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Part 1: The school context 
 

Information about the school  
 
Walter Reed School, Public School 009Q, serves 431 severely emotionally disturbed 
and/or multiply handicapped students, some of whom are non-ambulatory.  Forty-nine 
classes are sited in one main building in Maspeth, Queens, New York and five community 
schools throughout Queens; (Public Schools 58, 202, 209, 268, and Intermediate School 
55).  This is a twelve-month program serving students in grades kindergarten through 8, 
ages 4.9 through 15.  Fifty percent of the students are Black, 25% Hispanic, 15% White 
and 10% Asian.  Eighty-five percent of the students are male.  Thirty students (9%) are 
English language learners.   
 
All students have been identified by the Committee on Special Education as requiring 
intensive management and therapeutic services and differentiated instruction.  Students 
are assigned to multi-graded classes of 12:1:1, 12:1:4 or 8:1:1, student to teacher to 
paraprofessional staffing ratios.  Students participate in standardized or alternate 
assessments as indicated on their individual education plan.  Approximately 2% of the 
students undertake alternate assessment.  A number of students are in off-site inclusion 
programs.  Supported by paraprofessionals, they attend grade-appropriate general 
education classes. 
 
This year has seen a transition in the leadership of the school.  The principal, having many 
years of experience at the main site as a staff member and most recently as assistant 
principal, assumed the leadership role in September.  The assistant principal, a former 
coach in the school, took over her responsibilities in late December.     
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Part 2: Overview 

 
 
What the school does well  
 

• The principal and his assistant principals work together as a team to create a 
positive school environment. 

 
• The school has a well-organized system in place to support positive behavior. 

 
• Teachers are provided with appropriate support to create learning environments 

that engage students. 
 

• Academic instruction is given a high priority. 
 

• Parents are welcomed and appreciative of the commitment of school staff to 
creating successful learners. 

 
• Students understand expectations and are part of creating their own successes. 

 
• The school makes use of data and differentiated materials to meet students’ 

academic needs. 
 
                                                                                                                                                                             
What the school needs to improve 
 

• Further develop the integration of literacy into other content areas to make learning 
more coherent. 

 
• Make the display of rubrics and expectations of students more consistent, to 

engage students in understanding better how they can improve work and behavior.   
 

• Provide additional opportunities for teachers to access, understand and use data to 
differentiate instruction. 

 
• Disaggregate data to monitor performance and progress of student sub-groups. 

 
• Use this information to set measurable group and whole-school goals, with interim 

milestones against which to judge progress towards goals. 
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Part 3: Main findings 

 
Overall Evaluation  
 
This is a proficient school. 
 
This District 75 school provides opportunities for some of the most challenging and fragile 
students to be successful learners.  The principal brings an intimate knowledge of the 
school to his present position.  His deep commitment, well supported by four assistant 
principals, is to engage students in a quality instructional program that will directly result in 
the lowering in the frequency and intensity of student incidents.  The administrators meet 
frequently, review available and internal data, plan next steps to maintain high standards, 
provide for congruence of instruction, and address the management needs of the students 
at each of the six sites.  Staff members are being held to high standards to meet these 
challenges.   
 
Many new initiatives have been implemented, including differentiated instructional 
programs that engage students, revision of a school-wide behavior modification program 
making students responsible for behavior, attendance and school work, and providing 
additional professional development opportunities for teachers.   
 
The success of the school’s approaches is shown in the fact that approximately 50% of 
June 2007 graduates are transitioning to less restrictive programs in City high schools, and 
two students will be attending an inclusion program.   
 
 
How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor student progress over time.    
                   
This area of the school’s work is proficient.   
 
The school uses available data and generates internal data to monitor student progress 
and performance in academics and behavior.  While the school does disaggregate data by 
site, it does not disaggregate data by ethnicity or English language learners.  Given the 
high proportion of minority students, this information would be useful to ensure that 
students form all groups do equally well in the school.  Data from standardized tests, 
results from interim and pre- and post-assessments of instructional programs, the Brigance 
inventory for alternate assessment students, and individual education plans are used to 
identify student needs and plan for instruction.  
 
