gain the most from their
experiences, regardless of academic ability, race, gender, ethnicity or disability.

Meets standard

[l

Program ensures that all students in program are aware of and given an opportunity to
participate in work-based learning.

Work-based learning program is designed to guarantee access for students regardless of
gender, race, ethnicity, and/or disabilities.

Modifications are made to ensure access to work-based learning

Under-developed

[l

While there are some WBL opportunities, there are too few to meet the needs of all
students. Those with specific needs/disabilities have limited access to WBL.

Directions: Please complete table 3 in section D if you have not already included the number of
students who are participating in work-based learning for item 1. Provide a narrative response for

item 2.

W2 Student Access to WBL

Supporting Document(s) Required:
®  Program Enroliment Data (Table3) in section C of the self-evaluation form.

1. How are students informed about work- based learning opportunities offered in this program?

2. How many students apply for internships?
3. Of the number of students who apply for internships, how many are accepted?

4. How are work-based learning activities adapted to enable students with disabilities or specific
learning needs to participate?

NYC DOE#

Page 11#



A

==

il
TRy
e

Department of .
Education CTE Program Self-Evaluation Form

W3 Assessing Student Progress in WBL

Judgments: Make your judgments about this component and enter X in the appropriate box that best
fits this aspect of your program

High Quality e Students understand the knowledge and skills they are expected to gain from their
(additional to meeting WBL experience, including internships, through a detailed training plan and use of the
standard) appropriate skills & competency profile which addresses various settings and types of
L] activities. For internships, there is a clear link between the training plan and the

students’ performance evaluation with the employer. Students are fully engaged

participants in systems for evaluating and recording their learning and progress with

the school and their employer, where applicable.

Meets standard e Student learning and progress through work-based learning component are assessed

|:| and documented through an agreed-upon system of evaluation process developed by
the school. There is a student evaluation process specific to internships developed by
the school and the employer.

e The student has a training plan and skills & competency profile (e.g., Work Skills
Employability Profile document) to follow and monitor over the course of the
work-based learning sequence and/or internship.

Under-developed | ¢ Assessment arrangements are informal and few systems are in place to ensure

|:| consistency between WBL activities and internship placements. Students have limited
guidance specific to the WBL setting and about the knowledge and skills to be
developed through WBL.

Directions: Please provide the Evaluation Rubric and Training Plan as indicated in section C list of
supporting documents and provide narrative responses to items 1-4.

W3 Assessing Student Progress in WBL
Supporting Document(s) Required:

e  Evaluation Rubric

e  Student Training Plan

o  Work Skills Employability Profile

1. How is student learning assessed in work-based learning?
2. How is the student training plan used to assess student progress?

3. How is the Work Skills Employability Profile used to monitor student progress over the course
of the work-based learning sequence and/or internship, and program course sequence?

4. How is the Work Skills Employability Profile maintained and shared with students throughout
the years in the CTE program? Who assists students in maintaining their profiles?
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W4 Connection Between WBL and Class Instruction

Judgments: Make your judgments about this component and enter X in the appropriate box that best fits
this aspect of your program

High Quality e WABL scope and sequence is well established, of high quality and builds systematically on
(additional to meeting the school-based curriculum so that both dovetail with academic and industry skill
standard) standards. Consequently, students typically make good progress in their overall learning
0 and specific skills acquisition.
Meets standard e Work-based learning complements school-based learning and the program curriculum.
|:| e Skills and job competencies practiced or expected to be acquired through work-based

learning are aligned with academic and industry standards.
Under-developed e There are some work based learning activities in place but the knowledge and skills
|:| gained from the program curriculum are not sufficiently integrated with those of WBL
to enable one to reinforce the other.
o Skills and competencies associated with WBL have not been aligned with academic and
industry standards.

Directions: Please provide the work skills employability profile as indicated in section C list of
supporting documents and provide a narrative response to item 1.

W4 Connection Between WBL and Class Instruction
Supporting Document(s) Required:
o Work-skills employability profile

1. How does the work-based learning sequence complement or build on the school-based curriculum
to align both academic and industry skills?

NYC DOE# Page 13#
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W5 WBL Internship Orientation for Students & Employers

Judgments: Make your judgments about this component and enter X in the appropriate box that best fits
this aspect of your program

High Quality e Clear and accessible processes (see “Meets standard” items for full scope) for guiding
(additional to meeting students, parents/guardians, and employers in preparation for WBL.
standard) e These processes are have a history of being well-established, comprehensive and
O understood by both students and employers. Some practices are exemplary and

consequently, the school can point to examples of highly successful WBL experiences
which may involve students with special needs.

