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Part 1: The school context 
 

Information about the school 
 
Roberto Clemente School, Public School 19, serves 522 students from grade 1 through 5. 
Enrollment has fallen steeply during the period 2003 to 2007. 
 
The majority of students, 98.46%, are Hispanic. Over forty-four percent of students are 
English language learners. In 2005, 10.6% of students were recently arrived in the country, 
often from Dominican Republic but also from Mexico and Botswana. The figure for recent 
immigration was higher than for City and similar schools in 2005.  Special education 
students comprise 11% of the school enrolment. 
 
The percentage of students known to be eligible for Title 1 funding is 89.8 which is above 
that for similar and City schools. 
 
In 2005, the attendance rate was 95.1%, which was above that for City and similar 
schools. 
 
The school has been substantially refurbished in recent years. 
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Part 2: Overview 
 
  
What the school does well 
 

• The principal is committed to the school and to improving student achievement. 
• The principal is well supported by the professional development cabinet. 
• Coaches work hard to provide support for teachers’ professional development. 
• Teachers are being provided with opportunities to meet together more frequently in 

order to work collaboratively. 
• The school has put emphasis upon providing interventions and services which 

mirror the needs of the student population. 
• Parents’ representatives are supportive of the school and the work of its staff and 

administration. 
• The school has developed a number of ways to support the parental community 

and to help them to be involved in their children’s’ education. 
• Students generally behave well, feel safe in the school and are willing to attend to 

their teachers. 
• The school runs smoothly on a day-to-day basis. 
• The school provides a number of opportunities for extra curricular activities which 

are enjoyed by students. 
                                                                                                                                                               
What the school needs to improve 

• Develop teachers’ capacity to provide differentiated instruction which is tailored to 
match students’ needs and promotes student engagement. 

• Strengthen the collection and use of data at classroom and strategic level to ensure 
the effective, timely and agile revision of planning, interventions and strategies in 
order to increase student progress. 

• Improve goal setting at individual, class, grade and whole school level to ensure 
they are rooted in the systematic analysis of data. 

• Extend the use of rubrics and strategies for enabling students to evaluate their own 
work so that they know the next steps to improve and develop high expectations of 
their own achievement. 

• Strengthen the rigor and effectiveness of classroom observations and the quality of 
written feedback in order to further support teachers’ accountability to improve 
instruction. 

• Continue to strengthen teachers’ capacity to plan together, analyze data and 
evaluate strategies and in order to support the collective commitment towards 
improvement.  
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Part 3: Main findings 

 
Overall Evaluation  
 
This is an undeveloped school.  
 
The school is moving towards proficiency.  This year it has begun to develop the way it 
uses data to underpin planning, review and revision at all levels.  Some new tools have 
been put into place to strengthen the range of ways data can be used.  However, there is 
still considerable work to be done to enable all teachers to use data effectively in order to 
meet students’ needs through well-structured and tailored differentiated instruction in the 
classroom.  Coaches provide useful ongoing support for staff and there are plans to 
provide further training for some staff to develop their confidence with the technology that 
drives access to some data.  The principal is committed to improving student achievement 
and to providing the best for the diverse school community. She is well supported by the 
professional development cabinet.  Parents’ representatives are supportive of the school, 
appreciate the efforts of the staff and administration, and recognize the improvements 
made in the past few years.   Older students comment that the school is like a family and 
that teachers are ‘fair’ in their relationships with the children in their care.  However, the 
school is aware that some teachers need further support to embrace changes which will 
help them to meet their accountability to improve instruction and to whole-heartedly and 
confidently involve themselves in the drive towards continuous improvement. 
 
 
How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor student progress over time.  
 
This area of the school’s work is undeveloped. 
 
