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Part 1: The school context 
 

Information about the school  
 
East Village Community School, Public School 315, serves 163 students between pre-
kindergarten and grade 5. The school shares a building with two other schools. 
 
The proportion of special education students is 13.5%, while there are a very small number 
of English language learners.  The percentage of students known to be eligible for Title 1 
funding is 37.3%.  Thirty-three point one percent of the students are Hispanic, 22.6% Black 
and 27.6% White, while 16.7% are Asian or other.  In 2005, the proportion of students who 
were recently arrived in the country was 3.4 % which was much lower than that for similar 
and other City schools.  The countries of birth for these students were largely Ethiopia, 
China and Colombia.   
             
The attendance rate in 2005 was 91.4% which was lower than that for City and similar 
schools. By 2006, the rate was 92.2 % and at the time of the review it had risen to an 
average of 92.7%.   
 
This is an Empowerment School. Such schools have more flexibility to make key decisions 
and control the resources for their school community. Empowerment schools are freed to 
develop or purchase professional development services, choose which schools to affiliate 
with and benefit from reduced reporting and paperwork requirements.  
 
The new principal is currently completing her first full academic year in the role.  
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Part 2: Overview 
 
 
What the school does well  
• The principal has made positive steps in gaining a clear view of the strengths and 

areas for development for the school. 

• The new principal is respected by the school community and works well with its 
constituencies. 

• The principal leads a hardworking and collegiate team which is united in the aim to 
best meet students’ needs. 

• Students feel safe in school and speak confidently about their appreciation of the 
friendly and trusting relationships they have with their teachers. 

• Good written information is periodically provided for parents explaining aspects of their 
children’s studies and giving evaluations of their children’s work.  

• Parents are supportive of the school and its work and the senior leadership team now 
meets regularly. 

• The school has recently revisited and revised its mission statement in a collaborative 
process including staff, parents and the views of students of all ages. 

• Students are involved with projects and activities, both in and out of the classroom, 
which many enjoy. 

• Teachers meet formally, and willingly give their time informally, to discuss instruction, 
strategies and curriculum.  

• The school has put interim assessments in place this year and is now considering an 
evaluation of their effectiveness for this context. 

                                                                                                                                                                                
What the school needs to improve 
• Continue to strengthen systems and structures which enable effective collection, clear 

analysis and comparison of data for classes, grades, subjects and sub-groups. 

• Improve goal setting at individual, class, grade, all subject disciplines and whole school 
level so that it is rooted in the rigorous analysis of data. 

• Extend teachers’ capacity to use data in order to provide well differentiated instruction 
which challenges and meets the needs of all. 

• Develop clear curriculum maps that are specific to the context of the school and which 
scaffold teaching and learning across grades. 

• Strengthen strategic planning and develop the systems and structures that underpin 
effective monitoring and evaluation of progress towards school goals. 

• Develop classroom observation so that it focuses clearly upon instruction and 
classroom management and their impact upon progress in order to continue to improve 
the consistency of teaching practice. 
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Part 3: Main findings 

 
Overall Evaluation  
 
This is an undeveloped school with proficient features. 
 
The school is in its first year as an Empowerment School and has begun to make steps 
forward in the use of periodic assessments which will help them to have a picture of the 
achievement of each student and of patterns and trends that reveal information about 
aspects of performance.  Some forms of interim assessment tried have proved less helpful 
this year and the school, along with the support of the Empowerment Network, is 
reconsidering their use and planning to replace them with tools which are likely to be more 
valuable for the school context.  The new principal has gained a clear view of the school’s 
strengths and areas for development although more time will be needed to evaluate 
strategies and practices put in place this year, alongside the outcomes of this year’s 
summative tests.   This is in order to enable the full emergence of a coherent whole school 
view of the way forward that capitalizes upon the school’s strengths while providing clear 
strategic direction which focuses sharply upon accelerating student progress and raising 
achievement. 
 
How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor student progress over time.    
                   
This area of the school’s work is proficient.  
 
Teachers keep records about students’ progress in a number of areas such as  running 
records, conference notes and observations and, in mathematics, end of unit tests are 
undertaken. Teachers’ College benchmark assessments are utilized at periodic intervals in 
order to monitor progress in reading and information has been provided for parents to 
clarify expectations for each grade. Portfolios are being developed to demonstrate 
progress over time.  As an Empowerment School, Princeton Review has been used this 
year to provide interim assessments of student progress in mathematics. Difficulties 
beyond the school’s control have meant that the reporting of this year’s data has proved 
problematic.  The school has been presented with some difficulties in using such data to 
measure growth over the year and to assess the need for interventions.  However, there 
are plans to undertake further training with Princeton Review and consideration has been 
given to how interim assessments will be developed in the future in order to best meet the 
school’s needs.  Individual education plans are used to provide an ongoing picture of the 
progress of special education students. For the small number of English language 
learners, the results of the NYSESLAT are also scrutinized.  The school has not yet 
disaggregated data about ethnic groups or gender in order to compare performance or to 
have a better understanding of whether teaching is equally effective for all.  
 
