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Part 1: The school context 
 

Information about the school  
             
This is an intermediate and high school with around 400 students enrolled from grades 6 
through 12.  The school population comprises 50% White, 28% Black and 15% Hispanic 
students.  The number of special education students is small and there are no English 
language learners.  The school is not eligible for Title 1 funding.  The attendance rate is 
89%, which is above average for similar and City schools. 
 
The school serves students who wish to pursue a performing arts as well as an academic 
curriculum.  Senior students often pursue academic studies in the morning and performing 
arts in the afternoon. 
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Part 2: Overview 

 
 
What the school does well  
 
• The school is rigorous in gathering and analyzing data to track progress and identify 

strengths and weaknesses. 
 
• The extent and quality of support offered to all students, but especially to those in 

difficulty, is commendable. 
 
• There is a high level of professional debate about ways to improve assessment, 

differentiation and teaching. 
 
• The school sets high expectations for students in both performing arts and academic 

studies. 
 
• Students demonstrate maturity in taking responsibility for their own learning and 

progress. 
 
• The relationships between teachers and students promote very good engagement and 

motivation. 
 
• There is effective communication within the school and with parents. 
 
• The principal has a good knowledge about the quality of teaching and learning in the 

classrooms. 
 
• Students receive effective feedback about what they do well and how they can 

improve. 
 
• The principal’s strong sense of vision and purpose is centered on students achieving 

the best they can. 
 
 

                                                                                                                                    
                                                                                                                                                                             
What the school needs to improve 
 
• Evaluate the overall impact of the programs for improving students’ performance. 

 
• Make teachers more accountable for the learning of students in their classes by 

increasing differentiation in their planning and instruction. 
 
• Ensure that formative assessment is regular and systematic in all grades. 
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Part 3: Main findings 

 
Overall Evaluation  
 
This is a proficient school. 
 
The school gathers a wealth of summative and diagnostic data which is rigorously 
analyzed to track students’ performance.  It has a particular strength in the identification of 
individual weaknesses and in the support offered to all students to improve, especially to 
those in difficulty.  The school sets high expectations for its students in both performing 
arts and academic studies.  Students and parents are fully supportive of the school and 
the engagement of students is a strength.  The principal has a comprehensive knowledge 
of the quality of instruction in the classrooms and uses this to promote improvements in 
the alignment of instruction to the learning needs of the students.  Students receive clear 
information about what they do well and how they can improve and consequently, their 
motivation is good. 
 
The school has recently instituted systems to refine its identification of and support for 
students’ learning needs and, as part of this drive, is encouraging teachers to introduce 
more differentiation into instruction and curriculum planning.  These developments are at 
an early stage.  The demand for support for students is high and the amount of 
differentiation in instruction varies between classrooms, but there has already been a 
beneficial impact on the progress of individual students.  The school has the capacity and 
good leadership to become well developed in using data to improve performance. 
 
 
How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 

dent progress over time.    monitor stu                  
This area of the school’s work is proficient. 
 
Even though students achieve a high pass rate in the Regents tests, the school analyzes 
the patterns of grades over time and in successive cohorts to look for patterns.  For 
example, a detailed analysis revealed a growth in student numbers achieving better than 
the average point range.  Such information is supplemented by the use of standardized 
tests in subject areas to give a clear picture of year-by-year achievement of individual 
students and at different grade levels. 
  
Recently, the school has paid special attention to collecting and analyzing data about 
students it deems at risk; that is, students who fail one or more classes.  The school has 
identified around a quarter of its population in this category.  The information gathered 
about these students includes a wealth of diagnostic data gathered in the classroom.  
Many of the teachers are skilled in tracking what individual students know, understand and 
can do.  This information is shared between teachers, and students are referred to the 
child study team for further assessment and tuition.  The team, together with grade teams 
and subject teachers continue to track individual progress, but this wealth of assessment 
data is not always fully accessed by teachers who need it, due to the large number of 
students who are in receipt of additional support.  
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Assessments of both performing arts talents and academic strengths are used to place 
students in appropriate classes.  The school uses data to obtain a clear view of students’ 
performance and progress in comparison with other schools, and keeps track of 
performance within and across grade levels, and between cohorts.  Some of the most 
effective work, however, has been in using a rich range of normative and diagnostic 
information to identify students who under perform, identify specific weaknesses and 
provide remedial tuition.  This is effective with special education students.  There are no 
English language learners. 
 
