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Part 1: The school context 
 
 

Information about the school  
            
The Legacy School for Integrated Studies has 354 students in grades 9 through 12.  
Of this number, 6% are English language learners and 17% are special education 
students.  The school population comprises 45% Black students, 46% Hispanic, 5% 
Asian and 4% White.  Students live in, and therefore travel from all five New York 
boroughs.  This school is Title 1 with 74% of its students eligible, which matches 
similar schools, but is well above the City average.     
 
Attendance at school has been very low for some years and although improving 
remains low at 83.2%.  This is well below the average for similar and City schools.   
 
A new principal was appointed midway through 2006.  The school originally based its 
program of study and assessments on the presentation of portfolios leading to a 
Local Diploma.  However, a curriculum review has meant that the portfolio program is 
now aligned with New York State standards and that students are now able to gain a 
Regents Diploma.         
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Part 2: Overview 

 
 
What the school does well  
 
• The school has gathered a wide variety of up-to-date performance data on its 

students. 
 

• The new administration has used student data to successfully re-align the 
curriculum and classes so that students now follow courses leading to new 
credits. 
 

• The principal is respected by staff and students and has the capacity to effect 
improvement. 

 
• The school is housed in extremely pleasant welcoming accommodation, setting 

an excellent tone for learning. 
 
• The school is small, and staff and students know each other very well, allowing 

teachers to provide strong support for conscientious students. 
 
• There is a positive atmosphere through the school as a consequence of the many 

new developmental changes. 
 
• There are several examples of good quality teaching that engages and 

challenges students. 
 

                                                                                                                                                                      
What the school needs to improve 
 
• Reduce the wide variation in the quality of the use of data to assess student 

performance across the school. 
 
• Develop teachers’ use of data to plan instruction and differentiate work to give 

students the right level of challenge and so raise achievement. 
 
• Ensure action-planning is sharply focused with the use of measurable goals and 

interim milestones to help improve the pace of development. 
 
• Monitor and evaluate the quality of teaching and learning frequently and 

systematically, to build on existing good practice an improve consistency of 
instruction.   

 
• Continue efforts to improve attendance. 
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Part 3: Main findings 
 
Overall Evaluation  
 
This is an undeveloped school. 
 
Since the new administration took over the leadership of the school, most key 
indicators have shown improvement.  Courses are now fully aligned with the New 
York State Regents examination program and students are able to follow courses 
that they want to so they may secure the qualifications they need.  Attendance, 
although still very low, is rising.  Staff are also aware that the expectations on them 
have been raised to ensure that they know they are accountable for improving the 
quality of their teaching, and therefore ensuring that students are making progress in 
their learning.   
 
Across the school, there is increased understanding of the value and need for 
teachers to know and understand the data that is available.  They also recognize that 
much of this data is internally generated.  However, staff understanding of the value 
of data as a tool for improvement is inconsistent across the school.  There are some 
good examples of teachers using performance data, but this is not the case with all 
teachers in all subjects.  One reason is that staff have not analyzed or evaluated the 
quality of their work in relation to the standards reached by students.  School leaders 
are now using data to inform their thinking and decision-making.  However, the 
breadth and depth of their analysis varies and as such does not always provide 
evaluative conclusions that feed quickly enough into school plans for raising 
students’ achievements.  For example, where improvement goals exist they are not 
always clear, or are not supported by sufficient commentary on strategies to be used.   
 
The administration’s core program of professional development is well focused, 
dealing with improvements in literacy across the school, and use of school data as a 
method of monitoring and improving student performance.  Monitoring overall is an 
undeveloped feature of the school.  Therefore, robust forms of evaluation are also 
undeveloped and as such, information about necessary changes in approaches to 
teaching to re-stimulate learning are not fed into subject or whole-school action plans 
quickly enough. 
 
 
How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently 
gather data and use it to understand what each student knows and is able to 
do and to monitor student progress over time.    
                   
This area of the school’s work is undeveloped.   
 
The school has a wide variety of up-to-date performance data on its students.  The 
data available covers individuals, classes, grades as well as special education, 
English language learners and performance based on ethnicity.  A particularly good 
example of the school gathering its own data is their analysis of the courses that 
students were following up to the end of the school year 2006.  It was found that a 
very large number of students had been following courses for which they had already 
been awarded a credit.  The students were therefore simply repeating a program of 
study.  The new administration successfully worked on this prior to the start of the 
2006-07 school year to ensure that all students could follow courses that would lead 
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to new credits, if their marks were high enough.  However, overall, data is not used 
sufficiently frequently to prompt questions that can steer development.  
 
