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Part 1: The school context
Information about the school

The Urban Peace Academy is a small high school situated in East Harlem, for students 
from grades 9 through 12. There are currently 334 students enrolled, 19% of whom are 
special education students, a high proportion of the total student population. Of its current 
students, 58.7% are Black, 39.3% Hispanic and 1.0% Asian or other ethnic origin.  There 
are 16 English language learners (4.7%) who are in receipt of additional language 
services. The school is Title 1 eligible.

Attendance for the current school year is standing at 81%.  While this is well below the 
average for the City, it is a big improvement on the situation that existed when the principal 
arrived in January 2005.
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Part 2: Overview

What the school does well 

• The principal and assistant principals are creating an improving school where 
achievement is rising.

• Teachers demonstrate a strong commitment to the school, its students and the
community.

• The imaginative range of extra-curricular activities provides opportunities for 
students to become fully involved in school life.

• Baseline assessment of student achievement creates a starting point from which 
individual progress can be measured.

• The identification of literacy across the curriculum, seen as the key to its overall 
progress, is a focus in instruction.

• The PM School is giving students opportunity for credit recovery and tutorial 
programs that assist them to reach graduation.

• The use of in-year student assessment enables students to be placed effectively as 
the academic year progresses.

• Social worker support is helping the school and some of its students to deal with 
wider social and economic disadvantage that affects academic progress.

• The reduction in principal and superintendent suspensions reflects the safer school 
environment that now exists, which is supporting better academic progress.

• The commitment to continuing improvement in achievement and supporting every 
student is being maintained even while plans to phase out the school are being 
discussed.

What the school needs to improve

• Develop the use of data for planning and delivering instruction and embed this in 
school practice.

• Use data to make comparisons between different groups of students, to ensure all 
are doing equally well.

• Increase the breadth of teachers’ professional development to focus on career 
development as well as on improving instruction. 

• Improve the use of technology as a tool for teaching and learning, and for 
supporting differentiated instruction.

• Continue efforts to fill key teacher vacancies, particularly to enable the 
requirements of individual education programs to be delivered.  
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Part 3: Main findings

Overall Evaluation

This is an undeveloped school.

Since taking up her post in January 2005, the current principal has created a new 
administration team and developed a team of teachers who show a real commitment to the 
school and its students, and to serving the community in which the school is situated. The 
initial challenge was to create a school where safety and student behavior were such that 
teaching and learning could be effective. This has had a positive impact, and as a result,
the rate of graduation, while still too low, has risen from 27% to 46%, while suspensions 
have decreased by 50%.

Good attention is paid to the needs of students most at risk.  The extended day program 
provides for tutoring and allows the awarding of academic credits, while a very positive 
feature is the PM School for students who want to attend credit-bearing classes or tutorials 
for their core academic classes. 

Through the effective use of external funding, such as a 21st Century Grant, the wider 
curriculum has been enhanced through classes such as art, drama, African dance, yoga, 
drumming and chorus. The school has just heard that it had been successful in a bid for 
funding to run a violence prevention program, sponsored by the Young Mens Christian 
Association (YMCA), which will help to address some of the tensions still being felt by 
some of the students.

The use of data is still at an early stage.  The school now has a range of data and is able 
to show student progress from an initial baseline.  However, it is not yet used effectively 
within most classrooms by individual teachers as a way of ensuring that the needs of each 
individual student are met so that they maximize their potential. School leaders know that 
this is the next stage in the school’s development.  Because of the principal’s’ clear 
leadership, the school is in a good position to move forward.

How well the school meets New York City’s evaluation criteria

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor student progress over time.   

This area of the school’s work is proficient.

The school collects a range of data, including making its own baseline assessment that 
shows where each student is performing on entry. Data continues to be collected as the 
year progresses and there is also a separate measurement of the achievement of students 
who are in need of additional support in English language arts and mathematics, which 
helps the school to develop effective programs.  A lot of formative data is acquired from 
the “Ramp Up” program which is followed by the majority of students. This allows the 
school to place students in classes that best meet their needs and there is good flexibility 
in the implementation of this.  However, some of the information now being collected 
centrally has not yet permeated into everyday use in individual classrooms.
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While information on individuals is generated, the school leadership accepts that there is 
still a need to further develop the use of data to provide an understanding of the needs of 
different groups, such as a comparison of the progress made by boys and girls, or by 
different ethnic groups. The school does not at the moment make comparisons of its own 
performance against that of similar schools, nor does it consistently undertake 
comparisons of student progress across classrooms.  The use of data to assess the 
effectiveness of any interventions that have been put in place during the course of the year 
is also at an early stage.  Until it is able to make more use of data to look at its own groups 
of students it will not be possible to examine how this compares with similar groups in 
other schools to ensure that it is doing the best it can for its students. 

Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use available data to understand each student’s next learning step.  Through 
collaborative planning and student and parent engagement, they set high goals for 
improving teaching practice and accelerating each student’s learning.

This area of the school’s work is undeveloped.

The school correctly identifies its need to use data to program instruction at grade and at 
individual level in its self-evaluation. There are regular grade team meetings and the 
principal and her assistant principals each take specific responsibility for heading up one of 
the teams.  This means that the collective view of the administrative team can be fed 
through to other staff members and teacher views fed back into management discussions.
Although these meetings support staff in sharing their practices, they are not yet fully 
effective in supporting planning to meet individual needs.  

The school has rightly identified that it needs to raise standards of literacy across the 
curriculum. A start has been made on developing personal intervention plans, covering 
9th grade students and illustrating good practice that is now beginning to emerge in the 
use of data.  Students throughout the school who have been held over are a particular 
target for support. There is therefore work in progress on the need to focus on each 
individual at classroom and grade performance level. There is evidence that good practice 
around targeted support for individuals who have been identified for a specific focus is
emerging. The PM school provides additional opportunities to gain credits. The Ramp-Up 
program is used to support many students with under-developed literacy skills, though the 
fact that it has been applied to all students in previous years reflected the lack of ability to 
target specific needs. 

The school tries to develop effective communication with parents, though often this is not 
reciprocated. This hinders attempts to develop collaborative work in transmitting high 
expectations to parents. However, an example of good practice is seen in the letters that 
are sent home outlining specific support given to their children.  Teachers show a real 
commitment to the students and there is a desire to help them succeed. Data is being 
used with greater sophistication, and the ability to improve achievement is strengthening.

Quality Statement 3 – Align Instruction: The school aligns its instructional activity 
and resources, and student engagement around its focused plans for accelerating 
learning for each student.

This area of the school’s work is undeveloped.  

The school seeks to develop its curriculum to meet the needs of its students, though it 
recognizes the requirement to better use data, such as information from the Grow Report, 
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to promote instruction that acknowledges individual need. The school has identified the 
need to develop literacy across the curriculum, as low achievement in literacy is holding 
back overall achievement.  Staff are working hard to raise achievement and to develop the 
use of data to support improvement, even while plans to phase out the school are being 
discussed.

The process of making greater use of data to inform lesson planning has begun to support 
accelerated learning for the students.  Data is now being gathered centrally through the 
year to show progress, though at the moment there is not enough differentiation at the
classroom level, so that individual needs are not always addressed and students not well
supported to achieve more. The use of technology as a tool for teaching and learning is 
under- developed, and teachers are not fully utilizing this for supporting individualized 
learning. 

Budgeting decisions support identified needs.  For example, the Aussie coach and the 
appointment of a second literacy consultant reflect the need to strengthen students’ 
performance. The considerable effort put into obtaining grants has led to some very good 
classes in music and the arts. This has broadened the base of the curriculum, allowing 
students to develop skills and understanding and has increased the level of participation.
This is supported by scheduling that ensures that an effective curriculum is being 
delivered. Students say that the school is improving and that they enjoy their studies more 
than was the case prior to the arrival of the principal.  The number of suspensions has 
declined markedly as the school strives to create a more effective environment for 
teaching and learning.

There are continuing teacher vacancies, which is affecting instruction for some students in 
most need of support.  For example, despite its best efforts, the school has vacancies for 
special education teachers and is not able to meet the specified contents of some 
individual education plans.

Attendance is a problematic issue, currently averaging 81% for the year, though this is an 
improving situation since the current principal arrived.  The school is working hard and has 
made big gains, though it finds it hard to engage many parents. Absence is now followed 
up from the first day, and the school has an attendance committee which meets weekly to 
review absences.  This is supporting the improving situation.  

Quality Statement 4 - Build and Align Capacity: The development of instructional 
leadership, staff, and capacity are aligned around the school’s collaboratively 
established goals for accelerating the learning of each student.

This area of the school’s work is proficient. 