 The principal is taking a lead in developing the way information and data about 
individuals, classes and grades is analyzed, compared and discussed at different levels.. 
For example, the Grow report is utilized for discussions between the principal and 
individual teachers in order to glean information about student progress. However, at 
present, systems and structures which enable effective collection, clear analysis and 
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comparison of data for classes, grades, subjects and sub-groups overtime and from year 
to year are still a work in progress. 
 
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use available data to understand each student’s next learning step.  Through 
collaborative planning and student and parent engagement, they set high goals for 
improving teaching practice and accelerating each student’s learning. 
 
This area of the school’s work is undeveloped.  
 
The current Comprehensive Educational Plan contains much that exemplifies the school’s 
philosophy and approach to education but most goals are not directly measurable. The 
new principal has drawn up additional goals for English language arts and mathematics for 
the current year but these percentages are more notional and are not fully rooted in the 
rigorous analysis of data.  Benchmark goals are set for reading and these are checked for 
individuals throughout the year, but the school does not yet set predictive goals for 
individuals, classes and grades across all core areas of the curriculum.  Teachers are 
willing to give their time over and above scheduled times to collaborate to discuss planning 
and curriculum. However, the school’s self-evaluation notes awareness of the need to 
continue to find more time to analyze data in order to drive planning and differentiated 
instruction.  The school has extended its services for students most in need of attention. 
These include academic interventions such as reading recovery and extended day 
sessions. Students are assessed through such as tools as the Quality Reading Inventory, 
Slossen and a writing sample. Those with more complex needs, and those who do not 
respond to interventions provided, are referred to the school’s pupil personnel team who 
consider next steps.   
 
 Parents appreciate information sent home about what is studied within each grade and 
about what individual students are able to do and understand in core areas at periodic 
intervals across the year.  Students talk about being taught to think for themselves and 
some are able to articulate how they need to improve because their teacher has discussed 
this with them.  The parental body is a strong stakeholder within this school community 
and its commitment to the school and to the approach to education they want to see for 
their children is evident.  The principal intends to utilize the outcomes of this years’ 
summative tests and assessments to guide final decisions about the future direction that 
will be taken in such areas.  The school’s move towards using ‘design your own’ interim 
assessments is seen as being more useful to the school’s context.  However, all this 
means that more time will be needed to define clear strategy which will secure necessary 
improvements.  The principal is committed to the school and is sensitive and respectful of 
the views of all stakeholders.   
 
 
Quality Statement 3 – Align Instruction: The school aligns its instructional activity 
and resources, and student engagement around its focused plans for accelerating 
learning for each student. 
 
This area of the school’s work is proficient. 
 
The curriculum follows the pacing calendars for the Balanced Literacy program and the 
‘Investigations’ mathematics scheme.  It has recently moved to using ‘Investigations’ as its 
core program and this change will be evaluated in due course.  While curriculum plans are 
discussed and adapted on an ongoing basis and at the end of the year, the school has not 
yet fully mapped the curriculum in line with its own specific context. In addition, there is 
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current debate about how best to teach all core areas and whether this should be through 
blocked lessons or through integration of subject areas.  These considerations are a work 
in progress and the outcomes of this year’s state and City testing will form part of the 
decisions to be made. Students talk about enjoying the projects they study and the 
activities which are available to them.  Overall, budgeting, scheduling and staffing are 
being proficiently used to meet the school’s current needs. For example, through using 
budgetary resources to purchase materials that support the Turk mathematics program 
and Foss kits to support experiential science.  Where they are well managed, activities are 
well structured, and questioning and pace hold students’ attention, they are appropriately 
engaged in their learning. However, this is variable across the classes.  Teachers are 
aware of their accountability for improving instruction, work hard and are united by the 
desire to do the best for all in their care.  However, not all, as yet, fully share the same 
views about what constitutes effective teaching and learning and delivery of the curriculum 
that will meet the needs of this context and raise achievement.  Teachers are developing 
their use of data to drive differentiated instruction and this remains an area which the 
school wishes to strengthen. 
 
The school’s philosophy places importance upon social and emotional development. 
Students interviewed feel that they are respected by teachers and are safe in school.  All 
can think of someone to turn to with a worry. The school provides opportunities for 
students to develop a sense of responsibility through the Student Council, community 
service and the conflict resolution program. It is maintaining a sufficient range of strategies 
to see attendance slowly rising.  
 