Teachers are now much more aware of performance data and what it can show, for 
example, how the school compares with similar schools.  This element is proficient.  
However, the data is not always presented in a format that allows for easy access for 
teams to discuss the implications of such information.  No preliminary analysis of 
specific elements of student performance data appears to be available before 
meetings.  The quality of use of performance data varies between subject 
departments and therefore its analysis at whole-school level to inform debate about 
immediate action for improvement is in its infancy.  It is evident that members of the 
school cabinet know they need to sharpen their understanding of what school data is 
telling them.  However, strong analysis is not yet sufficiently in place, so that a logical 
program of action emerges which is based on an agreed set of decisions. 
 
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty 
consistently use available data to understand each student’s next learning 
step.  Through collaborative planning and student and parent engagement, 
they set high goals for improving teaching practice and accelerating each 
student’s learning. 
 
This area of the school’s work is undeveloped.  
 
There is proficient use of a new computer package to help maintain records of 
student achievement and attendance.  The package also informs senior staff whether 
or not students are on the right courses for their Regents program.  School record 
cards are produced three times a year from the same program.  However, whilst 
collaboration between school leaders is good, there is little in-depth analysis of such 
data.  The school has been slow to generate an action plan, shared with all staff, so 
that everyone is clear about the urgency of the school’s priorities for improvement.  
The Comprehensive Education Plan for 2006-07 has only recently been completed.  
Knowledge of the goals of this plan varies widely across the school.  The goals 
themselves vary significantly in quality.  High quality goals are clear, with very useful 
statements indicating how a specific outcome is to be reached.  However, other goals 
are too vague and give no clear indication of the ways in which the outcome is to be 
achieved.  In both cases there are no success indicators or references to the ways in 
which the plan will be evaluated. 
 
Other data collection methods are used inconsistently.  Some departments use a 
student tracker program to good effect whilst others do not.  Where it is used well, 
such as in science, there is a strong record of what types of teaching and topics 
succeed or fail.  For those weaker students, there are proficient strategies and 
measures in place to support and track their progress.  Students and parents are 
aware that the school has increased its expectations, specifically in terms of rates of 
attendance, and for standards of behavior and academic effort.  Parents generally do 
not come to school to share their concerns about their children’s progress, or to 
discuss school expectations.  Parents are welcome, and are invited to school 
activities.   
 
At the moment, neither specific goals nor action plans are driving improvements in 
student’s progress or performance well enough.  Some plans are supporting 
development, but the inconsistency in practice between departments and at whole-
school level means that the pace of improvement is slow. 
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Quality Statement 3 – Align Instruction: The school aligns its instructional 
activity and resources, and student engagement around its focused plans for 
accelerating learning for each student. 
 
This area of the school’s work is proficient.   
 
The school has recently moved from one exclusively following courses that require 
students to produce portfolios of work to be assessed for their final school diploma, to 
one where the curriculum and students’ work is aligned with the New York State 
Regents examinations.  This has been a difficult, but good, move made in the 
interests of students’ future well-being.  The school has useful information about 
students’ progress, but it is not yet fully analyzed, and presented in a format that 
drives school planning.   
 
Expectations in every sphere of the school have risen.  Teachers know that they are 
now much more accountable for the outcomes of students’ work.  As such, much 
lesson planning is based on student needs and is differentiated, both by outcome 
and by design.  Several departments meet weekly because they want to hasten their 
understanding of data use, differentiated lesson planning, and to be sure that they 
understand the new expectations, and therefore standards, that students should be 
reaching, but not all do so as regularly. 
 
Budgeting decisions are dealt with proficiently.  For example, the professional 
development budget has been targeted at the core priorities for the school.  Equally, 
staffing decisions are recognized as crucial to the well-being of students and the 
schools’ program of development.  A particular strength is that of using data to 
identify anomalies in the student scheduling of their courses last year, and employing 
the right mechanisms for improvement.   
 
Many teachers work hard to provide interesting material for students.  A major school 
priority is that of raising literacy standards and so a great deal of work in all subjects 
is currently supporting students’ literacy skills.  Some teachers are very good at 
questioning students, keeping their lessons lively and maintaining good challenge for 
students.  Although improving, students’ attendance remains a priority.  The systems 
for monitoring attendance are good, although attendance is currently running at 
83.2% which is very low. 
 
 
Quality Statement 4 - Build and Align Capacity: The development of 
instructional leadership, staff, and capacity are aligned around the school’s 
collaboratively established goals for accelerating the learning of each student. 
 