Meets standard e Process in place to prepare students and employers for WBL experience, including
|:| job-readiness training, student organizations, provisions of learning guidelines &
procedures for students and employers, as well as process for assessing the
work-based learning experience (including individualized Work Skills Employability
Profiles, training plans, career plans, etc.).
Under-developed e Dialogue between the school, students and employers to prepare and guide them for
|:| WABL is not structured or systematic enough to ensure that each placement is guided
by learning guidelines and procedures for both employers and students.
Consequently, students are not prepared enough to gain the most from their
experience and cannot be assessed around clearly identified criteria

Directions: Please provide a list of host employers in table 5 in section D and provide narrative
responses for items 1 and 2.

W5 WBL Internship Orientation for Students & Employers

Supporting Document(s) Required:
o List of work-based learning internships and host employers available to students (Table5) in section D of the
self-evaluation form.

1. Describe the process including activities and materials used to prepare students for internship
placements.

2. Describe the process for host employers for internship placements.
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W6 WBL Evaluation by School & Industry Partner

Judgments: Make your judgments about this component and enter X in the appropriate box that best fits
this aspect of your program

High Quality e Processes and procedures for evaluating the quality of the WBL program are systematic,
(additional to routine to the school, and draw on both employers’ and students’ views. There is an
meeting standard) emerging track record of effective steps taken to improve aspects of provision or adapt to

changing industry needs in partnership with employers.

Meets standard | e School and participating employers have processes to evaluate and develop and review
|:| the WBL and internship activities each year based on employer and student experiences

as well as emerging program and industry needs.

Under-developed | ¢ Arrangements for reviewing and improving the quality of WBL are informal and may not

|:| cover all the activities or internship placements. Consequently, there is limited secure and
reliable information available to guide improvements to quality or to adapt to changing
industry needs.

Directions: Please provide a narrative response for item 1.

W6 WBL Evaluation by School & Industry Partner

1. How are WBL activities and internships evaluated by the following groups:
a) the school self-study group
b) students

c) industry partners and Advisory Committee members
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Assessment and Accountability
Al Industry-Recognized Technical Assessment

Judgments: Make your judgments about this component and enter X in the appropriate box that
best fits this aspect of your program

High Quality e Technical assessments and end of sequence examinations are comprehensive and of high
(additional to quality. Students understand the assessment criteria and marks awarded to enable them
meeting standard) to better respond with what is required. A variety of assessments are used that fit the

purpose of assessing the full range of knowledge and competencies for the industry,

including knowledge-based and performance-based.

Meets standard e The technical assessment is comprised of written examination(s), student project(s) and

|:| student demonstration/performance(s), all of which have clear criteria and scoring
rubrics.

e Program's end-of-sequence exam is sanctioned by industry partners and aligned with
industry-defined skills/competency standards.

e Where applicable, upon successful completion of industry-approved technical
assessment, students will acquire portable licensing, certification, or credentials
supported by state/national associations and/or by business/industry.

Under-developed | e Technical assessments seem too broad in range and type and lack criteria that collectively

|:| cover the range of knowledge and skills or scoring rubrics to ensure consistency.

e Assessments may not align, or only partly align, with industry standards and are not
sanctioned by industry partners.

e Students do not gain portable licensing, or industry-recognized certification or credentials.

Directions: Please provide the Letter of support as indicated in section C list of supporting
documents and provide narrative responses to items 1-4.

A1l Industry-Recognized Technical Assessment
Supporting Document(s) Required:
e Letter of support from business/industry partner
e Test blueprints, school based project/portfolio requirements

1. Which industry-approved technical assessment is used to evaluate student learning and skills at
the completion of the program sequence? Please provide the name and reference number if
applicable.

2. Does the technical assessment include written, demonstration and project components? Provide
samples.

3. Which form of assessment is used as the final or culminating project? (portfolio, project, etc.)
Please submit a written description outlining the project and/or portfolio requirements,
evaluation rubric, and any relevant artefacts as evidence.

4. Do students earn an industry license or certification or eligibility for advanced training or
apprenticeship in the field upon successful completion of the technical assessment(s)? If so,
please list certification title(s) below.