The school uses a number of sources of data to give a picture of each student, class and 
grade. While this is sufficient to give a developing whole-school view of student 
achievement, the impact of the use of data is not yet being consistently seen in classroom 
practice.  Some sources of data, such as ‘Dibels’ in the lower grades, have been 
introduced very recently, and the use of these is a work in progress for classroom 
teachers.  This is the first year that the school has focused upon the use of data in such 
detail to drive its instruction and strategic view and this is beginning to improve the way 
senior colleagues look at patterns, trends and progress over time and year by year.  For 
example, the Gains report enables comparisons of data class by class.  Information from 
the report card is used to compare performance with similar schools and the use of a 
range of tests supports the view of individual growth over the year.  Portfolios to 
demonstrate progress in writing are also being developed.  However, classroom teachers’ 
use and understanding of the value of some data tools is still at early stages overall.  
There is hesitancy about their use and there is still much to be done to assist them in the 
proactive and confident use of such data.  This means that the use of comparative data 
and interim assessments to drive instruction at classroom level are not yet sufficiently 
developed.  The school is aware of this and knows that more time will be needed to secure 
a stronger position.  Teachers’ use of ongoing assessments in the classroom is also 
inconsistent.  At present there is no system for enabling the administration to keep a 
regular, routine overview of the quality and range of what is kept. 
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The performance of special education students and English language learners is 
monitored through the use of the school’s routine sources of data and is supplemented for 
the latter group by NYSESLAT data.  For those who need further interventions to reach the 
next level, Wilson and Fundations are used appropriately.  The vast majority of students 
are Hispanic, but the school is aware of the diversity within this group.  It has, for example, 
identified one group within this ethnic population who, because of the paucity of their 
previous school experience, has needed particular support and intervention.  The school 
makes monitors comparative data for gender ethnic diversity and for higher achievers so 
that it can plan academic intervention services, reorganise classes and plan for after 
school programs but insufficient attention is given to monitoring across different classes 
and grades in order to check that teaching is equally effective for all.  
 
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use available data to understand each student’s next learning step.  Through 
collaborative planning and student and parent engagement, they set high goals for 
improving teaching practice and accelerating each student’s learning. 
 
This area of the school’s work is undeveloped. 
 
The Comprehensive Education Plan is written through collaborative activity amongst 
members of the senior leadership team.  There has been a limited response to the survey 
circulated to elicit staff views and suggestions because some feel that such whole school 
planning is not an effective agent for change.  The Plan is not yet a meaningful tool which 
drives the activity of al members of the school community.  Goals in the plan are often 
measurable but percentages are based on a notional figure rather than rooted in the 
rigorous analysis of data. 
 
The school does not currently use data to set predictive goals in all core areas for all 
individuals, nor share them with parents and students.  These would enable the 
establishment, by aggregation, of such goals for classes, for grades and for the whole 
school.  Goals are set for some students who receive additional support in line with the 
reading programs they undertake and reading benchmarks are used to track progress 
towards grade level.  The introduction of Dibels in the lower grades means that useful 
goals are now being generated for students to reflect their ongoing progress in reading.  
However, this is very new for teachers who are not all, as yet, using these goals 
consistently and routinely to plan for instruction.   
 
Additional assistance for students’ academic progress is provided through a variety of 
strategies.  Academic intervention services are provided through push in and pull out, after 
school and Saturday programs and through the extended day.  Use of Title 1 funding is 
used to provide for aspects of these services and the school has increased staffing to 
support the large numbers of English language learners.  The bi-lingual support teacher 
also provides guidance for staff colleagues to further scaffold provision for the latter 
groups.  There is an awareness of the need to improve enrichment for higher achievers 
and plans have been made for staff development in this area.   
 
Parents are provided with the chance to attend workshops about aspects of their children’s 
education, as well as further their own learning through adult education opportunities. 
Parents feel that the school has made a number of improvements over latter years.  They 
find teachers accessible and open and are satisfied that they provide appropriate 
explanations at parent and teacher evenings to supplement information provided through 
student report cards.  They confirm that homework is set and that there is a clear 
expectation that it will be completed.  However, the use of rubrics and other strategies 
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such as well-focused written and verbal feedback to enable students to understand the 
expectations for achievement within assignments is, as yet, inconsistent.  Opportunities 
are lost to ensure that all students know specifically where they have done well and what 
precisely they need to do to improve.  Thus, there is insufficient clarity about high 
expectations.  
 