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use available data to understand each student’s next learning step.  Through 
collaborative planning and student and parent engagement, they set high goals for 
improving teaching practice and accelerating each student’s learning. 
 
This area of the school’s work is proficient.  
 
The school’s overall goal is that every student’s needs are met.  Recent innovations in 
identifying students at risk of failing classes, and assessments and interventions to support 
them, have gone a long way towards achieving this goal.  Teachers in grade teams 
collaborate closely in this process.  About a quarter of students undergo detailed 
diagnostic assessment and remediation, while a further number with less severe learning 
problems have been identified for additional support by classroom teachers.  The new 
system for identifying such large numbers of students has stretched resources, but the 
school has responded sensibly by prioritizing those most in need. 
 
Part of the process of identifying the strengths and weaknesses of individual students 
includes the setting of goals for improvement.  Each student assessed as needing support 
is allocated a learning adviser with whom they agree an action plan for improvement.  
These goals are shared with parents as well as students and both groups are familiar with 
what is required of them to meet the goals.  The school sets high expectations of all of its 
students, both in academic subjects and performing arts.  Such expectations are 
welcomed by parents, and students readily accept that it is largely their responsibility to 
ensure they are met.  With over 100 students currently receiving advice and support, 
information about student assessments or action plans is not always sufficiently well 
known to individual subject teachers.  However, teachers often meet together in a variety 
of groupings and a frequent topic for discussion is the performance and progress of 
individual students.  These meetings demonstrate the ambition of setting high expectations 
for students across the school.  
 
 
Quality Statement 3 – Align Instruction: The school aligns its instructional activity 
and resources, and student engagement around its focused plans for accelerating 
learning for each student. 
 
This area of the school’s work is proficient.   
 
The school clearly identifies students who need support in learning and also knows those 
who benefit from extra challenge.  It is now turning attention to ways in which the 
curriculum can be extended or slowed down, depending on the needs of these students.  
In this way, summative and classroom diagnostic data are beginning to influence the 
curriculum in classrooms and subjects.  Teachers are given some freedom to adapt the 
curriculum within the structure of the grade requirements and in collaboration with their 
colleagues.  This ensures that they continue to meet the needs of the mandated 
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curriculum.  So far, planning for differentiation has been confined to teachers who are 
particularly interested or adept, but professional discussion about the benefits is common, 
and all teachers are willing to accommodate the ideas.  Information from tests in 
mathematics has resulted in the adjustment of teaching and learning strategies for 
individuals.  Also in mathematics, some teachers have designed handouts to improve on 
the differentiation of the work offered by the textbooks. 
 
Overall, teachers take on adequate accountability for improving students’ performance.  
They gain valuable information about what their students know and understand from 
assignments and from the skilled use of questions in the classroom.  For example, a 
program for teaching note-taking skills was formulated in one grade after teachers 
identified weaknesses in students’ skills in class work.  However, such practice is not 
consistent throughout the school and the degree to which teachers gather and use data to 
track learning varies.  The needs of students appropriately influence decisions about 
budgeting and staffing.  Considerable resources have been devoted to the lowest-
achieving students, including the allocation of support and advisory staff.  Scheduling 
changes are made to the performing arts curriculum to make the academic program more 
flexible.  Additional lessons are provided for students to make sure they achieve the 
grades they need to graduate. 
 
One of the strengths of the school is the high degree of student engagement with their 
work.  Lessons are characterized by good pace, high interest and the effective application 
of previous knowledge to new tasks.  Students accept responsibility for doing as well as 
they can and they concentrate well on tasks.  They respect their teachers, particularly the 
principal, and are confident to trust adults in the school.  Attendance is good and the 
school has effective systems for dealing with absence and lateness. 
 
 
Quality Statement 4 - Build and Align Capacity: The development of instructional 
leadership, staff, and capacity are aligned around the school’s collaboratively 
established goals for accelerating the learning of each student. 
 
This area of the school’s work is proficient.   
 
The school’s hiring and promotion policies have been influenced by the principal’s drive to 
improve performance and progress and make use of the available data.  Teachers with 
high school backgrounds have been redeployed to teach the older students more regularly 
and new teachers, more experienced in the intermediate curriculum, have been employed.  
Consequently, teachers’ confidence in their teaching has been increased.  Staffing has 
also been structured around the drive to promote more differentiated instruction and the 
new system to more closely identify and support students learning needs through the use 
of data.  All this, combined with clear procedures, enables the school to run smoothly.  
 