NYC DOE# Page 16#



&
Department of .
Education CTE Program Self-Evaluation Form

A2 Mechanisms to Monitor Student Achievement

Judgments: Make your judgments about this component and enter X in the appropriate box that best fits
this aspect of your program

High Quality e There are highly effective procedures for assessing students’ performance toward
(additional to meeting program objectives and technical standards that are monitored by program leaders for
standard) their consistency. A range of assessment methods are used, each guided by clear criteria
L] and scoring rubrics that students are clearly made aware of.
Meets standard e There are established assessment procedures (formal testing, portfolio, Work Skills
|:| Employability Profile etc.) to monitor and evaluate students’ attainment of program

objectives, academic and technical standards.
e There are clear criteria and scoring rubrics used to assess student learning.
Under-developed | e Assessment is not guided by clear procedures or monitored for quality. Students are
|:| assessed using informal methods that may not be clearly linked to course objectives,
assessment criteria, or technical standards. Scoring methods for assessing student
learning do not routinely use clear scoring schemes linked to criteria.

Directions: Please provide a narrative response for item 1.

A2 Mechanisms to Monitor Student Achievement

1. Which assessment procedures are in place (formal testing, portfolio, work skills employability
profile, etc.) to monitor and evaluate the students’ attainment of program objectives,
academic and technical standards?
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A3 Mechanisms to Gather and Use CTE Program Data

Judgments: Make your judgments about this component and enter X in the appropriate box that best fits
this aspect of your program

High Quality e A comprehensive database of student assessments enables course leaders to monitor
(additional to meeting student performance over time, make timely interventions and provide additional
standard) support where necessary. Teachers have good access to such data, use it effectively to
U guide instruction, and review the effectiveness of course components. Consequently,
student achievement is reasonably consistent across different groups and abilities.
Meets standard e There is an established process for the school to gather and maintain data on CTE
|:| student performances and cohort achievements.

e Such data is analyzed and used to drive instruction, evaluate student needs, and design
support to meet such needs.
Under-developed e While records of student assessments are retained, these may not be reviewed and
|:| coordinated regularly in a systematic process to sufficiently give a full picture of student
performance or to analyze where strengths and weaknesses lie to guide instruction,
identify student needs, or review its impact of the program objectives.

Directions: Please provide narrative responses for items 1 and 2.

A3 Mechanisms to Gather and Use CTE Program Data

1. How does the school gather and maintain data on CTE student performance and cohort
achievements?

2. How is data analyzed and used to drive instruction, evaluate student needs, and design support to
meet the needs of students?
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A4 Mechanisms to Gather School-wide Data

Judgments: Make your judgments about this component and enter X in the appropriate box that best fits
this aspect of your program

High Quality e The school keeps comprehensive yearly data on each student that meets the standard
(additional to required. In addition, the school seeks other relevant information such as postsecondary
meeting standard) plans and attendance rates to help guide its developmental work. Systems enable such

data to be analyzed for patterns and trends, including ethnicity, gender and special

education needs.

Meets standard e School collects and maintains yearly data on student enrolment, program completers,

|:| high school diploma recipients, students receiving special education services, work-based

learning participants, students that pass all three components of technical assessment,
and postsecondary placements.

o All CTE courses are coded appropriately in STARS (formerly HSST).

Under-developed | ¢ Some yearly data is kept on aspects of the CTE program but there are gaps in important

|:| areas. The system may not be structured sufficiently well to enable program leaders to
make regular analyzes that can inform decisions about quality and effectiveness of the
program.

Directions: Please provide narrative responses for items 1 and 2.

A4 Mechanisms to Gather School-wide Data

1. How does the school collect and maintain annual data on student enrollment, attendance,
program completers, diploma recipients, students receiving special education services, work-
based learning participants, students that pass the technical assessment?

2.  Which systems are in place to analyze data annually?
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A5 Process for Annual Evaluation of CTE Program

Judgments: Make your judgments about this component and enter X in the appropriate box that best fits
this aspect of your program

High Quality e Annual evaluation is systematic and central to the school’s ethos of continuous
(additional to meeting improvement. Information is sought from all stakeholders and the school to rigorously
standard) evaluate the impact of components of the program on outcomes for groups of students,
L] including ethnicity, gender and special educational need. Consequently, school has

demonstrated striking examples of programmatic changes made that have raised the

quality of provision.

