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Part 1: The school context

Information about the school 

This is a school with 954 students from pre-kindergarten through 5th grade.  The school 
community comprises students from culturally diverse backgrounds.  The majority of the 
students are Black, well over 96%, but there are also a small number of Hispanic, Asian
and White students.  Many of the students or their parents were born in the Caribbean.  
There are just over 14% special education students, 2% are English language learners 
and 62% of the students are Title 1 eligible.  Attendance rates have risen and are now in 
line with the City average.

The school building is well kept and has excellent physical facilities, with good access for 
the physically challenged.  The students benefit from numerous partnerships and projects 
in which the school is engaged, including ones with Teachers’ College, Columbia 
University, the Brooklyn Center for Psychotherapy, the Brooklyn Botanic Gardens, 
Brooklyn Historical Society, Project ARTS and other schools.  
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Part 2: Overview

What the school does well 

• The principal provides outstanding leadership that motivates staff, students and 
parents to succeed, and has greatly improved the school’s culture, curriculum and 
quality of teaching and learning.

• Student performance in State and City assessments and tests has risen 
dramatically in recent years and now exceeds city averages.

• There is a highly effective program of interventions which has contributed 
significantly to the raised standards of achievement.  

• All staff have a high level of commitment to the principal, school and the students, 
and plan and work together as a team.

• The students enjoy learning and respond exceptionally well to their teachers.  
• They are enthusiastic, polite, considerate and very well behaved, showing respect 

to each other and to adults.
• The curriculum is focused on English language arts and mathematics but is also 

enriched by the involvement and contribution of outside agencies and bodies.
• Special education students are integrated into the general education classes as far 

as possible. 
• The school targets and uses its financial resources wisely to improve its support for 

teaching and learning.  
• The excellent learning environment raises student aspirations and encourages all 

to do their best.

What the school needs to improve

• Analyze the performance and strategies of similar schools which achieve even 
higher scores in State and City assessments and tests, with a view to revising 
teaching approaches and strategies.

• Develop the use of individual progress records to plan in more detail what students 
need to do next to improve their learning.

• Share with all students and their parents or caregivers what students need to know 
and be able to do to progress their learning to the next stage.

• Encourage teachers to use student assessment data as a basis for critical
examination of their approaches and to share their good practice more effectively.

• Continue to expand the school’s efforts to engage parents as partners in their 
children’s education.
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Part 3: Main findings

Overall Evaluation

This is a well developed school.  

The school believes that all children can learn.  The principal provides outstanding 
leadership which motivates and inspires staff, students and parents, and in recent years 
the school has improved significantly.  She spends much of her time around the school, at 
the start and end of the day and visiting classes.  She knows most of the one thousand 
students by name.  The competent and expert staff have a high level of commitment to the 
school. They work in full partnership with each other and with parents. There is a vibrant 
parent teacher association which contributes significantly to the work of the school.  The 
curriculum is broad and balanced and children respond to the teaching and learning 
opportunities with enthusiasm.  The school is well resourced and is kept in an immaculate
condition.    

How well the school meets New York City’s evaluation criteria

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor student progress over time.   

This area of the school’s work is well developed.

The school uses and analyzes a good range of data to provide a view of how well its 
students are doing.  Its analysis of this data has developed over the past few years so that
the school has an increasingly accurate picture of the performance of the groups 
represented within it.  It keeps track of the performance of grades and content areas, 
ethnic groups and gender using external and internal tests, diagnostic materials and a 
range of interventions.  Although the internal and external data is used well to track 
students’ progress, comparisons with similar schools are not well developed, and the 
school is not able to use these comparisons to further improve students’ progress.

Over recent years, standards have risen dramatically in both State and City assessments 
in English language arts, mathematics, science and social studies, and in all grades, partly 
as a result of this use of data to target individuals and groups of students.  Although girls 
continue to do better than boys, mathematics results for boys have shown a tremendous 
increase in the very recent past.  The school sees this as the result of a great deal of staff 
development and a revised approach to its use of ‘Everyday Mathematics’, including an 
increased use of hands-on activities.  