 
Quality Statement 3 – Align Instruction: The school aligns its instructional activity 
and resources, and student engagement around its focused plans for accelerating 
learning for each student. 
 
This area of the school’s work is proficient. 
 
The school is currently introducing Reading First as an alternative to Balanced Literacy in 
the early grades.  The program was chosen with the needs of English language learners in 
mind, alongside the provision of a structured approach to support teachers in the lower 
grades.  However, there has been insufficient time to ensure that all staff are familiar with 
the scheme or to evaluate its impact upon learning.  Useful grade level resource binders to 
support teachers’ planning for use of the Balanced Literacy scheme in the older grades 
have also been developed.  The Every Day Mathematics program has been supplemented 
by the use of additional cluster teachers who support skills development through 
mathematical games.  Students also have the opportunity to learn about science, social 
studies, art, physical education and technology and specific programs such as Wilson and 
Reading 180 are used to provide for additional help with for literacy.  The extra-curricular 
program offers opportunities to enjoy dance, drama, ballet, martial arts and music.   
 
Teachers’ accountability for improving instruction has been strengthened by the scheduling 
of collaborative meetings during the school day. However, while opportunities to extend 
and differentiate learning are provided through a range of interventions, there remains a 
need to improve teachers’ ability to differentiate day to day classroom activities to meet the 
needs of students working at different levels within the same class...  Because teachers’ 
ability to use data to plan and tailor their instruction is not yet sufficiently effective across 
the staff team, the match of work, and the range of strategies used to support or challenge 
students, is also variable.  This means that, whilst students are compliant and willing to 
concentrate and attend to their teachers, their engagement, in some lessons, is not fully 
captured.  Staffing, scheduling and budgeting are used proficiently to support the school’s 
aims and goals.  Students feel safe in school and are able to seek adult support should the 
need arise. Relationships across the school are positive overall.  The school uses a 
sufficient range of strategies to maintain a steady attendance rate.  
 
 
Quality Statement 4 - Build and Align Capacity: The development of instructional 
leadership, staff, and capacity are aligned around the school’s collaboratively 
established goals for accelerating the learning of each student. 
 
This area of the school’s work is proficient. 
 
The school staff has been largely stable in recent years but, when teachers have been 
appointed to the team, an appropriate process that includes an interview and a 
demonstration lesson has been used.  The scheduling of common preparation times and 
grade meetings have extended opportunities for colleagues to meet together, plan and 
receive professional development directed at school priorities. Such meetings are also 
used to promote the use of data to support planning and to raise teachers’ awareness 
about emerging issues about student achievement.  The school is aware that this 



 
14K019 Roberto Clemente School: April 16, 2007 8

continues to be a work in progress and is an important area for development.  Teachers 
also receive professional development through Region 8 local courses.  Coaches provide 
model lessons and inter-visitations are sometimes used to share better practice.  Formal 
and informal classroom observations are carried out by the principal and assistant principal 
and administration and coaches feed back key points from ‘walkthroughs’.  While written 
observation feedback includes useful commendations and recommendations, the main text 
is descriptive rather than evaluative and does not always explicitly evidence the link 
between teaching and learning or the subsequent impact upon progress.   Opportunities 
are not always taken to provide pre and post observation discussions.  
 
Parents and students respect the principal and feel that the school has made 
improvements under her leadership.  The principal is committed to continual improvement 
in the drive to raise achievement.  She has a clear overview of the strengths and areas for 
development across the teaching team and is well supported by her professional 
development cabinet.  There is recognition of the need to develop the staff team as a 
learning community where all colleagues feel confident to share practice and candidly 
evaluate the curriculum and instruction and where all teachers actively seek professional 
development.  The school runs smoothly on a day-to-day basis.  It routinely uses a range 
of partnerships with other organizations to extend opportunities for students. St Nicholas 
Neighborhood Preservation Corporation provides after school programs, and Studio in the 
School and Brooklyn Botanical Gardens provide extension to arts and science programs.      
  