In its second year of implementation, a school-wide information system tracks behavioral 
occurrences by student, class, day and month.  A sample of the effective use of this data 
enabled the principal to identify and exchange two teachers whose classes were exhibiting 
excessive behavioral issues.  This has proven successful.   
 
Data from the student behavior academic transcript provides on-going information 
regarding behavioral performance and progress.  A pivot table, with computer-generated 
historical data, is effectively used to compare students’ past and present performance in 
academics and behavior.  The majority of the school’s staff do not consistently access the 
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data but are provided the information by the principal and his administrative assistant.  The 
task now is to provide additional professional development opportunities for teachers so 
that they become familiar with both accessing and the enhanced use of the data to 
differentiate instruction.   
 
School leaders regularly monitor and compare the progress of students, classes and the 
school as a whole.  Detailed data on behavior shows an increase from last year in the 
number of students having an opportunity to participate in weekly rewards.  Individual 
education plans, item skills analysis from monthly administration of reading tests, and on-
going data collected from assessments are utilized to plan next steps. 
 
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use available data to understand each student’s next learning step.  Through 
collaborative planning and student and parent engagement, they set high goals for 
improving teaching practice and accelerating each student’s learning. 
 
This area of the school’s work is proficient.  
 
Goals and plans address the needs of students and lead into whole-school priorities.  For 
example, the principal has set a goal to engage all students in meaningful learning 
activities as a way to minimize aggressive behavior.  Using data, the school is able to track 
progress towards that goal by identifying difficult times of day, types of occurrences, 
vulnerable locations, and monitor individual student performance.  Through this goal, staff 
have been reassigned in order to provide a better match of student and teacher.  However, 
not all goals and plans have measurable outcomes or interim milestones against which to 
evaluate progress towards them.   
 
Teachers use common planning time to meet, identify, and discuss needs of students.  
Using data from standardized assessments, the school is reviewing student results 
longitudinally.  Students who have not made appropriate gains year-to-year and/or have 
multiple retentions in grade are identified for remedial services.  There is a concerted effort 
to ensure a ‘value added’ factor for students attending this program even though many of 
them are admitted far below standards and are frequently absent.  Academic intervention 
services are provided to small groups using a variety of approaches to engage students.  A 
detailed service delivery log is maintained and reviewed.  It is evident that staff involved in 
this process are committed to addressing the needs of the students.     
 
Classrooms display expectations for ‘Power of Choice’, the school-wide behavior 
modification program.  Prominently displayed rubrics provide all students with information 
how to earn points and attain and retain levels for rewards.  Behavior academic transcripts 
track individual students’ progress and are regularly reviewed by staff.  A student 
government member, now on level four in behavior for two years, will be returning to a high 
school mainstream special education program in September 2007.  While many 
classrooms display prompts for behavior, rubrics of standard-based criteria for academics 
are not displayed consistently, missing opportunities to encourage students to take 
increasing responsibility for assessing their own academic progress.   
 
The school makes every effort to involve parents in their children’s education.  In many 
cases, students live a great distance from where they attend, hindering parent 
involvement.  Parent teacher conferences, parent breakfasts, and parent workshops 
implemented by the parent coordinator encourage participation.  Newsletters and report 
cards are distributed during the school year and at the end of summer school.  Parents 
from one off-site praised the school for the progress their children have made since 
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entering the program, the high standards and the care and commitment of staff.  
Suggestions are made for parents to use at home to support the school’s program. 
 
 
Quality Statement 3 – Align Instruction: The school aligns its instructional activity 
and resources, and student engagement around its focused plans for accelerating 
learning for each student. 
 
This area of the school’s work is proficient.   
 
