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Part 1: The school context

Information about the school 

Intermediate School 381 is a middle school serving an ethnically diverse population of 
students from grade 6 through 8. Racial diversity is somewhat more balanced than in 
similar schools in the City, with 54% Black students, 24% White, 17% Hispanic, and 7% 
Asian. The school is comparable to similar schools in terms of the number of recent 
immigrants, student stability, suspensions, and disciplinary incidents. It does not receive
Title I funding. Attendance is 92.3% which is slightly better than the average for City 
schools.

Most recent data shows an enrollment of 386 (down from 506 in 2004), with 4% of
students classified as English language learners and 8.3% as special education students.
The reduction in student enrollment was planned by the school leadership and has led to 
corresponding reductions in faculty size.  The remaining teachers are all licensed in their 
subject areas, and have been at the school for at least two years. 

The school has developed a number of community partnerships including the Midwood 
Development Corporation, Brooklyn College of the City University of New York, and the 
Center for Talented Youth at John’s Hopkins University. It has also been identified as a 
prospective ‘Collaborative Community of Practice’ during two of the past three years by 
local instructional superintendents.
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Part 2: Overview

What the school does well

• The principal is a skilled leader whose clear vision has been very well 
communicated to all staff and promoted strong collegiality.

• The principal is committed to a small school model and has successfully exploited 
the school’s status as a school of choice to attract supportive parents and a loyal 
staff. 

• The school has made steady progress in raising student achievement at each 
grade level. 

• A well-developed system of professional development is embedded in daily 
routines. 

• Instruction, particularly in English language arts and mathematics, has had a 
positive impact on learning.

• The school includes a significantly higher percentage of special education students 
in regular classrooms than similar schools. 

• Parental engagement is strong with parents playing an active role on the school 
leadership and school-based option planning teams.

What the school needs to improve

• Take greater account of the ‘value’ the school adds to achievement levels of 
individual students over the course of the time they spend in the school.

• Focus on moving more students into Level 4 while continuing to help students who 
perform at lower levels.

• Ensure that teachers make consistently good use of assessment information in 
planning lessons that fully challenge all students, particularly the higher achievers.

• Find ways to maintain the quality of instruction in English language arts and 
mathematics, while developing equally strong programs in science and social 
studies.

• Explore ways to provide a greater range of extra-curricular activities that can help 
students explore talents and interests and develop a greater sense of involvement.
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Part 3: Main findings

Overall Evaluation

This is a well-developed school.

The principal is a strong instructional leader with a clear vision for the school. She has 
taken strategic advantage of the school’s status as a school of choice. She has managed 
to attract and retain a high-quality, dedicated staff of experienced professionals who work 
well together and take pride in their accomplishments in raising students’ performance and 
meeting the needs of all students. She has also managed to substantially improve the 
school’s reputation in the community, such that increasing numbers of families who 
previously educated their children in private schools are applying to send their children to 
the school. At the same time, she makes a point of accepting students with a range of 
achievement, not just those with strong academic records, especially when there is 
evidence of strong family support.

The school is making good use of the mandated curriculum models for English language 
arts (Balanced Literacy) and mathematics (Mathematics Workshop). Both programs take 
a student-centered approach to teaching and learning, with a strong emphasis on group 
work, ‘accountable talk’, and student engagement. While teachers have in the main 
embraced these models, and are becoming proficient in teaching within this framework, 
there is room for improvement in the design and implementation of daily lessons. 

The introduction of school uniforms has had a positive effect on student discipline and is
strongly supported by teachers, students, and parents.

The principal is a good colleague to her academic support staff.  She works alongside her 
assistant principals as one of three grade-level leaders. She is open to input from the 
faculty and cultivates a sense of collegiality and grassroots decision-making, and yet 
maintains firm control of basic processes and overall direction.

How well the school meets New York City’s evaluation criteria

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor student progress over time.  

This area of the school’s work is well developed.

