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Part 1: The school context 
 

Information about the school         
            
         
Williamsburg High School for Architecture and Design has 302 students enrolled from 
grade 9 through grade 11.  Thirty three percent of the students are from Hispanic 
backgrounds, alongside 54% Black students, 7% White students and 6% of students from 
Asian and other ethnic groups.  Approximately 8% of the students are English language 
learners and 3% are special education students.  There is a large gender imbalance, with 
approximately 80% of students being male.  The school does not receive Title 1 funding.  
Attendance figures are presently 87%, and increasing.  This is above the attendance levels 
in similar schools and schools across the City in 2005.  The school opened in 2004 with 
grade 9 students and has grown on an annual basis.   
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Part 2: Overview 

 
 
What the school does well  
 

• The principal has made a good start, in exceptionally difficult circumstances, to 
transform the school. 

 
• The principal provides strong leadership in the day-to-day running of the school. 

 
• Whole-school professional development opportunities arise from clearly identified 

school needs. 
 

• The staff work well together and are supportive of one another. 
 

• The commitment of the staff has ensured that the school has started to move 
forward. 

 
• The school strives to meet the needs of all students.   

 
• The students enjoy their time in the school and speak well of both the principal and 

staff. 
 

• The school demonstrates a high level of social care for students experiencing 
difficulties. 

 
• The use of external providers enriches students’ learning.   

                                                                                                                                                     
                                                                                                                                                                             
What the school needs to improve 
 

• Develop a strategic education plan that clearly identifies direction for the school 
and communicate this to all staff. 

 
• Develop a curriculum that is aligned to the needs of the students. 

 
• Generate and collect detailed data that identifies the progress and achievement of 

individual students, groupings and subjects. 
 

• Use data to set realistic and challenging goals for each student and subject. 



 
14K558 Williamsburg High School For Architecture And Design: March 8, 2007 5

 
Part 3: Main findings 

 
Overall Evaluation  
 
This is an undeveloped school 
 
The school opened in 2004 and the previous principal and leadership team left suddenly in 
the summer of 2006.  The current principal has been in post for little over six months, 
during which time his focus has been on raising attendance and bringing order and 
stability to the school.  His high profile around the school has been instrumental in his 
success to date.  Staff appreciate this and have played a critical role in retaining curriculum 
continuity and improving instruction for the students.  The staff are coming together into a 
team with all participants discovering their roles. 
 
The majority of teachers are young and have limited experience yet their commitment and 
energy has gone a long way to overcoming these limitations.  They have a desire to learn 
from and with each other.  The principal recognizes this.  The recent organization of 
teachers into teams with common planning periods provides a good opportunity for staff to 
be supportive of each other and to develop a coherent curriculum to meet student needs. 
 
The historic paucity of data and its low usage has been a hindrance to raising 
achievement.  The school recognizes that it needs to generate meaningful student data, 
intelligently analyze it and set realistic but challenging learning goals for students.  There is 
a significant professional development need attached to this to ensure staff fully 
understand the potential use of data in monitoring progress and raising achievement.  
Because of the strong leadership of the principal and the willingness of the staff, the 
school is well placed to make rapid and significant progress. 

 
How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor student progress over time.   
 
This area of the school’s work is undeveloped.   
 
There is a limited amount of data available at the school, primarily because little had 
previously been collected during the two years that the school has been open.  The 
principal, therefore, has little information with which to make secure judgments on 
achievement and progress.  The school is beginning to develop systems, although the 
limited information available to staff is underutilized.  Teachers make their own 
assessments at the beginning of the year and at intervals during it.  Progress reports are 
sent home each term.  However, teachers do not consistently use the system of grading 
work and the information provided.  Data collection and analysis are insufficiently rigorous 
across each subject. 
 
The student population comprises 80% boys but the school does not consider 
performance in relation to gender or other groupings relating to ethnicity, special education 
students and English language learners.  Achievement is monitored at marking periods 
and used to inform the next learning steps but the effectiveness of this practice varies from 
subject to subject.  Data on special education students is more robust, as is that for 
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students who are experiencing academic or social difficulties.  Individual education plans 
are in place, monitored at regular intervals and used appropriately to support learning in 
the collaborative teaching environment.  They are, however less well used in general 
education classes. 
 