 
Quality Statement 5 - Monitor and Revise: The school has built-in structures for 
evaluating each student’s progress throughout the year, recognizing weaknesses in 
its improvement plans and teaching practices, and flexibly adapting plans and 
practices to meet its goals for accelerated learning. 
 
This area of the school’s work is undeveloped. 
 
The Comprehensive Education Plan is currently reviewed annually and does not yet 
include sufficiently precise indicators of success for periodic review, a timeline of 
significant activities or when and how particular checks on progress will take place. The 
school has begun to use more interim assessments this year and this means that there are 
clear opportunities to build these into the forthcoming new plan with timescales to provide 
data for interim reviews.  These newer interim assessments are enabling the professional 
development cabinet to explore and develop the ways that such data can be used to 
provide a strategic view of patterns and trends in school performance. However, there has 
not been sufficient time to see the full potential of this data in strategic planning or to 
enable teachers to integrate the information generated in their day-to-day planning and 
instruction in a consistent and effective way.   
 
The review of data and progress for students at risk of making the grade takes place 
during weekly pupil personnel meetings. Individualized education plans are fully reviewed 
yearly and bench marks for students in receipt of academic intervention services are 
reviewed at approximately three monthly cycles.   The analysis of data to determine 
whether existing interventions are effective and are the best way to focus resources has 
not been undertaken, although the school recognizes the need to do so.   Teachers’ ability 
to use of data to evaluate and revise their plans for instruction currently remains in need of 
support to ensure that there is agile and flexible realignment of practices in line with 
emerging student needs.    
 
 
                                                                                                                



 

Part 4: School Quality Criteria Summary                          

 

Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently use 
available data to understand each student’s next learning step.  Through collaborative 
planning and student and parent engagement, they set high goals for improving teaching 
practice and accelerating each student’s learning. 

Ø  + 

2.1 Using data, school leaders and faculty engage in a collaborative process to set demanding, 
objectively measurable goals for immediate and long-range improvement, and to develop plans 
and timeframes for reaching those goals. 

X   

2.2 Goals and plans focus on the school as a whole and on each student, classroom, grade level, 
academic subject, and group of students whose performance or progress has been identified by 
the school as a particular focus area.   

X   

2.3 Particular attention is given to improving the performance and progress of students in greatest 
need of improvement.  X  

2.4 High expectations are conveyed to students and parents/caregivers.  Students and their 
parents/caregivers are regularly invited to provide information about each student’s performance 
and how to improve.  This information is central to setting challenging goals and developing, 
evaluating, and revising plans. 

X   

2.5 Goals and plans for improving student performance and progress drive the activity of all members 
of the school community: leaders, staff, students, parents, and other partners. X   

Overall score for Quality Statement 2 X   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather data and use 
it to understand what each student knows and is able to do and to monitor student progress 
over time. 

Ø  + 

1.1 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• each student, classroom, grade level, 

X   

1.2 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• ethnic groups, English Language Learners, special education students* 

 X  

1.3 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• all other categories of interest to the school* 

 X  

1.4 Performance and progress are measured based on comparisons with similar schools, with the 
school’s own past performance, and among students, classrooms, grade levels, academic subject 
areas, ethnic groups, and other groupings of interest within the school. 

X   

Overall score for Quality Statement 1 X   
 
* These criteria are partially aspirational as of now because schools do not have routine access to all of 
this data.  The NYC DOE plans to provide schools with enhanced access to the necessary data in 2007. 