Quality Statement 4 - Build and Align Capacity: The development of instructional 
leadership, staff, and capacity are aligned around the school’s collaboratively 
established goals for accelerating the learning of each student. 
 
This area of the school’s work is proficient.  
 
During her time in post, the principal has had a small number of opportunities to appoint 
staff, however, a committee including parents has been utilized to interview applicants. 
Questioning is related to the school context and includes how assessment is used in the 
classroom. Staff are surveyed to ascertain individual needs and views and these are 
included alongside school priorities when considering the professional development 
program. This year, staff have been involved in two study groups focusing upon literacy 
and mathematics.  Training for ‘Schools Attuned’ has taken place on a monthly basis and 
the plan is to incorporate this approach into the school’s work in order to better meet 
students’ needs.   
 
Teachers attend Teachers’ College grade level meetings and turnkey learning so that 
others benefit.  The literacy and mathematics coaches provide ongoing support both in the 
classroom and at planning meetings.  Overall, opportunities for professional development 
are sufficient and most teachers also give of their time to meet informally to discuss their 
work with students as well as at the planned grade and team meetings.  The principal 
carries out classroom observations and some intervisitations have begun this year. 
Teachers complete a useful observation outline before the visit and a post-observation 
discussion is held, followed by written feedback.  The principal follows up emerging areas 
for improvement however the impact of lesson observation and support for some issues of 
professional practice has been variable at times. As yet, lesson observations are not 
always focused upon how classroom practice is impacting upon progress within each 
lesson in order to. assist teachers in their accountability to improve instruction, to focus 
sharply upon the need to raise achievement and to improve the consistency of effective 
practice within the school.. 
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Parent representatives believe that the new principal is respected, that she is diplomatic in 
her leadership approach and has built stronger relationships with other schools in the 
building.  The school runs smoothly on a day to day basis.  It routinely uses a range of 
partnerships to enrich learning opportunities for students.  For example, the Touchstone 
organization works with the art specialist to provide opportunities for students to develop 
their understanding of the relationship between sound, music, image and word.  Other 
opportunities include violin instruction, theater programs, and music programs for all 
classes through the Third Street Music School. 
 
Quality Statement 5 - Monitor and Revise: The school has built-in structures for 
evaluating each student’s progress throughout the year, recognizing weaknesses in 
its improvement plans and teaching practices, and flexibly adapting plans and 
practices to meet its goals for accelerated learning. 
 
This area of the school’s work is undeveloped. 
 
The school’s current Comprehensive Educational Plan includes a few explicitly 
measurable goals but there is currently an absence of clear action plans with precise 
timelines for their delivery. There are no agreed, measurable, check-up points to assess 
whether progress towards these goals is on target at intervals within the year.  The 
appropriateness of some interim assessments for the school context remains a matter it 
wishes to evaluate and their use remains an area for further development.  However, as 
the school moves into its next planning cycle there is now a valuable opportunity to build 
these into the plan in order to create a means of effectively monitoring and evaluating 
progress towards summative goals.  
 
The principal is now enabling the school to look more closely at data which allows 
comparisons of student performance and student progress during the year and over time. 
However, more time will be needed to strengthen the systems and structures which 
underpin this to ensure a sharp focus upon priority areas for improvement in student 
achievement.  The senior leadership team now meets regularly and looks at the current 
Comprehensive Educational Plan section by section and the principal ensures that the 
results for periodic assessments are being shared with this team.  Having revised its 
mission statement, the school is moving towards the next phase of whole school planning. 
It is now better placed to develop this as a meaningful strategic tool to enable a clear focus 
upon student outcomes and provide for timely realignment of practices to ensure success 
in meeting stated measurable goals.    
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Part 4: School Quality Criteria Summary                          

 

Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently use 
available data to understand each student’s next learning step.  Through collaborative 
planning and student and parent engagement, they set high goals for improving teaching 
practice and accelerating each student’s learning. 

Ø  + 

2.1 Using data, school leaders and faculty engage in a collaborative process to set demanding, 
objectively measurable goals for immediate and long-range improvement, and to develop plans 
and timeframes for reaching those goals. 

X   

2.2 Goals and plans focus on the school as a whole and on each student, classroom, grade level, 
academic subject, and group of students whose performance or progress has been identified by 
the school as a particular focus area.   

X   

2.3 Particular attention is given to improving the performance and progress of students in greatest 
need of improvement.  X  

2.4 High expectations are conveyed to students and parents/caregivers.  Students and their 
parents/caregivers are regularly invited to provide information about each student’s performance 
and how to improve.  This information is central to setting challenging goals and developing, 
evaluating, and revising plans. 