Meets standard e School has formal process to annually evaluate program outcomes and effectiveness
|:| based on various data points (student performance, teacher feedback, advisory council

feedback, etc.).

Under-developed e Processes for evaluating the program are limited and may not be structured sufficiently

|:| to cover all elements. Reviews do not seem to fully integrate an account of outcomes,
such as student achievement in program components, student attendance, completion
rates and advisory council feedback, to be rigorous and objective.

Directions: Please provide narrative responses for items 1 and 2.

A5 Process for Annual Evaluation of CTE Program

1. How does the school annually evaluate the program outcomes to promote improvement?

2. How are stakeholders (advisory committee members, self-study team members, program
administrators, teachers, students and parents) involved in this process?
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Partnerships

P1 Involvement of External Partners

Judgments: Make your judgments about this component and enter X in the appropriate box that best fits
this aspect of your program

High Quality
(additional to meeting
standard)

O

The range of business/industry/labor and postsecondary partners involved in the
advisory group reflects the extensive and influential roles that external partners play in
the implementation of the program. The advisory group’s role is well-defined and
integral to the review, strategy, and improvement of the program with the school so
that content and design quality is subject to regular review and improvement. The
school has a well-established system to seek input from external partners and there is a
clear demonstration that the partnership challenges what the school does and provides
a secure endorsement of the quality of provision in preparing students for entry to
industry and postsecondary education.

Meets standard

]

Program has a business/industry/labor and postsecondary advisory group that
participates in the review and maintenance of the program, including content, course
sequence, instructional setting, work-based learning scope and sequence, technical
assessment, postsecondary planning, and equipment to ensure that there is alignment
with industry standards, expectations, and trends. Such industry-based partners
validate the curriculum to be appropriate for preparing students with skills and
knowledge required for entry into industry and/or postsecondary education

Under-developed

]

There are a few business/industry/labor partners involved in the review and
maintenance of the program but they are not organized into an advisory group, their
involvement is limited or may not cover key aspects of the program content, sequence,
instructional setting and resources. Consequently, they cannot provide a secure
validation of the quality of provision in preparing students for entry into industry and/or
postsecondary education.

Directions: Please complete table 6 in section D, provide the articulation agreement as
indicated in section C list of supporting documents and provide narrative
responses for items 1- 3.

P1 Involvement of External Partners

Supporting Document(s) Required:
e Composition of Self-study team (Table 6)
e Postsecondary articulation agreement(s)
e List of Advisory Committee members

1. Identify partners that have reviewed your CTE program.

2. How do your partners provide support in the review and maintenance of your CTE program?

3. Has this curriculum been reviewed and approved by postsecondary/industry partners and
determined to be appropriate for the industry/career area?

NYC DOE#

Page 21#



=N

s
T
Department of

Education CTE Program Self-Evaluation Form

P2 Industry Review of Program’s Technical Assessment

Judgments: Make your judgments about this component and enter X in the appropriate box that best fits
this aspect of your program

High Quality e There is a demonstrated strong collaboration and well-developed yearly
(additional to meeting processes with business/industry and post secondary partners in the process of
standard) evaluating the quality and rigor of the program’s industry technical assessment.
L] Feedback is comprehensive, reliable and leads to improvements where

appropriate. School follows up on verification of the rigor and relevance of its

assessment to industry skill standards by encouraging/helping students to obtain

appropriate industry work credential/license or advance to postsecondary

education/training.

Meets standard e Business/industry and postsecondary partners participate in the review of the
|:| program’s technical assessment on an annual basis and validate it as appropriate

instrument to evaluate student’s skills and knowledge:

based on industry standards and needs, and/or

to obtain credentials/license to pursue career in given industry, and/or

to advance into postsecondary education, training, etc.

|0 OO

Under-developed There is some involvement by business/industry and postsecondary partners in

|:| the review of the program’s technical assessment but it is limited in scope and
may not be regular (not even annual). The review may not be sufficiently
structured or related to industry standards, postsecondary education, or
requirements to obtain credentials/license to work in the given industry to
provide a secure validation of its quality.

Directions: Please provide a narrative response for item 1.

