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Part 1: The school context

Information about the school 

PS21 is a large, pre-kindergarten to sixth grade elementary school.  It serves a population 
of 1036 students with 47 classes.  Generally, the students are placed in heterogeneous
classes. Students come from a range of ethnic backgrounds with the greatest proportion 
(52%) from Asian families, 31% are Hispanic, 13% White and 4% Black.  Five percent of
students have special educational needs and 21.7% are English language learners. Title 
1 eligibility at 65% is lower than that of similar schools. The proportion of students who are 
newly arrived in the country (16% in 2005) is approximately double the average of City 
schools.  School attendance rates are slightly higher than the City average at almost 95%.

The school’s belief is that all students can achieve their true potential and the staff are
highly committed to achieving this stated aim by supporting students’ academic, emotional 
and social growth.
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Part 2: Overview

What the school does well

• The administration team is collaboratively very strong, working with complementary 
strengths to build for future success.  It is held in exceptionally high regard by the 
whole school community.

• Staff loyalty and support for each other is excellent and is central to the improving 
trend in student achievement. 

• The respect-based behavior policy has had a marked impact on the behavior and 
attitudes of the students.

• The school respects and values each student as an individual.  As a result,
students develop their confidence and enjoy their learning, are articulate and 
friendly and have a very high regard for the school.

• Formative assessment data is analysed thoroughly and used to enhance future 
student learning.

• Learning support structures are utilised fully with an emphasis on staff 
development.

• The enrichment program is extensive and is having a positive impact.
• Despite the school’s success, there is a constant drive for improvement from all 

members of staff.
• Partnerships with parents are very strong and they are very supportive, 

considering the school to be very good.
• The classroom environment is a strong feature with child-centred work displays 

and good, instructional guidance. 

What the school needs to improve

• Improve systems and build capacity for staff to collate and analyze existing school 
data so that individual student progress, student categories, classes and grades 
can be tracked over time to monitor instructional impact.

• Further develop formative assessment to improve consistency within and between 
grades, ensuring that data gathering has a positive impact on instruction. 

• Develop planning to include identification and collection of data to facilitate interim 
and long term monitoring and evaluation of impact.

• Improve differentiation strategies to meet the needs of each student, particularly for 
higher achieving students. 
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Part 3: Main findings

Overall Evaluation

This is a well developed school.

The administration team has as a very strong collaborative approach and constantly 
strives to improve the school for the benefit of the students.  Despite its size, the school 
has a welcoming and friendly atmosphere where everyone is valued.  The Parents and 
students hold the school in high regard.  Students are safe and know they have adults to 
help them if required. Organizationally, the school is very strong with well defined and 
understood procedures.  The teamwork between staff is a very positive feature and is 
fundamental to the school’s success.  The staff know their students very well and have 
frequent discussions with them to support learning. Scheduled meetings with 
administration and coaches are used very effectively to inform future direction and to help 
guide the professional development of staff.  Grade meetings are used constructively to 
discuss student learning and to plan future instruction. 

Available data, including feedback from parents, formative assessments, observations, 
‘walk-throughs’ and faculty meetings is used effectively to improve the school.  However, 
there is a need for the school to utilize empirical data more effectively to enhance 
understanding of different student groups and individuals.

How well the school meets New York City’s evaluation criteria

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor student progress over time.   

This area of the school’s work is proficient.

Teachers complete a single page report on each student to pass up to the next grade 
teacher.  This is an effective system to identify student abilities and highlight strengths and 
weaknesses for the next teacher.  

The processes in place to monitor progress for English language learners and special 
education students are well developed.  Individual education plans are used effectively to 
provide for the needs of special education students who are monitored and moved out of 
special education if they are able.  English language learning students are taught by well 
deployed specialist teachers.  The aim is for the students to become advanced learners
and to move into mainstream quickly and smoothly.  This is achieved well.

The school has efficient formative assessment systems to monitor the individual progress.  
Teachers use this to inform future planning, class groupings and additional after-school 
instructional sessions effectively.  This is a strong feature of the school.  Although this data 
is collected by each teacher, there are inconsistencies in how the data is recorded 
between classes and grades.  

Administration use data to compare performance between schools and the city for different 
ethnicity and gender and for past performance.  Some aspirational goals are set for grades 
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and for English language learners.  This work needs to be developed further and, as the 
school has identified, professional development is needed to support this process.