 X  

2.5 Goals and plans for improving student performance and progress drive the activity of all members 
of the school community: leaders, staff, students, parents, and other partners. X   

Overall score for Quality Statement 2 X   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather data and use 
it to understand what each student knows and is able to do and to monitor student progress 
over time. 

Ø  + 

1.1 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• each student, classroom, grade level, 

 X  

1.2 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• ethnic groups, English language learners, special education students* 

 X  

1.3 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• all other categories of interest to the school* 

X   

1.4 Performance and progress are measured based on comparisons with similar schools, with the 
school’s own past performance, and among students, classrooms, grade levels, academic subject 
areas, ethnic groups, and other groupings of interest within the school. 

X   

Overall score for Quality Statement 1  X  
 
* These criteria are partially aspirational as of now because schools do not have routine access to all of 
this data.  The NYC DOE plans to provide schools with enhanced access to the necessary data in 2007. 

SCHOOL NAME: East Village Community School (PS315) Ø +
Quality Score X   
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Quality Statement 3 – Align Instruction: The school aligns its instructional activity, resources, 
and student engagement around its focused plans for accelerating learning for each student. Ø  + 

3.1 The school selects the curriculum based on how well it aligns with or implements the mandated 
curriculum and on the curriculum’s capacity to generate meaningful interim data about progress 
towards goals and to support the school’s high expectations and improvement plans. 

 X  

3.2 Teachers are accountable for improving instruction and student outcomes.  They plan and 
differentiate their instruction based on the needs revealed by student data and by the focused 
plan the school has developed to improve each student’s and group of students’ outcomes.   

 X  

3.3 Budgeting decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.  X  

3.4 Staffing decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.  X  

3.5 Scheduling decisions about the use of teacher and student time are guided by the needs that 
emerge from examining student data and by the focused plan the school develops to improve 
student outcomes. 

 X  

3.6 Instructional programs actively engage students.  X  
3.7 Staff know and respect students and respond to their academic needs, as well as their personal 

needs that affect academic performance.  Each student knows and trusts an adult on the staff 
who is concerned about him or her.   

 X  

3.8 Student attendance and engagement are high priorities.  High rates and patterns of absences 
trigger immediate intervention.  X  

Overall score for Quality Statement 3  X  
Quality Statement 4 – Build and Align Capacity: The development of instructional leadership, 
staff, and capacity are aligned around the school’s collaboratively established goals for 
accelerating the learning of each student. 

Ø  + 

4.1 Leaders, faculty, and staff are selected based on their high expectations for student performance 
and progress and based on their commitment and capacity to use data, compare outcomes within 
and across classrooms and schools and develop and revise plans and methods to improve 
performance and progress. 

 X  

4.2 Professional development decisions are driven by the needs revealed by student data and by the  
focused plan the school has developed to improve each student’s and group of students’ 
outcomes.  Professional development is designed to help leaders, faculty, and staff use data, 
self- and peer-assessments, and collaboration with peers to achieve goals for improved school 
and student outcomes.  Professional development and self- and peer-evaluation are aligned and 
overlap. 

 X  

4.3 The principal frequently observes classroom teaching and has a considered strategy for improving 
the quality of each teacher’s instruction.  Teachers frequently observe and support each other’s  
classroom instruction with the goal of improving student outcomes. 

 X  

4.4 Planning, evaluation of results, and revision of plans takes place in teams.  Leaders and faculty 
inform each other of their goals and results, candidly evaluate themselves and each other, and 
use what is learned to drive improvement.   

 X  

4.5 The principal is respected and has capacity to effect change.  X  
4.6 The school runs smoothly.  Procedures are clear, communicated to all, and are generally followed.  X  
4.7 The school aligns youth development and support services around stated academic goals.  

Partnerships with outside bodies are routinely used to achieve academic goals.    X  

Overall score for Quality Statement 4  X  
Quality Statement 5 – Monitor and Revise: The school has built-in structures for evaluating 
each student’s progress throughout the year, recognizing weaknesses in its improvement 
plans and teaching practices, and flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

Ø  + 

5.1 All school plans and other interventions include frequent interim goals and diagnostic 
assessments of progress designed to reveal in objectively measurable ways whether the plan is 
being effectively implemented and reaching stated goals. 

X   

5.2 Comparisons of student progress within and across classrooms and schools are used in making 
interim diagnostic assessments and measuring the progress of plans and interventions. X   

5.3 Information generated by periodic assessments and diagnostic measures of progress and 
comparisons is used to revise plans immediately in order to reach stated goals.  Interim and final 
goals are modified when data objectively demonstrate that revision is required. 

X   

5.4 Each plan’s interim and final outcomes drive successive phases of goal setting and  
improvement planning, and each successive phase is characterized by agile and flexible 
realignment of practices and resources to improve student academic outcomes. 

X   

Overall score for Quality Statement 5 X   
 