Similarly, professional development has been geared to help teachers identify students in 
three levels of learning need, to closely identify their individual weaknesses and to 
promote good practice in remediating those needs.  The staff involved most intensely in 
analysing diagnostic data and setting goals for improvement often engage other staff 
members in professional discussion.  Sometimes this is used to draw them into the 
analytic process and at other times it encourages them to align their instruction to 
students’ identified needs.  This process involves much sharing of classroom practice and 
the highlighting of good practice.  These approaches help groups of teachers and teams to 
evaluate the effectiveness of their efforts together and use the outcomes to plan for further 
improvements.  As a result, plans for individual students are often revised in grade teams 
when interim progress is tracked. 
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The principal has a comprehensive knowledge of what goes on in the classrooms, which is 
highly respected by teachers.  He frequently observes classroom teaching and is both 
accurate and perceptive in his evaluations.  He has clear criteria for his observations and 
he uses his evaluations effectively to inform teachers of what they do well or how they can 
improve.  He uses his knowledge skillfully to promote the use of differentiated instruction 
and the setting of goals for students.  The teachers themselves are positively self-critical 
and are candid in sharing their experiences to improve their instructional strategies. 
 
The performing arts side of the curriculum involves good partnerships with outside bodies 
and much of the afternoon experience of the seniors is spent outside the school in 
professional settings.   
 
 
Quality Statement 5 - Monitor and Revise: The school has built-in structures for 
evaluating each student’s progress throughout the year, recognizing weaknesses in 
its improvement plans and teaching practices, and flexibly adapting plans and 
practices to meet its goals for accelerated learning. 
 
This area of the school’s work is proficient.  
 
The school’s system for identifying students’ particular needs for support and supplying 
that support is still at an early stage.  However, the system has already generated a wealth 
of valuable data about teaching as well as learning.  The detailed diagnosis of students’ 
weaknesses, the construction of tightly focused programs for improvement, and the 
allocation of extra tuition or a learning adviser are all strong features of the system.  There 
is already some evidence that the program is making an impact in the improved 
performances or attitudes of individual students and in the sharper differentiation of 
strategies for teaching and learning.  For example, goal-setting in mathematics is designed 
to provide high level extensions to the curriculum after the Regents assessments. 

 
Diagnostic assessments and evaluations are sometimes used to refine plans whilst they 
are in progress, but full evaluation of the impact of the system has not yet been fully 
completed.  Diagnostic information is not used consistently in order to ensure that teachers 
are fully accountable for the learning outcomes in their classrooms.  So far, senior 
managers have shown considerable flexibility in adjusting plans and refining procedures 
so that individual students, particularly those deemed at risk, are identified.  Further 
refinement has resulted in some skilled analyses of data to highlight weaknesses, and to 
determine the provision of suitable programs of support.  The result has been successful 
for individuals in boosting motivation and performance.  The school now recognizes the 
need to evaluate how far this has also improved performance within grades and subjects.  



Part 4: School Quality Criteria Summary                          

 

Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently use 
available data to understand each student’s next learning step.  Through collaborative 
planning and student and parent engagement, they set high goals for improving teaching 
practice and accelerating each student’s learning. 

Ø  + 

2.1 Using data, school leaders and faculty engage in a collaborative process to set demanding, 
objectively measurable goals for immediate and long-range improvement, and to develop plans 
and timeframes for reaching those goals. 

 X  

2.2 Goals and plans focus on the school as a whole and on each student, classroom, grade level, 
academic subject, and group of students whose performance or progress has been identified by 
the school as a particular focus area.   

 X  

2.3 Particular attention is given to improving the performance and progress of students in greatest 
need of improvement.  X  

2.4 High expectations are conveyed to students and parents/caregivers.  Students and their 
parents/caregivers are regularly invited to provide information about each student’s performance 
and how to improve.  This information is central to setting challenging goals and developing, 
evaluating, and revising plans. 

 X  

2.5 Goals and plans for improving student performance and progress drive the activity of all members 
of the school community: leaders, staff, students, parents, and other partners.  X  

Overall score for Quality Statement 2  X  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
Quality Statement 3 – Align Instruction: The school aligns its instructional activity, resources, 
and student engagement around its focused plans for accelerating learning for each student. Ø  + 

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather data and use 
it to understand what each student knows and is able to do and to monitor student progress 
over time. 