SCHOOL NAME: Roberto Clemente (PS 19) Ø +
Quality Score X   



 
14K019 Roberto Clemente School: April 16, 2007 10

  
Quality Statement 3 – Align Instruction: The school aligns its instructional activity, resources, 
and student engagement around its focused plans for accelerating learning for each student. Ø  + 

3.1 The school selects the curriculum based on how well it aligns with or implements the mandated 
curriculum and on the curriculum’s capacity to generate meaningful interim data about progress 
towards goals and to support the school’s high expectations and improvement plans. 

 X  

3.2 Teachers are accountable for improving instruction and student outcomes.  They plan and 
differentiate their instruction based on the needs revealed by student data and by the focused 
plan the school has developed to improve each student’s and group of students’ outcomes.   

X   

3.3 Budgeting decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.  X  

3.4 Staffing decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.  X  

3.5 Scheduling decisions about the use of teacher and student time are guided by the needs that 
emerge from examining student data and by the focused plan the school develops to improve 
student outcomes. 

 X  

3.6 Instructional programs actively engage students. X   
3.7 Staff know and respect students and respond to their academic needs, as well as their personal 

needs that affect academic performance.  Each student knows and trusts an adult on the staff 
who is concerned about him or her.   

 X  

3.8 Student attendance and engagement are high priorities.  High rates and patterns of absences 
trigger immediate intervention.  X  

Overall score for Quality Statement 3  X  
Quality Statement 4 – Build and Align Capacity: The development of instructional leadership, 
staff, and capacity are aligned around the school’s collaboratively established goals for 
accelerating the learning of each student. 

Ø  + 

4.1 Leaders, faculty, and staff are selected based on their high expectations for student performance 
and progress and based on their commitment and capacity to use data, compare outcomes within 
and across classrooms and schools and develop and revise plans and methods to improve 
performance and progress. 

 X  

4.2 Professional development decisions are driven by the needs revealed by student data and by the  
focused plan the school has developed to improve each student’s and group of students’ 
outcomes.  Professional development is designed to help leaders, faculty, and staff use data, 
self- and peer-assessments, and collaboration with peers to achieve goals for improved school 
and student outcomes.  Professional development and self- and peer-evaluation are aligned and 
overlap. 

 X  

4.3 The principal frequently observes classroom teaching and has a considered strategy for improving 
the quality of each teacher’s instruction.  Teachers frequently observe and support each other’s  
classroom instruction with the goal of improving student outcomes. 

 X  

4.4 Planning, evaluation of results, and revision of plans takes place in teams.  Leaders and faculty 
inform each other of their goals and results, candidly evaluate themselves and each other, and 
use what is learned to drive improvement.   

X   

4.5 The principal is respected and has capacity to effect change.  X  
4.6 The school runs smoothly.  Procedures are clear, communicated to all, and are generally followed.  X  
4.7 The school aligns youth development and support services around stated academic goals.  

Partnerships with outside bodies are routinely used to achieve academic goals.    X  

Overall score for Quality Statement 4  X  
Quality Statement 5 – Monitor and Revise: The school has built-in structures for evaluating 
each student’s progress throughout the year, recognizing weaknesses in its improvement 
plans and teaching practices, and flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

Ø  + 

5.1 All school plans and other interventions include frequent interim goals and diagnostic 
assessments of progress designed to reveal in objectively measurable ways whether the plan is 
being effectively implemented and reaching stated goals. 

X   

5.2 Comparisons of student progress within and across classrooms and schools are used in making 
interim diagnostic assessments and measuring the progress of plans and interventions. X   

5.3 Information generated by periodic assessments and diagnostic measures of progress and 
comparisons is used to revise plans immediately in order to reach stated goals.  Interim and final 
goals are modified when data objectively demonstrate that revision is required. 

X   

5.4 Each plan’s interim and final outcomes drive successive phases of goal setting and  
improvement planning, and each successive phase is characterized by agile and flexible 
realignment of practices and resources to improve student academic outcomes. 

X   

Overall score for Quality Statement 5 X   
 