P2 Industry Review of Program’s Technical Assessment
Supporting Document(s) Required:
e  Current business/industry-partner articulation agreement and Letter of Support

1. To what extent do business/industry and postsecondary partners participate in the ongoing review
of the programs’ technical assessment?
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Program and School Capacity
PSC1 Systematic Process for Program Evaluation & Improvement

Judgments: Make your judgments about this component and enter X in the appropriate box that best fits
this aspect of your program

High Quality e An advisory committee has demonstrated a history of being well-established and
(additional to influential in shaping the development of the program.
meeting standard) e The committee can draw on a wealth of relevant expertise to advise on current needs

and trends and collaborate in the program.

e |tis well organized, vigorous, and has the capacity to meet the school’s needs in updating
the curriculum and technical assessment, providing technical assistance and extending
partnerships.

Meets standard e Program-specific advisory committee is engaged in ongoing improvement of the program

|:| through:

0 review and updating of curriculum and technical assessment,

keeping the school apprised of current trends and needs in the given career/technical

industry area,

identifying key partners for program,

providing technical assistance,

aligning resources for school use, and engaging in other collaborative efforts.

o

® |0 OO

Under-developed A program specific advisory committee is being established but may not have the

|:| breadth of expertise that reflects the industry/career area. It is beginning to work with
the school to review its program, advise on curriculum components and their technical
assessment and to provide technical assistance, but its influence is not yet central to the
school’s monitoring and review.

Directions: Please provide evidence of the work of the self-study group as indicated in section C
and provide a narrative response for item 1.

PSC1 Systematic Process for Program Evaluation & Improvement
Supporting Document(s) Required:
e Evidence of the work of the self-study group

1. To what extent does the advisory committee influence the evaluation of the program to promote
improvement?
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PSC2 Postsecondary Guidance and Counseling

Judgments: Make your judgments about this component and enter X in the appropriate box that best fits
this aspect of your program

High Quality e The school has demonstrated a high reputation among program students for the quality
(additional to meeting and range of guidance counseling to support them. Students feel very well informed of
standard) the range of options available and have clear postsecondary plans that they readily seek
U advice and plan pathways for their futures.
Meets standard e School provides guidance counseling support for program students.
|:| e Guidance staff and teachers make effort to provide students and families with

information and choices for career and higher education awareness, exploration, and
planning as viable postsecondary pathways.
Under-developed | ¢ Guidance counseling support for program students and their families is quite limited and
|:| may not be sufficient to meet the full range of students’ needs and aspirations. There is
no clear system in place.
e Some students may not have immediate access to guidance when making key choices
about options for career and higher education.

Directions: Please provide a narrative response for item 1.

PSC2 Postsecondary Guidance and Counseling

1. How do guidance staff and teachers provide students and families with information and choices for
postsecondary pathways?
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PSC3 Professional Development for Faculty

Judgments: Make your judgments about this component and enter X in the appropriate box that best fits
this aspect of your program
High Quality e Continuous professional development of staff is central to the school’s ambitions for
(additional to promoting high quality in the program.
meeting standard) e Through systematic appraisal of teachers’ skills and expertise in relation to program
needs, the school invests in a coordinated effort to ensure that teachers are up-to-date
and highly skilled.
e Plans for the program’s improvement routinely identify and adopt professional
development needs to ensure their success.
Meets standard e Professional development is provided for teachers to stay current with changes and
|:| emerging trends in the industry and instructional practices through externships, industry
specific workshops, conference, performance evaluations, further schooling, and other
professional development opportunities.
Under-developed | e Professional development of teachers involved in the program is provided but it is not
|:| linked closely to program needs and tends to be provided on an ad-hoc basis.
e Access to professional development may not be consistent across all teachers.

Directions: Please provide a narrative response for item 1.

PSC3 Professional Development for Faculty

1. Describe the types of professional development provided for teachers to stay current with
changes and emerging trends in the industry? (externships, industry specific workshops,
conference, performance evaluations, further schooling, other)
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PSC4 Program Information

Judgments: Make your judgments about this component and enter X in the appropriate box that best fits
this aspect of your program

High Quality e Channels of communication are varied, proactive, and effective in reaching all students
(additional to and their families, regardless of background, home language or ethnicity. Information on
meeting standard) CTE program and services is of high quality and there is a good access to additional
information.
Meets standard e School provides information on CTE program and services to all students and families,
|:| including special populations.

e Information is available in variety of languages and school use different channels of
communications to promote the program.
Under-developed | ¢ Information on CTE program and services is provided to students and families but harder
|:| to reach families may not have access to it because of language difficulties or limited
communication channels.