The school benefits from an excellent academic intervention services team.  The school 
uses State, City and its own assessment data very effectively to target its interventions.
No time is lost and intervention is started immediately at the start of the school year.  The 
school uses a range of diagnostic material and is constantly adding to the battery available 
to the academic intervention services team to assist in the teaching and learning process.  
Staff developers and coaches contribute significantly to assisting teachers to interpret and 
use the results and hence to modify their teaching approaches.
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Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use available data to understand each student’s next learning step.  Through 
collaborative planning and student and parent engagement, they set high goals for 
improving teaching practice and accelerating each student’s learning.

This area of the school’s work is well developed.

The principal has an excellent strategic sense of where she wants the school to go and of 
the key steps which are needed to make the school even better.  The principal and cabinet 
regularly review data and the quality of teaching and learning and set challenging but 
achievable goals for improvement.

The planning of goals for students in greatest need is very well developed and 
documented.  Each of these students has a personal intervention plan which details
exactly what is required.  Faculty conferencing about individual students and their needs 
takes place routinely and often and parents are involved in any decisions affecting their 
children’s education.  The school carefully implements and monitors any interventions 
thought desirable or necessary.  In addition to summer school, a very comprehensive 
menu of small group learning opportunities exists, including early morning classes, 
Saturday classes and an extended school day.  This work is effective in ensuring that the 
targeted students make the necessary progress.

Students in most classes are able to explain what they are doing and why and have a 
general idea of what they need to do to make progress. At present, though, not all 
teachers share with their students and their parents or caregivers what the students need 
to know and be able to do to make good progress in their learning.

The school has recently introduced a system of individual progress records for all students 
in all classes which will assist teachers in stetting individual targets.  It has the potential to 
help teachers focus more accurately on what individual children need to know and be able 
to do to make progress, but is not yet fully implemented.  

Strenuous efforts are made by the school to involve parents in the education of their 
children: parents’ conferences are organized twice each year, assemblies are held to 
which parents are invited and parents’ teas are held.  In spite of these efforts, the active 
engagement of some parents remains disappointing.  The school leadership team, 
including its parent members, is continuing to address the problem and to come up with 
new and novel ways to reach all parents.

Quality Statement 3 – Build and Align Capacity: The school aligns its instructional 
activity and resources, and student engagement around its focused plans for 
accelerating learning for each student.

This area of the school’s work is well developed.

The curriculum maintains a proper focus on the mandated curriculum.  In addition, art, 
music, physical education, dance, drama and French are included for all children from 
kindergarten onwards, although not necessarily in every grade every year.  Data is used to
guide the introduction of programs and strategies.   For example, following disappointing 
results in last year’s grade 5 English language arts assessments, the school has 
developed a convincing strategy to remedy the situation for next year.  This includes the 
sharing of the particular expertise of one teacher with her grade colleagues.  Progress and 
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performance are being and will continue to be monitored closely by the principal.  Although 
teachers are using data to know how well their students are performing, there is less use
of this information to differentiate their teaching to ensure that students are taking the 
exact next steps to improve. 

Data is also used to direct students to the most appropriate instruction.  Each grade has 
one class of more talented children who work at a faster pace and who receive curriculum 
enrichment, for example, reading more demanding and complex fiction.  All the other 
classes in the grade are homogeneous.  

The school targets and uses its resources wisely and well to improve its support for 
teaching and learning.  As a consequence, the school is well staffed with a wide range of 
expertise.  The careful choice and good use of resources, together with the outstanding 
displays in classrooms and public areas, helps to create an excellent learning environment 
which raises aspirations and encourages everyone - students, teachers and parents - to do 
their best.

The children enjoy learning and respond exceptionally well to their teachers.  They are 
enthusiastic, polite, considerate and very well behaved.  They show respect to each other 
and to adults. Special education students, including those in the self contained class, are 
integrated into the regular classes as far as possible, often with a teacher’s aide to assist 
them.  Their presence in the classes benefits all the students.

Attendance is monitored closely and has risen from 89% to 93% in recent years.  The 
school takes the absence of children on extended visits to their parent’s country of origin in 
school time very seriously and has robust systems to try to eliminate the practice.  

Quality Statement 4 - Build and Align Capacity: The development of instructional 
leadership, staff, and capacity are aligned around the school’s collaboratively 
established goals for accelerating the learning of each student.