The school uses mandated curricula in the content areas.  The level of implementation is 
not consistent throughout the school and the principal uses learning walks to identify 
classrooms exhibiting best practices where colleagues can visit.  The school does not use 
all opportunities to engage students in learning.  At present literacy and mathematics 
strategies are not incorporated into other content areas.  Review of data addressing 
student progress and performance effectively helps the school select additional programs 
that enable the teachers to differentiate instruction and engage students.  Read 180, a 
literacy program, has been introduced into selected classes in the middle school.  Students 
are provided with opportunities to work on a computer self-correcting program.  
 
Teachers receive on-going data as to student performance enabling them to appropriately 
differentiate instruction.  Columbia University Teachers’ College partnership supports the 
writing process.  A team of teachers and paraprofessionals attended training on 
Fundations, a phonics awareness program.  Using results from the early childhood literacy 
assessment system (ECLAS-2), staff have identified students’ needs and will be 
implementing strategies from this newly acquired program.  The ‘Power of Choice’, the 
school-wide behavior modification program, supports students becoming responsible for 
their work and behavior.  There is a positive working relationship between the host school 
and each of the off-sites of this school.   
 
Teachers are held accountable for all aspects of the school program, including an 
increasing focus on teaching not just managing behavior.  Teachers have common 
meeting time to plan and discuss.  Provided data enables them to develop appropriate 
differentiated instructional strategies.  Administrators model lessons and monitor student 
and class progress.  Record books are maintained with student grades and reviewed for 
congruence with report cards.   
 
Budgeting, scheduling, and staffing are an out-growth of identified needs of the school and 
students.  Materials supporting differentiated instruction have been purchased and 
provided to teachers.  Monies have been allocated for coverages to enable teachers to 
participate in professional development.  Teachers’ strengths have been recognized and 
co-teaching for mathematics and science has been implemented.  Extended-day provides 
additional opportunities to engage students in learning. 
 
Erratic student attendance and lateness are recognized as limiting student success.      
The school is actively addressing both issues.  Staff treats students with respect and they 
are extremely sensitive when working with this fragile population.  Students know that their 
teachers “want their writing to be neat, their reading to be good, and their math to be 
excellent.”  Students are assigned for mandated counseling and can seek out help if 
needed at other times.   
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Quality Statement 4 - Build and Align Capacity: The development of instructional 
leadership, staff, and capacity are aligned around the school’s collaboratively 
established goals for accelerating the learning of each student. 
 
This area of the school’s work is proficient.   
 
Creating a full complement of certified teachers is a challenge for this school.  The 
principal is actively seeking qualified candidates to fill vacancies that presently exist.  
Selected candidates need to be able to meet the instructional and behavioral challenges.  
The principal and his cabinet work collaboratively to create a school with high 
expectations.  Each member of the administrative team is recognized for his or her own 
particular skill and knowledge and they are extremely supportive of each other. While not 
together physically, they communicate daily to share information.  They are well respected 
by school staff and effectively manage their sites. 
 
Opportunities to participate in professional development are provided in school and off-
site.  Workshops are led by a school-based and a regional coach.  Classroom inter-
visitations and linkages with other schools provide support for teachers to create 
successful learning environments addressing instructional and behavioral issues.  When 
appropriate, staff provide turn-key training for colleagues.  Company representatives from 
‘Achieve Maximum Potential’, a newly introduced reading program, provided professional 
development to support its implementation.  Using a teacher survey, an assistant principal 
is developing a spreadsheet identifying staff participation in previously offered workshops 
and future needs.  Teachers’ participation in professional development is included in their 
formal observation write-up.  Although professional development is successful in achieving 
consistency in, for example, the use of the behavior management program, it has not yet 
been effective in supporting teachers to gather and use data on their own, rather than 
relying on what they are given by the principal.  Professional development in the use of 
data for differentiating instruction is a clearly-identified next step. 
 