The recent introduction of common planning meetings for each subject has enabled wider 
discussion about student performance to take place.  From this the teachers get to know 
the students well and can measure progress and achievement but do not link this 
assessment to setting longer-term goals for individual students.  Data relating to past 
performance of the school is limited because the school is relatively new.  The principal 
uses data to compare the overall progress of the school with other schools but sufficient 
data is not yet available to do it subject by subject. 
                   
 

Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use available data to understand each student’s next learning step.  Through 
collaborative planning and student and parent engagement, they set high goals for 
improving teaching practice and accelerating each student’s learning. 
 
This area of the school’s work is undeveloped.   
The absence of sufficient relevant information on each student means that it is difficult to 
set accurate goals for individual students.  Goals are too broad and do not allow for timely 
interventions to take place.  Examinations results are analyzed and additional support is 
provided for those students who are not achieving in line with expectations so that they 
can gain additional credits or improve performance.  Those students who are most 
vulnerable are identified and monitored well.  Detailed tracking sheets provide valuable 
information, which enables appropriate support to be put in place. 
 
The principal has made a good start in analyzing which subjects are underperforming, 
such as mathematics, and has used this information to hire additional staff to enable him to 
focus on the teaching of this area.  He has also looked at the percentage of students who 
are held over at each grade and is beginning to make this information available to staff and 
hold them to account for student performance.  This increased awareness is beginning to 
raise teachers’ expectations of what students are capable of achieving.  Progress reports 
which are sent to parents outline what each student knows and can do.  The best ones 
also indicate the next learning steps and these goals are useful to both students and 
parents.   
 
Students state that most staff have high expectations of them and they work hard to meet 
them.  Some students are able to articulate what they need to do to improve, especially 
when teachers have shared this information with them.  This practice is not consistently 
applied across the school.  Parents’ involvement in the school is limited even though the 
school tries hard to include them.  Those that are involved speak positively about the 
information that they receive.  The principal is working to establish a whole-school 
community approach towards improving achievement but there is a lack of coherence at 
present. 
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Quality Statement 3 – Align Instruction: The school aligns its instructional activity 
and resources, and student engagement around its focused plans for accelerating 
learning for each student. 
 
This area of the school’s work is proficient.   
 
The development of links with architectural companies has enriched the curriculum 
available and goes some way to reflect the school’s designation.  Some subject areas 
have had to develop their own curriculum, as nothing was already in place from which to 
work.  The school has recognized that this is unsatisfactory and is developing a coherent 
curriculum aligned to the needs of the students.  Daily planning time has, rightly, been 
made available to allow this to occur.   
 
The principal has been effective in using the information from data analysis and lesson 
observations to guide discussions with staff and to hold them to account.  Staff plan their 
instruction carefully from the curriculum and their ongoing assessments.  When this 
information is well used it results in focused questioning, appropriate tasks and a high level 
of student interest and engagement.  In a minority of lessons where this is not the case 
students become bored and disruptive with little learning taking place.   
 
The principal inherited significant budgetary problems, which initially prevented him from 
making some key appointments, such as deans and an attendance officer.  He still 
operates without an assistant principal.  The staff consider how scheduling can be most 
effective and have realigned the teaching of Spanish, for example, so that those already 
fluent are taught separately from those who are less proficient.  This has enabled staff to 
cater more appropriately for student need and extend the opportunities for the higher 
achieving students. 
 
The principal identified that the level of attendance was unsatisfactory and was having an 
adverse impact on learning.  He has employed personnel, processes and practices to 
provide clear information about who is absent from or late arriving at the school.  Parents 
are contacted to keep them informed and home visits arranged if required.  Attendance 
has risen as a result, but there is still significant room for improvement.  Students feel 
confident that they can share problems with teachers and welcome the open access to the 
principal.  One stated ‘We are a family’. 
 
 

Quality Statement 4 - Build and Align Capacity: The development of instructional 
leadership, staff, and capacity are aligned around the school’s collaboratively 
established goals for accelerating the learning of each student. 
 
This area of the school’s work is proficient.   
 
The principal is quite clear about what the school needs and the type of teacher that is 
required and this is reflected in his two internal appointments to date.  The school has 
recruited a large number of inexperienced staff since it opened.  They are now working 
effectively in teams, both within their subject areas and across the school.  Teachers 
display a willingness to support each other, share practice, discuss ideas and participate in 
intervisitations.  These actions have all contributed to improved instruction.  The recently 
introduced daily planning meetings give further opportunities for the development of 
practice.  The cabinet has limited experience but all participants are keen to learn and to 
do their best for the school. 
 