This area of the school’s work is well developed.

The principal provides outstanding leadership that motivates and inspires staff, students 
and parents.  She has greatly improved the school’s culture as a learning organization, the 
curriculum, the quality of instruction and hence the student scores in assessments. She is 
ably assisted by her cabinet who provide her with very effective management and 
administrative support.  Management systems are in place and well understood and the 
school runs exceptionally smoothly.  This allows the principal to focus on her role as the 
‘leading teacher’ in the school and on raising the standards of achievement of the children.
Teachers and other staff work very well together as a mutually supportive team.  They 
support the principal’s vision and feel challenged but very well supported to succeed.

As a result of the good range of professional development activities, there is much 
consistency in the way that lessons are planned and delivered.  The principal and 
members of the cabinet observe teaching regularly and provide written feedback.  
Teachers meet regularly in a range of teams with a member of the cabinet present and 
discuss teaching approaches and organizational matters.  There are some missed 
opportunities to share learning outcomes and thus sharing best practice more widely.  
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The curriculum is significantly enriched by the involvement and contribution of outside 
agencies and bodies, including the Brooklyn Historical Association, the Brooklyn Botanic 
Gardens and Project ART.

Quality Statement 5 - Monitor and Revise: The school has built-in structures for 
evaluating each student’s progress throughout the year, recognizing weaknesses in 
its improvement plans and teaching practices, and flexibly adapting plans and 
practices to meet its goals for accelerated learning.

This area of the school’s work is well developed.

All teachers keep full and complete records of student work.  Progress is recorded and this 
is used to make adjustments to teaching programs to raise standards of achievement.  
This is a high priority for the school and the staff developers and subject coaches 
contribute significantly.  Examples of changes in approach include the recent addition of 
‘Fundations’, a phonic program to address a weakness in children’s language 
development, and mandatory practical work in science in all classes.

Students not on target to meet their goals in English language arts and mathematics are
immediately referred to the academic intervention services team.  Parents are involved 
and appropriate interventions are planned.  Although grade teams meet and discuss the 
students’ progress, they do not routinely formally compare progress between classes in 
the same grade and with similar schools to see what lessons might be learnt.

The school’s Comprehensive Education Plan is a thorough and well written document 
which focuses on a small number of key priorities which would make a difference.  
Challenging, but achievable, measurable goals are included for each priority.  The plan is 
the result of a collaborative effort by the principal working with the leadership team and 
staff, and is regularly reviewed.  Plans to make the key components of the plan available to 
all staff and to use it as a working document, sharing priorities and goals to achieve a 
greater degree of buy-in, are under way.  
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Part 4: School Quality Criteria Summary                         

Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently use 
available data to understand each student’s next learning step.  Through collaborative 
planning and student and parent engagement, they set high goals for improving teaching 
practice and accelerating each student’s learning.

Ø ���� +

2.1 Using data, school leaders and faculty engage in a collaborative process to set demanding, 
objectively measurable goals for immediate and long-range improvement, and to develop plans 
and timeframes for reaching those goals.

X

2.2 Goals and plans focus on the school as a whole and on each student, classroom, grade level, 
academic subject, and group of students whose performance or progress has been identified by 
the school as a particular focus area.  

X

2.3 Particular attention is given to improving the performance and progress of students in greatest 
need of improvement.

X

2.4 High expectations are conveyed to students and parents/caregivers.  Students and their 
parents/caregivers are regularly invited to provide information about each student’s performance 
and how to improve.  This information is central to setting challenging goals and developing, 
evaluating, and revising plans.

X

2.5 Goals and plans for improving student performance and progress drive the activity of all members 
of the school community: leaders, staff, students, parents, and other partners.

X

Overall score for Quality Statement 2 X

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather data and use 
it to understand what each student knows and is able to do and to monitor student progress 
over time.

Ø ���� +

1.1 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of:
• each student, classroom, grade level,

X

1.2 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of:
• ethnic groups, English Language Learners, special education students*

X

1.3 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of:
• all other categories of interest to the school*

X

1.4 Performance and progress are measured based on comparisons with similar schools, with the 
school’s own past performance, and among students, classrooms, grade levels, academic subject 
areas, ethnic groups, and other groupings of interest within the school.