A wide range of data is available to the school and is used to inform many decisions such 
as class groupings.  However, available data is not yet systematically used to identify 
trends in performance for individuals over time or to compare attainment between classes 
and grades.  

Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use available data to understand each student’s next learning step.  Through 
collaborative planning and student and parent engagement, they set high goals for 
improving teaching practice and accelerating each student’s learning.

This area of the school’s work is well developed. 

School data is used very effectively from third grade to identify students for the test-prep 
program.  Data is collected and analyzed to assign teaching groups and to identify areas of 
knowledge strength in order to target teaching effectively on the weaker areas.

The school communicates clearly with parents and involves them from the start in their 
child’s learning.  Parents are very appreciative of the ‘open door’ attitude of the 
administration and staff and feel very comfortable approaching the school and the
timeliness with which teachers let them know of any concerns.

A significant proportion of parents do not speak English.  The school works hard to 
overcome this barrier, translating key documents and highlighting when self-translation is 
necessary.  Translators are provided for parent interviews.  The school is pro-active in 
encouraging parents to support their children’s learning.  For Hispanic families in 
particular, this is having a positive effect on the achievement of students.

Goals and expectations are conveyed clearly to students and parents through appropriate 
conferencing.  Exemplar material is used to give guidance on expectation.  The whole 
school community understands a shared belief that ‘each student has the ability to 
succeed’.  

Quality Statement 3 – Align Instruction: The school aligns its instructional activity 
and resources, and student engagement around its focused plans for accelerating 
learning for each student.

This area of the school’s work is well developed.  

Administration and coaches play a valuable role in ensuring the school’s programs for 
balanced literacy and mathematics link with learning objectives and that instructional 
quality is consistently good throughout the school. The coaches work in close 
collaboration and their understanding of how their subjects interrelate makes a significant 
contribution to the school’s efforts in raising standards.

While clearly focusing on the core skills, a balanced curriculum is achieved.  The good 
teaching found throughout the school is successful in motivating students who clearly 
enjoy school and develop positive attitudes.  Although the school provides challenge for 
the students, there is insufficient thought given to ensuring that higher achieving students 
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reach their full potential.  Extension activities for the students are used but could be utilized 
more extensively.

The school has well-established organizational structures that encourage collaborative 
working at grade and faculty level in developing the curriculum and assessment.  The very 
good level of trust between staff means that teachers are not afraid to reflect on their 
practice and make changes to teaching, focusing on what is best for each student.

The school provides numerous opportunities for extension within the curriculum.  This is 
very popular with students, parents and staff.  In association with National Chorale, all 
students enjoy music lessons and a good ‘select chorus’ perform regularly.  Instrumental 
lessons are available to all students.  There are residencies for dance, recorder, social 
studies and technology.  Following a successful trial, timetabled enrichment classes are 
held in areas of diverse interest.  Teachers identify the need for further enrichment.  After 
school collaborations such as YMCA and best academy support this effectively.

The school has well-developed structures for supporting students’ social and personal 
development. There are excellent levels of individual care.  The members of the 
administration know each student well and students like and trust all members of staff, 
knowing they can find help and support universally.  Assigning students to classes is well 
developed.  

Data from feedback, focus groups, council and other sources drive decision making for 
school improvement.  The new behavior policy exemplifies this well.  Prior to September
2006, behavior was identified as an issue.  The administration sought advice and has
developed a whole-school, values-based program that has had a marked effect on 
behavior.  Professional development took place and everyone supports the program.  
Students’ focus and instructional time has increased. Students appreciate the change and 
are very positive.  Robust procedures ensure student attendance is above average.  

Quality Statement 4 - Build and Align Capacity: The development of instructional 
leadership, staff, and capacity are aligned around the school’s collaboratively 
established goals for accelerating the learning of each student.

This area of the school’s work is well developed.  

There is good consistency of instruction between classes.  Teachers create good 
templates to facilitate learning and frequently refer to these during instruction.  When 
monitoring student progress, formative assessment is related to instructional points to 
inform future teaching.  The classrooms environments are very attractive.  Displays are 
used very well to celebrate student work and to facilitate learning with clear instructional 
posters that give consistent guidelines to support students.  