The leadership has focused initially on making the school safe for teaching and learning. 
Having improved the school’s tone, there is now a clear move to enhance academic 
performance, with the importance of using data, acknowledged by staff, but not yet 
embedded in all classroom practice. Teachers are appointed after an interview and the 
delivery of a demonstration lesson. They are expected to show empathy for the students 
and take account of the difficulties that many of them face, as well as to show a willingness 
to use data to support learning. 

The administrative team, consultants and coach identify and provide opportunities for 
professional development.  Much of this is currently around immediate issues such as 
classroom management and effective teaching.  However, this is a somewhat narrow 
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focus, and the wider career development needs of the primarily young and very dedicated 
team of teachers are less effectively met. 

Regular weekly staff meetings, together with weekly grade meetings, help promote a view 
of common ownership of the school in which teachers feel that their opinions are valued. 
Common preparation time also supports formal and informal curriculum discussion among 
teachers. School leaders observe teaching formally and informally, though they do not use
a common format for observing and feeding back. There is a sense of shared purpose 
among all the staff, creating a collaboration and mutual support.  This includes the very 
good support provided by the school’s social workers, who work closely to address the 
wider needs of many of the students. Other development and support services are 
effective in working with the school to meet identified need, such as the violence 
prevention program currently planned with sponsorship from the YMCA.

The principal is widely respected and is acknowledged as being at the heart of the 
developments that are making this an improving school.  However, its results show that in 
English especially there is still some way to go before achievement reaches that of similar 
schools.

Quality Statement 5 - Monitor and Revise: The school has built-in structures for 
evaluating each student’s progress throughout the year, recognizing weaknesses in 
its improvement plans and teaching practices, and flexibly adapting plans and 
practices to meet its goals for accelerated learning.

This area of the school’s work is undeveloped .

The Comprehensive Education Plan sets out identified priorities, with clear goals based on 
data.  The cabinet has reviewed progress towards the goals, but the absence of interim 
milestones limits the ease with which progress can be measured.  Data is starting to be 
gathered throughout the year, enabling teachers to play a bigger role in planning and 
review of student progress as the year progresses.  Data is starting to be used to try to 
ensure that students are placed in the best classes to meet their needs, enabling teaching 
and learning to be better aligned and providing a focus for the process of individualizing 
instruction, which is still at an early stage of development. The range of assessments 
undertaken during the autumn term is used to inform programming developments in the 
spring term.  Students are aware that they are placed in a class that the school feels best 
meets their needs.

Work is starting on developing more effective goal-setting for student achievement, and 
individual teachers are pairing up to undertake work on this as a professional development 
exercise. The school believes that this will support the enhancement of opportunities for 
individualizing learning. At the moment there is little formal setting of individual written
goals for each student that can be monitored as the year goes on and amended in the light 
of emerging data. The nearest to this at the moment is the mid-marking period 
assessment for all students, which results in letters going to homes advising whether or 
not an individual student likely to graduate, or be promoted. 

The school’s self-evaluation acknowledges that there is a need to tabulate data and follow 
up more consistently to increase the flexibility of response to identified needs during the 
course of the academic year and to develop the ability to respond to the needs of students 
as they become apparent.



Part 4: School Quality Criteria Summary                         

Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently use
available data to understand each student’s next learning step.  Through collaborative 
planning and student and parent engagement, they set high goals for improving teaching 
practice and accelerating each student’s learning.

Ø ���� +

2.1 Using data, school leaders and faculty engage in a collaborative process to set demanding, 
objectively measurable goals for immediate and long-range improvement, and to develop plans 
and timeframes for reaching those goals.

X

2.2 Goals and plans focus on the school as a whole and on each student, classroom, grade level, 
academic subject, and group of students whose performance or progress has been identified by 
the school as a particular focus area.  

X

2.3 Particular attention is given to improving the performance and progress of students in greatest 
need of improvement. X

2.4 High expectations are conveyed to students and parents/caregivers.  Students and their 
parents/caregivers are regularly invited to provide information about each student’s performance 
and how to improve.  This information is central to setting challenging goals and developing, 
evaluating, and revising plans.

X

2.5 Goals and plans for improving student performance and progress drive the activity of all members 
of the school community: leaders, staff, students, parents, and other partners. X

Overall score for Quality Statement 2 X

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather data and use 
it to understand what each student knows and is able to do and to monitor student progress 
over time.