This area of the school’s work is undeveloped.   
 
The new administration has raised expectations throughout the school.  The process 
of hiring new staff has not fully developed, especially in terms of ensuring they are 
proficient in data analysis, evaluation techniques and ways of using outcomes of 
monitoring for personal action planning.  The professional development program is 
proficient.  The school has rightly identified training for all staff in strategies to use in 
their departments to develop students’ literacy skills.  In addition, senior staff have 
started a training program for teachers in data analysis.  Importantly, the 
administration is not only identifying various forms of data, but above all adding 
insight into the questions that arise from detailed analysis.   
Another positive internal form of professional development is peer lesson 
observations.  This happens occasionally and is in addition to the principal’s and 
assistant principal’s observations, though these are not as frequent as initially 
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planned.  Team meetings occur frequently at senior level as well as in departments 
and across grades.  Such meetings are valued, but whilst there are many positive 
outcomes, insufficient evaluation and subsequent planning or re-alignment of 
planning is occurring to align capacity for further improvement.   
 
The principal himself has the capacity to effect change.  He is well respected by staff 
and students.  Both groups value the fact that he is visible around the school and is a 
listener who reflects on issues and concerns that the school has.  The school runs 
smoothly and the high quality of accommodation sets a very positive tone for 
learning.  Students feel that they have a voice that is valued and therefore they are 
positive about the changes that occur.  Support services, youth development and 
partnerships with outside bodies exist, but it is evident that some of the work 
undertaken requires review and development. 
 
  
Quality Statement 5 - Monitor and Revise: The school has built-in structures for 
evaluating each student’s progress throughout the year, recognizing 
weaknesses in its improvement plans and teaching practices, and flexibly 
adapting plans and practices to meet its goals for accelerated learning. 
 
This area of the school’s work is undeveloped.  
 
The school has built-in structures for tracking students’ progress through the year.  
However, the quality of analysis of such data varies far too widely.  This is because 
until this school year there has been no culture of using data, and therefore little 
evaluation of performance statistics has been made.  There is no consistency across 
departments in the use of data to further their action planning.  To support specific 
students, but also to sharpen staff skills in the use of data, 20 middle-performance 
students are being monitored closely with the aim of recognizing what factors have 
the greatest effect on raising standards.  There is no information on their progress to 
date. 
 
Similarly, the outcomes of student assessments are very rarely used to plan specific 
measures to aid progress.  There is no indication of formal monitoring in place.  
Although periodic assessments are made, and data is available to teachers, it is not 
sufficiently used to question the strengths and weaknesses of students learning, and 
therefore the effectiveness of the strategies for improvement outlined in the 
Comprehensive Education Plan.   
 
Departmental meetings are positive.  They are used to share good practice, ensure 
that standards are interpreted in a similar way and discuss individual students in case 
additional support is felt to be required.  Departments, however, do not produce 
improvement plans which indicate what practices and resources have been 
successful, or have changed as a result of evaluation.  At whole-school level, the 
practice of modifying plans on the basis of new information is also in its infancy.  
However, positive action is taken in some circumstances, such as that to change the 
curriculum to provide more relevant courses and allow students to gain credits 
towards their Regents Diploma. 
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 Part 4: School Quality Criteria Summary                          

 

Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently use 
available data to understand each student’s next learning step.  Through collaborative 
planning and student and parent engagement, they set high goals for improving teaching 
practice and accelerating each student’s learning. 

Ø  + 

2.1 Using data, school leaders and faculty engage in a collaborative process to set demanding, 
objectively measurable goals for immediate and long-range improvement, and to develop plans 
and timeframes for reaching those goals. 

X   

2.2 Goals and plans focus on the school as a whole and on each student, classroom, grade level, 
academic subject, and group of students whose performance or progress has been identified by 
the school as a particular focus area.   

X   

2.3 Particular attention is given to improving the performance and progress of students in greatest 
need of improvement.  X  

2.4 High expectations are conveyed to students and parents/caregivers.  Students and their 
parents/caregivers are regularly invited to provide information about each student’s performance 
and how to improve.  This information is central to setting challenging goals and developing, 
evaluating, and revising plans. 

 X  

2.5 Goals and plans for improving student performance and progress drive the activity of all members 
of the school community: leaders, staff, students, parents, and other partners. X   

Overall score for Quality Statement 2 X   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather data and use 
it to understand what each student knows and is able to do and to monitor student progress 
over time. 