Directions: Please provide a narrative response for item 1.

PSC4 Program Information

1. How does the school provide information on the CTE program and services to all students and
families, including special populations and regardless of background or home language? Which
arrangements have been made to distribute this information?

Provide examples from any of the following sources: promotional materials for students and
parent, including the relevant pages from the NYCDOE High School Directory, school report cards,
brochures specific to the program, newsletters, press releases, and website materials.
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PSC5 Adequate Program Equipment and Facilities

Judgments: Make your judgments about this component and enter X in the appropriate box that best fits
this aspect of your program

High Quality e Accommodation and facilities are comprehensive, of high quality and well maintained.
(additional to Specialist equipment is provided in all key areas of the program to enable all students to
meeting standard) develop and master the full range skills and competencies required.

Meets standard e Safe and appropriate facilities and equipment are available to accommodate the teaching
|:| and learning demands of program.

Under-developed | ¢ While there is adequate accommodation for the program, there may be a lack of specialist
|:| facilities and equipment in key components of the program to adequately enable
students to develop their skills and competencies in significant areas.

Directions: Please provide a narrative response for item 1.

PSC5 Adequate Program Equipment and Facilities

1. Explain how you determine that the equipment available is safe and appropriate to accommodate
the teaching and learning demands of the program?

You have completed Section B of the self-evaluation form. Please continue on to Section C the list
of supporting documents below and review the data tables in section D (separate document) to
ensure it is complete. Sections A and B, C, and D should be emailed to
cteprogramapproval@gmail.com
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Section C: List of Supporting Documents

Your completed submission must include both the documents noted in this section and the information
requested in the data tables provided in Section D of this form.

Please note:

e If you have already submitted some of these documents for your program, you must submit the rest in order
for your submission to be considered complete. Please indicate where you have already submitted any of the
documents/tables listed below by checking the boxes next to each item.

e Please provide documents or complete tables that capture any recent changes or updates that have been
implemented to your program since last school year.

e Where appropriate, please rename files to make documents easily identifiable
(example: abbreviatedschoolname_programname_postsecondaryarticulation.doc)

e Acceptable document formats are Microsoft Excel/Word documents or PDFs

*Please e-mail all starred items as attachments or as an electronic zipped folder to
cteprogramapproval@gmail.com .

1 |:| *Course Documentation - For example: Program objectives and expectations, course
descriptions/syllabi

2 |:| Program Course Sequence (Table 1)

3 |:| *Curriculum-Standard Crosswalks - Crosswalks demonstrating alignment to CDOS, CCLS, and NYS
standards for all courses in the program sequence

4 |:| List of CTE certified program teachers (Table 2)
AND *Copies of state certifications and City licenses for all CTE teachers and the WBL coordinator
this includes the work-based learning coordinator’s Career Development extension certificate

5 [ ] wWork-Based Learning Coordinator (Table 2)

6 |:| Program Enrollment Data (Table 3) This item serves two purposes, one to capture enrollment data
and two, to identify the number of students receiving special education services and the number of
students participating in work-based learning activities.

7 [] Work-Based Learning Sequence (Table 4)

8 [ | *Evaluation Rubric
This document is used to assess student progress in work-based learning supply a copy of the
evaluation rubric or a completed evaluation form for assessing work-based learning

9 [ | *Training Plan
The student training plan is a document used by the school and host employer to set expectations
for the internship and track student progress during the WBL opportunities. Please provide a copy of
a completed Training Plan with student ID removed.

10 |:| *Completed work-skills employability profile
Please provide a copy of a completed work-skills employability profile with student ID removed.

11 |:| List of work-based learning internships and host employer available to students (Table 6)

NYC DOE# Page 28#



Department of

Education

CTE Program Self-Evaluation Form

12 [ ]

13 []

14 []

15 [ |

16 [ |

17 []

*Letter/s of support from industry partner(s)
Please supply a copy of a supporting letter from industry partner(s) confirming that they have
reviewed the technical assessment used for the CTE
program of study and recognize it as a valid instrument in evaluating students’ technical knowledge
and skills in the industry.

Composition of Self-Study Team (Table 7)

*Postsecondary articulation agreement(s)- Valid for length of approval period

*Current business/industry-partner articulation agreement
An articulation agreement with a business/industry partner that provides postsecondary training,
apprenticeship, and/or employment opportunities for students who successfully complete the

program.