The quality of instruction is assured through observation by administration and coaches 
and teacher collaboration.  Due to its size, the school recognized the need for additional 
coaches and these have been appointed, funded from Title 1.  

New staff are selected carefully based upon either prior knowledge or rigorous interview.  
The principal makes her expectations explicit and appointments are based on the 
applicant’s capacity to teach effectively, undertake continuing professional development, 
work collaboratively and ‘their love of children’.  This process has proved very effective in 
building a team of reflective practitioners who work together extremely well.
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The approachable, highly respected and trusted administration team sets very high 
standards and is successful in sharing these with everyone connected with the school.  
Ideas for improvement are always listened to and incorporated if worthwhile. 

The principal is responsible for monitoring pre-kindergarten to grade 2 and one assistant 
principal for grades 3 to 6.  Both are a constant visible presence in the school and visit
each classroom on a frequent rotational basis.  Teachers identified as needing additional 
support are targeted more regularly, receiving coaching and professional development to 
build capacity.

The school runs very smoothly with well established routines and good communication.  
This is the responsibility of the second assistant principal who is highly skilled at action 
planning.  Good routines are adhered to by everyone, resulting in students who settle 
quickly into school and to their work and feel confident and safe.

Professional development is seen as key in the school’s future success.  During a 
collaborative coaching meeting, professional development opportunities were identified as 
an integral part of the planning process.  Professional development is developed through 
in-house provision and the utilization of outside agencies.  It is usually aligned to the 
school’s goals although staff are also given opportunities to develop personal pedagogical 
interests.  

Quality Statement 5 - Monitor and Revise: The school has built-in structures for 
evaluating each student’s progress throughout the year, recognizing weaknesses in 
its improvement plans and teaching practices, and flexibly adapting plans and 
practices to meet its goals for accelerated learning.

This area of the school’s work is proficient.  

Reflection and self-review are an integral part of this school’s culture as it aims to go from
‘good to great’.  All members of the staff are committed to providing the best opportunities 
for their students. Despite being a successful school, there is no complacency and staff 
are constantly seeking to raise achievement.  

The Comprehensive Education Plan is used to identify future goals that are effectively 
translated into time-scaled action plans.  However, some of this planning lacks rigor in 
establishing baselines and identifying how interim and long term success can be 
evaluated.

Some data is used very well to inform planning, for example in the test-prep classes and 
with class allocations. However, this well developed practice is not used as widely as it 
could be in other areas such as tracking individual student, class and grade performance 
over time.  When in place, the school will be in a position to identify trends in student 
progress needing to be addressed.  This is an identified technical training requirement. 

There is a well established practice of collaboration with external consultants that results in 
staff being open and responsive to change and innovation.  
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Part 4: School Quality Criteria Summary                         

Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently use 
available data to understand each student’s next learning step.  Through collaborative 
planning and student and parent engagement, they set high goals for improving teaching 
practice and accelerating each student’s learning.

Ø ���� +

2.1 Using data, school leaders and faculty engage in a collaborative process to set demanding, 
objectively measurable goals for immediate and long-range improvement, and to develop plans 
and timeframes for reaching those goals.

X

2.2 Goals and plans focus on the school as a whole and on each student, classroom, grade level, 
academic subject, and group of students whose performance or progress has been identified by 
the school as a particular focus area.  

X

2.3 Particular attention is given to improving the performance and progress of students in greatest 
need of improvement. X

2.4 High expectations are conveyed to students and parents/caregivers.  Students and their 
parents/caregivers are regularly invited to provide information about each student’s performance 
and how to improve.  This information is central to setting challenging goals and developing, 
evaluating, and revising plans.

X

2.5 Goals and plans for improving student performance and progress drive the activity of all members 
of the school community: leaders, staff, students, parents, and other partners. X

Overall score for Quality Statement 2 X

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather data and use 
it to understand what each student knows and is able to do and to monitor student progress 
over time.

Ø ���� +

1.1 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of:
• each student, classroom, grade level,

X

1.2 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of:
• ethnic groups, English Language Learners, special education students*

X

1.3 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of:
• all other categories of interest to the school*

X

1.4 Performance and progress are measured based on comparisons with similar schools, with the 
school’s own past performance, and among students, classrooms, grade levels, academic subject 
areas, ethnic groups, and other groupings of interest within the school.