The principal and each administrator are well respected and highly visible, often visiting 
classrooms.  Formal observations include pre- and post-conferences and rubrics for good 
lesson planning.  The expectation that teachers are engaging students in appropriate 
academic activities is high profile.  School rules and routines are shared with all and 
consistent implementation is seen as necessary in maintaining a calm school environment.  
Counselors are part of the total school program.  They provide mandated counseling, visit 
classrooms to promote character education, participate in individual education planning 
conferences and support the high school application process.  They are visible during 
morning arrival helping to support students and deescalate situations.  A partnership with 
Nike Champs supports a basketball team for students attaining levels three and four in 
behavior.  Monies are provided for materials and coaching staff.  Students are encouraged 
to write about their experiences in a journal. 
 
 
Quality Statement 5 - Monitor and Revise: The school has built-in structures for 
evaluating each student’s progress throughout the year, recognizing weaknesses in 
its improvement plans and teaching practices, and flexibly adapting plans and 
practices to meet its goals for accelerated learning. 
 
This area of the school’s work is proficient.   
 
The principal has capably taken on the leadership role at the school.  His commitment to 
maximizing educational experiences for students and staff is evident by his ability to reflect 
on present practices with an openness to change.  Students have become involved in 
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setting personal goals and are more accountable for work and behavior. Teachers are 
actively engaged in professional development opportunities to enable them to meet the 
needs of their students.   Consultants, knowledgeable about school practices, have been 
invited in for learning walks.  The principal personally participates in professional 
development opportunities looking for strategies that can be incorporated into building a 
successful school.  He recognizes the need to use data to drive instruction and improve 
behavior.   
 
The principal’s evaluation of some classroom learning environments has been shared with 
teachers and action taken to remedy the situation.  Members of his multi-sited school 
community participate on the school leadership team and use the comprehensive 
education plan as a guide that is revisited and revised as new strategies are being 
incorporated into the school’s program.   
 
 
 
 
                                                                                                                                                                               



 
Part 4: School Quality Criteria Summary                          

 

Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently use 
available data to understand each student’s next learning step.  Through collaborative 
planning and student and parent engagement, they set high goals for improving teaching 
practice and accelerating each student’s learning. 

Ø  + 

2.1 Using data, school leaders and faculty engage in a collaborative process to set demanding, 
objectively measurable goals for immediate and long-range improvement, and to develop plans 
and timeframes for reaching those goals. 

 X  

2.2 Goals and plans focus on the school as a whole and on each student, classroom, grade level, 
academic subject, and group of students whose performance or progress has been identified by 
the school as a particular focus area.   

 X  

2.3 Particular attention is given to improving the performance and progress of students in greatest 
need of improvement.  X  

2.4 High expectations are conveyed to students and parents/caregivers.  Students and their 
parents/caregivers are regularly invited to provide information about each student’s performance 
and how to improve.  This information is central to setting challenging goals and developing, 
evaluating, and revising plans. 

 X  

2.5 Goals and plans for improving student performance and progress drive the activity of all members 
of the school community: leaders, staff, students, parents, and other partners.  X  

Overall score for Quality Statement 2  X  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather data and use 
it to understand what each student knows and is able to do and to monitor student progress 
over time. 

Ø  + 

1.1 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• each student, classroom, grade level, 

 X  

1.2 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• ethnic groups, English language learners, special education students* 

X   

1.3 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• all other categories of interest to the school* 

 X  

1.4 Performance and progress are measured based on comparisons with similar schools, with the 
school’s own past performance, and among students, classrooms, grade levels, academic subject 
areas, ethnic groups, and other groupings of interest within the school. 

 X  

Overall score for Quality Statement 1  X  
 
* These criteria are partially aspirational as of now because schools do not have routine access to all of 
this data.  The NYC DOE plans to provide schools with enhanced access to the necessary data in 2007. 