*Evidence of the work of the self-study group and the School Advisory Committee- This might
include examples of agendas, minutes, sign-in sheets.

Technical Assessment information — This may include test blue prints, written descriptions of the
demonstration/project components

PLEASE CONTINUE TO COMPLETE ANY REMAINING PARTS OF SECTION D of the Self-Evaluation
Form (separate document)

A confirmation of receipt will be sent once your submission is received if you have further questions
or concerns regarding your submission please contact:

Chrisann Lucchetto Jennifer Velez
Director of Program Quality CTE Program Specialist
Clucche3@schools.nyc.gov JVelez9@schools.nyc.gov

718.391.8235 718.391.6126
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Section D — Data Tables

DIRECTIONS:
Please fill out the tables in this document and e-mail the completed document to cteprogramapproval@gmail.com by Monday, November 18, 2013. If you are

submitting this as part of the Self-Evaluation Form, you can do so in a zipped folder along with the list of Supporting Documents.

CTE School and Program Information

DBN: Name of School:

Program CIP code: CTE Program Name:

CTE Contact Name: CTE Contact e-mail address/contact number:
Contents:

Table 1: Program Course Sequence

Table 2: Qualified Faculty

Table 3: Program Enrollment Data

Table 4: Work-Based Learning Sequence

Table 5: Program Technical Assessment

Table 6: List of Work-Based Learning host employers for internship placements
Table 7: Composition of Self-study team

Table 8: Program Outcomes



TABLE 1: PROGRAM COURSE SEQUENCE

SCHOOL: PROGRAM NAME: CIP#
Term taught: CEM
Course semester NYC curriculum
Grade , (Fall/Spring), Unit is taught Integrated/specialized
Code in Course name Instructor Name(s) trimester o
Level of within the courses
STARS (1,2,3), or . .
Credit | following
cycle
12,34 courses
Career and Financial Management offered as: [ _| Stand-alone course [ ] Integrated
TOTALS: NYSED UNITS or NYC CREDITS

(Two NYC Credits equal one NYSED unit)




TABLE 2: QUALIFIED FACULTY

SCHOOL:

PROGRAM NAME:

CIP#

Teacher’s Name

Course(s) Taught from CTE Program

New York State CTE Certification(s)
Subject Area

Type of certificate (Initial/Professional/other)
Year/Expiration if applicable

NYSED
Certificate
temporary

or
permanent

(TorP)

Industry Certification(s)

Work-based Learning Coordinator*

extension certificate (year)




TABLE 3: PROGRAM ENROLLMENT DATA

OVERALL TOTALS

Program Total

Female Total

Male Total

Number of students enrolled in this CTE Program

Number of enrolled students receiving special education
services

Number of students participating in work based learning (WBL)
activities

The number of students who are participating in Internships.

Category

Grade 9 Total

Grade 9 Female

Grade 9 Male

Grade 10 Total

Grade 10 Female

Grade 10 Male

Number of students enrolled in this CTE program.

Number of enrolled students receiving special education
services.

Number of students participating in work based learning (WBL)
activities

Of the WBL students, the number who are participating in WBL
Internships.

Category

Grade 11 Total

Grade 11 Female

Grade 11 Male

Grade 12 Total

Grade 12 Female

Grade 12 Male

Number of students enrolled in this CTE program.

Number of enrolled students receiving special education
services.

Number of students participating in work based learning (WBL)
activities

Of the WBL students, the number who are participating in WBL
Internships.




Table 4: Work-Based Learning Sequence

A WBL Sequence consists of WBL activities offered in class or for credit as a required part of the CTE Program. The Sequence can also include non-credit experiences outside of class
such as school projects, clinical experiences, or optional opportunities such as competitions or enrichment activities. All WBL activities must give students an opportunity to interact
with non-school professionals from their CTE field of study.

Please list which WBL activities are offered in each grade, and the names of the partners involved. You can offer each activity type more than once (for example, 10 different
worksite tours in the 9™ grade, each serving 10— 15 students). This document should demonstrate that you have enough activities and partners to provide WBL to all enrolled
students.