X

Overall score for Quality Statement 1 X

* These criteria are partially aspirational as of now because schools do not have routine access to all of 
this data.  The NYC DOE plans to provide schools with enhanced access to the necessary data in 2007.

SCHOOL NAME: Richard R. Green School (PS244) Ø ���� +
Quality Score X
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Quality Statement 3 – Align Instruction: The school aligns its instructional activity, resources, 
and student engagement around its focused plans for accelerating learning for each student. Ø ���� +

3.1 The school selects the curriculum based on how well it aligns with or implements the mandated 
curriculum and on the curriculum’s capacity to generate meaningful interim data about progress 
towards goals and to support the school’s high expectations and improvement plans.

X

3.2 Teachers are accountable for improving instruction and student outcomes.  They plan and 
differentiate their instruction based on the needs revealed by student data and by the focused 
plan the school has developed to improve each student’s and group of students’ outcomes.  

X

3.3 Budgeting decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.

X

3.4 Staffing decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.

X

3.5 Scheduling decisions about the use of teacher and student time are guided by the needs that 
emerge from examining student data and by the focused plan the school develops to improve 
student outcomes.

X

3.6 Instructional programs actively engage students. X
3.7 Staff know and respect students and respond to their academic needs, as well as their personal 

needs that affect academic performance.  Each student knows and trusts an adult on the staff 
who is concerned about him or her.  

X

3.8 Student attendance and engagement are high priorities.  High rates and patterns of absences 
trigger immediate intervention.

X

Overall score for Quality Statement 3 X
Quality Statement 4 – Build and Align Capacity: The development of instructional leadership, 
staff, and capacity are aligned around the school’s collaboratively established goals for 
accelerating the learning of each student.

Ø ���� +

4.1 Leaders, faculty, and staff are selected based on their high expectations for student performance 
and progress and based on their commitment and capacity to use data, compare outcomes within 
and across classrooms and schools and develop and revise plans and methods to improve 
performance and progress.

X

4.2 Professional development decisions are driven by the needs revealed by student data and by the 
focused plan the school has developed to improve each student’s and group of students’
outcomes.  Professional development is designed to help leaders, faculty, and staff use data, 
self- and peer-assessments, and collaboration with peers to achieve goals for improved school 
and student outcomes.  Professional development and self- and peer-evaluation are aligned and 
overlap.

X

4.3 The principal frequently observes classroom teaching and has a considered strategy for improving 
the quality of each teacher’s instruction.  Teachers frequently observe and support each other’s 
classroom instruction with the goal of improving student outcomes.

X

4.4 Planning, evaluation of results, and revision of plans takes place in teams.  Leaders and faculty 
inform each other of their goals and results, candidly evaluate themselves and each other, and
use what is learned to drive improvement.  

X

4.5 The principal is respected and has capacity to effect change. X
4.6 The school runs smoothly.  Procedures are clear, communicated to all, and are generally followed. X
4.7 The school aligns youth development and support services around stated academic goals.  

Partnerships with outside bodies are routinely used to achieve academic goals.  
X

Overall score for Quality Statement 4 X
Quality Statement 5 – Monitor and Revise: The school has built-in structures for evaluating 
each student’s progress throughout the year, recognizing weaknesses in its improvement 
plans and teaching practices, and flexibly adapting plans and practices to meet its goals for 
accelerating learning.

Ø ���� +

5.1 All school plans and other interventions include frequent interim goals and diagnostic 
assessments of progress designed to reveal in objectively measurable ways whether the plan is 
being effectively implemented and reaching stated goals.

X

5.2 Comparisons of student progress within and across classrooms and schools are used in making 
interim diagnostic assessments and measuring the progress of plans and interventions. X

5.3 Information generated by periodic assessments and diagnostic measures of progress and 
comparisons is used to revise plans immediately in order to reach stated goals.  Interim and final 
goals are modified when data objectively demonstrate that revision is required.

X

5.4 Each plan’s interim and final outcomes drive successive phases of goal setting and 
improvement planning, and each successive phase is characterized by agile and flexible 
realignment of practices and resources to improve student academic outcomes.

X

Overall score for Quality Statement 5 X