Whole-school professional development needs focusing on improving student 



 
14K558 Williamsburg High School For Architecture And Design: March 8, 2007 8

achievement have been appropriately identified from data, discussions with staff and 
classroom observations.  The principal has met these needs by providing direct support, 
often from outside sources.  He recognizes the need for more informal walkthroughs in 
order to gain further understanding of individual teacher needs and to provide targeted 
professional development to secure improvements where they are needed.  The major 
focus is to develop skills in the collection and use of data to measure progress, inform 
instructional programs and to set goals.  The principal realises that this needs to be done 
at all levels to ensure that practice has a real impact on student performance.   
 
The principal has presence in the school and staff appreciate the work that he has done in 
a short space of time with limited resources.  He is looking forward to the additional 
leadership and management capacity that the appointment of an assistant principal will 
provide.  Under the leadership of the principal, the school has not only improved but 
developments to date demonstrate his capacity to sustain improvement.  Systems and 
procedures have been established to facilitate the smooth running of the school on a daily 
basis.  There are productive partnerships with a range of community-based services which 
provide valuable support and enrichment opportunities after school and at the weekend.   
 

Quality Statement 5 - Monitor and Revise: The school has built-in structures for 
evaluating each student’s progress throughout the year, recognizing weaknesses in 
its improvement plans and teaching practices, and flexibly adapting plans and 
practices to meet its goals for accelerated learning. 
 
This area of the school’s work is undeveloped. 
                                                                                                                                                                            
On the principal’s appointment there was no Comprehensive Education Plan to guide the 
school’s development and this remains the case.  The principal is quite clear, however, 
about what needs to be done and has identified important strategies that need to be in 
place.  These have yet to be fully communicated to staff.  The focus, which has been on 
day-to-day organization to ensure that the school runs smoothly, has met with success. 
 
Many students select the school believing that the emphasis is on design, which is not the 
case, and subsequently the curriculum does not reflect their interests, leading to some 
disillusionment.  The school recognizes this and has decided to rename the school so that 
it more clearly identifies the engineering element of the curriculum for potential students. 
 
The staff are becoming better at identifying practice which is working well and in making 
necessary adaptations to both curriculum and instruction, as a result of careful evaluation.  
Where this occurs successfully, as in the close matching of the curriculum and instruction 
to student needs, it results in improved achievement.  The staff have yet to understand and 
assume full responsibility for analyzing data, using this information to set appropriate goals 
and revising them to maximize their impact.  The school is aware that this is an area for 
development and intends to address it as a matter of urgency. 
 
 
 
 
             
 



 

Part 4: School Quality Criteria Summary                          

 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently use 
available data to understand each student’s next learning step.  Through collaborative 
planning and student and parent engagement, they set high goals for improving teaching 
practice and accelerating each student’s learning. 

Ø  + 

2.1 Using data, school leaders and faculty engage in a collaborative process to set demanding, 
objectively measurable goals for immediate and long-range improvement, and to develop plans 
and timeframes for reaching those goals. 

X   

2.2 Goals and plans focus on the school as a whole and on each student, classroom, grade level, 
academic subject, and group of students whose performance or progress has been identified by 
the school as a particular focus area.   

X   

2.3 Particular attention is given to improving the performance and progress of students in greatest 
need of improvement.  X  

2.4 High expectations are conveyed to students and parents/caregivers.  Students and their 
parents/caregivers are regularly invited to provide information about each student’s performance 
and how to improve.  This information is central to setting challenging goals and developing, 
evaluating, and revising plans. 

 X  

2.5 Goals and plans for improving student performance and progress drive the activity of all members 
of the school community: leaders, staff, students, parents, and other partners. X   

Overall score for Quality Statement 2 X   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather data and use 
it to understand what each student knows and is able to do and to monitor student progress 
over time. 

Ø  + 

1.1 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• each student, classroom, grade level, 

X   

1.2 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• ethnic groups, English Language Learners, special education students* 

X   

1.3 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• all other categories of interest to the school* 

X   

1.4 Performance and progress are measured based on comparisons with similar schools, with the 
school’s own past performance, and among students, classrooms, grade levels, academic subject 
areas, ethnic groups, and other groupings of interest within the school. 