Ø ���� +

1.1 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of:
• each student, classroom, grade level,

X

1.2 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of:
• ethnic groups, English language learners, special education students*

X

1.3 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of:
• all other categories of interest to the school*

X

1.4 Performance and progress are measured based on comparisons with similar schools, with the 
school’s own past performance, and among students, classrooms, grade levels, academic subject 
areas, ethnic groups, and other groupings of interest within the school.

X

Overall score for Quality Statement 1 X

* These criteria are partially aspirational as of now because schools do not have routine access to all of 
this data.  The NYC DOE plans to provide schools with enhanced access to the necessary data in 2007.

SCHOOL NAME: Urban Peace Academy (HS 695) Ø ���� +
Quality Score X
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Quality Statement 3 – Align Instruction: The school aligns its instructional activity, resources, 
and student engagement around its focused plans for accelerating learning for each student. Ø ���� +

3.1 The school selects the curriculum based on how well it aligns with or implements the mandated 
curriculum and on the curriculum’s capacity to generate meaningful interim data about progress 
towards goals and to support the school’s high expectations and improvement plans.

X

3.2 Teachers are accountable for improving instruction and student outcomes.  They plan and 
differentiate their instruction based on the needs revealed by student data and by the focused 
plan the school has developed to improve each student’s and group of students’ outcomes.  

X

3.3 Budgeting decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes. X

3.4 Staffing decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes. X

3.5 Scheduling decisions about the use of teacher and student time are guided by the needs that 
emerge from examining student data and by the focused plan the school develops to improve 
student outcomes.

X

3.6 Instructional programs actively engage students. X
3.7 Staff know and respect students and respond to their academic needs, as well as their personal 

needs that affect academic performance.  Each student knows and trusts an adult on the staff 
who is concerned about him or her.  

X

3.8 Student attendance and engagement are high priorities.  High rates and patterns of absences 
trigger immediate intervention. X

Overall score for Quality Statement 3 X
Quality Statement 4 – Build and Align Capacity: The development of instructional leadership, 
staff, and capacity are aligned around the school’s collaboratively established goals for 
accelerating the learning of each student.

Ø ���� +

4.1 Leaders, faculty, and staff are selected based on their high expectations for student performance 
and progress and based on their commitment and capacity to use data, compare outcomes within 
and across classrooms and schools and develop and revise plans and methods to improve 
performance and progress.

X

4.2 Professional development decisions are driven by the needs revealed by student data and by the 
focused plan the school has developed to improve each student’s and group of students’ 
outcomes.  Professional development is designed to help leaders, faculty, and staff use data, 
self- and peer-assessments, and collaboration with peers to achieve goals for improved school 
and student outcomes.  Professional development and self- and peer-evaluation are aligned and 
overlap.

X

4.3 The principal frequently observes classroom teaching and has a considered strategy for improving 
the quality of each teacher’s instruction.  Teachers frequently observe and support each other’s 
classroom instruction with the goal of improving student outcomes.

X

4.4 Planning, evaluation of results, and revision of plans takes place in teams.  Leaders and faculty 
inform each other of their goals and results, candidly evaluate themselves and each other, and 
use what is learned to drive improvement.  

X

4.5 The principal is respected and has capacity to effect change. X
4.6 The school runs smoothly.  Procedures are clear, communicated to all, and are generally followed. X
4.7 The school aligns youth development and support services around stated academic goals.  

Partnerships with outside bodies are routinely used to achieve academic goals.  X

Overall score for Quality Statement 4 X
Quality Statement 5 – Monitor and Revise: The school has built-in structures for evaluating 
each student’s progress throughout the year, recognizing weaknesses in its improvement 
plans and teaching practices, and flexibly adapting plans and practices to meet its goals for 
accelerating learning.

Ø ���� +

5.1 All school plans and other interventions include frequent interim goals and diagnostic 
assessments of progress designed to reveal in objectively measurable ways whether the plan is 
being effectively implemented and reaching stated goals.

X

5.2 Comparisons of student progress within and across classrooms and schools are used in making 
interim diagnostic assessments and measuring the progress of plans and interventions. X

5.3 Information generated by periodic assessments and diagnostic measures of progress and 
comparisons is used to revise plans immediately in order to reach stated goals.  Interim and final 
goals are modified when data objectively demonstrate that revision is required.

X

5.4 Each plan’s interim and final outcomes drive successive phases of goal setting and 
improvement planning, and each successive phase is characterized by agile and flexible 
realignment of practices and resources to improve student academic outcomes.

X

Overall score for Quality Statement 5 X