SCHOOL NAME: Walter Reed School (PS 009) Ø +
Quality Score  X  
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Quality Statement 3 – Align Instruction: The school aligns its instructional activity, resources, 
and student engagement around its focused plans for accelerating learning for each student. Ø  + 

3.1 The school selects the curriculum based on how well it aligns with or implements the mandated 
curriculum and on the curriculum’s capacity to generate meaningful interim data about progress 
towards goals and to support the school’s high expectations and improvement plans. 

 X  

3.2 Teachers are accountable for improving instruction and student outcomes.  They plan and 
differentiate their instruction based on the needs revealed by student data and by the focused 
plan the school has developed to improve each student’s and group of students’ outcomes.   

 X  

3.3 Budgeting decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.  X  

3.4 Staffing decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.  X  

3.5 Scheduling decisions about the use of teacher and student time are guided by the needs that 
emerge from examining student data and by the focused plan the school develops to improve 
student outcomes. 

 X  

3.6 Instructional programs actively engage students.  X  
3.7 Staff know and respect students and respond to their academic needs, as well as their personal 

needs that affect academic performance.  Each student knows and trusts an adult on the staff 
who is concerned about him or her.   

 X  

3.8 Student attendance and engagement are high priorities.  High rates and patterns of absences 
trigger immediate intervention.  X  

Overall score for Quality Statement 3  X  
Quality Statement 4 – Build and Align Capacity: The development of instructional leadership, 
staff, and capacity are aligned around the school’s collaboratively established goals for 
accelerating the learning of each student. 

Ø  + 

4.1 Leaders, faculty, and staff are selected based on their high expectations for student performance 
and progress and based on their commitment and capacity to use data, compare outcomes within 
and across classrooms and schools and develop and revise plans and methods to improve 
performance and progress. 

 X  

4.2 Professional development decisions are driven by the needs revealed by student data and by the  
focused plan the school has developed to improve each student’s and group of students’ 
outcomes.  Professional development is designed to help leaders, faculty, and staff use data, 
self- and peer-assessments, and collaboration with peers to achieve goals for improved school 
and student outcomes.  Professional development and self- and peer-evaluation are aligned and 
overlap. 

 X  

4.3 The principal frequently observes classroom teaching and has a considered strategy for improving 
the quality of each teacher’s instruction.  Teachers frequently observe and support each other’s  
classroom instruction with the goal of improving student outcomes. 

 X  

4.4 Planning, evaluation of results, and revision of plans takes place in teams.  Leaders and faculty 
inform each other of their goals and results, candidly evaluate themselves and each other, and 
use what is learned to drive improvement.   

 X  

4.5 The principal is respected and has capacity to effect change.   X 
4.6 The school runs smoothly.  Procedures are clear, communicated to all, and are generally followed.   X 
4.7 The school aligns youth development and support services around stated academic goals.  

Partnerships with outside bodies are routinely used to achieve academic goals.    X  

Overall score for Quality Statement 4  X  
Quality Statement 5 – Monitor and Revise: The school has built-in structures for evaluating 
each student’s progress throughout the year, recognizing weaknesses in its improvement 
plans and teaching practices, and flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

Ø  + 

5.1 All school plans and other interventions include frequent interim goals and diagnostic 
assessments of progress designed to reveal in objectively measurable ways whether the plan is 
being effectively implemented and reaching stated goals. 

 X  

5.2 Comparisons of student progress within and across classrooms and schools are used in making 
interim diagnostic assessments and measuring the progress of plans and interventions.  X  

5.3 Information generated by periodic assessments and diagnostic measures of progress and 
comparisons is used to revise plans immediately in order to reach stated goals.  Interim and final 
goals are modified when data objectively demonstrate that revision is required. 

 X  

5.4 Each plan’s interim and final outcomes drive successive phases of goal setting and  
improvement planning, and each successive phase is characterized by agile and flexible 
realignment of practices and resources to improve student academic outcomes. 

 X  

Overall score for Quality Statement 5  X  
 