The school has good access to a large body of data on students’ performance in
standardized tests, broken down by various subgroups. In addition, the school administers 
interim assessments in English language arts and mathematics three times a year.  In 
addition, the first Monday of every month has been set aside as ‘Test Day’ with tests 
administered in all five core subject areas. The results are used to inform instruction.
The school has recently introduced a system of pupil intervention plans for each student to 
which each of the students’ teachers contributes. These plans record data on 
standardized tests, teachers’ own assessments and, most usefully, the teachers’ 
comments about the individual student’s strengths and areas for improvement. The
document serves as an incremental record of the student’s progress over the course of the 
year, as a way of promoting and documenting an ongoing conversation among teachers 
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concerning the needs of each individual alongside shared plans to address identified
needs.

The principal makes skillful use of data analysis to ensure that all groups are making 
similar progress. For example, she has done an analysis of test data that shows no
significant differences in the performance of racial subgroups when controlling for factors 
such as family income and enrollment in special education classes.

Although the school has managed to meet the State’s goals for Adequate Yearly Progress 
every year, a factor in this growth has been the school’s ability to attract higher achieving
students. Over the past two years, the percentage of students in the Grade 6 and Grade 7 
cohorts that have attained Levels 3 and 4 on the State tests in mathematics and English 
language arts has not increased significantly. Not enough attention has been paid to the 
value the school adds to achievement levels of individual students over the course of the 
time they spend in the school.

Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use available data to understand each student’s next learning step.  Through 
collaborative planning and student and parent engagement, they set high goals for 
improving teaching practice and accelerating each student’s learning.

This area of the school’s work is well developed.  

The principal takes student performance data very seriously and has established a clear 
focus on moving level 1 and 2 students onto the next level. Faculty members have 
embraced these goals, and work closely with individual students to help them improve. 
Based on test results from last year, the principal has initiated planning for a new set of 
goals, focused on moving more students into level 4, because she has rightly identified 
that group of students could be challenged to better achievement.

All students who have been identified as falling far below State standards receive at least 
two hours of remedial help each week. This is built into the schedule, such that all 
teachers have both two-hour instructional blocks and one-hour tutorial sessions.

Once it is firmly established, the data system has the potential to serve as a solid planning 
tool for each individual student, and as a way of helping all teachers set goals together and 
plan how to achieve these goals. 

Individual faculty members are involved in overall goal setting. Goal-setting at the school 
level is done primarily by the principal, who takes overall responsibility for the school’s 
direction, with some involvement by faculty members.

Quality Statement 3 – Align Instruction: The school aligns its instructional activity 
and resources, and student engagement around its focused plans for accelerating 
learning for each student.

This area of the school’s work is well developed.

The school’s selected English language arts and mathematics curricula are well aligned 
with City and State assessments.  In addition, both the assistant principal and the coach
with responsibilities for English language arts have worked with teachers to produce a 
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curriculum map for writing instruction that helps ensure that all students get the same 
instructional focus from week to week, no matter who the teacher is.

The principal makes a special effort to ensure that resources are provided for students 
who are most in need. The schedule is arranged to enable all students identified as falling 
far below standards to receive at least two hours of personal attention (either one-on-one 
or in a small-group setting) each week. The schedule has also been adjusted to ensure 
that students who are most in need get two-hour blocks of instruction in English language 
arts and mathematics. 

Through the leadership of the principal, assistant principals, and coaches, the faculty has 
fully embraced an instructional model that emphasizes student engagement, especially 
through working in small groups. While this model allows for the differentiation of 
instruction to meet individual needs, teachers are not all adept at ensuring that the work is
sufficiently challenging for different groups. Teachers do not make consistently good use 
of assessment information in planning lessons that fully challenge all students, particularly
high-achieving students. The ability to consistently challenge these students is critical in 
moving students from ‘meeting standards’ to ‘exceeding standards’, and without this the 
school’s overall results will remain too low.

Although the school provides several extra-curricular activities, one of the challenges for a 
small school is to find ways to provide a range of activities that enable students to explore 
talents, develop interests and gain a greater sense of involvement. Parents seem 
especially eager to see this happen, especially as a way of helping students build 
character and self-esteem. 