X   

Overall score for Quality Statement 1 X   
 
* These criteria are partially aspirational as of now because schools do not have routine access to all of 
this data.  The NYC DOE plans to provide schools with enhanced access to the necessary data in 2007. 

SCHOOL NAME: Williamsburg High School for Architecture & Design 
(HS 558) Ø + 

Quality Score X   
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Quality Statement 3 – Align Instruction: The school aligns its instructional activity, resources, 
and student engagement around its focused plans for accelerating learning for each student. Ø  + 

3.1 The school selects the curriculum based on how well it aligns with or implements the mandated 
curriculum and on the curriculum’s capacity to generate meaningful interim data about progress 
towards goals and to support the school’s high expectations and improvement plans. 

X   

3.2 Teachers are accountable for improving instruction and student outcomes.  They plan and 
differentiate their instruction based on the needs revealed by student data and by the focused 
plan the school has developed to improve each student’s and group of students’ outcomes.   

 X  

3.3 Budgeting decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes. X   

3.4 Staffing decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.  X  

3.5 Scheduling decisions about the use of teacher and student time are guided by the needs that 
emerge from examining student data and by the focused plan the school develops to improve 
student outcomes. 

 X  

3.6 Instructional programs actively engage students.  X  
3.7 Staff  know and respect students and respond to their academic needs, as well as their personal 

needs that affect academic performance.  Each student knows and trusts an adult on the staff 
who is concerned about him or her.   

 X  

3.8 Student attendance and engagement are high priorities.  High rates and patterns of absences 
trigger immediate intervention.   X 

Overall score for Quality Statement 3  X  
Quality Statement 4 – Build and Align Capacity: The development of instructional leadership, 
staff, and capacity are aligned around the school’s collaboratively established goals for 
accelerating the learning of each student. 

Ø  + 

4.1 Leaders, faculty, and staff are selected based on their high expectations for student performance 
and progress and based on their commitment and capacity to use data, compare outcomes within 
and across classrooms and schools and develop and revise plans and methods to improve 
performance and progress. 

 X  

4.2 Professional development decisions are driven by the needs revealed by student data and by the  
focused plan the school has developed to improve each student’s and group of students’ 
outcomes.  Professional development is designed to help leaders, faculty, and staff use data, 
self- and peer-assessments, and collaboration with peers to achieve goals for improved school 
and student outcomes.  Professional development and self- and peer-evaluation are aligned and 
overlap. 

 X  

4.3 The principal frequently observes classroom teaching and has a considered strategy for improving 
the quality of each teacher’s instruction.  Teachers frequently observe and support each other’s  
classroom instruction with the goal of improving student outcomes. 

X   

4.4 Planning, evaluation of results, and revision of plans takes place in teams.  Leaders and faculty 
inform each other of their goals and results, candidly evaluate themselves and each other, and 
use what is learned to drive improvement.   

 X  

4.5 The principal is respected and has capacity to effect change.  X  
4.6 The school runs smoothly.  Procedures are clear, communicated to all, and are generally followed.  X  
4.7 The school aligns youth development and support services around stated academic goals.  

Partnerships with outside bodies are routinely used to achieve academic goals.    X  

Overall score for Quality Statement 4  X  
Quality Statement 5 – Monitor and Revise: The school has built-in structures for evaluating 
each student’s progress throughout the year, recognizing weaknesses in its improvement 
plans and teaching practices, and flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

Ø  + 

5.1 All school plans and other interventions include frequent interim goals and diagnostic 
assessments of progress designed to reveal in objectively measurable ways whether the plan is 
being effectively implemented and reaching stated goals. 

X   

5.2 Comparisons of student progress within and across classrooms and schools are used in making 
interim diagnostic assessments and measuring the progress of plans and interventions.  X  

5.3 Information generated by periodic assessments and diagnostic measures of progress and 
comparisons is used to revise plans immediately in order to reach stated goals.  Interim and final 
goals are modified when data objectively demonstrate that revision is required. 

X   

5.4 Each plan’s interim and final outcomes drive successive phases of goal setting and  
improvement planning, and each successive phase is characterized by agile and flexible 
realignment of practices and resources to improve student academic outcomes. 

X   

Overall score for Quality Statement 5 X   
 