X

Overall score for Quality Statement 1 X

* These criteria are partially aspirational as of now because schools do not have routine access to all of 
this data.  The NYC DOE plans to provide schools with enhanced access to the necessary data in 2007.

SCHOOL NAME: Edward Hart (PS 21) Ø ���� +
Quality Score X
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Quality Statement 3 – Align Instruction: The school aligns its instructional activity, resources, 
and student engagement around its focused plans for accelerating learning for each student. Ø ���� +

3.1 The school selects the curriculum based on how well it aligns with or implements the mandated 
curriculum and on the curriculum’s capacity to generate meaningful interim data about progress 
towards goals and to support the school’s high expectations and improvement plans.

X

3.2 Teachers are accountable for improving instruction and student outcomes.  They plan and 
differentiate their instruction based on the needs revealed by student data and by the focused 
plan the school has developed to improve each student’s and group of students’ outcomes.  

X

3.3 Budgeting decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes. X

3.4 Staffing decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes. X

3.5 Scheduling decisions about the use of teacher and student time are guided by the needs that 
emerge from examining student data and by the focused plan the school develops to improve 
student outcomes.

X

3.6 Instructional programs actively engage students. X
3.7 Staff know and respect students and respond to their academic needs, as well as their personal 

needs that affect academic performance.  Each student knows and trusts an adult on the staff 
who is concerned about him or her.  

X

3.8 Student attendance and engagement are high priorities.  High rates and patterns of absences 
trigger immediate intervention. X

Overall score for Quality Statement 3 X
Quality Statement 4 – Build and Align Capacity: The development of instructional leadership, 
staff, and capacity are aligned around the school’s collaboratively established goals for 
accelerating the learning of each student.

Ø ���� +

4.1 Leaders, faculty, and staff are selected based on their high expectations for student performance 
and progress and based on their commitment and capacity to use data, compare outcomes within 
and across classrooms and schools and develop and revise plans and methods to improve 
performance and progress.

X

4.2 Professional development decisions are driven by the needs revealed by student data and by the 
focused plan the school has developed to improve each student’s and group of students’ 
outcomes.  Professional development is designed to help leaders, faculty, and staff use data, 
self- and peer-assessments, and collaboration with peers to achieve goals for improved school 
and student outcomes.  Professional development and self- and peer-evaluation are aligned and 
overlap.

X

4.3 The principal frequently observes classroom teaching and has a considered strategy for improving 
the quality of each teacher’s instruction.  Teachers frequently observe and support each other’s 
classroom instruction with the goal of improving student outcomes.

X

4.4 Planning, evaluation of results, and revision of plans takes place in teams.  Leaders and faculty 
inform each other of their goals and results, candidly evaluate themselves and each other, and 
use what is learned to drive improvement.  

X

4.5 The principal is respected and has capacity to effect change. X
4.6 The school runs smoothly.  Procedures are clear, communicated to all, and are generally followed. X
4.7 The school aligns youth development and support services around stated academic goals.  

Partnerships with outside bodies are routinely used to achieve academic goals.  X

Overall score for Quality Statement 4 X
Quality Statement 5 – Monitor and Revise: The school has built-in structures for evaluating 
each student’s progress throughout the year, recognizing weaknesses in its improvement 
plans and teaching practices, and flexibly adapting plans and practices to meet its goals for 
accelerating learning.

Ø ���� +

5.1 All school plans and other interventions include frequent interim goals and diagnostic 
assessments of progress designed to reveal in objectively measurable ways whether the plan is 
being effectively implemented and reaching stated goals.

X

5.2 Comparisons of student progress within and across classrooms and schools are used in making 
interim diagnostic assessments and measuring the progress of plans and interventions. X

5.3 Information generated by periodic assessments and diagnostic measures of progress and 
comparisons is used to revise plans immediately in order to reach stated goals.  Interim and final 
goals are modified when data objectively demonstrate that revision is required.

X

5.4 Each plan’s interim and final outcomes drive successive phases of goal setting and 
improvement planning, and each successive phase is characterized by agile and flexible 
realignment of practices and resources to improve student academic outcomes.

X

Overall score for Quality Statement 5 X