WABL Types — for column 2, please select from one of the following types of WBL Activities

e Career Focused Field Trips (Workplace Tour) e Interactive Project (with multiple interactions with professionals)
e  Guest Speaker e  Student-Run Enterprise (with industry Involvement)
e Career Fair e Service Learning (Community Service)
e Job Shadowing e Non-Compensated Work Experience / Internship
e Mentoring e Compensated Internship Connected to Curriculum (for credit or $)
e  Research Project (with industry interaction and support)
1. 2. WBL 3. Worksite Partner(s) 4. # of 5. # of 6. Pre-Requisite 7. Student Outcome
Grade(s) Type Credits Students Coursework / WBL Activities that must be completed prior | What can students do after the activity that they could not
Offered (chose from list to the activity do before? Strengths, Career Pathway Knowledge,
below) Accomplishments or Relationships.
9 Worksite Grieg Farm .25 (part 20 Career Fair Career plan
Tour of class)
10,11 Worksite Organic Certification Co. 0 , Biology, Essay on training available for organic
Tour / Inc. food industry; ability to incorporate
Research organic standards into student-run
Project business
11 Student- 25 10™ Grade Basics of Business, MOS Excel Project planning and teamwork,
run Certification, Organic Certification Worksite understanding the parts of a business,
Enterprise Tour deliver a formal presentation, contacts
with NYC Greenmarket




Work-Based Learning Sequence

1. Grade(s)
Offered

2. WBL Type
(chose from list below)

3. Worksite
Partner(s)

4. # of Credits

5. # of Students

6. Pre-Requisite
Coursework / WBL Activities
that must be completed
prior to the activity

7. Student

Outcome
What can students do after
the activity that they could
not do before? Strengths,
Career Pathway Knowledge,
Accomplishments or
Relationships.




TABLE 5: PROGRAM TECHNICAL ASSESSMENT

Name of Technical Assessment(s): Written examination(s):
Student demonstration(s) of technical skills:

Project(s):

Vendor name:

Test Reference number (where applicable):

Industry Certifications offered (where applicable):

TABLE 6: LIST OF WORK-BASED LEARNING INTERNSHIPS AND HOST EMPLOYER AVAILABLE TO STUDENTS

Host Employer:

Internship Description:

Typical Assignments:

Indicate skills, concepts,
and work competencies
gained and how the
information is
integrated into
instruction:

DUPLICATE AS NEEDED OR PROVIDE A SEPARATE DOCUMENT AS EVIDENCE OF YOUR INTERNSHIP PLACEMENTS



TABLE 7: COMPOSITION OF SELF-STUDY TEAM *Required for non-approved programs only

*Membership Name Title Affiliation

School administrator(s)

CTE teachers

CTE teachers

Academic teachers/core subjects

Business/industry partner(s)

Business/industry partner(s)

Postsecondary representatives

Guidance personnel

Other program stakeholders

Other program stakeholders

Other program stakeholders

**Frequency of full self-study
team and/or sub-group meetings

*For example, Children’s First Network representative, UFT Chapter Leader, representative of
students with disabilities, student representative, community representative, parent representative.

**Eor example, quarterly or bi-annual meetings with industry and postsecondary partners,
weekly/monthly meetings with school level stakeholders.



Table 8: Program Outcomes |:| Non- Approved Program |:| Approved Program
Approved programs intending to submit for Re-approval must provide five years of data for each of the following items.

All other programs should complete those areas that apply.

Program Data

2008-2009

2009-2010

2010-2011

2011-2012

2012-2013

Cumulative
total

1. How many students have completed the coursework for this program
since it was last approved or re-approved?( Indicate totals by year)

2. Of the total number of students who have completed the coursework
for this program of study, how many received special education services

3. How many students completed the technical assessment used in this
program?

4. Of the total number of students who have completed the technical
assessment, how many passed?

5. How many students received a technical endorsement?

State Registered Internships

2008-2009

2009-2010

2010-2011

2011-2012

2012-2013

Cumulative
total

Cooperative CTE Work Experience Program (CO-OP)

Career Exploration Internship Program (CEIP)

General Education Work Experience Program (GEWEP)

Work Experience and Career Exploration Program (WECEP)

Other types of WBL Programs

2008-2009

2009-2010

2010-2011

2011-2012

2012-2013

Cumulative
total

Worksite tours

Youth apprenticeships

Supervised licensed clinical experience (Health Occupations)

On-site projects

Job shadowing

School-year/summer internships

Community service/learning

Other (please explain)

How many students who have completed this program participated in
work-based learning?




	CTE_Self Evaluation Form_sectionABC_sy13_14
	CTE_Self_Evaluation_Form_SectionD_sy13_14