Ø  + 

1.1 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• each student, classroom, grade level, 

 X  

1.2 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• ethnic groups, English language learners, special education students* 

 X  

1.3 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• all other categories of interest to the school* 

 X  

1.4 Performance and progress are measured based on comparisons with similar schools, with the 
school’s own past performance, and among students, classrooms, grade levels, academic subject 
areas, ethnic groups, and other groupings of interest within the school. 

 X  

Overall score for Quality Statement 1  X  
 
* These criteria are partially aspirational as of now because schools do not have routine access to all of 
this data.  The NYC DOE plans to provide schools with enhanced access to the necessary data in 2007. 

SCHOOL NAME: Professional Performing Arts School  (HS/IS 408)  Ø +
Quality Score  X  
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3.1 The school selects the curriculum based on how well it aligns with or implements the mandated 
curriculum and on the curriculum’s capacity to generate meaningful interim data about progress 
towards goals and to support the school’s high expectations and improvement plans. 

 X  

3.2 Teachers are accountable for improving instruction and student outcomes.  They plan and 
differentiate their instruction based on the needs revealed by student data and by the focused 
plan the school has developed to improve each student’s and group of students’ outcomes.   

 X  

3.3 Budgeting decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.  X  

3.4 Staffing decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.  X  

3.5 Scheduling decisions about the use of teacher and student time are guided by the needs that 
emerge from examining student data and by the focused plan the school develops to improve 
student outcomes. 

 X  

3.6 Instructional programs actively engage students.   X 
3.7 Staff know and respect students and respond to their academic needs, as well as their personal 

needs that affect academic performance.  Each student knows and trusts an adult on the staff 
who is concerned about him or her.   

 X  

3.8 Student attendance and engagement are high priorities.  High rates and patterns of absences 
trigger immediate intervention.  X  

Overall score for Quality Statement 3  X  
Quality Statement 4 – Build and Align Capacity: The development of instructional leadership, 
staff, and capacity are aligned around the school’s collaboratively established goals for 
accelerating the learning of each student. 

Ø  + 

4.1 Leaders, faculty, and staff are selected based on their high expectations for student performance 
and progress and based on their commitment and capacity to use data, compare outcomes within 
and across classrooms and schools and develop and revise plans and methods to improve 
performance and progress. 

 X  

4.2 Professional development decisions are driven by the needs revealed by student data and by the  
focused plan the school has developed to improve each student’s and group of students’ 
outcomes.  Professional development is designed to help leaders, faculty, and staff use data, 
self- and peer-assessments, and collaboration with peers to achieve goals for improved school 
and student outcomes.  Professional development and self- and peer-evaluation are aligned and 
overlap. 

 X  

4.3 The principal frequently observes classroom teaching and has a considered strategy for improving 
the quality of each teacher’s instruction.  Teachers frequently observe and support each other’s  
classroom instruction with the goal of improving student outcomes. 

 X  

4.4 Planning, evaluation of results, and revision of plans takes place in teams.  Leaders and faculty 
inform each other of their goals and results, candidly evaluate themselves and each other, and 
use what is learned to drive improvement.   

 X  

4.5 The principal is respected and has capacity to effect change.   X 
4.6 The school runs smoothly.  Procedures are clear, communicated to all, and are generally followed.  X  
4.7 The school aligns youth development and support services around stated academic goals.  

Partnerships with outside bodies are routinely used to achieve academic goals.    X  

Overall score for Quality Statement 4  X  
Quality Statement 5 – Monitor and Revise: The school has built-in structures for evaluating 
each student’s progress throughout the year, recognizing weaknesses in its improvement 
plans and teaching practices, and flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

Ø  + 

5.1 All school plans and other interventions include frequent interim goals and diagnostic 
assessments of progress designed to reveal in objectively measurable ways whether the plan is 
being effectively implemented and reaching stated goals. 

 X  

5.2 Comparisons of student progress within and across classrooms and schools are used in making 
interim diagnostic assessments and measuring the progress of plans and interventions.  X  

5.3 Information generated by periodic assessments and diagnostic measures of progress and 
comparisons is used to revise plans immediately in order to reach stated goals.  Interim and final 
goals are modified when data objectively demonstrate that revision is required. 

 X  

5.4 Each plan’s interim and final outcomes drive successive phases of goal setting and  
improvement planning, and each successive phase is characterized by agile and flexible 
realignment of practices and resources to improve student academic outcomes. 

 X  

Overall score for Quality Statement 5  X  
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