Ø  + 

1.1 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• each student, classroom, grade level, 

X   

1.2 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• ethnic groups, English language learners, special education students* 

X   

1.3 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• all other categories of interest to the school* 

X   

1.4 Performance and progress are measured based on comparisons with similar schools, with the 
school’s own past performance, and among students, classrooms, grade levels, academic subject 
areas, ethnic groups, and other groupings of interest within the school. 

 X  

Overall score for Quality Statement 1 X   
 
* These criteria are partially aspirational as of now because schools do not have routine access to all of 
this data.  The NYC DOE plans to provide schools with enhanced access to the necessary data in 2007.

SCHOOL NAME: Legacy School for Integrated Studies  (HS 429) Ø +
Quality Score X   
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Quality Statement 3 – Align Instruction: The school aligns its instructional activity, resources, 
and student engagement around its focused plans for accelerating learning for each student. Ø  + 

3.1 The school selects the curriculum based on how well it aligns with or implements the mandated 
curriculum and on the curriculum’s capacity to generate meaningful interim data about progress 
towards goals and to support the school’s high expectations and improvement plans. 

 X  

3.2 Teachers are accountable for improving instruction and student outcomes.  They plan and 
differentiate their instruction based on the needs revealed by student data and by the focused 
plan the school has developed to improve each student’s and group of students’ outcomes.   

X   

3.3 Budgeting decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.  X  

3.4 Staffing decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.  X  

3.5 Scheduling decisions about the use of teacher and student time are guided by the needs that 
emerge from examining student data and by the focused plan the school develops to improve 
student outcomes. 

  X 

3.6 Instructional programs actively engage students.  X  
3.7 Staff know and respect students and respond to their academic needs, as well as their personal 

needs that affect academic performance.  Each student knows and trusts an adult on the staff 
who is concerned about him or her.   

 X  

3.8 Student attendance and engagement are high priorities.  High rates and patterns of absences 
trigger immediate intervention.  X  

Overall score for Quality Statement 3  X  
Quality Statement 4 – Build and Align Capacity: The development of instructional leadership, 
staff, and capacity are aligned around the school’s collaboratively established goals for 
accelerating the learning of each student. 

Ø  + 

4.1 Leaders, faculty, and staff are selected based on their high expectations for student performance 
and progress and based on their commitment and capacity to use data, compare outcomes within 
and across classrooms and schools and develop and revise plans and methods to improve 
performance and progress. 

X   

4.2 Professional development decisions are driven by the needs revealed by student data and by the  
focused plan the school has developed to improve each student’s and group of students’ 
outcomes.  Professional development is designed to help leaders, faculty, and staff use data, 
self- and peer-assessments, and collaboration with peers to achieve goals for improved school 
and student outcomes.  Professional development and self- and peer-evaluation are aligned and 
overlap. 

 X  

4.3 The principal frequently observes classroom teaching and has a considered strategy for improving 
the quality of each teacher’s instruction.  Teachers frequently observe and support each other’s  
classroom instruction with the goal of improving student outcomes. 

X   

4.4 Planning, evaluation of results, and revision of plans takes place in teams.  Leaders and faculty 
inform each other of their goals and results, candidly evaluate themselves and each other, and 
use what is learned to drive improvement.   

X   

4.5 The principal is respected and has capacity to effect change.  X  
4.6 The school runs smoothly.  Procedures are clear, communicated to all, and are generally followed.  X  
4.7 The school aligns youth development and support services around stated academic goals.  

Partnerships with outside bodies are routinely used to achieve academic goals.   X   

Overall score for Quality Statement 4 X   
Quality Statement 5 – Monitor and Revise: The school has built-in structures for evaluating 
each student’s progress throughout the year, recognizing weaknesses in its improvement 
plans and teaching practices, and flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

Ø  + 

5.1 All school plans and other interventions include frequent interim goals and diagnostic 
assessments of progress designed to reveal in objectively measurable ways whether the plan is 
being effectively implemented and reaching stated goals. 

X   

5.2 Comparisons of student progress within and across classrooms and schools are used in making 
interim diagnostic assessments and measuring the progress of plans and interventions. X   

5.3 Information generated by periodic assessments and diagnostic measures of progress and 
comparisons is used to revise plans immediately in order to reach stated goals.  Interim and final 
goals are modified when data objectively demonstrate that revision is required. 

X   

5.4 Each plan’s interim and final outcomes drive successive phases of goal setting and  
improvement planning, and each successive phase is characterized by agile and flexible 
realignment of practices and resources to improve student academic outcomes. 

X   

Overall score for Quality Statement 5 X   
 