Quality Statement 4 - Build and Align Capacity: The development of instructional 
leadership, staff, and capacity are aligned around the school’s collaboratively 
established goals for accelerating the learning of each student.

This area of the school’s work is well developed.  

The principal has been successful in recruiting and retaining an experienced staff who 
share her sense of professionalism and dedication in trying to help students whatever their 
achievement be successful. Many teachers have come to this school as a matter of 
choice, because they share the principal’s educational philosophy.

Responsibility for instructional leadership is well distributed within the school, being shared 
among the principal, two assistant principals (one for language arts and one for 
mathematics), a language arts coach, a mathematics coach, and lead teachers for all five 
core subject areas. Together these leaders form a cabinet, which meets regularly to 
discuss instructional issues. The faculty works together in teams, including both grade-
level and subject-areas teams. The principal has arranged the schedule to ensure that 
there is time for all of these meetings and time is set aside for teachers to have one hour of 
professional development each day.

Professional learning is  embedded in daily instructional activities. Teachers meet regularly 
with coaches for one-on-one sessions. The principal, the two assistant principals, and the 
coaches are in classrooms every day. There is a willingness to ask others for help and to 
build on the guidance provided. 
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Quality Statement 5 - Monitor and Revise: The school has built-in structures for 
evaluating each student’s progress throughout the year, recognizing weaknesses in 
its improvement plans and teaching practices, and flexibly adapting plans and 
practices to meet its goals for accelerated learning.

This area of the school’s work is well developed.  

The principal has a good knowledge of student performance data and demonstrates a 
willingness to change plans when necessary. For example, the current school 
improvement plan has a strong focus on remediation of students falling below State
standards. In view of recent data showing movement of the bulk of students into level 3, 
the principal now intends to adjust the focus of the school’s plan to place increased 
emphasis on enrichment programs for students who are meeting the standard as a way of 
eventually moving more students into level 4.

The school is effective in enabling special education students to meet the goals in their 
individual education plans and manages to include a significantly higher percentage of 
special education students in regular classrooms than similar schools. 

The new system of personal improvement planning has been set up to help ensure that 
teachers keep each other informed about the progress of individual students in the 
different core subject areas. However, work remains to ensure that the potential of this 
system is fully realized and that technology is used to make it manageable and effective. 
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Part 4: School Quality Criteria Summary                         

Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently use 
available data to understand each student’s next learning step.  Through collaborative 
planning and student and parent engagement, they set high goals for improving teaching 
practice and accelerating each student’s learning.

Ø ���� +

2.1 Using data, school leaders and faculty engage in a collaborative process to set demanding, 
objectively measurable goals for immediate and long-range improvement, and to develop plans 
and timeframes for reaching those goals.

X

2.2 Goals and plans focus on the school as a whole and on each student, classroom, grade level, 
academic subject, and group of students whose performance or progress has been identified by 
the school as a particular focus area.  

X

2.3 Particular attention is given to improving the performance and progress of students in greatest 
need of improvement. X

2.4 High expectations are conveyed to students and parents/caregivers.  Students and their 
parents/caregivers are regularly invited to provide information about each student’s performance 
and how to improve.  This information is central to setting challenging goals and developing, 
evaluating, and revising plans.

X

2.5 Goals and plans for improving student performance and progress drive the activity of all members 
of the school community: leaders, staff, students, parents, and other partners. X

Overall score for Quality Statement 2 X

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather data and use 
it to understand what each student knows and is able to do and to monitor student progress 
over time.

Ø ���� +

1.1 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of:
• each student, classroom, grade level,

X

1.2 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of:
• ethnic groups, English language learners, special education students*

X

1.3 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of:
• all other categories of interest to the school*

X

1.4 Performance and progress are measured based on comparisons with similar schools, with the 
school’s own past performance, and among students, classrooms, grade levels, academic subject 
areas, ethnic groups, and other groupings of interest within the school.

X

Overall score for Quality Statement 1 X

* These criteria are partially aspirational as of now because schools do not have routine access to all of 
this data.  The NYC DOE plans to provide schools with enhanced access to the necessary data in 2007.

SCHOOL NAME: Intermediate School 381 (IS 381) Ø ���� +
Quality Score X
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Quality Statement 3 – Align Instruction: The school aligns its instructional activity, resources, 
and student engagement around its focused plans for accelerating learning for each student. Ø ���� +

3.1 The school selects the curriculum based on how well it aligns with or implements the mandated 
curriculum and on the curriculum’s capacity to generate meaningful interim data about progress 
towards goals and to support the school’s high expectations and improvement plans.

X

3.2 Teachers are accountable for improving instruction and student outcomes.  They plan and 
differentiate their instruction based on the needs revealed by student data and by the focused 
plan the school has developed to improve each student’s and group of students’ outcomes.  

X

3.3 Budgeting decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes. X

3.4 Staffing decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes. X

3.5 Scheduling decisions about the use of teacher and student time are guided by the needs that 
emerge from examining student data and by the focused plan the school develops to improve 
student outcomes.

X

3.6 Instructional programs actively engage students. X
3.7 Staff know and respect students and respond to their academic needs, as well as their personal 

needs that affect academic performance.  Each student knows and trusts an adult on the staff 
who is concerned about him or her.  

X

3.8 Student attendance and engagement are high priorities.  High rates and patterns of absences 
trigger immediate intervention. X

Overall score for Quality Statement 3 X
Quality Statement 4 – Build and Align Capacity: The development of instructional leadership, 
staff, and capacity are aligned around the school’s collaboratively established goals for 
accelerating the learning of each student.

Ø ���� +

4.1 Leaders, faculty, and staff are selected based on their high expectations for student performance 
and progress and based on their commitment and capacity to use data, compare outcomes within 
and across classrooms and schools and develop and revise plans and methods to improve 
performance and progress.

X

4.2 Professional development decisions are driven by the needs revealed by student data and by the 
focused plan the school has developed to improve each student’s and group of students’ 
outcomes.  Professional development is designed to help leaders, faculty, and staff use data, 
self- and peer-assessments, and collaboration with peers to achieve goals for improved school 
and student outcomes.  Professional development and self- and peer-evaluation are aligned and 
overlap.

X

4.3 The principal frequently observes classroom teaching and has a considered strategy for improving 
the quality of each teacher’s instruction.  Teachers frequently observe and support each other’s 
classroom instruction with the goal of improving student outcomes.

X

4.4 Planning, evaluation of results, and revision of plans takes place in teams.  Leaders and faculty 
inform each other of their goals and results, candidly evaluate themselves and each other, and 
use what is learned to drive improvement.  

X

4.5 The principal is respected and has capacity to effect change. X
4.6 The school runs smoothly.  Procedures are clear, communicated to all, and are generally followed. X
4.7 The school aligns youth development and support services around stated academic goals.  

Partnerships with outside bodies are routinely used to achieve academic goals.  X

Overall score for Quality Statement 4 X
Quality Statement 5 – Monitor and Revise: The school has built-in structures for evaluating 
each student’s progress throughout the year, recognizing weaknesses in its improvement 
plans and teaching practices, and flexibly adapting plans and practices to meet its goals for 
accelerating learning.

Ø ���� +

5.1 All school plans and other interventions include frequent interim goals and diagnostic 
assessments of progress designed to reveal in objectively measurable ways whether the plan is 
being effectively implemented and reaching stated goals.

X

5.2 Comparisons of student progress within and across classrooms and schools are used in making 
interim diagnostic assessments and measuring the progress of plans and interventions. X

5.3 Information generated by periodic assessments and diagnostic measures of progress and 
comparisons is used to revise plans immediately in order to reach stated goals.  Interim and final 
goals are modified when data objectively demonstrate that revision is required.

X

5.4 Each plan’s interim and final outcomes drive successive phases of goal setting and 
improvement planning, and each successive phase is characterized by agile and flexible 
realignment of practices and resources to improve student academic outcomes.

X

Overall score for Quality Statement 5 X


